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Today’s Schedule

• 8:30-8:45am New supervisor check in (coffee & light breakfast served)

• 9-10:30am New supervisor training (veterans welcome to sit in)
• Overview of TEDU Program
• Role of the supervisor
• Observation and evaluation structure

• 10-10:15am Veteran supervisor check in (coffee & light breakfast served)

• 10:15-10:45 Veteran supervisor debrief (discussion led by supervisor)

• 10:45-12 All supervisor training
• CAEP Accreditation- new/improved practices & next steps
• Process & procedure audit (*Need laptop & access to Taskstream account)
• Danielson Framework norming exercise (*Need copy of Danielson Framework)

• 12:30-1pm Working lunch- Supervisor calibration exercise (*Need laptop)

• 1-2pm Supervisor calibration exercise continued



Veteran Supervisor Debrief 
Today’s exercise is to get a sense of student teachers’ strengths and areas of 
struggle. We will discuss when you are done. 

1. Step 1- Silent brainstorming- Without talking, take 4 minutes to reflect on the 
student teachers you recently worked with. Think back to their overall 
performance. Consider all aspects that you track. Write down 
skills/abilities/behaviors that are strengths and areas of struggle. You have a 
sheet of paper to help write down some rough ideas as they come to you. 

2. Step 2- Trait card prep- Pass out the index cards provided. Each person should 
get 4 cards. On each card, put a strength or a weakness you thought of during 
the brainstorm. Write enough detail that someone else knows what it means. 
(ie. Give an example or define the skill/ability/behavior). Also be sure to note 
the level of the student teacher & subject.

Secondary Mathematics
Weakness
Followed a very traditional, direct 
instruction model. Had to push to use 
more student-centered methods.

SAMPLE



3. Step 3- Trait card sort- Work with 4 to 6 colleagues. Put all your 
cards in the center of the table. Review traits and sort them into 
respective piles. How you sort is completely up to you. You might 
sort by:

• Domain the strength/weakness falls in

• Level of student teacher (elementary vs middle school vs high school)

• By similar issues found….. Etc

4. Step 4- Sharing of sorting results- Each team of 4 to 6 should share 
the results of their sort. Focus on the sorting method and overall 
trends or patterns you noticed. *** Leave your sorted piles 
somewhere accessible! We’ll use them later on today!



University
Supervisor 
101



Gateway

• Gateway to NJ Teaching Profession (0 credits)

• Praxis Core or Equivalent

• 3.0 or higher GPA (may waive for entry w/2.75 or above)

Clinical 
Experience

• Part Time Clinical Experience in Education (50 hours, 2 credits)

• Literacy Development (elem only- 3 credits)

Clinical 
Practice I

• Practices & Techniques (elem & sec- 4 credits)

• PT Clinical Practice I in Education (80 hours, 2 credits)

• Curriculum Approaches (early childhood only, 3 cr)

• Language & Motor Dev (early childhood only, 3 cr)

Clinical 
Practice II

• Methods (elem & sec- 4 credits)

• PT Clinical Practice II in Education (100 hours, 2 credits)

• Methods LAL & Math (elem only- each 2 credit courses)

• Reading in the Content Area (sec only- 3 credits)

• Integrating Math/Sc/Tech & SS/Art (early child- 3 cr each)

• Curr, Instr, & Assessment ( early child- 3 credits)

Final Clinical 
Practice

• Final Clinical Practice (full time in school, 12 credits)

• FCP Seminar (2 credits)

• EdTPA Capstone (2 credits)

Praxis II must be passed

Praxis Core must be passed

edTPA performance based assessment must be passed

3.0 GPA 



Your best guide to get you started….



http://tinyurl.com/TEDUSupervisor

http://tinyurl.com/TEDUSupervisor


Student Teaching 
Calendar

In the 
Appendices of 
the Student 
Teaching 
Handbook



Capturing student teacher’s abilities
University supervisor

• Meet & Greet

• 2 formal  
observations

• Initial Progress 
Report (after 2nd

visit)

• 2 formal 
observations

• Midterm evaluation 
(after 4th visit)

• 2 formal 
observations

• Final evaluation 
(after 6th visit)

Mentor teacher

• 2 formal 
observations 

• Midterm 
evaluation

• 2 formal 
observations

• Final evaluation

Student teacher

• 4 lesson plans & 
post-reflections for 
teacher

• 6 lesson plans & 
post-reflections for 
supervisor

• Mini SGO (done as 
part of seminar 
course)

• edTPA (monitored 
in edTPA capstone 
course)
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Qualitative & Quantitative

Each of the 
observations and 
feedback from the 
mentor teacher 
are used to help 
you judge overall 
performance 
during the 3 
“checkpoints” 
built into the 
semester.



Meet & Greet
This is your first official meeting with the mentor teacher and 
student teacher. What should be covered?
• Expectations- student & mentor
• Review of format (traditional or co-teaching)
• Discussing a phase in schedule for the student based on format 

(traditional or co-teaching). (See Handbook for suggested 
pacing.)

• Reviewing calendar of observations & accessing work on 
Taskstream (Make sure the mentor has signed up for and can 
access Taskstream to fill out observation.)

• Requirements for observations (mentor & supv)
• What to do in the case of absence or change of schedule for 

observation



Working with the Student Teacher

• Communicating regularly

• Arranging visits

• Reviewing lessons before visits

• Observing teaching

• Regular conferencing on progress

• Advising and coaching on effective practices

• Encouraging self reflection & goal setting

• Monitoring pacing to complete edTPA



Working with the Mentor Teacher

• Acclimating to Taskstream & evaluation structure

• Regular conversation during visits to gauge and document student 
progress

• Providing guidance on how to support their student teacher

• Coordinating visits to classroom

• Addressing concerns raised

• Tracking and reviewing mentor teacher observations & evaluations



Evaluating your 
student teacher



Danielson in Student Teaching

It’s in the observations you do

The evaluations at mid- and end of experience

And in the mentoring & 
guidance along the way!

http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCJShosb8hMkCFUg-PgodLqsAow&url=http://www.macomb.k12.mi.us/utica/burr/pages/community/bulldog-best.html&psig=AFQjCNEP54wcFpOMZqDlpxfFI0TgSVyCDw&ust=1447214568857002


Documenting performance

Don’t worry! Short video tutorials will show you how this works!



*Students must submit lessons 
to begin your documentation of 
formal observation!



The reviewer tab allows you to 
“review” and comment on 
lessons prior to when they are 
taught.



*Same look as supervisor
*Teacher-friendly evals vs 
qualitative version
*And again….students must 
submit lessons to start 
observation evaluation!





Observation Protocol

• Student teacher submits lesson plan for feedback via 
Taskstream 3-4 days before a planned visit.

• Review and comment on the student teacher’s lesson plan in 
Taskstream within the “reviewer” area.

• Observe the student teacher.

• Hold a post-conference and complete the formal observation 
form in Taskstream (found in the “evaluator” area).

• Consult with the mentor teacher regarding progress since last 
visit.



Steps and the 
documentation of an observation

• Pre-conference
• Lesson posted on Taskstream is 

reviewed before observation

• You provide feedback on this 
lesson within Taskstream in the 
“Reviewer” area 

• This, along with any conversation 
prior to observation, serves as 
evidence of Domain 1



• Observation
• *Prior to visit, make sure the 

student teacher turned in a final 
copy of the lesson plan in the 
Student Teaching folio in 
Taskstream (within “evaluator” 
area)

• Observe the student teacher 
delivering the lesson 

• Script what you see focusing on 
elements of Danielson. Speak to 
evidence to support observations.

• Write summary statements for 
Domains 2 & 3 on the observation 
form based on evidence collected



Observations should….

• Be specific focusing on strengths and areas for improvement

• Be directly tied to observation or evidence

• Include “Danielson words” to help identify performance level w/o giving a 
score

• Build on the previous observations, noting any growth or lack of growth 
since last observation made

• Link clearly to the initial progress report, mid, and final evaluations. 
Observational comments form a PATTERN. (ie. It should be clear WHY a 
student gets a 1 or 2 at the time of summative evaluation by reading 
previous comments)

• **Consider mentor teacher input**



• Refer to the Danielson rubric often for phrasing that can help 
indicate performance w/o a score

• Make a point to note strengths AND areas for improvement- be 
clear about what you expect next time you come so you can 
comment on it

• Remember what the scores MEAN
• 1- not present or needs major work (unsatisfactory)
• 2- basic, inconsistent w/understanding but spotty implementation typical 

of a novice teacher
• 3- proficient, consistent performance expected of that of a tenured

teacher

• A student should meet “basic” level of performance, 2, overall. 
Check your average score across all components to ensure that 
the value is fair including the letter grade you intend to give! 



Connecting the qualitative to the quantitative
• Written comments made on formal observations are used to establish levels of 

performance 

• Written comments should contain statements/words that indicate level of 
performance

• These steps help insure that your evaluation is fair and reflective of performance



• Post-conference
• Meet with student teacher and 

mentor teacher to discuss what 
was observed (*include time to 
meet with student teacher and 
mentor teacher individually)

• Discuss all items relevant to 
Domain 4 

• Complete rest of formal 
observation form and submit to 
student via Taskstream

• **Make sure the student teacher 
also does a post-reflection of the 
experience. They write it within 
their lesson plan submission.



Pacing and Tips
• Keep track of visit dates including date student submits lesson plan. 

• Review the previous observation(s) when doing a new observation. Also 
read the student teacher’s reflections on their performance to make 
sure they understand what they did well and need to work on. This 
helps each visit to be focused on build on one another. 

• At each observation, look for a different component(s) of Danielson. 
Focus on key areas. 

• Review Danielson rubric before visits to refresh what you are looking for

• Arrange to briefly speak privately with the mentor teacher at each visit 
to get additional information about performance. This can be included 
as part of your formal observations.

• If in doubt, ask us!



What if there are issues?

• Seek advice from us
• Me- evaluation & Danielson

• Jeanne DelColle (Fieldwork Director)- mentor teacher 
concerns, Taskstream, & performance issues with student 
teachers

• Other supervisors!

• Tell us early if the student teacher is struggling! The 
earlier we know, the more likely we can provide the 
supports needed to assist him/her.



Supervisor Training (all)



TEDU Program- updates & news
• University level news

• Master contract in progress
• University strategic plan implementation under way via teams
• Reorganization considerations presented by Provost

• TEDU Program items
• Secondary/K12 candidates

• Take a “Methods of Secondary/K12 Teaching” course

• Elementary & ECE candidates
• Literacy Development taught within Pleasantville school setting
• ECE- Cohorted into small groups for coursework

• All candidates
• Internship pilot program- CPI and CPII candidates participating in a program that provides 

time to “guest intern” in school where they are completing fieldwork hours
• Instructional coaching pilot- Structure in progress to provide coaching prior to FCP semester 

during the CPII semester
• Clinical Handbook for Mentors- Provides details for mentor teachers in CEXP, CPI and CPII 

semesters



CAEP progress

• Initial and advanced programs prepared and submitted the 
CAEP Self Study

• Formative feedback with additional questions/clarifications 
returned to EPP by early December

• Response to feedback due within 8 weeks

• Site visit- June 7th-9th, 2020- **Please be available if can**

http://caepnet.org/accreditation/about-accreditation/what-is-accreditation

http://caepnet.org/accreditation/about-accreditation/what-is-accreditation


CAEP Self Study

Written narrative including
• Overview

• CAEP Standards & evidence discussions
• Standard 1- Content & pedagogical knowledge + 16 evidence files

• Standard 2- Clinical Partnerships & Practice + 27 evidence files

• Standard 3- Candidate Quality, Recruitment, & Selectivity + 16 evidence 
files

• Standard 4- Program Impact + 5 evidence files

• Standard 5- Provider Quality, Continuous Impact & Capacity + 10 
evidence files

http://caepnet.org/~/media/Files/caep/accreditation-resources/final-2018-initial-handbook-5-22.pdf?la=en

http://caepnet.org/~/media/Files/caep/accreditation-resources/final-2018-initial-handbook-5-22.pdf?la=en


Considering the evidence….

• Evidence 1.7 Final Clinical Practice Supervisor Evaluation Assessment

• Evidence 1.6 EdTPA

• Evidence 2.4 (excerpt) Supervisor Information and Reliability Studies

Take a moment to review the narrative for each piece of evidence. See 
what stands out and is of importance to you. Do you have any 
questions? What comments do you have? What do you think is next?



Ways to help us with CAEP

• Be familiar with the curriculum

• Be able to describe your role and responsibilities

• Follow the guidelines & process as described in the Student Teaching 
Handbook

• Collaborate with your mentor teacher and school

• Consider mentor teachers, supervisors/dept chairs, Principals, etc
that we might contact for on site interviews when the CAEP team 
visits



Process & Procedure Audit

How well do you really know the process and procedures of the 
evaluation of student teachers? 

Could you describe all aspects? 

If you audited your own work would you align with requirement? 

-----------------------------------------------------------------------------------

The next series of exercises will determine to what extent you’re 
aligned. This will help you reflect on your role and help our program 
identify any possible needs for change/revision/clarification. 



Process audit
We will look at three specific areas. You need access to the Student 
Teaching DRF for Spring 2019. (We will not use Fall 19 because it’s 
incomplete.)

You will write notes on the sheet provided. Please make sure you take 
time to do this. I will collect your written work to serve as evidence of 
the exercise we completed.

• Part I- Timing

• Part II- Procedure

• Part III- Observation notes



Danielson Word reference



Danielson Framework Norming

For today’s session we’ll be focusing on a few areas that are identified 
as weaknesses for our student teachers from previous semesters. 
Having a sense of what makes the practices strong or needing 
improvement will help to support growth in these area. 



A quick Danielson refresher

Take a moment to read the components you are given. We’ll work in 
teams to discuss each component before we review performance. 

• Domain 1- 1c- Setting instructional objectives

• Domain 1- 1f- Designing student assessments

• Domain 3- 3b- Using questioning & discussion

• Domain 3- 3c- Using assessment in instruction

For your component, be ready to describe how to distinguish 
between unsatisfactory (1), basic (2) and proficient (3) practice. 



Domain 1- 1c- Setting instructional objectives

•What would this component look like?
• In the lesson plan?
• In the classroom?

•How should they be communicated to students?
• Where might it be planned for in the lesson plan?
• In the classroom?



The elements of component 1c are: 

• Value, sequence, and alignment 
• Outcomes represent significant learning in the discipline reflecting, where appropriate, the Common Core 

State Standards. 

• Clarity 
• Outcomes must refer to what students will learn, not what they will do, and must permit viable methods of 

assessment. 

• Balance 
• Outcomes should reflect different types of learning, such as knowledge, conceptual understanding, and 

thinking skills. 

• Suitability for diverse students 
• Outcomes must be appropriate for all students in the class. 

Indicators include: 

• Outcomes of a challenging cognitive level 

• Statements of student learning, not student activity 

• Outcomes central to the discipline and related to those in other disciplines 

• Outcomes permitting assessment of student attainment 

• Outcomes differentiated for students of varied ability 



Setting instructional objectives look fors….



Domain 1- 1f- Designing student assessments

• What would this component look like?
• In the lesson plan?

• In the classroom?

• What would you need to see and/or review to know to 
judge this area?



The elements of component 1f are: 

• Congruence with instructional outcomes 
• Assessments must match learning expectations. 

• Criteria and standards 
• Expectations must be clearly defined. 

• Design of formative assessments 
• Assessments for learning must be planned as part of the instructional process. 

• Use for planning 
• Results of assessment guide future planning. 

Indicators include: 

• Lesson plans indicating correspondence between assessments and instructional outcomes 

• Assessment types suitable to the style of outcome 

• Variety of performance opportunities for students 

• Modified assessments available for individual students as needed 

• Expectations clearly written with descriptors for each level of performance 

• Formative assessments designed to inform minute-to-minute decision making by the teacher 
during instruction 



Reflecting on assessment practices

https://www.teachingchannel.org/video/gather-student-feedback

- Be ready to describe each assessment 
method 

- What purpose does each serve?
- What’s another assessment practice that 

you’ve seen used that’s effective?
- What does “3” level design look like?

https://www.teachingchannel.org/video/gather-student-feedback


1f- Designing student assessment 
considerations
• Does the assessment seek to measure the instructional outcome?

• Is the expectations for the assessment clearly provided?

• Are there specific formative assessment (formal & informal) detailed 
& provided that seek to measure progress towards the instructional 
outcome? 

• How will results from the assessment be used to guide future 
planning?



You be the judge….

Formative Assessment:

Informal:

I will be taking notes of students who are having difficulties in identifying the 
differences between realistic fiction and personal narrative. The assessment 
is done through oberservation and class disscussion.

Formal:

The worksheet the students complete will be collected. Each group will write 
all members on the paper before turning in. I will be assessing whether or 
not their ideas of realistic fiction are true or not.

The students will be able to identify the difference 

between a personal narrative and a realistic fiction 

narrative. No 
attachments



You be the judge…

The teacher will informally assess students through questioning 
techniques during the class lesson. The teacher will also collect the 
Guided Notes worksheet students will complete to assess their 
understanding of the new material and their ability to idenitfy these 
elements in a work of literature or movie. Students will also complete a 
journal entry that asks them to expand on one of the statements read 
in class and explain why they believe or feel the way they do.

Tenth grade students will be able to identify the 
elements of plot in a story with 75% accuracy.





You be the judge….

• There will be informal assessment during the direct instruction part of 
the lesson by asking students questions and having them participate 
in the lesson. I will use this to inform my instruction and see what 
students may need more clarification on and who needs more 
support.

• The students will also be completing a worksheet for the lesson. This 
worksheet will be checked by myself and my co-teacher to see 
students understanding.

Students will be able to use subtraction to find the missing 

part of nine when one part is known.

No 
attachments



Formal: The "Tally Tables and Frequency Tables Independent Assessment" will serve as a formal 
assessment. This will be a true indicator of the students' understanding and abilities because the 
students will complete this independently and will not be given help by the teacher. The students will 
receive either a 1, 2, or 3 on this assignment. The students will receive a 3 if they make the tables 
correctly and answer the three questions on the bottom of the page correctly. The students will receive 
a 2 if they get one of the three questions incorrect on the bottom of the page, and/or make a minor 
error in creating their tables at the top of the page, for example, using the incorrect number of tallies 
due to a counting error. The students will receive a 1 if they get any more incorrect than the students 
who will receive a 2.

Informal: Throughout the lesson, the teachers will conduct many informal assessments to gauge the 
students' understanding of the content. Thumbs-up and Thumbs-down is an informal formative 
assessment technique that should be used many times throughout this lesson. The teacher will also 
gain an understanding of the students' knowledge through the discussions students have with their 
partners, and their answers to questions when reviewing the work the students do with their partners. 

Students will be able to organize the data given on the "Tally Tables and Frequency Tables Independent 
Assessment" correctly in both a tally table and frequency table, and will get at least two of the three questions 
on the bottom of this assessment that require the students to evaluate information on the tables to answer 
questions correct. 



Attachments





Where else this is important…. edTPA!



Domain 3- 3b- Using questioning & discussion

As you view the video pay attention to actions and behaviors that link 
to this component. 

https://www.engageny.org/content/danielson-
rubric-teacher-engages-students-discussion
(Example 1)

https://www.engageny.org/content/danielson-rubric-teacher-engages-students-discussion


Turn & Talk

Use the indicators and description 
from you Danielson Handbook. 

What indicators did you see? 

Where would this teacher fall on the 
framework if you had to score it? 



Where else this is important…. edTPA



Domain 3- 3c- Using assessment in instruction

As you view the video pay attention to actions and behaviors that link 
to this component. 

https://www.engageny.org/content/dan
ielson-rubric-teacher-provides-
feedback-students (Example 10 & 16)

https://www.engageny.org/content/danielson-rubric-teacher-provides-feedback-students


Domain 3- 3c- Using assessment in instruction
As you view the video pay attention to actions and behaviors that link to 
this component. 

https://www.engageny.org/content/nysut-rubric-teacher-uses-
formative-assessment-monitor-and-adjust-pacing (Example 1 & 
3) 

https://www.engageny.org/content/nysut-rubric-teacher-uses-formative-assessment-monitor-and-adjust-pacing


Turn & Talk

Use the indicators and 
description from you 
Danielson Handbook. 

What indicators did you 
see? 

Where would this teacher 
fall on the framework if 
you had to score it? 



Where else this is important…. edTPA



Video analysis
For this exercise, we will watch two videos. We’ll discuss 
what we observed and determine how we would score each 
teacher using Danielson Framework. Our focus will be on 
the two areas of Domain 3 we discussed:

• 3b- Questioning & discussion techniques
• 3d- Using assessment in instruction

We will share responses using a Google form. Please prompt 
up the following website for when we score each video:

https://tinyurl.com/normingF19

https://tinyurl.com/normingF19


Getting ready

• Have a sheet of paper handy to write notes on what 
you see and hear

• Have your Danielson handbook for reference when we 
decide on a score

• Focus on evidence
• Actions

• Behaviors

• Things said or observed



https://www.youtube.com/watch?v=jzq-kuyhiqs

3rd grade math w/coins

https://www.youtube.com/watch?v=jzq-kuyhiqs


https://www.youtube.com/watch?v=KRgIxK0WNis

2nd grade math lesson on fractions

https://www.youtube.com/watch?v=KRgIxK0WNis


https://www.youtube.com/watch?v=tAz7TD02ytU

2nd grade LAL lesson

https://www.youtube.com/watch?v=tAz7TD02ytU


Midterm Evaluations Snapshot

Midterm evaluation serves as a student teacher’s overall performance 
to date including indicators of strengths and areas for focus moving 
ahead to final evaluations. 

We took a moment to gather the data received. Consider the trends 
you notice among the scoring…..



Student 1a 1b 1c 1d 1e 1f 2a 2b 2c 2d 2e 3a 3b 3c 3d 3e 4a 4b 4c 4d 4e 4f Total
Divided by 

22
Grade # of 3s

16 3 3 3 3 3 3 3 3 2 3 3 2 3 3 3 3 3 3 3 3 3 3 64 2.91 A 20

4 3 3 2 3 3 3 3 3 3 3 3 3 2 3 2 3 3 3 3 3 3 3 63 2.86 A 19

22 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 N/A 3 3 3 3 63 3.00 A 21

38 3 2 3 2 3 3 3 3 3 3 3 3 2 3 3 3 3 3 3 3 3 3 63 2.86 A 19

2 3 2 3 2 3 3 3 3 3 3 3 3 3 3 2 3 3 3 3 3 2 3 62 2.82 A 18

10 3 3 2 2 3 2 3 3 3 3 3 3 2 3 3 3 3 3 3 3 3 3 62 2.82 A 18

18 3 3 3 3 3 2 3 2 3 3 3 3 3 3 2 2 3 3 3 3 3 3 62 2.82 A 18

13 3 2 3 2 3 3 3 3 3 3 3 3 2 3 2 3 2 3 3 3 3 3 61 2.77 A 17

1 3 2 2 3 3 2 3 3 3 3 3 3 3 3 2 3 3 3 N/A 3 3 3 59 2.81 A 17

3 2 3 2 3 2 2 3 3 3 2 3 2 2 3 2 3 3 3 3 3 3 3 58 2.64 A 14

11 2 3 3 2 3 3 2 3 3 2 3 2 2 3 3 3 3 3 2 3 2 3 58 2.64 A 14

31 3 2 2 2 3 3 3 3 3 3 3 3 2 2 3 2 3 2 2 3 3 3 58 2.64 A 14

28 2 3 2 2 3 3 3 3 3 2 3 3 2 3 3 3 3 3 2 2 2 2 57 2.59 A 13

8 3 2 2 3 3 2 3 3 3 3 3 3 3 3 2 3 3 N/A N/A 3 3 3 56 2.80 A 16

15 3 3 2 2 2 2 2 3 2 2 2 2 3 3 2 3 3 3 3 3 3 3 56 2.55 A- 12

33 3 3 2 3 3 2 2 3 3 2 3 2 2 2 2 2 3 3 2 3 3 3 56 2.55 A- 12

35 3 2 2 3 3 2 3 2 2 2 3 2 3 3 2 2 3 3 2 3 3 3 56 2.55 A- 12

6 2 2 2 2 3 2 3 3 3 3 3 3 2 2 3 2 3 3 N/A 3 3 3 55 2.62 A- 13

20 2 3 2 2 2 2 3 2 3 2 3 2 2 2 2 3 3 3 2 3 3 3 54 2.45 A- 10



Student 1a 1b 1c 1d 1e 1f 2a 2b 2c 2d 2e 3a 3b 3c 3d 3e 4a 4b 4c 4d 4e 4f Total
Divided by 

22
Grade # of 3s

7 2 3 2 2 2 2 3 3 2 3 3 2 2 2 2 3 3 3 N/A 3 3 3 53 2.52 A- 11

34 3 2 2 2 2 2 3 3 2 2 3 2 2 2 2 3 3 3 2 3 2 3 53 2.41 A- 9

36 3 2 2 2 3 3 3 3 2 2 3 2 2 2 2 2 3 3 N/A 3 2 3 52 2.48 A- 10

27 2 2 2 2 3 2 3 3 3 3 3 2 2 2 2 2 2 2 2 2 2 3 51 2.32 A- 7

39 2 2 2 2 3 2 2 3 2 3 2 3 2 2 3 2 2 2 2 3 2 3 51 2.32 A- 7

24 2 2 2 2 2 2 3 3 2 3 3 3 2 2 2 3 2 2 N/A 3 3 2 50 2.38 A- 8

25 2 2 2 2 2 2 3 3 2 3 3 2 2 2 2 2 3 2 2 2 2 3 50 2.27 A- 6

12 2 2 2 2 2 2 3 3 3 2 3 3 2 2 2 2 3 N/A N/A 3 3 3 49 2.45 A- 9

21 2 2 2 2 2 2 2 2 2 2 3 2 2 2 2 2 2 3 3 2 3 3 49 2.23 A- 5

29 2 2 2 3 2 2 2 2 2 2 3 2 2 2 2 2 2 2 2 3 2 3 48 2.18 A- 4

9 2 2 2 2 2 2 3 2 2 2 2 2 2 2 2 2 2 2 2 2 3 3 47 2.14 A- 3

26 2 2 2 3 2 2 2 2 2 2 2 2 2 3 2 2 2 2 N/A 2 3 3 46 2.19 A- 4

37 2 1 2 2 2 2 3 2 2 2 3 2 2 2 2 2 2 2 2 2 2 3 46 2.09 A- 3

5 2 2 2 2 2 2 3 3 2 3 3 2 2 2 2 2 2 N/A 2 2 2 1 45 2.14 A- 4

14 2 2 2 2 2 2 2 3 3 2 3 2 2 2 2 2 2 N/A N/A 3 2 3 45 2.25 A- 5

19 2 2 2 3 2 2 2 2 2 2 2 2 2 2 2 2 2 2 N/A 2 2 3 44 2.10 A- 2

30 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 44 2.00 A- 0

32 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 44 2.00 A- 0

17 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 N/A 2 2 3 43 2.05 A- 1

23 2 2 2 1 1 2 2 2 2 2 2 2 1 2 2 2 2 2 2 2 2 2 41 1.86 B+ 0





Reminder- Updated grading policy

This is new based 
on findings from 
previous candidate 
performance and 
a review of 
NJDOE’s teacher 
evaluation 
structure.

See page 23 of 
Student Teaching 
Handbook



New grading breakdown based on 
average of ratings for all components 
of Danielson FfT

D1 D2 D3 D4

1a- 3 2a- 3 3a- 3 4a- 3

1b- 3 2b- 3 3b- 2 4b- 3

1c- 2 2c- 2 3c- 2 4c- 3

1d- 3 2d- 2 3d- 2 4d- 3

1e- 3 2e- 3 3e- 2 4e- 3

1f- 2 4f- 3

Average rating= 2.6… Grade of A

D1 D2 D3 D4

1a- 2 2a- 2 3a- 2 4a- 2

1b- 2 2b- 2 3b- 2 4b- 2

1c- 2 2c- 2 3c- 1 4c- 2

1d- 2 2d- 1 3d- 2 4d- 2

1e- 2 2e- 2 3e- 1 4e- 2

1f- 2 4f- 1

Average rating= 1.8… Grade of B

Our new policy follows our general practice of the growth model. It also 
recognizes that “inconsistencies” would be accounted for through ratings 
received. See examples below…... 



Considerations based on this new policy….
• Performance is judged by all actions and behaviors as part of student 

teaching. 

• Performance is not just planning and teaching lessons.

• Performance is not just when you observe it. 

• Performance is also things like:
• Following student teaching guidelines and procedures
• Seeking and integrating constructive feedback from you and the mentor
• Being attentive, prepared, and ready when the day begins and sustaining until the 

day is done
• Being timely and organized with all work, etc, etc……

• Ratings given reflect all performance over the course of the semester. 



Domain 4 reminders- the use of “N/A”

Domain 4 relates to 
teachers’ responsibilities 
beyond instruction 
including reflective 
practices, disposition, and 
professionalism. 
Capturing this with 
student teachers is 
important but sometimes 
a challenge due to the 
nature of a temporary 
placement. 



Areas that allow for an N/A rating….

• 4b- Maintaining accurate records

• 4c- Communicating with families

• 4d- Participating in a professional community

How can you gather evidence to avoid having to use N/A?

When is N/A necessary?



End of training reflection

•Consider a “take-away” from 
today’s session that will influence 
what you will do as part of you 
role as supervisor

•Consider additional supports or 
training we can provide to help 
support your role as a supervisor


