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Section 1: Executive Summary

Institutional Overview:

Founded in 1969, Stockton University is one of eleven senior public colleges and
universities in New Jersey, and primarily serves students drawn from the state's eight
southernmost counties. Stockton opened as a liberal arts and sciences college, and, in
2015, three years after its most recent Middle States Commission on Higher Education
(MSCHE) Decennial Self Study, the state reclassified the institution as a comprehensive
university.

Stockton is committed to student learning through effective and innovative teaching, as
well as to experiential learning opportunities. The ultimate goal is to educate students as
well-rounded citizens, prepared not only to embark on advanced study or employment
after graduation, but also to appreciate and value lifelong learning, political engagement,
and community service.

The individual attention that each Stockton student receives reflects the campus' strong
sense of community, made possible, in large part, by a student to faculty ratio of 17:1. The
University encourages, and financially supports, one-on-one research initiatives with
faculty as well as opportunities to apply theories and methods learned in the classroom to
real or practical situations through structured internship programs, service learning, and
community engagement programming.

The means by which these goals are pursued have evolved in important respects since the
school was founded. From a campus of 1,000 students and 60 faculty based in one building
on the Atlantic City boardwalk, Stockton has grown to an institution of 8,674
undergraduate students and graduate students. Of this number, 94% attend school full-
time, and the freshman retention rate is 87%. Four-year and six-year graduation rates are
also very strong, at 56% and 70% respectively.

Indeed, the scale of Stockton's growth in the last ten years led the MSCHE 2012 Self Study
Team to conclude that the institution was "vibrant and innovative" with "a focus on
supporting student learning and success." Several organizations have also recognized
Stockton as a key educational leader in the region. The University is ranked as one of the
top public colleges and universities in the North by U.S. News & World Report, as a “Best in
the Northeast” college by The Princeton Review, and as sixth in the nation by the Military
Times “Best for Vets: Colleges 2016,” this last the most comprehensive school-by-school
assessment of veteran and military student services and rates of academic achievement.

Institutional Approach to Preparing the PRR:

Following submission of the 2012 Self Study, co-chairs for the Periodic Review Report
(PRR) attended Middle States Commission programming, including PRR sessions at the
Philadelphia spring 2015 and Washington, D.C. fall 2015 conferences. Work on the PRR



began in earnest in fall 2015 when co-chairs convened an Assessment Working Group. As
stronger evidence of academic assessment efficacy was one recommendation of the 2012

Self Study team, this area was deemed of principal importance and representative faculty
worked through their respective schools with program coordinators to assemble a robust
set of assessment technique case studies and analyses; these form the core of Section 5 of
this report.

Additional PRR team members came from the Divisions of Academic Affairs, Student
Affairs, and Administration and Finance, as well as from the Offices of Service-Learning,
Community Engagement, Institutional Research, Institutional Planning, Graduate Studies,
and the Faculty Senate. In addition to ensuring input from across campus, co-chairs sought
to balance members who had prior MSCHE experience with newcomers, to include both a
level of reporting continuity as well as offer opportunities for new participation and input.

The full list of those who contributed to the report appear below:

NAME

TITLE

ROLE IN 2012 Self-Study

(if applicable)

Sonia Gonsalves

Director of Academic Assessment;

Planning Committee and

Co-Chair Professor of Psychology Faculty Committee
Michelle McDonald Assistant Provost; Associate New to Stockton PRR
Co-Chair Professor of History

Susan Davenport

Executive Vice President and Chief of
Staff

New to Stockton PRR

Michael Wood

Director of Budget and Fiscal
Planning

Planning and Resources
Committee

Jim Tierney

Associate Vice President of Business
Services and Chief Budget Officer

New to Stockton PRR

Peter Baratta

Chief Planning Officer

New to Stockton PRR

Jessica Kay

Data Analyst and Assistant to the
Chief Planning Officer

New to Stockton PRR

Dennis Furgione

Research Associate, Institutional
Research

New to Stockton PRR

Pedro Santana

Dean of Students

Institutional Effectiveness
Committee

Dee McNeely Green

Associate Vice President for Student
Affairs

Administration Committee
and Student Life Committee

John Iacovelli

Dean of Enrollment Management

New to Stockton PRR

Claudine Keenan

Dean of the School of Education

Planning Committee and
Planning Resources
Committee

Theresa Bartolotta

Dean of the School of Health Sciences

New to Stockton PRR

AmyBeth Glass

Director of the Office of Graduate
Studies

Curriculum Committee
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Daniel Tomé

Director of the Office of Service
Learning

New to Stockton PRR

Merydawilda Colén Director of the Stockton Center for New to Stockton PRR
Community Engagement

Joseph Toth Director of Library Services New to Stockton PRR

Paula Dollarhide Associate Director of Academic Faculty Committee

ASSESSMENT

WORKING GROUP:

Advising

Norma Boakes

Associate Professor of Education

Curriculum Committee

Debra Busacco

Assistant Professor of Health Science

New to Stockton PRR

Arleen Gonzalez

Associate Professor of Criminal
Justice

New to Stockton PRR

Kristin Jacobson

Associate Professor of Literature

Faculty Committee

Marissa Levy

Professor of Criminal Justice

Planning Committee and Self
Study Co-Editor

Heather McGovern

Associate Professor of Writing

Faculty Committee

Marc Richard

Associate Professor of Chemistry

New to Stockton PRR

During summer 2016, PRR co-chairs met with different consituencies to discuss the
challenges and opportunities ahead. Draft portions of the PRR were made available via the
Stockton website to all members of the campus community for review and an electronic
mechanism put in place to collect feedback and suggestions through the fall 2016 term.
The results are reflected in Sections 2 and 3. Sections 4 and 6 required more specialized
work, particularly with Stockton's Chief Planning Officer, Division of Administration and
Finance, Office of Enrollment Management, and Office of Institutional Research.

Major Institutional Changes since the 2012 Decenniel Evaluation:

The last five years have been a period of tremendous growth, institutional evolution, and
self-reflection for Stockton University. Major institutional changes since 2012 have
included: an institution-wide self-study, reclassification and name change; expanded and
improved campus facilities; a recommitment to shared governance; new leadership; and a

number of key community partnerships and cultural alliances.




A. University Status:

In March 2012, Stockton successfully completed its Decennial Self Study, unconditionally
and with two commendations. During this process, the college’s overall health and
growth—at both the undergraduate and graduate levels—prompted visiting team
members to ask whether Stockton had considered applying for university status. What
followed was a two-year undertaking that began with a Faculty Senate Task Force charged
with surveying and compiling reports on the opinions of students, faculty, and staff. This
culminated in a Pan-College Task Force that considered this data alongside published
scholarship on the impact of such transitions. This same body also conducted an
institution-wide self-study to ensure Stockton had the programming, faculty credentialing,
and academic resources to support such an undertaking. The campus submitted its
petition to the state in October 2014, and received confirmation of its change in both status
and name to Stockton University in February 2015 [Appendix 1--Petition for University
Status].

B. Campus Expansion:

As part of its university status application, Stockton had to demonstrate that it had the
requisite facilities to support such an institutional change. The range of projects completed
over the last several years have transformed the campus and easily demonstrated research
and teaching capacity. A new 154,000 square-foot Campus Center had been open less than
a year at the time of the 2012 Self Study, and the University was in the process of
establishing a satellite educational facility in Woodbine, New Jersey; this was its second
such site, as it had operated an instructional site in Atlantic City for over a decade.

The year after re-accreditation, Stockton opened Unified Science Center! (USC1), a 66,350
square-foot, three-story facility to expand facilities for the School of Natural Sciences and
Mathematics. This building includes eleven research and teaching labs for the study of
chemistry, genetics, microbiology, physical and organic chemistry, as well as classrooms,
administrative facilities, and faculty offices.

Campus expansion has continued apace since that time. Stockton is mid-way through
construction on two additional buildings on the main campus, an Academic Building and
Unified Science Center2 (USC2). Additional information is provided in Opportunity #2 in
Section 3 of this report [Appendix 2--Facilities Report, Academic Quad].

The number of Stockton's off-campus instructional sites has grown as well, from one to
four (Stockton completed renovation of Woodbine, which came online for academic
programming in 2013, and added instructional sites in Hammonton, N] and Manahawkin,
NJ later that year). Each location has developed its own pedagogical identity in response to
community and student needs. Additional courses, and some residential housing, are also
now available at the Stockton Seaview Hotel and Resort, a historic hotel that the University
purchased in 2010. More details about each facility appear in Section 3.
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C. Recommitment to Shared Governance:

The 2014-15 academic year tested Stockton's system of self-governance and, while at times
difficult, afforded an opportunity to revisit institutional priorities and communication
structures, as well as realign as needed. In November 2014, Stockton University (then the
Richard Stockton College of NJ]) signed a letter of intent to purchase the property of the
former Showboat casino for $18 million in hopes of creating an Atlantic City branch
campus. Complicated legal restrictions over property use, however, hampered these
endeavors, and resulted in Stockton's sale of the same property a year later.

While Stockton was able to recoup its financial investment, questions about how
purchasing and academic programming decisions were made prompted the Stockton
Faculty Assembly and the Stockton Federation of Teachers to hold joint meetings and
generate a coordinated response to address underlying structural concerns and create a
more robust and genuine culture of shared governance.

In April 2015, then President Herman Saatkamp announced to the Board of Trustees his
intent to take immediate medical leave from the University, with retirement soon to follow.
Dr. Harvey Kesselman, then Provost and Executive Vice President, assumed the position of
Acting President of the University. Acting President Kesselman'’s first official act was to
establish a series of University-wide task forces, one of which focused on shared
governance and enlisted representation from constituencies across campus: a member
from the Board of Trustees, who would also serve as a co-chair of the committee; two
members of upper administration; an academic dean; members of faculty leadership; union
representatives from both the CWA and SFT (professional staff and faculty); a
representative from Student Affairs; a student representative; and other Stockton
community appointees. As Stockton remains committed to expanding academic
opportunities in Atlantic City, a second task force has provided a forum for broad-based,
inclusive, and transparent decision-making about financial investment, facilities design,
and academic programming as Stockton moves forward. The AC task force was
subsequently replaced with an operations working group formed of seven subcommittees:
Academic Affairs; Anchor Institution/Community Engagement; Support Services/Student
Life; Housing; Marketing; Safety/Security; and Transportation. More information about the
Gateway project appears in Section 3 of this report.

The Task Force on Shared Governance met six times during the 2015-16 academic year; its
subcommittees met more often. Initially, the team worked on drafting a definition of
shared governance for Stockton, understanding the role of shared governance, and
reevaluating the mission statement for the University. Its activities are ongoing
[Appendix 3--Task Force on Shared Governance Website].

D. Changes in Leadership:

At the time of the decennial accreditation in 2012 Dr. Herman ]. Saatkamp, Jr. led the
University. As we complete the PRR, Dr. Harvey Kesselman, previously Stockton’s Provost
and Executive Vice President, holds the presidency. Dr. Kesselman has more than 35 years



of experience in higher education, and his other executive leadership roles at Stockton have
included: Dean of the School of Education, Interim Vice President for Administration and
Finance, CEO of the Southern Regional Institute (SRI) and Educational Technology Training
Center (ETTC), and Vice President for Student Affairs.

Stockton also has a new Provost. Following Dr. Saatkamp's retirement in 2015 and Dr.
Kesselman's promotion to President, the University conducted a nationwide search before
selecting Dr. Lori Vermuelen as its new Provost and Vice President for Academic Affairs.
Dr. Vermeulen joined the Stockton community after serving nine years as Dean of the
College of Arts & Sciences at West Chester University of Pennsylvania. In this capacity, Dr.
Vermeulen managed the university’s largest college, overseeing an annual budget in excess
of $30 million, while guiding the efforts of 13 academic departments, six interdisciplinary
programs, 280 tenure track faculty, and 6,000 students.

E. Cultural Partnerships:

Finally, Stockton has built increasingly strong bridges to the south Jersey community by
prioritizing support of artistic and cultural endeavors in the last several years. The Campus
Art Gallery, which held its inaugural exhibition of work from the Visual Arts faculty the year
of the 2012 Self Study, now annually shows faculty and student art, as well as a number of
visiting exhibitions. Our Performing Arts Center also continues to grow, producing and
hosting over three dozen theater, dance, and music performances each year.

In addition, Stockton's Interdisciplinary Center for Hellenic Studies, founded to promote
study and teaching in the many fields that define Greek civilization and culture, received a
significant donation of $1.15 million to support its endeavors in 2016. This has been used
to establish the Demetrios Constantelos Hellenic Collection and Reading Room in the
Richard E. Bjork Library, as well as the Dean and Zoe Pappas Visiting Scholar Series, which
hosted Justice Sandra Day O'Connor as its inaugural address, and featured actress and
activist Anna Deavere Smith, currently the artist-in-residence at the Center for American
Progress, a progressive policy research and advocacy organization in Washington, D.C.

Stockton has increased its presence in Atlantic City as well, though a collaboration with the
Atlantic City Casino Reinvestment Development Authority and the Noyes Museum of Art.
Known as the Arts Garage, the enterprise operates as a public arts space and studio facility
for emerging artists, and offers monthly, free public events. Stockton has also assumed
management of Dante Hall, an Atlantic City historic theatre, which hosts both campus and
visiting productions.

Most recently, The Mr. and Mrs. Fred Winslow Noyes Foundation and The Noyes Museum
of Art agreed to transfer ownership of the art museum and artwork to Stockton University.
The Noyes Museum of Art was the vision of local entrepreneurs Fred and Ethel Noyes, who
were avid art and antique collectors. Museum holdings are particularly strong in southern
New Jersey natural landscapes and nineteenth- through twenty-first-century fine and folk
art. In all, the collection and supporting operating and endowment accounts are valued at
nearly $3 million dollars.
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Abstract of the PRR:

Section One is the Executive Summary.

Section Two describes Stockton’s response to the recommendations of the Middle States
visiting team in 2012, with a particular focus on strategic planning, strategic goals, and
academic assessment.

Section Three outlines the challenges and opportunities facing the institution, including,
on the one hand, declining state funding and limitations on current campus space, and on
the other hand, expansion of academic programming, renewed efforts at civic engagement
and experiential learning, state reclassification, and national recognition.

Section Four provides specific detail about enrollment and finance actions and planning
for the fiscal years that have elapsed since 2012, including tabular and graphic depictions
to illustrate recent trends.

Section Five focuses on Standard 14: Assessment of Student Learning, with particular
attention to the processes that link institutional and program-level goals to student
learning, as well as how they support and reinforce Stockton's ten Essential Learning
Outcomes (or ELOs). Additional sections outline the support systems in place for academic
assessment, demonstrate the broad-based nature of assessment beyond Academic Affairs,
and articulate the assessment evaluation and strategic planning process.

Section Six demonstrates how the University links institutional planning to budgeting and
resource allocation, and how this process connects to the goals in the Strategic Plan.

Links to appendices provide additional documentation to demonstrate and amplify the
narrative in each section.



Section 2: Response to the 2012 MSCHE
Decennial Self-Study

Self Study Recommendations from the Visiting Team:

Stockton received three recommendations from the 2012 Self Study Visiting Team. These
appear below along with our institutional responses.

VISITING TEAM RECOMMENDATION 1: Document further implementation of an
integrated strategic planning process (Standard 2).

Stockton took several steps to strengthen its planning process and ensure that goals are
clearly articulated, integrated, and transparent. First, as noted in Section 2, the University
created a Task Force on Shared Governance, co-chaired by the then Interim Provost, Susan
Davenport, now Executive Vice President and Chief of Staff, and Madeleine Deininger, Chair
of the Stockton Board of Trustees. Additional Task Force members include representative
faculty, students, staff, and administration. This group meets regularly, and has been
charged with updating the institution’s mission statement, last approved in 1982, as well as
recommending best practices for the facilitation of ongoing, robust, campus-wide
dissemination of information (all agendas and meeting materials are available
electronically). In addition, the Task Force held several public forums in fall 2015 and
spring 2016 so that all members of Stockton’s community could learn more about the
institution’s progress and provide input. An online feedback form allows an ongoing means
of relaying questions or concerns directly to Task Force members [Appendix 3].

Stockton also appointed a new Chief Planning Officer (CPO), a position that had been
vacant during the 2012 Self-Study campus visit. The CPO serves as a member of the
President’s Cabinet, and is charged with directing, managing, and coordinating the
University’s strategic planning process. More specifically, the CPO serves as the President’s
primary liaison for aligning all unit and cross-functional operational plans, initiatives and
allocations to the University’s strategic plan, as well as connecting all aspects of the
planning cycle throughout the institution, including the divisional program review and
budget cycle. And, in keeping with the significance of aligning these efforts with long-
range, data-driven planning, the CPO oversees Stockton’s Office of Institutional Research.

One of the first changes instituted by the CPO was revision of Stockton’s annual divisional
reporting process. Previously, each of the institution’s six divisions (Academic Affairs,
Student Affairs, Administration and Finance, Development and Alumni Affairs, External
Affairs and Marketing, and Information Technology Services) developed annual goals and
objectives in the summer and early fall, and reported out on major accomplishments to the
campus community the following spring in separate public forums. Beginning in 2015-16,
Stockton inaugurated a new planning calendar intentionally designed to create
opportunities for broad-based conversations across campus and assist leadership in setting
goals and priorities. The revised timeline also allows closer alignment between the
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institution’s annual planning and budget cycle to the state’s appropriations cycle and
Stockton’s managerial evaluation system. This integrated structure helps to ensure that
divisions work with each other and necessitates that they think strategically—across unit
lines—about institutional priorities [Appendix 4—Strategic Planning Timeline and
Institutional Program Review]. More details about these changes are provided in Section
6 of this report.

VISITING TEAM RECOMMENDATION 2: Document further implementation of a
comprehensive, organized, and sustained process for the assessment of student learning,
including general education (Standards 12 and 14).

In January 2013, Stockton established the Office of Academic Assessment, led by a senior
member of the faculty. The inaugural director, Sonia Gonsalves, Professor of Psychology,
joined the psychology faculty at Stockton in 1990. She had previously served as Director of
the Institute for the Study of College Teaching from 1999 to 2002 and as Director of the
Institute for Faculty Development from 2006 to 2009. During the most recent Middle States
Review, Dr. Gonsalves co-chaired the Committee for Assessment and served on the
planning committee. Under her leadership, the Office of Academic Assessment supports
student-learning outcomes by providing resources for faculty and administrators to assist
in the design, use, and analysis of assessments of learning, performances, attitudes,
motivations, and skills. Two means of doing so are a Summer Assessment Institute and the
monthly e-zine Evidence.

The Summer Assessment Institute program began in 2007, in part motivated by the
experiences of six faculty who had attended the Middle States “Student Learning
Assessment Institute” the year before. It came under the authority of the Office of
Academic Assessment in 2013 and has become an annual event.! Calls for participation are
issued each fall, and in accordance with a local agreement governing the terms and
conditions of all such summer institutes, Stockton provides a modest stipend to 10 to 12
attendees who meet several times in August. Topics have ranged from demystifying the
Collegiate Learning Assessment (CLA) and writing, to effective incorporation of college
Essential Learning Objectives (ELOs), and provide an excellent forum for sharing teaching
and learning strategies in an inter-disciplinary environment.

The results of each workshop appear in articles written by participating faculty in
Stockton’s newsletter about assessment questions and concerns, Evidence. Initially
published quarterly, Evidence first appeared in the summer of 2002, and has proved an
informal and engaging vehicle for sharing information about best pedagogical practices, in-
class experiences; it is now published monthly. The attached appendix provides more
details about both programs, as does Section 5 of this report. [Appendix 5—0Office of
Academic Assessment Website].

1 Kathleen Klein, “Assessment Can be Fun, Meaningful, and Painless—Really!,” Evidence:
Program Assessment for Continuous Improvement, February 2006, p. 1.



The second half of this recommendation, a review of Stockton’s general education
programming, is also complete. For over three decades, the Basic Skills (BASK) Program,
housed in the School of General Studies, provided support for first-year, at-risk students
who entered Stockton in need of additional resources in academic reading, writing, and
mathematics. At the same time, program faculty developed a wide variety of other courses,
primarily in the University’s General Studies, or “G” curriculum, in these academic skills, in
order to serve two other audiences: first-year students who placed out of required BASK
courses and students who completed BASK courses and were ready for intermediate level
work. After much discussion, faculty decided to broaden the program’s scope in order to
recognize the expanded nature of their work.

In the fall of 2011, the Faculty Senate reviewed a proposal for a First-year Studies (FRST)
program, as developed by an ad-hoc working group. In December 2011, the final report of
the working group was submitted to the Faculty Senate and Dean’s Council, both of which
unanimously accepted the proposal’s recommendations [Appendix 6—FRST Year Studies
Report]. In fall 2012 the FRST Program officially launched, and, the following fall, courses
were available to incoming first-year students. The FRST program now includes 1000-level
courses (formerly BASK) and 2000-level courses that are open only to first-year students,
as well as special F-designated courses taught by faculty members across the University.

Two assumptions shaped the BASK Program and continue to apply to 1000-level FRST
courses. First, the faculty holds that students placed into 1000-level FRST courses are not
incapable of succeeding at Stockton, but, rather, are under-prepared. Almost every new
student at Stockton can develop the skills necessary for academic success, if willing to work
hard within an environment of strong support. Consequently, Stockton refers to 1000-level
FRST courses as developmental, not remedial.

The second assumption is that an academic skills program is most effective when it is
embedded as deeply as possible in the college experience. Success depends upon how the
program is perceived by students, faculty, and administrators. Consequently, students
receive full academic credit for all but one of their 1000-level FRST courses (FRST 1100,
Developmental Mathematics), a policy that communicates to students that these courses
are as valuable as any other at the University. This ideology also shapes faculty
participation. Faculty from many schools in the University may teach these courses as a
part of their normal teaching load, demonstrating that, at Stockton, skills education is a
shared responsibility.

VISITING TEAM RECOMMENDATION 3: File a substantive change request with Middle
States for the Doctor of Physical Therapy degree program.

Stockton completed and filed the required substantive change request for its Doctor of
Physical Therapy on July 2, 2012. Three additional substantive change requests have been
filed since the 2012 Self Study: 1) a request to include the online Bachelor of Science in
Nursing Degree Completion program within the scope of the institution's accreditation
(March 5, 2013); 2) arequest to approve the new Ed.D. in Organizational Leadership (July
29, 2013); and 3) arequest to approve the Bachelor of Science Accelerated Nursing (or
Transcel) program offered at an off-campus instructional site (June 29, 2016).
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Campus Suggestions Resulting from the Self Study:

In addition to the three recommendations made by the Visiting Team, the campus
articulated ten suggestions in its Self Study. The remaining portion of this section presents
the University’s response to these internal suggestions.

CAMPUS SUGGESTION 1: Evaluate the efficacy of the Faculty Senate as a representative
governing body.

Prior to 2009, Stockton’s institutions of faculty leadership consisted of a General Assembly
of the Faculty and the Faculty Union (SFT). That year, however, the Faculty Senate
replaced the General Assembly in an effort to streamline the governance structure.
According to their Constitution, the Faculty Senate serves “as the representative body
elected by the Faculty to provide a Faculty voice in the formulation of College

policy.” (Article I) “The Senate may consider any College matter on its own initiative or at
the request of the Faculty Assembly, the Committees, individual Faculty members,
students, the College administration, the Board of Trustees, or any campus organization. It
may review any College policies and make recommendations concerning them.” (Article III)
The Senate, therefore, is composed of members of the Faculty Assembly and represents the
interests of that larger body [Appendix 7—Faculty Senate Constitution].

Since the 2012 Self Study, the efficacy of the Faculty Senate as a representative governing
body has been amply demonstrated through the composition of its membership, meeting
structure, and significance of tasks completed. The Senate’s membership is specifically
designed to ensure broad-based disciplinary participation by including both School
Senators (one per school) as well as At-Large Senators, the former elected by School-wide
elections and the latter by campus-wide elections. The total number of senators is tied to
the number of Faculty Assembly members such that there is one senator per ten faculty
members. Additional elected members include the President, Vice President, and
Secretary. The President of the Union serves on the Senate in an ex-officio capacity. The
President of the Senate appoints an adjunct faculty member to serve as an Adjunct Liaison.

The Senate maintains eight Standing Committees:

e Committee on Academic Policies

e (Committee on Academic Programs and Planning

e Committee on Administration and Finance

e Committee on General Studies

e Committee on the Library

e Committee on Research and Professional Development

e Committee on Student Affairs

e Committee on Information Technology and Media Services

Standing Committees of the Senate are likewise composed of School Senators and At-Large
Members, as well as one or more ex-officio positions, most often drawn from campus



administration, to ensure access to requisite information and resources for informed
decision-making.

The Senate’s meeting structure also works to safeguard transparency of governance.
Meetings are held monthly, publicized well in advance through all-faculty email
communications, and are open to the public (including both faculty and non-faculty
members of campus), unless voted into closed session. Moreover, the Senate is
constitutionally required to convene Faculty Assembly meetings at least three times
annually. Minutes of all meetings are posted on the Faculty Senate website, which was
updated in 2014, as are all task force reports and standing committee annual reports
[Appendix 8—Faculty Senate Website].

Perhaps the best evidence of the Senate’s effectiveness has been the central role it has
played in recent campus initiatives. In addition to the central role played by the Senate in
reforming shared governance noted above, the Senate has overseen a number of special
issue Task Forces since the 2012 Self Study. In 2012, a Task Force assessed and made
recommendations about Stockton’s IDEA course rating system. The following year, the
Senate completed what had been a two-year study about the viability of reclassifying from
a liberal arts college to a comprehensive university (a study which was reviewed and
expanded on by a Pan-Campus Committee on the same topic, ultimately leading to the
state’s decision to rename the institution as Stockton University in 2014; Appendix 1).
That same year, the Senate Task Force on Accessibility also completed its report, which has
served as the template for facilities and instructional access upgrades [Appendix 9—
Faculty Senate Task Force on Accessibility Final Report (2014)] as did the Faculty
Senate Task Force on Creation of a Women's, Gender & Sexuality Center, established by
Stockton in 2014 [Appendix 10—Task Force on WGSC Final Report (2014)].

CAMPUS SUGGESTION 2: Strategically plan off-campus expansion and facilities and
integrate into Stockton’s 2020 plan, including facilities master plan, enrollment plan, and
academic plan.

As noted in Section 1, the number of Stockton’s satellite facilities has grown appreciably
since the Self Study, from two to four (buildings in Woodbine, Hammonton, and
Manahawkin joining that in Atlantic City). Each location has developed its own pedagogical
identity, informed by community and student needs.

Hammonton serves as a center for cultural and historical endeavors, housing the South
Jersey Cultural Alliance, the Murphy Writing Center (which joined Stockton University in
fall 2014), the Noyes Museum of Art (which became part of Stockton University in August
2016), and the Stockton Center for South Jersey Culture and History.

Manahawkin has become a center for health sciences; it hosted the inaugural class of the
B.S. in Accelerated Nursing Program in fall 2016, and is slated to become the site for
expanded programming in B.S. in Health Sciences and the M.S. in Communication Disorders
during the 2017-18 academic year.
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The Carnegie Center in Atlantic City, Stockton’s oldest satellite facility, houses the Physician
Assistant Program developed in coordination with Philadelphia University, as well as
Stockton's own M.A. in Social Work. It also serves as the site for Continuing Studies
programming in Workforce Redevelopment Training, a crucially needed program in light of
Atlantic City’s current economic climate.

Woodbine includes the Sam Azeez Museum of Woodbine Heritage, as well as NSF-funded
training programs offered through Stockton's Southern Regional Institute/Educational
Technology Training Center (SRI/ETTC) in math and science for K-12 teachers. In fall
2016, it also launched the Woodbine Student Scholarship Fund, a three-year initiative of up
to $135k designed to support area teachers interested in completing a graduate degree in
education.

CAMPUS SUGGESTION 3: Develop a formal Enrollment Management Plan with defined
targets by academic program, attending to both the retention of residential and commuter
students.

Stockton’s Division of Student Affairs spent 2015-16 updating and refining its Strategic
Enrollment Management Plan, utilizing support from both internal and external
institutions. In the fall of 2015, the University contracted the consulting firm of Ruffalo
Noel Levitz to provide an institutional survey of current enrollment processes across the
campus. Their report highlighted two areas of future growth: a) direct faculty involvement
in the recruitment process; b) upgrading and standardizing the University identity (i.e.
through the University’s website and social media identity) [Appendix 11—Ruffalo Noel
Levitz Report (2016)].




The first concern was addressed in a campus-wide Strategic Enrollment Management
Summit held in summer 2016, which resulted in a series of working groups to address how
schools and programs can become partners in student recruitment and retention. More
information about the University’s enrollment management plans appears in Section 6 of
this report. Stockton’s Office of University Relations and Marketing, which is aggressively
growing the campus’ social media presence via Facebook, Twitter, Instagram, YouTube,
Pintrest, Flicker, and Snapchat, and is spearheading the effort to create a more cohesive
institutional identity, have addressed the second recommendation.

Stockton’s approach to Enrollment Management is also benefitting from its inclusion in the
American Association of State Colleges and Universities (AASCU) “Re-imagining the First
Year” Initiative, a three-year program that brings together 44 colleges and universities
across the country in a coordinated effort to improve retention and graduation rates
nationwide. Each campus has to commit to at least one strategy at four levels: institutional
intentionality, curriculum, faculty/staff, and students. While Stockton’s first-year retention
rates are already high (87% across the student body), the University is using this
opportunity to explore in more depth the students it attracts and the support structures in
place to ensure their success. Consequently, research from this initiative will necessarily
inform enrollment management strategy moving forward. More information about RFY

appears in Section 3, under opportunities [Appendix 12—AASCU: Reimagining the First
Year (2016)].

While RFY focuses on more traditional first-year students, nearly half of Stockton’s
students transfer to campus from community colleges. To more specifically address these
concerns, Stockton formed a Transfer Student Working Group in fall 2015, including
members of the Faculty, Academic Advising, Media Relations, Planning and Institutional
Research, and the Office of the Provost. The subsequent report recommended
strengthening attendance at regional Open Houses (through the inclusion of key faculty
members and Academic Advising staff), holding specific “transfer only” sessions at campus
Open House event, building a social student club that supports transfer needs, and
enhancing web-based information about transfer student curricular options and
enrollment processes to facilitate pathways to graduation. These initiatives are already

underway [Appendix 13—Transfer Working Group Final Report (2015)].

CAMPUS SUGGESTION 4: Maintain small classroom size, low student to faculty ratios, and
high percentage of courses taught by full-time faculty.

The University continues to ensure that the small-scale, personal pedagogical model in
operation before the 2012 Self Study remains in place. Although enrollment has steadily
increased approximately 2% a year, most classes are limited to 30 to 35 students, writing
and other seminar classes at 25 or less, with many senior capstone experiences capped at
far fewer (15 students or less). To maintain this balance, Stockton has increased the size of
its full-time faculty. Over 335 faculty members now teach in the University’s over 40
academic programs. Of these, 95% hold doctoral or other terminal degrees, and 97% are
tenured or tenure-track. This is the highest number of courses taught by full-time faculty
of New Jersey's senior public colleges and universities.
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CAMPUS SUGGESTION 5: Assess the efficacy of IDEA as an assessment instrument.

In 2010, Stockton piloted the online administration of Individual Development and
Educational Assessment (IDEA) and in 2012 began administering IDEA online for all online
classes and face-to-face classes, unless a faculty member designated otherwise. The
average response rate for online surveys was 60% and for in-class paper surveys was 83%.

That same year, an eleven-member Faculty Senate Task Force reviewed the IDEA Student
Rating to determine its utility as a source of feedback about students’ learning experiences
and faculty’s instructional practices. In their report, the Task Force recommended that
Stockton:

1. Continue using the IDEA instrument to provide data for teaching portfolios
(although they also noted that IDEA data should contribute no more than 30% of the
teaching portfolio assessment).

2. Increase knowledge of how to interpret IDEA statistics by increasing participation
by faculty and administrators in campus workshops (organized through Stockton’s
Institute for Faculty Development).

3. Review the IDEA instrument again in five years.

There was broad consensus that the IDEA Instructor and Course Rating Form is a useful
and informative instrument that represented a significant improvement over the previous
Student Evaluation of Teaching (SET) process. The committee noted that not all faculty
members, however, were aware of best practices for administering and interpreting IDEA
surveys and reports, and suggested that all reviewers of personnel files should have
refresher training in the contextual interpretation of such reports.

A summary of the 2012 IDEA report is attached [Appendix 14—Faculty Senate Task
Force on IDEA (2012)].

In accordance with the primary suggestion from the 2012 review, and particularly in light
of IDEA’s decision to discontinue the paper option and move fully online in its
administration by fall 2018, a follow-up review of IDEA began in the fall 2016 and was
presented to the Faculty Senate for their review and endorsement in spring 2017. That
body voted to continue IDEA as the University’s teaching assessment vehicle this past May.

CAMPUS SUGGESTION 6: Create a more consistent classroom teaching observation
procedure.

To expand the number of tenured faculty trained to observe and evaluate colleagues'
teaching and create an environment in which the value of peer evaluation of teaching is
enhanced and supported, the Stockton Federation of Teachers (SFT ) and Stockton’s
Administration established and funded a Summer Institute for Peer Evaluation of
Teaching (SIPET). This initiative began in 2012 and is administrated through the campus’



Institute for Faculty Development (IFD). The inaugural class of twelve Teaching
Fellows received instruction in how to prepare for, conduct, and write up professional
peer-classroom evaluations. The IFD director is also responsible for ensuring that School
Deans and faculty are aware of this program as well as the names of those who complete
the SIPET experience and are available to conduct peer evaluations.

Tenured faculty selected as Teaching Fellows through an application process are charged
with the responsibility of completing at least four peer evaluations (as described inthe
relevant section of the Procedure for Faculty Evaluation) and agree to be available, during
the two years following their participation, for no more than three brief consultations with
faculty who are carrying out peer evaluations, but have not attended SIPET training. A full
description of the program and its outcomes is attached [Appendix 15—Institute for
Faculty Development Classroom Observation Program Website].

CAMPUS SUGGESTION 7: Update curricula to meet student and market demand.

Since the 2012 Self Study, the campus has initiated four new undergraduate programs or
concentrations and three graduate programs. These include: both a B.A. and a B.S in
Sustainability (including a new concentration in Conservation and Agroecology); a B.S. in
Exercise Science; and a B.S. Accelerated Nursing Program. At the graduate level, Stockton
now offers: an M.A. in American Studies; a Certificate in Holocaust and Genocide Studies;
and an Ed.D. in Organizational Leadership; the last is Stockton's second doctoral program.

In addition, the University has launched programs in collaboration with other institutions.
An agreement with Rowan University, for example, enables students to earn a B.S. degree
in Chemistry, Mathematics, or Physics from Stockton and a B.S. in Engineering from Rowan
in five years, while a dual degree program between the two schools provides students with
the opportunity to earn a bachelor’s degree from Stockton and a Doctor of Osteopathic
Medicine degree from Rowan School of Medicine at an accelerated pace. Stockton also
launched a new dual-degree (B.S.H.S./MSPA) Physician Assistant Program in collaboration
with Philadelphia University in the fall of 2015, which is based in its Carnegie facility in
Atlantic City.

CAMPUS SUGGESTION 8: Reevaluate the Basic Skills program and revamp its curriculum.

For a review of the Basic Skills program, and Stockton’s formation of the FRST Year Studies
Curriculum, please see Section 2 above, specifically the response to the Visiting Team's
second recommendation (see also: Appendix 6].

CAMPUS SUGGESTION 9: Focus on Experiential Learning through several arenas including
community engagement, global studies, internships, and service learning.

Stockton’s Office of Service-Learning and Center for Community Engagement (SCCE) are
the leading progenitors of civic engagement within Academic Affairs. The University’s
commitment to service learning dates from 1994, and has grown exponentially in the last
few years. From 30 courses offered just five years ago, the office now manages 112 such
courses each academic year. Better still, the number of faculty teaching these courses has
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grown from 30 full-time and part-time instructors, to a committed cohort of 70 faculty who
rotate this responsibility. A review of enrollment data for the same period demonstrates
that service-learning courses average between 30 and 35 students per class. Consequently,
the number of students who contribute to civic engagement through service-learning
opportunities has grown since 2011 from 960 students to 2,412 students—or 150%.

During the same period, the number of faculty who are incorporating civic activism into
their classrooms has more than doubled, and the total number of service hours completed
is now 55,240 in collaboration with 187 community partners. Finally, not only does the
office sponsor service opportunities for students, but it also holds reflection sessions to
help students grasp the significance of these activities, including 31 dialogue programs and
16 reflection sessions just this year, that gathered data from 1,261 participants. And, in
August 2016, the Office of Service-Learning successfully led an initiative for Stockton to
become a Bonner Leader Program, allowing Stockton students engaged in such work to
have access to the resources and conferences of a nationally-recognized authority in the
field of civic engagement [Appendix 16—Stockton Office of Service Learning Website].

SCCE, founded just two years before the 2012 Self Study and designed a Community
Engaged Institution by the Carnegie Foundation in 2010, came under new leadership in
2014 with an expanded mission to:

¢ Promote the ideals of public service and social responsibility by fostering
community-based experiential learning and civic engagement for students, faculty
and staff.

e Facilitate training, research and educational enrichment through collaborative
efforts with campus groups, as well as local, state and regional community
organizations and government agencies.

e (ultivate connections between scholarship and the public interest.

SCCE’s Student and Faculty Fellows, the latter a competitive internal funding grant to
which faculty apply to further civically-orientated research projects, have made their mark
in surrounding communities through several initiatives, including: the Homework
Completion Program at Stanley S. Holmes Village in Atlantic City; Stockton's Food Drive,
Naturalization courses; an English Learner's Program; and the Pilot Adopt-A-Town
initiative. The SCCE has also launched a one-year Diversity and Professionalism training
for staff of the Atlantic County Department of Family and Community Development, and
has successfully maintained the Campus Kitchen at Atlantic City, in partnership with the
Atlantic City High School System. The SCCE website offers additional details of the specific

programs at each site [Appendix 17—Stockton Center for Community Engagement
Website].

Stockton has also successfully engaged students in experiences that are scholarly and
instructive from a global perspective. Stockton was one of eight new institutions selected
by the U.S. Department of State’s Office of Global Partnerships as a Diplomacy Lab partner
institution to work on the following research projects in 2016-17 [Appendix 18—
Stockton Diplomacy Lab]:




¢ Economic and Social Impacts of Labor Migration to Gulf Countries from the States
of Telangana and Andhra Pradesh (AP)

e 70 Years of Diplomatic Relationship Between The U.S. and Federal Democratic
Republic of Nepal

¢ Namibia’s Voting Behavior in International Bodies

e The Influence of Student Activism on Domestic and Foreign Policy

e Economic Factors of Violent Extremism

e Marine Policy at the Bottom of the Planet

e Social Media’s Butterfly Effect: How to Clip Terrorists’ Wings Online

Launched by Secretary Kerry in 2013, the Diplomacy Lab is a public-private partnership
that enables the State Department to "course-source" research and innovation related to
foreign policy challenges by harnessing the efforts of students and faculty experts at
colleges and universities across the U.S. Students participating in Stockton’s Diplomacy Lab
explore real-world challenges identified by the Department and work under the guidance
of faculty members who are authorities in their fields. This initiative allows students to
contribute directly to the policymaking process while helping the State Department tap
into an underutilized reservoir of intellectual capital.

Stockton students have also participated in a range of international ventures. In 2014,
Stockton’s Model U.N. traveled to NMUN-Rome, Italy. In November 2016, they traveled to
the National Model United Nations (NMUN) Conference in Kobe, Japan. And in September
2016, Stockton was one of only four institutions of higher education invited by the New
Jersey Department of Education to represent the state at a “Peace Day Youth Summit”
program at the U.N. in New York City.

Finally, Stockton’s Division of Student Affairs supports engagement through several
avenues, including student organizations as well as several large-scale engagement and
volunteer programs throughout the year. These include: Day of Leadership to help
students hone strong leadership skills (264 participants in 2015/16); Stockton’s Get
Involved Fair (held once a term, 163 and 141 participating organizations respectively in
2015/16); and Alternative Spring Break Trip with Habitat for Humanity. Together, these
same campus divisions support Stockton’s American Democracy and Political Engagement
Project (PEP) and sponsor events like the Constitution Day Series, through which well-
known advocates (recently Nina Totenberg, Bryan Stevenson, and Anita Hill) deliver
keynote addresses on public policy and economic issues. They also sponsor the Dr. Martin
Luther King, Jr. Day of Service, which, this past January, involved 1,400 volunteers for a
day-long series of service opportunities and reflection. The motto for this year’s MLK Day
of Service, “Take a Day On!,” exemplifies Stockton’s commitment that the responsibility of
all campus members to not only share the work, but also reap the rewards of recognizing
service as more than something we do. To succeed, it needs to become who we are.
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CAMPUS SUGGESTION 10: Pilot Essential Learning Outcomes (ELOs) as a means of
articulating institutional level goals for all Stockton undergraduate students.

Stockton has conducted two pilot studies of Essential Learning Outcomes since the 2012
Self Study. The first, in fall 2014, involved 11 faculty members teaching 12 primarily first-
year courses. The second, in fall 2015, involved 8 major and minor programs (a total of 52
faculty teaching 70 courses). Each pilot included professional development opportunities, a
community space in Stockton’s Learning Management System, an end-of-semester focus
group with students and another with faculty members, student pre- and post-self-
perception questionnaires, faculty and student reflections, and assessment of the pilots. A
preparatory summer institute attended by 45 faculty members preceded the second pilot.
During each pilot, participating faculty members and students experimented with two
electronic portfolio platforms, Blackboard and Digication.

Following the 2014 pilot, Stockton conducted a University-wide survey to gauge the
success of the Essential Learning Outcomes. Review of the materials submitted by
participants indicated the following:

e 82% of faculty and professional staff who took the spring 2015 ELO survey
have elected to incorporate ELOs into their courses and learning experiences;
a smaller number (21%) use eportfolios.

e Students perceived themselves as acquiring proficiency in all ELOs, except
Adapting to Change, over the course of the semester, with average increases
of 6 points in students’ self-perception.

e Students reported overwhelmingly positive comments about ELOs and the
pilots in their course reflections and appear to understand ELOs,
comprehend the value of ELOs both in and outside of the classroom, and
appreciate the opportunity to develop ELOs throughout their time at
Stockton.

e Faculty members noted pedagogical success teaching reflection in relation to
ELOs, designing assignments that incorporated ELOs, and using ELOs to
reinforce students’ learning and metacognitive awareness of their learning,
although they also noted more opportunities to develop Communication
Skills, Critical Thinking, and Information Literacy & Research Skills than the
other seven ELOs.

e Not every academic program has included ELOs in their curriculum map,
although a larger number has begun to do so since last year.

Additional details about the ELO project and pilots studies is available online [Appendix
19—Stockton’s Essential Learning Outcomes Website].




Section 3: Major Challenges and/or Opportunities

Opportunities:

This section of the PRR reviews Stockton’s major accomplishments, as well as those
challenges and opportunities which yet lie ahead. As noted in discussion about the
approach to the PRR in Section 1, this information has been vetted by the full campus
community and represents our institutional consensus about significant areas of growth
and potential obstacles.

OPPORTUNITY 1: Stockton’s Atlantic City Gateway Campus (Standards 1, 2, 3, 9, and 11)

Despite difficulties raised during the University’s 2014-15 efforts to expand into Atlantic
City, Stockton remains committed to its neighboring community. So is the state of New
Jersey, which recently designated Stockton as an anchor institution because of its potential
to contribute to the intellectual, social, cultural, and economic aspirations of a diverse
population and serve as a catalyst for economic development in Atlantic City and the south
Jersey region.

During the 2015-16 academic year, Stockton began planning its revised coastal campus
project. The new location is the site of the old Atlantic City High School, at the intersection
of Atlantic, Albany, and Pacific avenues. Projected facilities include: a housing and student
center on the Boardwalk for 533 students; a parking garage topped by new the corporate
headquarters for South Jersey Gas, with 879 parking spaces for use by the University, South
Jersey Gas and the public; and an academic building that can accommodate up to 1,800
students.

Support for this undertaking comes from a public-private partnership with Atlantic City
Development Corp., or AC Devco, a non-profit modeled from the New Brunswick
Development Corp., which expanded Rutgers’ New Brunswick campus. Additional funding
includes $50.4 million in bonds from the Atlantic County Improvement Authority from
proceeds of almost $70 million in tax credits issued by the New Jersey Economic
Development Authority; $17 million from the Casino Reinvestment Development Authority
(CRDA); state bond funds for higher education construction; and $18 million from Stockton
[for more information, see: Appendix 20—Atlantic City Gateway Campus Website ].

Academic programming for this initiative will continue to be shaped by research
conducted on the University’s Task Force on Atlantic City, a shared initiative of the Office
of the President and the Faculty Senate, as well as a tiered planning process overseen by
the Office of the Provost that allows input from academic programs and schools, as well as
market research conducted by Hanover Research, an external consulting firm. The
University is schedule to open the Atlantic City campus in 2018 with about 1,000 students
and grow from there.
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OPPORTUNITY 2: Galloway Campus Expansion (Standards 2, 3, 9, 11, and 13)

In summer 2016, the first phase of a major facilities expansion to expand Stockton’s
Galloway Campus began. The academic quad expansion includes a $28.62 million dollar
Unified Science Center? (USC?) and an $18 million dollar Health Sciences Building. Funding
from the “Building Our Future Bond Act,” which was overwhelmingly approved by New
Jersey voters in 2012, supported construction of these buildings. The bond act provides
$21.465 million dollars in funding for the USCZ?, and the University contributed roughly
25%, or $7.155 million. The academic building received $13.5 million in funding from the
bond issue and the University paid 25%, or $4.5 million.

The 58,210 thousand square foot, three-story USC2 will house teaching and research labs
for various disciplines in the sciences, a vivarium, a large greenhouse, a multi-purpose
room, and faculty offices. The 37,720-square-foot Health Sciences Building will include
space for the Sustainability program, an exercise science lab and a simulation lab that will
be used by multiple programs across the campus, classrooms, faculty offices, and
collaboration areas. The main entrance of the academic quad formed between these
buildings will provide a central location for all students to study and meet between classes,
as well as space for the University community to gather for campus events. Construction
for both buildings began in summer 2016 and is scheduled to be complete by late fall 2017.

OPPORTUNITY 3: Participation in AASCU’s “Re-imagining the First Year” Initiative and
“Global Engagement” Initiative (Standards 8, 10, 11, 12, and 13)

As noted in Section 2, Stockton is participating in AASCU’s “Re-imagining the First Year”
Initiative, a three-year program that brings together 44 colleges and universities across
the country in a coordinated effort to improve retention and graduation rates nationwide.
In spring 2016, Stockton formed its RFY Working Group (some 42 members drawn from
all parts of campus) and systematically reviewed its retention and gradation data.
According to the National Center for Education Statistics (NCES), only 58 percent of the
students who enrolled in public, four-year colleges as freshmen in 2007 had completed a
bachelor’s degree by 2013. Stockton’s retention rates are much higher. On average, 87
percent of our students return, regardless of gender, race and ethnicity, or financial aid
status. This holds true whether a student commutes or chooses to live on campus.

In March 2016, Stockton held two campus conversations that brought together staff,
faculty, and administration from across the institution to begin discussing what RFY
means to us. Participants included full- and part-time faculty, Deans and Assistant Deans,
as well as members of the Provost Office, Student Affairs, Academic Advising, Financial
Aid, the Writing Center, the Career Center, the Tutoring Center, the Institute for Child
Welfare Education, the Educational Opportunity Fund, the Office of Global Engagement,
and Service-Learning.

A vibrant series of discussions followed that began with how to define “first-year” and
“success” over the next three years. Fairly quickly, several participants recommended
that



Stockton consider the “first-year” experiences of both traditional as well as transfer
students, since the latter comprise roughly half of our undergraduate population.

Defining “success” proved more complicated. Stockton’s retention rate is, as already noted,
quite high. Several other possible goals were suggested, including increasing 4-year
graduation rates, ensuring broad-based participation in service learning and other forms of
civic engagement, expanding the number and size of orientation and summer preparation
programs, and creating academic and administrative support networks that ensure
students have timely access to services ranging from expedited registration to financial aid
preparation. The program began in earnest in spring 2015 and was introduced to the full
campus at the Fall Faculty Conference in early September 2016 [Appendix 12].

Stockton has also completed its second year in AASCU’s Global Engagement Initiative,
which is part of the larger National Blended Course Consortium (NBCC) that includes
Stewardship of Public Lands, Economic Inequality. “Go Global” is a free online course
offered to students in the summer after high school graduation. The primary aim is to
expose students to resource materials and assignments that allow them to become more
familiar with, and interested, in global developments. In fall 2014, 95 students enrolled for
the free online course; 90 enrolled the following fall. Preliminary results indicate a modest
but positive impact on student retention. Enrolled students also had consistently
maintained more earned credits than students who did not enroll, which might ultimately
lead to earlier graduation rates (to be tracked as these cohorts matriculate). More details
about student participation and pedagogical implications are attached [Appendix 21—GSS
1236: Go Global! Assessment 2014-15].

OPPORTUNITY 4: Student Life (Standards 8 and 9)

The Division of Student Affairs has, since the 2012 Self Study, made impressive strides in
expanding their services and aligning them with the mission and strategic direction of the
University. The Veteran Affairs program has gained national recognition. The Women'’s,
Gender, and Sexuality Center (WGSC) opened in 2015 and now empowers Stockton
University students who identify as women, and all genders who identify as LGBTQ+,
victims of power-based personal violence, and community allies. WGSC works to promote
equality and justice, ensuring access to opportunities, and providing services through
education and advocacy.

Stockton has also significantly increased its residential housing program. The Residential
Life program housed 3,039 students in fall 2015, up from 2,362 students in 2009. The
Coordinated Actions to Retain and Educate (CARE) program has improved its strategic
partnerships with faculty, staff, and students to better identify at-risk students and to
provide them with direct services and support. The Career Center, Equal Opportunity
Fund, Student Development and other offices in Student Affairs have also made progress
towards the ultimate goal of excellence in service and support for students. More detail
from each subdivision of Student Affairs is attached [Appendix 22—Student Affairs
Progress Report].
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Challenges:

While Stockton has made great strides over the last five years, the University still faces
challenges that need additional consideration.

CHALLENGE 1: Faculty Diversity (Standards 3 and 10)

In an updated (2016) Diversity statement, Stockton recommitted to “building a community
that values differences of race, religion, gender, ethnicity, national origin, socio-economic
status, affectional or sexual orientation, gender identity or expression, marital status, age,
ability or disability.” Hiring and retaining a diverse group of faculty across the institution
would support this commitment but there are challenges to this goal.

Our 2015 data show that 27.8% of Stockton’s tenured and tenure-track faculty are
classified as “minority.” This percentage reflects a steady increase in the structural
diversity of the faculty over the past 5 years. Among full-time faculty however, the
percentages of both African American and Hispanic faculty have declined since 2012 from
8.9 to 6.9% for African Americans and from 5.2 to 4.6% for Hispanic faculty. Percentages of
Asian faculty have increased from 11.5 to 14.5% and this group is primarily responsible for
the favorable trend in the overall numbers. Since 2010, female faculty have outnumbered
male and that trend has continued to the present. The percentage of male faculty fluctuates
around 48% (49.4, 49.8, 47.9, and 44.7% from 2012 to 2015) but is in decline.?

We are taking steps to increase both the structural diversity and interactional diversity of
our faculty. In 2015 faculty, staff, and administrative leaders participated in a daylong
retreat on Inclusive Faculty Searches: Strategies for Success. That retreat prompted changes
in which aspects of our environment we foreground in University job postings and started
a chain of events that led to search advocacy training for faculty. The resultant cadre of
search advocates serve on search committees and help to ensure that the faculty searches
are inclusive.

The Emerging Scholars Fellow Program, retitled as the Vera King Farris Fellowship in
honor of Stockton’s first African American President, was also re-invigorated in fall 2015
with the goal to promote a diverse faculty and curriculum at Stockton University, as well as
provide mentoring and teaching opportunities [Appendix 23—Vera King Farris
Fellowship Website]. The program has four inter-related goals:

To gain teaching experience in the scholar’s area of interest at Stockton University.

To receive professional mentoring by Stockton faculty and staff.

e To experience an engaged and reflective teaching environment.

To benefit from a supportive academic institution while completing the dissertation or
furthering a research agenda.

2 STOCKTON UNIVERSITY Workforce Analysis By EEOC Job Category September 30, 2005 to September 30,
2015.



Through this initiative, Stockton has created the conditions to engage with a diverse group
of advanced graduate students and recent Ph.D.s and thereby broaden our recruiting pool
for new hires.

In addition, the Office of Diversity and Equity, in collaboration with the Office of the
Provost, sponsored training in recognizing and correcting acts of micro-aggression in the
workplace and the classroom with the goal of creating a more supportive environment for
all members of the community by improving communication. And in fall 2016 the
University launched a campus climate survey for faculty and staff to assemble an accurate
picture of the working climate for all groups of faculty and staff.

Finally, in 2015, Stockton expanded and restructured the College Committee for Diversity
Equity and Affirmative Action with broader representation from among faculty, staff, and
students. In the current format, the committee has two co-chairs—one faculty and one
administrator, four working subcommittees and a rigorous meeting schedule.

CHALLENGE 2: Financial Support and the Regional Economy (Standards 2 and 3)

Stockton faces financial challenges to long-range planning as the result of declining direct
state appropriations, which, since 2012, have dropped from 15% to 10% of the annual
operating budget (this is a long-standing trend; direct appropriations is down from 27% in
2007). More details about this trend appear in Section 4 of this report. In part, this decline
has been balanced by increased philanthropic giving. The Stockton University Foundation
reported that giving during fiscal year 2016 (July 1, 2015 to June 30, 2016) totaled
$3,191,945. This is a 36.6% increase over FY15 and a 78.6% increase over FY14.

Stockton has also benefitted from revenue through steady enrollment. Each year, the
University receives about 5,500 freshmen applications and 3,000 transfer applications, and
welcomes between 1,150-1,200 freshmen and 1,400 transfer students, which has resulted
in a measured 2% enrollment annual increase over the last decade. Stockton's institutional
commitment to financial aid has also grown, however, reaching $14 million in 2015-16, or
the equivalent to over three quarters of what the University receives in state support.
While University leadership has been working to change patterns of state appropriations
for public colleges and universities in New Jersey, financial planning must be based on
existing resources, requiring the University to creatively identify new sources of support
and alternative revenue streams (more details about trends appear in Section 4).

CHALLENGE 3: Staff and Faculty State Contract (Standards 3 and 10)

As part of a statewide union system, Stockton staff and faculty have been working without
a contract for nearly two years. While the University is not empowered to negotiate as an
individual institution, and administration has striven to ensure strong communication with
Faculty Union and Faculty Senate leadership as well as maintain transparency during the
bargaining process, this nonetheless has implications for campus morale and new faculty
recruitment.
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Section 4: Enrollment and Finance Trends and
Projections

Enrollment:

Enrollment at Stockton hit a new record, with 8,728 undergraduate and graduate students
in fall 2016, up from the previous year’s record of 8,336. Student headcount has increased
steadily since 2012 and this trend is projected to continue. New first-time freshmen
increased modestly since 2012, while new transfers have been reasonably stable, although
the relatively small proportion of non-degree seeking students has declined. While overall
enrollment is increasing, the academic profile of Stockton’s regular admission freshmen
remains consistently high. The average freshman’s high school class rank is in the 77t
percentile and their average SAT score for critical reading and math is 1115.

Two additional initiatives have aided Stockton students in accelerating time to degree.
Stockton’s flat-rate tuition, which allows students to take up to 20 credits for the price of
12, promotes full-time status and enables students to earn their degrees on time and at a
lower cost. Stockton’s summer enrollment is also growing, as more students take
advantage of the opportunity to accelerate their degree programs or lighten their fall
course loads. The summer 2016 FTE increased to 2,211, up 11% from 1,991 two years
prior. Tables in this section are based on enrollment data as tracked in annual IPEDS
reports:

Appendix 24—IPEDS Enrollment Report, 2013-14
Appendix 25—IPEDS Enrollment Report, 2014-15
Appendix 26—IPEDS Enrollment Report, 2015-16
Appendix 27—IPEDS Enrollment Report, 2016-17
Appendix 28—IPEDS 3-Year Enrollment Trend Data

Table 1: Stockton University Undergraduate Headcount by Student Segment
(Fall 2012 - 2016 Actual: Fall 2017 - Fall 2019 Projected)

STUDENT SEGMENT | Fall Fall Fall Fall Fall Fall Fall Fall Growth
2012 | 2013 | 2014 | 2015 |2016 |2017 |2018 |2019 |%

Returning Student 5169 | 5,121 |5,339 |5,521 | 5,579 | 5690 | 5,804 | 5920 | 2%
Re-Admit 102 265 87 61 85 87 89 91 2%
Non-Degree 180 48 38 43 29 30 31 32 2%
Total Continuing 5451 | 5,434 | 5464 | 5625 |5693 | 5807 [5924 |6,043 | 2%
New First-Time in 1,003 | 1,069 | 1,186 | 1,151 | 1,190 | 1,214 | 1,238 | 1,263 | 2%
College

New Transfer 1,062 | 1,036 | 1,064 | 1,032 | 971 990 1,010 11,030 | 2%
Total 7,516 | 7,539 | 7,714 | 7,808 | 7,854 | 8,124 | 8,172 | 8,336 | 2%

Source: IPEDS Fall Enrollment Surveys; Office of Institutional Research.
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Table 2: Stockton University Graduate Headcount, Credit Hours

(Fall 2012 - 2016 Actual: Fall 2017 - Fall 2019 Projected)

STUDENT SEGMENT | Fall Fall Fall Fall Fall Fall Fall Fall Growth
2012 | 2013 | 2014 | 2015 | 2016 |2017 |2018 |2019 | %
Headcount FT 283 319 314 337 364 371 378 386 2%
Headcount PT 601 600 542 529 510 520 531 542 2%
Headcount 884 919 856 866 874 891 909 928 2%
Credit Hours FT 3,786 | 4,212 4,268 | 4831 | 5201 [5305 |5411 |5519 | 2%
Credit Hours PT 2,472 | 2,404 | 2,272 | 2,190 | 2,238 | 2,283 | 2,329 | 2,376 | 2%
Credit Hours 6,258 | 6,616 | 6,540 | 7,021 | 7,439 | 7,588 | 7,740 | 7,895 | 2%

Source: IPEDS Fall Enrollment Surveys; Office of Institutional Research.
Student Persistence:

Table 3 shows strong and increasing persistence rates for undergraduate students from
first to second year at Stockton since 2010. These rates are unarguably high and we strive
to improve them by our attention to all aspects of recruitment, first-year programming and
advising.

Table 3: Stockton University Undergraduate Persistence First Year to Second Year by
Gender

First-Time, Full Time Percent Female | Percent Male Total Percent
Freshman Cohort
Fall 2010 86% 81% 84%
Fall 2011 85% 84% 84%
Fall 2012 88% 85% 87%
Fall 2013 88% 86% 87%
Fall 2014 87% 86% 87%
Fall 2015 87% 85% 86%

Source: IPEDS Fall Enrollment Surveys; Office of Institutional Research.

Table 4: Projected New Student Enrollments

Fall 2017 Fall 2018
Freshmen: 1,214 1,238
Transfers and Readmits 991 1,010

Projections for the next three years (Table 4) are based on our goal of controlled,
consistent growth in new students (at least 2% each year for both freshmen and transfers).
For Stockton this is a reasonable expectation for a number of reasons. First, although the
number of high school graduates is declining, New Jersey has had the highest out-migration
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in the country for college bound students. Due to spiraling costs, however, more and more
students are choosing to stay in state, primarily for financial concerns, each year.

In addition, Stockton’s perceived value to college-bound students and their families has
been on the rise for several years. The University has fared extremely well in many “top
Colleges” lists such as US News, Kiplinger, Princeton Review, etc. This shows in our yield
(student deposits) that has escalated for many years. Finally, new undergraduate
programming will contribute to increased interest in Stockton (see details already
provided in Section 2 for program growth).

Table 5:

Trends in Undergraduate Resident Tuition Rates and
Total Fall Undergraduate Enrollment

Academic Annual Tuition Percentage Total Fall Percentage

Year Change Enrollment Change
2011/2012 $7,717 5.0% 7240 2.52%
2012/2013 $7,948 3.0% 7516 3.81%
2013/2014 $7,948 0.0% 7539 0.31%
2014/2015 $8,107 2.0% 7714 2.32%
2015/2016 $8,269 2.0% 7808 1.22%
2016/2017 $8,435 2.0% 7854 0.59%

Source: Enrollment Data is from IPEDS Fall Enrollment Surveys.

Table 6:

Trends in Undergraduate Resident Tuition & Fee Rates and Total
Fall Undergraduate Enrollment

Academic  Annual Tuition Percentage Total Fall Percentage
Year & Fees Change Enrollment Change
2011/2012 $11,963 5.0% 7240 2.52%
2012/2013 $12,322 3.0% 7516 3.81%
2013/2014 $12,322 0.0% 7539 0.31%
2014/2015 $12,569 2.0% 7714 2.32%
2015/2016 $12,820 2.0% 7808 1.22%
2016/2017 $13,077 2.0% 7854 0.59%

The primary sources of Stockton University’s unrestricted revenue are: state
appropriations, tuition and fees, and revenue from campus housing and the Stockton
Seaview Hotel and Golf Course, purchased by the University in August 2010. As noted on
the direct appropriation chart, the state has been consistent with its funding from fiscal
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year 2012 through fiscal 2017, however, in fiscal 2016 the state reduced the University’s
appropriations by $1.4 million.

Tuition and fees have steadily increased due to a combination of enrollment and
incremental tuition and fee rate increases. Please see below for graphs on tuition and fees.
In fiscal 2014, the University did not raise tuition or fees; increases in income were due to
enrollment alone. The University attempts to balance the needs of the operational budget
while trying to decrease student costs. Moreover, it has tried to be less reliant on tuition
and fees and direct appropriation funding sources by identifying alternative revenue
streams, such as that presented by the acquisition of Seaview, which operates both as a
commercial hotel and recreational facility, as well as serving campus student housing,
internship, and classroom needs.

Stockton’s ratio of salary and non-salary expenses has been consistent for the last several

years, with salaries and fringe ranging approximately 64% and non-salary approximately
36% (the information can be found on the preceding pages).

Figure 1: Financial Trends and Projections Table 7: Base Appropriations

Fiscal Year Direct Appropriations
Direct Appropriations

2011/2012 $19,839,000

20,000,000

19,500,000
19,000,000 2012/2013 $19,839,000

18,500,000

18,000,000
17,500,000 2013/2014 $19,839,000
2014/2015 $19,839,000

,\,Q

&
2015/2016 $18,391,000
Note: Dn'“eCft appropriations do not include central 2016/2017 $18,391,000
appropriations.

Source: Stockton Audited Financial Statements.
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Figure 2 and Table 8: Tuition and Fees Yearly Comparison

Tuition and Fees

$115,000,000
$105,000,000
$95,000,000

$85,000,000
$75,000,000 - - .
RO

Source: Stockton Audited Financial Statements.

Fiscal Year Tuition & %
Fees Increase
2011/2012 $82,893,395 9.8%
2012/2013 $87,146,634 5.1%
2013/2014 $88,653,754 1.7%
2014/2015* S$107,554,443  21.32%
2015/2016* S$111,655,232 3.8%

Note: Beginning with the FY2015-
2016 Stockton Audited Financial
Statements the Recreation progra
fee and Student Life fees were
reclassified from Auxiliary to
general fees per NACUBO
standards.

Figure 3 and Table 9: Historical and Current Education and General Expenditure

2015/2016 Distribution of
Expenses

® Personnel ® Operating

*University only does not include component units.
Source: IPEDS Finance Surveys & Stockton Audited
Financial Statements
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Fiscal Year Personnel Operating
2011/2012 66.3% 33.7%
2012/2013 64.2% 35.8%
2013/2014 64.1% 35.9%
2014/2015 64.2% 35.8%
2015/2016 57.9% 42.1&




Audited Financial Statements:
Stockton’s audited financial statements for the last four fiscal years are attached:

Appendix 29—Stockton Audited Financial Statement, 2013
Appendix 30—Stockton Audited Financial Statement, 2014
Appendix 31—Stockton Audited Financial Statement, 2015
Appendix 32—Stockton Audited Financial Statement, 2016

IPEDS Financial Information:

The University’s IPEDS financial information for the fiscal years ending June 30, 2012, June

2013, June 2014, and June 2015 are attached:

Appendix 33—IPEDS Financial Data, 2013-14
Appendix 34—IPEDS Financial Data, 2014-15
Appendix 35—IPEDS Financial Data, 2015-16
Appendix 36—IPEDS Financial Data, 2016-17
Appendix 37—IPEDS 3-Year Financial Trend Data
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Section 5: Institutional Effectiveness and Student
Learning

Stockton’s response to the 2012 Self Study recommendation for better documentation of
student learning appears in Section 2 above. In addition to that recommendation,
reviewers had three suggestions:

e Some programs need help using assessment results to inform their decision-making. Also,
much assessment is at the course level only; overall program goals should be assessed.
Targeted faculty development might address both issues.

e The institution would benefit greatly from a dedicated assessment professional who would
work well with the Institute for Faculty Development to promote and support assessment
at all levels.

e There should be more public sharing of learning outcomes reflecting an integration of
institution, program and course level outcomes in a course catalog or on program
websites.

Our responses to these suggestions appear below.
Definition of Institutional and Unit-Level Goals:

Stockton has robust and integrated support for excellence in the assessment of student
learning and, increasingly, for the use of these assessments to respond to the students’
learning needs. The system is buttressed by on-going faculty development, including an
annual series of assessment institutes organized through the Institute for Faculty
Development [Appendix 15]. In addition to training, Stockton encourages compliance
through financial support (such as designated funds for program assessment), mechanisms
of accountability (coordinator’s reports and “closing the loop” meetings), and rewards and
recognition.

Indeed, the practice of valid assessment has been incorporated in the day-to-day work of
planning and teaching as well as the scholarly responsibility of faculty and their service
contribution to the University, schools, and programs. A University-wide Assessment
Committee meets monthly to discuss issues of importance to the institution and to review
our practices and make recommendations to faculty and administration. The assessment
newsletter, Evidence, disseminates contributions from faculty about challenges, successes,
and practices in both course and program assessments [for back issues of Evidence, see the
Office of Academic Assessment Website, Appendix 5].

We have continued to invest in the recursive process of assessment with both bottom-up
and top-down approaches. Programs make assessment plans at the start of each academic
year and file reports at the end of each year. The plans are based on the priorities that



faculty identify for their courses. The administration also makes their assessment
priorities and resources public and solicits faculty involvement and contributions. This
intentionally bi-directional system requires that programs engage in goal-directed
instructional and co-curricular planning about their course offerings, and in a reflective
annual review of their progress towards these goals.

In addition to annual reviews, five-year reviews provide a time for program faculty to
analyze the quality of their academic program as a whole, to affirm ways that the program
is working well, and to plan for making improvements. Every undergraduate and graduate
academic program, every academic Center and Institute, and every academic unit
participates in the five-year review process [guidelines, as well as a template for the five-
year report, curriculum mapping and assessment appear as Appendix 38].

All faculty use the IDEA student rating system for feedback about students’ satisfaction
with their courses, and data from these surveys are part of official personnel files for all
instructors. One of the instructional and assessment benefits of IDEA is that faculty must
identify the essential and important objectives for each course that they teach; the
students’ ratings of progress on these (and only these) objectives are an integral part of the
course ratings. To this end, faculty are obliged to review and rethink their course goals
each time they complete the faculty information form to ensure that they reflect their
instructional activities.

Ten Essential Learning Outcomes serve as one organizational context at the institutional
and program levels for the review of instructional and co-curricular learning opportunities
and consequently, for the assessment of learning in these areas. One of these, Program
Competence, encompasses the outcomes that majors in each program are expected to
master. The other nine ELOs reflect competencies and intellectual achievements of
importance to all graduates as they transition to advanced studies and to the world of
work.

Starting in 2013, programs have mapped their courses to indicate the ELO-related work
that they will cover, and in many cases faculty tag their syllabi with the ELO opportunities
that are course-related. The ELOs are subsumed under the strategic themes of Learning,
Engagement, Global Perspectives, and Sustainability (LEGS), and all institutional grants
require that applicants make connection between the work that they want to do and
Stockton’s strategic themes or ELOs.

Institutionally, we have made most progress in the assessment of Critical Thinking,
Information Literacy, Quantitative Reasoning, and Written Communication. There is
ongoing work in Ethical Reasoning at course and program levels, and as previously
mentioned, Program Competence is the purview of each program.



34 | Periodic Review Report, June 2017
Implementation Strategies to Achieve those Goals:

Since the decennial visit in 2012 Stockton has strengthened its assessment culture,
increased resources for assessment and further developed the organizational framework
for ensuring that assessment findings inform decisions. We have prioritized the use of
valid assessment results, important indicators of learning, and reinforced the iterative and
formative nature of assessments of both outcomes and processes.

As noted in Section 3, and in a direct and immediate response to a suggestion from MSCHE,
the Provost appointed and charged a Director of Academic Assessment (DAA) with the
following responsibilities:

1. Provide expertise for faculty to plan, implement, use and improve upon meaningful
assessment activities in order to continue to improve student learning. Academic
assessment shall be defined as: (1) credit-based majors, minors, general studies
categories, graduate degree programs, certificate programs, service learning,
internships and fieldwork; and (2) institution-wide Essential Learning Outcomes
(ELOs) and co-curricular activities.

2. Assume responsibility for the analysis and interpretation of student learning
assessment data and for communicating these findings to the faculty through, for
example, organizing and editing the assessment newsletter titled Evidence.

3. Chair the college Assessment Committee.

4. Participate in the office of Institutional Research working group discussions on
topics related to assessment of student learning outcomes across the college, e.g.
NSSE.

5. Attend the “close the loop” meetings of academic programs at the conclusion of the
5-year self-study process to discuss assessment of student learning outcomes.

6. Work with the Institute of Faculty Development (IFD) to help academic programs to
advance the use of assessment results in instructional decision-making.

The DAA assumed responsibility for supporting academic programs in conducting their
assessment as well as in reporting and planning, while the Institute for Faculty
Development continued to work with individual faculty on classroom assessments. The IFD
conducts assessment workshops for incoming faculty throughout the academic year and all
coordinators meet with the DAA to outline assessment plans for the year (assessment plan
document). The coordinators’ reports document the assessment work for the year and the
way(s) in which assessments from the prior year was used to inform decision-making
(report prompt document). In order to strengthen and deepen the assessment culture,
each summer faculty members have the opportunity to apply to a paid three-day
assessment institute with a specific focus. Furthermore, participants help to disseminate
the work of the institutes by contributing to Evidence, the assessment newsletter, during



the academic year immediately after their summer participation. Since 2013, 45 faculty
members have taken advantage of this professional development opportunity by attending
the assessment institute.

This report includes examples from each school to show the spectrum of quality
assessment practices that are in place. Although there is variability in the degree of
engagement with useful and authentic assessment, all programs carry out some
assessment and are conducting and using measures of learning that are aligned with
important learning outcomes. Each school has programs with exemplary practice in
carrying out and using assessment for planning and decision-making. For example, in
spring 2016, Stockton University’s School of Business earned accreditation by the
Association to Advance Collegiate Schools of Business (AACSB) an international body
whose accreditation has been earned by less than 5 percent of the world’s business
programs. The School of Business, which was established as a separate school at Stockton
in 2007, achieved this recognition after undergoing the rigorous accreditation process,
which typically takes five to seven years.

a. Faculty Development Resources: Assessment Institute

Each summer Stockton faculty members have the opportunity to develop some aspect of
their assessment competence or implementation in a sponsored assessment institute.
These three-day institutes are offered in August, which is outside the faculty contract
period, and therefore faculty are compensated for their participation. Typically 10 - 15
faculty are selected from a pool of applicants who respond to a “call for participation.”
Institutes have helped orient faculty to assessment terminology, build assessment into
their portfolios, develop and norm rubrics, and use assessments appropriately.

Some schools, notably Social and Behavioral Sciences and Business, also have staff with
assessment expertise who help faculty with the procedural aspects of assessment work
such as data entry and analysis. All faculty have financial support for their assessment
work and access to a clearing-house of information on the academic assessment website,
http://intraweb.stockton.edu/eyos/page.cfm?site]D=209&pagelD=88

b. Program Assessment Funds

Each academic program is allocated $1,000 per year to meet financial needs that are
directly related to assessment work. Programs apply to the Office of the Provost,
https://intraweb.stockton.edu/.../PAA%20Funds%20Guildelines.pdf for funds to offset
any costs that accrue in the assessment cycle. These funds have been used to purchase
instruments, help faculty to norm rubrics, support program assessment retreats and hire
assessment consultants. Many programs have also used their funds to buy faculty time in
the summer to analyze and interpret assessment data from preceding semesters.



http://intraweb.stockton.edu/eyos/page.cfm?siteID=209&pageID=88
http://my.stockton.edu/eyos/grantsoffice/content/docs/Applications/PAA%20Funds%20Guildelines.pdf
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Figure 4:
Direct Spending for Assessment
FY 13 -FY 16
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Direct spending for assessment declined between FY15 and FY16 for three reasons. First,
Stockton had two less common, and significant, assessment expenditures in FY15,
implementation of the Collaborative on Academic Careers in Higher Education (COACHE)
Faculty Job Satisfaction Survey, as well as external standardized assessment of critical
thinking in the health sciences. Stockton’s School of Health Sciences, Stockton’s most
recent academic school, has grown exponentially in the last five years and warranted a
concentrated and disciplinary specific assessment focus. Finally, a disproportionate
number of academic programs conducted their own department-level assessment
initiatives in FY15; many of these are ongoing initiatives that span the current year,
although funding is reflected in the year the work began.

c. Acculturation

Stockton has affirmed that its institutional climate is one that requires all constituents to
carry out and use assessments to inform their practice. New hires are appraised of the
need for evidence-based evaluations in order to help them to make decisions that relate to
both outcomes and processes. The newest faculty members of the community are
therefore oriented into an assessment driven norm and their obligation to gather and use
the evidence of the learning that occurs in their classes. Senior faculty are encouraged
through faculty development opportunities to retool and integrate good assessment
practices.

Assessing Achievement of those Goals:

Over the past 5 years, Stockton has carried out purposive sampling of upper- and
underclass students in both direct and indirect assessment of learning in essential areas of
intellectual development. These measures have yielded useful information about the status
of learning in these areas. Stockton has also partnered with the Educational Testing
Service (ETS) to test and norm new measures of achievement, performance, and affective
variables such as motivation and resilience, including Success Navigator and the HEIghten



suite of tests that include Critical Thinking, Quantitative Literacy, Written-Communication,
and Civic and Intercultural Competency and Engagement. In the 2014 -2016 academic
years 319 students completed the iSkills test of information literacy and 303 were tested
with the new HEIghten suite of critical thinking (122), quantitative literacy (96) and
written communication (85). Summary results for the HEIghten and iSkills tests are

attached [Appendix 39—HEIghten Institutional Score Cards, Critical Thinking,
Quantitative Literacy, and Written Communication, 2015].

In alternate years we administer the CLA+ and NSSE/FSSE. We triangulate the findings of
NSSE and FSSE to get both student and faculty perspectives on engagement and hold
discussions in the assessment committee about the findings from these standardized
measures and the actions that they suggest. The Office of Institutional Research partners
with the I[FD director and the DAA to strategize for getting the word out to all community
members to help increase participation rates, publicize incentives, and raise awareness of
the importance of the assessments. The Directors of the Institute for Faculty Development
and Academic Assessment meet with the Provost to review both the NSSE and the CLA
reports as they become available. The review takes into account the changes in our general
engagement and performance profiles and seeks to connect changes in outcomes to
changes in various instructional, co-curricular and environmental factors that could affect
these outcomes. These reviews always include analyses of subgroups’ performances and
the contextual evaluation of these findings. Changes in our student engagement profile and
in the institutional “value added” in Critical Thinking through the CLA+ inform some
actions in the Academic Affairs planning and prioritization of projects.

a. Institutional Assessment of Faculty Satisfaction

During the 2013-14 academic year Stockton faculty participated in the COACHE Faculty
Satisfaction review process. The report revealed that, compared to faculty in similar
institutions, Stockton faculty are extremely satisfied with most areas of their work.

In the 2014 -15 academic year, we disseminated, discussed, and responded to the report
from COACHE in a process that was exemplary and instructive to the entire institution. A
heterogeneous faculty review team conducted a systematic review of the report over a full
academic year and made a series of recommendations to the Provost. These
recommendations were the basis of new directions for the 2015-16 academic year
[Appendix 40—COACHE Faculty Review Report (2015)].
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Figure 5:

Richard Stockton College of NJ COACHE Faculty Satisfaction Summary
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b. Program Assessment

Stockton recognizes that continuing useful assessment requires attention to all aspects of
the work—the tools and resources, planning and plans, the review and use, as well as the
motivation and feedback. We have organized some assessment artifacts to represent the
variety of work that is being done in each of the schools [Appendix 41—Sample Program
Assessment Summaries]. Accredited programs have more finalized and comprehensive
assessment plans and records while non-accredited program have dynamic, evolving and
continuing processes that build on the findings of previous cycles of assessment to
generate an increasingly comprehensive picture of the learning landscapes in the
programs. Programs often base curricular changes on their assessment findings and the
sample summaries will indicate the changes that were prompted by assessment findings.

The following programs are accredited and therefore have assessment plans, data, and
practices that have been vetted by their accrediting bodies and deemed commendable.

e The undergraduate Social Work Program and the Master of Social Work Program
are accredited by the Council on Social Work Education.



e The Teacher Education Program and Master of Arts in Education Program are
accredited by the Teacher Education Accreditation Council (TEAC) that now
formally falls under Council for Accreditation for Education Preparation (CAEP), an
independent agency nationally recognized by the Council for Higher Education
Accreditation and the U.S. Department of Education.

e The Nursing Program and Master of Science in Nursing Program are approved by
the New Jersey Board of Nursing and accredited by the Commission on Collegiate
Nursing Education (CCNE).

e The Physical Therapy Program is accredited by the Commission on Accreditation in
Physical Therapy Education (CAPTE).

e The Occupational Therapy Program is accredited by the Accreditation Council for
Occupational Therapy Education of the American Occupational Therapy
Association.

e The Communication Disorders Program is accredited by is accredited by the Council
on Academic Accreditation in Audiology and Speech-Language Pathology (CAA) of
the American Speech-Language-Hearing Association (ASHA).

e The Biochemistry and Molecular Biology Program is accredited by the American
Society for Biochemistry and Molecular Biology.

e The Chemistry Program offers a B.S. track accredited by the American Chemical
Society.

In addition, although no academic accreditation exists for Criminal Justice, the field does
have optional certification. The Academy of Criminal Justice Sciences (AC]S) offers
certification for criminal justice and has developed approximately fifty standards as
evidence of excellence in graduate criminal justice education. Stockton University’s MA in
Criminal Justice Program is the only graduate program in the tri-state area that has earned
this certification. Likewise, the Gerontology Minor is registered with the Association for
Gerontology in Higher Education as a “Program of Merit.”

Finally, and of particular note, in April 2016, Stockton University’s School of Business
earned accreditation by the Association to Advance Collegiate Schools of Business (AACSB),
an international body whose accreditation has been earned by less than 5% of the world’s
business programs. Indeed, Stockton was one of only five institutions in the United States
to have earned this accreditation in the past year.

The School of Business, which was established as a separate school at Stockton in 2007,
achieved this recognition after undergoing the rigorous accreditation process, which
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requires—among other metrics—that full-time faculty members teach at least 75% of
School of Business courses.

Several programs (e.g. Honors) and courses (e.g. Business Ethics) have adopted the
Association of American Colleges and Universities (AACU) Valid Assessment of Learning in
Undergraduate Education (VALUE) rubrics for the measurement of complex learning
outcomes such as Global Awareness and Ethical Reasoning. The use of rubrics for the
assessment of summative works such as senior papers and portfolios, as well as for specific
products and performances in courses such as presentations, is increasing across the
campus.

c¢. Division of Student Affairs Assessment

Offices throughout the division of Student Affairs are in the practice of measuring the
success of programs and services using a variety of quantitative and qualitative methods.
Assessment efforts align with goals and objectives of an area’s specific programming and
activities, as well as the goals and objectives of the division and the university.

There is a long-standing tradition of assessment within the division, as evidenced by the
publication of the annual report and program review presentations for many years; annual
and multi-year goal development in alignment with institutional goals; and the
development/use/collection of survey tools and outcomes/reflection materials that reside
in a Web-based divisional repository. The division contributes to institutional planning
through noteworthy endeavors such as its annually updated student-centered strategic
enrollment management plan, which integrates with other university strategies. Among
our FY2016 goals is to strategically administer and assess programs and services in light of
emerging higher education trends.

Divisional assessment efforts have increased in the recent past, focusing on measuring,
reflecting and adjusting the effectiveness of programs and services, as well as learning and
the co-curriculum. In addition, a variety of divisional and departmental plans involve
finance/budget, retention of students, professional development, benchmarking of staffing
levels and succession planning, all of which help to contribute to a holistic assessment
effort.

In 2012, divisional offices completed self-assessment using best practice standards
developed by the Council for the Advancement of Standards in Higher Education (CAS),
resulting in extensive published reports. Staff are working hard to intensify the effort, and
are currently in the midst of a division-wide CAS review and update. This project helped
create much of the framework of the division’s ongoing assessment. It also helped to
solidify the value of assessment in the divisional culture.

Student Affairs collaborates with Academic Affairs in meaningful ways to help at-risk
students, support career planning, facilitate internships, and more. Student Affairs applies
Essential Learning Outcomes (ELOs) to both curricular and co-curricular learning
experiences, and engage in assessment of the important outcomes. Supportive strategies
include:



e the development an early alert system to proactively gauge academic performance;

e application of ELOs to the residential curriculum to help ensure that students are
learning the skills they need to be well-rounded and successful adults; and,

e divisional personnel participation in university-wide ELO subcommittees.

Offices create and implement their area’s assessment instruments, which are often in the
form of paper or online surveys. Offices also evaluate results and use that data to determine
the need for program or event modification. The division’s online beta-site repository
features a collection of these materials from the past few years.

Appendix 42 has detailed descriptions of assessment work in Student Affairs over the past
five years.

d. Assessment in the Library

Over the past five years the library has focused its assessment efforts in the areas of
resources, instruction, communications, facilities, virtual presence and personnel. A clear
objective was delineated for each area and all actions, findings, and responses are
summarized in the appended report [Appendix 43—Library Assessment Report].

e. Assessment of Academic Advising

In 2012 the CAA completed two surveys, one for faculty to assess their perception of the
precepting/advising process and purpose, and the other for students to get their
understanding of the precepting process. Seventy-two faculty and 868 students responded
respectively. Detailed findings from these two surveys are included in the appendix
[Appendix 44—Academic Advising Assessment Report].

f- Other Assessments

Campus Climate Survey

In 2015, we conducted an analysis of students’ attitudes and knowledge about campus
safety. The survey was distributed to the entire student population in spring 2015 and
results were analyzed and disseminated to the students, student services division, and to
all the appropriate constituencies. The findings have informed the types of communiqués
that we send to students about their extra-curricular engagements and the limits and
responsibilities of the University for their safety.

Longitudinal Study of the Impact of Civic Engagement
In an effort to determine the impact of all civic engagement programs that the University

offers, the Office of the Provost sponsored a longitudinal study of the students’ civic
exposure and attitudes. The study, now in its second year, has yielded actionable
information and will influence planning for engaging students with civic work [Appendix

45—Longitudinal Civic Impact Report].
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Alumni Survey

Stockton has also initiated efforts to continue assessment beyond graduation. The first
alumni survey conducted for the purpose of supporting academic program review at
Stockton was distributed in June 2016 to alumni who graduated from Stockton from 2007-
2012 with majors/minors in programs preparing for the five-year review process in 2016-
2017.

The survey, initially launched in June 2016, targeted 2,003 potential alumni respondents
who graduated with majors/minors in Chemistry, Criminal Justice, History, Language &
Cultural Studies, Marine Science, Psychology, or Gerontology. The survey team sent out an
initial prompt and five additional weekly reminders. The goal of the survey was to gain
insight into graduates’ overall satisfaction with their Stockton education, the campus
climate, General Studies, Q1 and Q2 courses, W1 and W2 courses, and Essential Learning
Outcomes-related learning opportunities. The survey also included questions on
satisfaction with faculty, advising, peers, and campus services. In addition, each program
crafted up to ten questions regarding program-level learning experiences [Appendix 46—
Alumni Survey Executive Summary].

Using Assessment Results to Improve Programs, Services, Teaching and
Learning:

Recognizing that the first step in assessment use is dissemination and discussion,
Stockton’s President created an integrated data users group to help all members of the
Stockton community to access the most salient information for answering their empirical
questions in the spring of 2013. Directors from Academic Affairs, Student Affairs, and
Administration and Finance joined with Institutional Research that meets regularly to
outline procedures and consider obstacles to the goal of making integrated assessments
accessible and useful to the community.

At both the program and course levels we have sharpened the focus on assessment use. To
facilitate this step, the DAA developed an “assessment use cycle” and, in an article
published in Assessment Update, described the steps that Stockton has been taking to
complete the assessment cycle by using assessment findings in planning and decision-
making. http://onlinelibrary.wiley.com/doi/10.1002/au.30057 /abstract. The 2016
Assessment Institute focused directly on assessment use in its backward-design focus. The
resulting projects will be disseminated during the 2016-17 academic year in Evidence, the
assessment newsletter.

In spring 2014 Stockton convened a regional assessment symposium for assessment
personnel in southern New Jersey to discuss common challenges and opportunities in using
assessment findings to inform decisions related to student learning. The Provost
addressed the gathering and affirmed his commitment to investing in faculty development
in this area.


http://onlinelibrary.wiley.com/doi/10.1002/au.30057/abstract

The program assessment process is monitored annually through the review of the
coordinators’ annual reports. The coordinators summarize their assessment work in
response to specific assessment questions, and the Deans and the Assistant Provosts
review the reports with an eye for cycle completion from plan to use.

Every five years, each program engages in an extensive review and the program as well as
the institution benefit from the feedback from an external consultant who reviews all
program materials in a comprehensive analysis of the strengths and challenges.
Consultants’ recommendations are considered in the context of institutional goals and
program directions. The Provost, Assistant Provosts and the Director of Academic
Assessment all participate in a full summative quinquennial review of each program and
incorporate the feedback from the consultant as well as the program documents in helping
program leaders to set goals for the long and short terms.

Figure 6: Assessment Planning and Reporting

5- Year Review

Divisional Dean, and Extérnal

"Close the loop”
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Annual Reports
Office of the Provost
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Program Professional
Program .
Assessment Development in
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faculty prioritize focus for the Internal support grants for
year assessment

Annual Assessment Institutes

We have, over the past five years, responded to assessments with the following actions:

e Instituted training for faculty and staff in inclusive searches and trained search
advocates

¢ Had a semester-long Provost Reading Group discussion about stereotypes and the
ways that they can compromise learning

e C(reated the Center for Community Engagement

¢ Changed the way we provide mentoring for early career faculty

e Extended the funding for the Critical Thinking Institute

¢ Funded several teaching circles to foster pedagogical discussion among faculty with
like instructional and research interests and challenges

e Reorganized the Public Health program

¢ Increased funding for scholarly work in all categories of scholarship

e C(reated specific categories of funds for Civic and Diversity activities

e Committed funding to ELO Institutes
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Section 6: Institutional Planning and Budgeting
Processes

Stockton believes that thoughtful, inclusive strategic planning is essential to its continued
progress and success. In the Characteristics of Excellence in Higher Education, the Middle
States Commission on Higher Education states “An effective institution is one in which
growth, development, and change are the result of a thoughtful and rational process of self-
examination and planning, and one in which such a process is an inherent part of ongoing
activities. The nature and quality of planning are among the basic indicators of institutional
strength. At its best, institutional planning stimulates imaginative and creative proposals
and approaches for strengthening the institution.”

During the 2008-09 academic year, Stockton began its current cycle of strategic planning.
Called “Stockton 2020” for its emphasis on a clear and long-range vision (20/20), it is
based on four broad institutional goals: Learning, Engagement, Global Awareness, and
Sustainability, collectively known as LEGS. There was an emphasis on soliciting broad
community input along the way about how best to assure Stockton’s intellectual and
financial wellbeing for the long-term. The end result was the 2020 Strategy Map, which
applies the more theoretical concepts of LEGS to the contexts of Academic Affairs, Student
Affairs, and Administration and Finance, including Facilities Management and Planning
[Appendix 47—2020 Strategy Map]. It does so by providing concrete benchmarks and
definitions for different campus communities and processes, including: students, faculty
and other stakeholders; internal processes; employee readiness; and resource stewardship.

Strategic Planning Process:

Stockton has undertaken a concerted effort to align three key planning functions to ensure
that institutional objectives are transparent and aligned with 2020 objectives: strategic
planning, budgetary planning, and the personnel evaluation process. Ultimately, the goal of
this effort is to balance integrative and inclusive planning with timely and responsive
decision-making and action.

In the summer of 2015, the President and his Cabinet reviewed the objectives of the 2020
plan and, building on input from faculty and staff, identified four strategic priorities that
the University will pursue over the long-term. Although each priority has a specific focus,
they do not necessarily have an endpoint, timeline, or measurement component.

1. Advance the University’s mission of excellence in teaching, support for scholarship,
and dedication to service.

2. Develop the academic, administrative, and financial resources that support the
University’s aspiration to be the premier regional educational institution.



3. Continue the University’s strategic planning process, in accordance with Middle
States recommendations, and which adheres to a process that is integrative,
collaborative, transparent, and sustainable.

4. Improve and expand the University’s internal operating efficiencies.

The following table represents a summary of the chronological activities developed by
Stockton for the purpose of supporting a more institutional, systematic, and comprehensive
approach to the University’s planning process:

Table 10: Stockton University Annual Planning Cycle

February

Institutional Program Review. Divisional leaders present to the
Stockton community (1) review of major accomplishments and (2) key
budget requests (to the state) for upcoming fiscal year.

March

Open Forums. Stockton hosts community meetings to provide
everyone an opportunity to share ideas about the University’s future
in an informal, collegial environment.

April

Cabinet Retreat. Stockton’s Cabinet meets to review the state’s draft
budget as well as to begin the discussion/planning process for
institutional goals for the upcoming fiscal year.

May-June

Divisional Goals. Stockton’s Cabinet finalize divisional goals for new
fiscal year (designed to support institutional goals).

June

State Budget Released. Stockton makes budgetary and planning
adjustments as necessary.

June - July

Managerial Goals. Stockton managers develop new goals for new
fiscal year (designed to support divisional goals).

Aug - Oct

Managerial Evaluation Process. Stockton managers begin electronic
performance evaluation, including: (1) summary of previous year’s
performance; and (2) entering of new goals for current fiscal year.

October

Budget Planning. Divisional leaders begin drafting budget requests
(to the state) for next fiscal year.

November

Budget Submission. Stockton submits official budget request for next
fiscal year to state.

February

Institutional Program Review. Divisional leaders present to the
Stockton community (1) review of major accomplishments and (2) key
budget requests (to the state) for upcoming fiscal year.
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Risk Management:

In 2014-15, Stockton University studied the abilities of the Division of Academic Affairs’
and the Office of Information Technology Services to identify and respond to risk. The
resulting document assembled a comprehensive, though not necessarily exhaustive,
accounting of various practices, procedures, and policies regarding various risk
management issues. In building this document, Stockton used a report and worksheet
developed by the Association of Governing Boards of Universities and Colleges regarding
key risks and challenges faced by institutions of higher education.3 Among the key issues
in Stockton’s report are the following:

a. Continuity Planning:

Stockton has developed comprehensive plans to ensure instructional continuity for
teaching and learning in the event of emergencies (both individual and University-wide).
This includes: (a) detailed directions for faculty regarding the use of voice mail, email, and
Blackboard (online learning management system) in case of emergencies; and (b)
guidelines for students in cases of emergencies, plus links to download authorized software
to home computer.

b. Data Protection and IT Disaster Recovery:

Data protection requires appropriate controls for security and access, data backup,
software configuration management, data integrity assurance, virus protection and
computer system disposal. The University’s data protection controls are detailed in Section
2.02.03 (Data Control) of the Office of Information and Technology Services Procedure
Manual. The University’s electronic documents and records (data) that are stored on
systems managed by the Office of Computer and Telecommunication Services are routinely
copied to backup storage devices. Backups of critical data needed for disaster recovery are
moved to off-site storage facility and Stockton annually conducts an off-site disaster
recovery test of mission-critical systems. In addition, Stockton has secured cyber liability
insurance to transfer the risk that the University is unable to fully mitigate, including
aspects such as: data breach investigation, computer forensic services, and notification
services.

In addition, in February 2016, Stockton contracted with Baker Tilly International to
perform a University-wide risk assessment, the goal of which is to identify risks which
could impede Stockton’s ability to achieve its mission, goals, and objectives, including:
financial, legal, regulatory, compliance, communication, fraud, and reputation.

3 Association of Governing Boards of Universities and Colleges. (2009). The state of enterprise risk
management at colleges and universities today. Retrieved 18 July 2014 from:

https://www.agb.org/reports/2014/wake-call-enterprise-risk-management-colleges-and-universities-today
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Retention and Graduation Rates:

Stockton’s retention rates for first-time freshmen enrolled in a fall semester who return to
the same institution in the following fall semester has remained consistently high at 87%
for the recent three freshmen cohorts: Fall 2012, Fall 2013, and Fall 2014. The University's
freshmen retention rates have steadily increased in the past ten years from 81% to the
current 87%.

For the fourth year in a row, Stockton continues to maintain its four-year graduation rate
above the fifty percent mark. From the most recent cohort of Fall 2011, 53% of the entering
freshmen at Stockton have graduated with a bachelor’s degree within four years. In
addition, for the first time in Stockton’s history, the University’s six-year graduation rate
exceeded 70%. The graduation rate for Fall 2009 cohort is 73%, compared with the
previous three cohorts at 67%, 65% and 65%.

One of the factors to the improved graduation rates is the adoption of a flat-rate tuition
policy for full-time undergraduate students in 2009. Under this structure, students
enrolling for classes between 12 and 20 credits pay the same rate. This provides an
economic incentive for students to graduate in the shortest time possible. For example,
with Stockton’s four-credit structure, students who normally take a 16-credit course load
(four classes) would effectively receive a tuition-free course by scheduling an additional
four-credit class.

Strategic Enrollment Management Planning Process:

Over the past several years, Stockton has annually refreshed its Strategic Enrollment
Management Plan (SEMP), which has led to increased enrollments in both incoming
undergraduate and graduate students. Currently, the planning group is focusing on
enhanced measures and metrics, transfer student enrollments, spring term admissions,
summer enrollment, continuing studies and the growth of tuition discounting.

Beginning in January 2016, key administrators from Enrollment Management, Information
Technology Services, and Institutional Research, have continued working together to
develop automated and longitudinal reports to provide pertinent data for enrollment
management decision-making. These new reports offer much greater depth and breadth of
data and are helping Stockton to strengthen its enrollment management decision-making.
In June 2016, Stockton hosted its first institution-wide enrollment management summit in
more than a decade. Many of the discussion points covered in this retreat were helpful to
Stockton’s Enrollment Management team as they tackled the redevelopment of a Strategic
Enrollment Management Plan (SEMP).

In July 2016, Stockton’s Board of Trustees held a summit to focus primarily on enrollment
management, including a review of the University’s current SEMP plan, along with
discussions and ideas pertaining to future growth at the main campus and satellite
locations, including the Gateway Project in Atlantic City when it opens in Fall 2018.
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Together, these activities have helped Stockton build a more robust, comprehensive
enrollment management plan that more effectively addresses incremental and sustained
growth. In addition, this more systematic process is helping the University to better
integrate its enrollment management plans with other strategic planning efforts such as
academic planning, the budgeting process, and facilities and campus master planning.

Overall Conclusion:

In September 2016, during his inauguration address, President Kesselman described
Stockton as a place where “the teaching-learning process must remain at the very core of
everything that we do. Stockton can never lose sight of its primary responsibility to
provide the experiences, instruction, and examples to support meaningful learning in each
new generation of students.” These sentiments echo MSCHE’s own Characteristics of
Excellence, which states that “an institution of higher education is a community dedicated
to the pursuit and dissemination of knowledge, to the study and clarification of values, and
to the advancement of the society it serves.” A review of Stockton five years after its Self
Study demonstrates how the university continues to exemplify this ideal. As Stockton
begins the next chapter of its development, both in Galloway and in Atlantic City, it is clear
that it attending to and living up to the expectations it has set for itself. It is a financially
strong institution with excellent administrators, faculty, staff and students. It is poised to
build on its strengths and address areas in need of improvement. We appreciate the
opportunity this Periodic Review Report has provided to reflect on our progress to date,
and we look forward to sharing with Middle States the many successes that we anticipate
in the years to come.
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University Status Petition

Preface:

Richard Stockton College’s petition for University Status is based on a commitment to
reinforce our mission to serve the needs of the south Jersey region. In preparation for
renewing this responsibility, we conducted more than two years of research that incorporated
input from all major constituencies within the institution—including faculty, staff, students,
and alumni, college and board leadership, as well as broad-based outreach into surrounding
communities. The following two pages outline this investigation and its conclusions.

In March 2012, Stockton successfully completed its decennial Middle States re-accreditation,
unconditionally and with two commendations. During this process, the college’s overall
health and growth—at both the undergraduate and graduate levels—prompted the visiting
team of evaluators to ask whether Stockton had considered applying to the Secretary of
Higher Education for university status. As the visiting team noted, the college has grown
steadily from an institution of 1,000 undergraduates in 1971 to approximately 7,700
undergraduates and 850 graduate students by 2014.

The following September, the Faculty Senate formed a Task Force to collect and synthesize
feedback from various college communities. Task Force members included representatives
from all eight schools, as well as participation by senior, mid-career, and junior faculty, and
ultimately involved seven faculty and three deans. Their priority was creating multiple
opportunities for the dissemination of information, as well as opportunities for the expression
of questions, concerns, and opinions. Consequently, between September 2012 and January
2014, the Task Force:

e Posted background research on institutional definitions and university status eligibility;

e Launched online surveys to gather input from faculty, students, staff, and alumni, and
drafted accompanying reports;

¢ Held four campus-wide town hall meetings;

e Conducted—through Stockton’s William J. Hughes Center for Public Policy—a telephone
survey of nearly 1,500 south Jersey families;

e Offered a preliminary report of all survey findings at the 2013 Fall Faculty Conference;

¢ Organized subsequent meetings with the faculty of each of the college’s seven schools
to answer remaining questions or concerns.

Finally, the Task Force compiled a comprehensive report for the Faculty Senate which
recommended—given the level of interest in and predominant support of pursuing university
status both within the college and its surrounding community—that Stockton form a Pan-
College Task Force that expanded representation beyond faculty and academic administration
to include staff, students, alumni, Stockton Foundation and Board of Trustees, and members
of the general public.

In February 2014, the Faculty Senate accepted the Task Force’s recommendation, and in April
the President’s Office convened this Pan-College Task Force. Their charge was to research
both how and why colleges sought university status, as well as the impact of this transition on
New Jersey institutions, particularly in terms of promotion and tenure expectations for
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faculty. Moreover, the Pan-College Task Force was asked to offer a recommendation about
Stockton’s eligibility and suitability for university status.

The Pan-College Task Force concluded that two factors are critical to the success of such a
proposal. The first, a careful and thorough consideration that includes input from a variety of
perspectives both inside and outside the institution, had been conducted. Stockton’s
measured approach—which included several opportunities (both online and in face-to-face
interactions) to discuss opportunities and benefits as well as address questions and concerns,
has been essential in ensuring that this decision is being made at the right time and for the
right reasons. This information was then balanced against available published research which
helped to narrow and clarify the motivation for seeking university status (as well as signal
those reasons which were less compelling). Finally, the Task Force completed a cost analysis
of operational and facilities expenses.

The second factor is a clear and concise rationale for the change. Stockton has met the
criteria outlined in New Jersey’s administrative code for university status for more than the
requisite five years while remaining faithful to its mission to serve the comprehensive
educational needs of south Jersey residents, and so the clearest basis for this petition is to
“more accurately reflect [the] institution’s current status.”

Accordingly, in August 2014 the Pan-College Task Force recommended to the President, and
the President subsequently recommended to the College Board of Trustees, that Stockton
consider a resolution to file with the Secretary of Higher Education a petition-of-intent
seeking designation as a university and to use the word “university” in its name for the
following reasons:

e To align with Stockton’s current reality (as evidenced by its Middle States and
Carnegie Foundation designations— both of which already consider the college a
university and measure it against other such institutions in their publications);

o To reaffirm the college’s mission and culture of high-quality teaching, as well as its
commitment to the liberal arts, sciences, and professional studies general education,
and research standards set by programs; and

¢ To showcase the institution’s accomplishments, expansion to serve the regional needs
of graduate students, and successful growth in careful, measured progress over time.

The Stockton Board of Trustees passed a resolution to pursue university status on September
17, 2014, and Stockton is proud to present this document, based on New Jersey’s guidelines
for “Preparing a University Status Petition,” to the Office of Higher Education for
consideration.

The Board of Trustees Resolution to Seek University Status is attached as Appendix A. Copies

of both the Faculty Senate Task Force and the Pan-College Task Force on University Status,
the latter including a detailed timeline of the process outlined above, appear as Appendix B.
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l. Introduction:
Provide a brief history of the college and its mission with an emphasis on graduate
education.

In November 1968, the New Jersey legislature approved a $202.5 million capital construction
bond issue, including $15 million earmarked to build a state college in southern New Jersey.
Legislation establishing the school passed the following year, and a 1,600-acre tract in the
heart of the Pinelands in the Pomona section of Galloway Township, Atlantic County was
selected for the site of Richard Stockton State College. The name honored the memory of one
of New Jersey’s signers of the Declaration of Independence.

Classes began in September 1971, initially at the Mayflower Hotel in Atlantic City while the
main campus remained under construction, with 1,000 students, 97 staff and 60 full-time
faculty. September 1972 marked the first academic year at the new campus, and the first
four-year class graduated on June 8, 1975, with 475 receiving their degrees. The Middle
States Association of Colleges and Schools initially granted Stockton accreditation in
December 1975.

In 1990, the college opened the Holocaust Resource Center (HRC), one of the first such
institutions hosted by a public college and which included a library and archive of video and
audio-taped histories of Holocaust survivors, and the next year was re-accredited by Middle
States for another ten years, with a special commendation for achieving social and
intellectual diversity. In 1993, the college name changed to The Richard Stockton College of
New Jersey, and the State Commission on Higher Education approved modifications to the
programmatic mission; in 1997 they also authorized the addition of graduate programs on an
incremental basis four years later.

In 1997 the college launched its first two graduate programs, a Master’s in Business Studies
(MBS) and an MA in Instructional Technology (MAIT), and two years later, building on its
success with the Holocaust Resource Library, inaugurated an MA in Holocaust and Genocide
Studies (MAHG), the first of its kind in the nation. Today Stockton college offers twelve
Master’s level programs and one doctoral program, including: Business (MBA), Holocaust and
Genocide Studies (MAHG), Instructional Technology (MAIT), Nursing (MSN), Physical Therapy
(DPT), Occupational Therapy (MSOT), Education (MAED), Criminal Justice (MACJ), Social Work
(MSW), Professional Science Master’s in Environmental Science (PSM), Computational Science
(MSCP), Communications Disorders (MSCD) and American Studies (MAAS). The college’s
original and current mission statements, as well as that of the Graduate School, appear as
Appendix C.

Over the past seventeen years, Stockton has shown careful and consistent growth in both the
breadth of graduate programs available and the nhumber enrolled. Presently, 856 students are
taking graduate courses at the college. Their distribution appears in the following table,
which lists current programs in chronological order by date of inception as well as the four
graduate programs that have transitioned during this time period.

Table 1: Stockton College Graduate Programs

Program Term of Inception Fall 2014 Enrollment
MA in Instructional Technology (MAIT) ' Summer 1997 49
MA in Holocaust & Genocide Studies (WAHG) | Fall 1998 16
MS in Nursing (MSN) | Fall 1998 36
MS in Occupational Therapy (MSOT) | Fall 1998 77
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MA in Education (MAED) Fall 2004 106

Master of Business Administration (MBA) Spring 2005 77

MA in Criminal Justice (MACJ) Fall 2005 27

Doctor of Physical Therapy* (DPT) Fall 2006 61

MA in Social Work (MSW) Fall 2009 71

Professional Science Masters in Environmental | Fall 2009 25

Studies (PSM)

MS in Computational Science (MSCP) Spring 2010 19

MS in Communication Disorders (MSCD) Fall 2011 90

MA in American Studies (MAAS) Fall 2012 21

Master in Business Studies Summer 1997 to Spring 2003 Became MBA

Master in Physical Therapy Fall 1996 to Fall 2006 Replaced by DPT

DPT in Transitional Physical Therapy Fall 2006 to Fall 2013 33; designed to
transition MPT to DPT

MA in Educational Leadership Spring 2011 to Fall 2013 2; became a principal
endorsement in MAED

Source: Fall 2014 Preliminary Enrollment Report: Comparison of Fall 2012-Fall 2014, Richard Stockton
College Office of Institutional Research, 2014.

In addition to degree programs, Stockton serves community and student needs by offering
several post-baccalaureate opportunities that lead to professional certificates. Noncredit
certificates and professional workshops are offered through our Continuing Studies unit, while
certificate programs are available for credit at the post-baccalaureate level. Approximately
130 graduate students are currently enrolled in non-degree, masters-level certificate or
endorsement-only programs. These include:

American Studies

Bilingual/Bicultural Education Endorsement
Communication Disorders Preparation Endorsement
English as a Second Language Endorsement

Family Nurse Practitioner

Learning Disabilities Teacher Consultant-LDTC Endorsement
Middle School Language Arts/Literary Endorsement
Middle School Math Endorsement

Middle School Science Endorsement

Middle School Social Studies Endorsement
Post-Master’s Forensic Psychology Certificate
Post-Master’s Homeland Security Certificate
Preparation for the Health Professions
Preschool-Grade 3 Endorsement

Reading Specialist Endorsement

Substance Awareness Coordinator

New Jersey Supervisor Endorsement

Principal Certificate Endorsement

While Stockton’s main campus is located in Galloway, New Jersey, its pedagogical imprint on
the state is far broader. The college owns an 8-acre Marine and Environmental Field Station
along the Nacote Creek in nearby Port Republic City, along with over 100 acres of wooded
property in Hamilton Township and an additional 200 acres in Galloway. The college also
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occupies the Carnegie Library Center in Atlantic City, a 17,335 square foot historic building,
which hosts undergraduate and graduate courses, continuing professional education
programming, and special events, as well as the historic Stockton Seaview Hotel and Golf Club
located on nearly 300 acres in Galloway, NJ. Three additional instructional sites have opened
since 2013 which further expand Stockton’s presence in the region:

e Manahawkin instructional site (2012), a 3,200 square foot leased facility in southern
Ocean County;

o Kramer Hall (2013) a college-owned building in downtown Hammonton, NJ, which
features state-of-the-art classrooms, computer labs, and seminar rooms, as well as a
public exhibition space available for local community events;

e Anne Azeez Hall (2013) a college-owned building in Woodbine, NJ includes the Sam
Azeez Museum of Woodbine Heritage and historic Woodbine Brotherhood Synagogue
founded in 1896, and allows Stockton to establish a stronger presence in Cape May
County.

Describe the institution’s plans for graduate education during the next five years.

Steady, incremental growth has characterized the expansion of Stockton’s graduate programs
to date. Graduate enrollment headcount has reached approximately 10 per cent of total
student headcount and graduate full-time enrollment (FTE) is approaching 7 per cent of total
FTE. The Board of Trustees has approved modest enrollment targets of 2 per cent growth per
year. Such growth will not change Stockton’s Carnegie-defined designation of VHU (Very High
Undergraduate) focus, as the graduate program will still comprise no more than 10 per cent
FTE of the total student population. To continue this trajectory, Graduate Studies has
identified several short and long-range goals. These include development of new programs,
improvements in marketing efficacy and reach, and additional efficiencies in recruitment and
application processing.

Stockton is currently responding to market needs through the development of new programs.
In development are an interdisciplinary Doctorate in Organizational Leadership to serve
industry sectors of south Jersey, a Health Administration concentration within the existing
MBA program to meet the needs of regional healthcare organizations, and a Master of Science
in Data Science and Strategic Analytics to complement advancements at the FAA Technical
Center, the Stockton Aviation Research and Technology Park, and the growing interest in
unmanned aerial systems testing. Stockton is a member of the team that was selected by the
Federal Aviation Administration (FAA) to be one of the six Unmanned Aircraft System (UAS)
Test Sites. It is also an active member of the Mid-Atlantic Aviation Partnership Team (MAAP),
a consortium from Virginia, New Jersey and Maryland that has been formed to jointly operate
a FAA UAS Test Site to promote commercial growth in the Mid-Atlantic region).

The proposed EdD in Interdisciplinary Organizational Leadership responds to recognized
regional needs. Specifically, non-profit organizations depend upon skilled leadership to adapt
to change, cope with complexity or market obstacles, and undertake long-range planning. The
proposed program would emphasize the latest information on leadership knowledge, skills and
abilities as well as an interdisciplinary approach that can serve students from a variety of
industries and organizations.

The proposed Health administration concentration proposal stems directly from Stockton’s
successful collaboration with the AtlantiCare Health System; seventeen of its employees
enrolled Stockton’s MBA program in the spring of 2014. Many of the courses in the MBA
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curriculum were tailored to address health care administration issues, challenges, and policy
matters. Student satisfaction was very high, and this encouraged MBA faculty to more
systemically integrate this field into the existing degree. Health care is a vital and dynamic
element of the economy in the southeastern New Jersey shore area, and a concept paper for
this concentration will be submitted by the end of the fall 2014 semester.

Stockton’s MA in Science in Computational Science is currently pursuing a nomenclature and
curriculum redesign that will create a new graduate program in the field of date science and
strategic analytics (popularly called Big Data). Making sense of vast amounts of data for the
use and benefit of society has become an imperative. Currently, a group of faculty from
several disciplines is drafting a new program proposal to be completed in fall 2014.

Even as Graduate Studies provides support to the creation of new programs, the staff are also
seeking ways to strengthen and streamline the application process for all programs. One
possibility might be to take advantage of more advanced technologies for enrollment
management (e.g., expand the use of digital Centralized Application Systems and to put into
place Customer Relationship Management, or CRM, software to manage inquiry
communications and application processing data more efficiently).

In addition, Graduate Studies is redesigning its marketing efforts, specifically to capitalize on
more digital formats. Examples include creation of graduate student profiles via narrative
and video clip to highlight program contributions to personal and professional development,
and the enhanced use of social media as an advertising and recruitment tool.

Finally, Stockton seeks to expand particular segments of its student body. While the college’s
undergraduate alumni are already well represented in graduate programs, new initiatives are
intended to increase diversity among applicants, as well as increase international student
applications. Every October, for the example, the Graduate School receives an electronic list
of McNair scholars. These African-Americans scholars are due to receive their undergraduate
degrees within the academic year, and Stockton makes assertive attempts to recruit them for
graduate studies. Moreover, Stockton has already created successful affiliations with several
schools overseas—including the University of Thessaloniki (Greece) and the University of
Dundee (Scotland). Stockton is still negotiating with the Southwestern University of Finance
and Economics (Chengdu, China), the University of Dalian (Dalian, China) and the city of
Zhanjiang, China which contains several institutions of higher education. Moreover, Stockton
is currently hosting an English language tutoring and testing service in conjunction with ELS,
the leading center for international students seeking to meet their English language goals.

Five-year goals for Graduate Studies include:

e Support the expansion of online learning, where appropriate, for specific graduate
programs

e Provide professional development for Graduate Program Director faculty members

(especially in marketing and recruitment)

Foster interdisciplinary graduate programs

Design professional development workshops for graduate students

Increase focus on job placement data after the graduate degree is earned

Create improved financial aid counseling for graduate students

Explore the feasibility of more credit-based certificates

Enhance data tracking of graduate alumni and their achievements

Engage graduate student alumni as recruiters

e Support the college’s efforts to recruit international students
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Append a copy of the current college catalogue(s).

Stockton’s catalogue, the Bulletin, lists all courses. Since 2010, the graduate and
undergraduate Bulletins have been combined into one publication. The 2014-15 edition is
available online at the web link below. Pages 507 to 636 focus on graduate education:
http://intraweb.stockton.edu/eyos/page.cfm?sitelD=116&pagelD=1

A copy of this document, which is 656 pages in length, will also be made available during the
on-site evaluation.

Include the college’s policy with regard to academic freedom.

The college’s academic freedom policy is found in Section V of the Agreement between
the State of New Jersey and the Council of New Jersey State Colleges Locals, AFT, AFL-
CIO dated July 1, 2011-June 30, 2015 (also known as the Master Agreement), and is as
follows:

ARTICLE V ACADEMIC FREEDOM

A. Academic freedom derives from the nature of the quest for knowledge. It is essential
to the full search for truth and its free exposition, applies to both teaching and research,
and shall not be abridged or abused. Academic freedom does not relieve the employee of
those duties and obligations, which are inherent in the employer-employee relationship.

B. Freedom in research is fundamental to the advancement of truth. Academic freedom
in its teaching aspect is fundamental for the protection of the rights of the teacher in
teaching and of the student to freedom in learning. It carries with it responsibilities
correlative with rights. Both parties to this Agreement subscribe to the following
principles of academic freedom:

1. Employees are entitled to full freedom in research and in the publication of
results.

2. An employee is entitled to freedom in the classroom in discussing his or her
subject.

3. Employees are citizens and members of a learned profession. When the employee
speaks or writes as a citizen, he or she is free from institutional censorship or
discipline, but should not represent himself or herself as a spokesperson for the
institution.

Append the college’s most recent Middle States Association “Statement of
Accreditation Status.”

The college was most recently re-accredited with two commendations by the Middle
States Association in 2012. Confirmation of this accreditation is attached as Appendix D.
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[l. Institutional Characteristics of Graduate Education:
A. Organizational Structure

Identify the scope of graduate students and describe how graduate education is organized and
administered (e.g., is there a graduate faculty? Is there a graduate school(s)? How is funding
for graduate/professional education determined?). Provide documentation on the
administrative structure of the institution and locus for graduate/ professional studies at your
institution (e.g., an organization chart depicting reporting lines). Include copies of official
publications and promotional materials that support this description.

Stockton’s thirteen graduate programs are divided between seven schools with faculty lines
and curricular oversight: Arts and Humanities; Business; Education; Natural Science and
Mathematics; Health Sciences; Social Sciences; and General Studies. The eighth school,
Graduate Studies, complements the other seven by coordinating all marketing, recruiting,
admissions, and student services for graduate students.

Enrollment for the fall 2014 semester included a total headcount of 856 students, which
translates into a full-time equivalent of 547 students. Three high demand health sciences
programs, MS in Communication Disorders, MS in Occupational Therapy, and the DPT in
Physical Therapy account for a third of these students; health sciences has been the fastest
growing sector of Stockton’s graduate programming recently, up almost 15 per cent in just
the last two years and accounting for 30 per cent of the graduate student headcount. The MA
in Education is the largest graduate program by headcount and the MBA rounds out the top
five, where each of the latter represent another 12 and 9 per cent of the graduate student
headcount respectively.

In almost all cases, faculty teaching in graduate programs also teach at the undergraduate
level. The exception is DPT, which requires more specialized field practitioners, most of
whom teach exclusively at the graduate level. The Master Agreement between the State of
New Jersey and local AFT/AFL-CIO both defines and sets limits for teaching loads in Article
Xll: B—Teaching Responsibilities. The basic academic year teaching load for full-time faculty
is twenty-four (24) teaching credit hours, which at Stockton most often translates into three
courses per term, regardless of whether such courses are taught at the undergraduate or
graduate level because most Stockton courses carry 4 TCH workload values. Independent
studies, internships, and practice teaching supervision, as well as 2-credit courses, may affect
this 3:3 calculation, and provision is made for this adjustment in the same Article XII: B:2a-b
as well as Article XII:B:3 outlining overload compensation. Although graduate courses bear 3
student credit hours, faculty earn 4 teaching credit hours for each graduate course due to the
advanced nature of the courses and, in some cases, the work faculty perform in guiding the
development of capstone theses.

Program Directors, School Deans and Assistant Deans of respective programs and schools
oversee course scheduling and the assignment of qualified faculty to these classes. In
addition, full-time faculty members of each program function as Preceptors to advise
graduate students on the appropriate course of study. These faculty also serve on program
curriculum, assessment, award, and admissions committees, and assist Directors and Assistant
Deans in developing class schedules and rotations to ensure that students can work
systematically and expeditiously through their programs.
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Funding for graduate programs is determined as funding is for all other programs, both
academic and administrative, at Stockton. Budget, enrollment management and strategic
planning processes are all integrated through the Division of Academic Affairs. Requests for
additional faculty or staff are initiated by Program Directors and directed first to the Dean of
their respective school, and subsequently to the Provost for final recommendation to the
Office of the President and College Board of Trustees.

The annual budget cycle begins in November of the academic year wherein each Budget
Unit Manager submits his/her request for the next academic year. Monetary resources to
support the Graduate Studies office include salary support for staff, marketing and
recruiting funds, operational funds for supplies, and resources such as computers and
printers, funds for student workers, and funds for graduate assistantships and
Distinguished Research Fellowships.

The following graph demonstrates the relationship of the School of Graduate and Continuing
Studies relative to other schools in the college, as well as the graduate programs housed
within each of these schools. It also outlines the layers of support staff in each branch of
campus administration that relates to graduate or continuing studies, all of which ultimately
report to the Office of the Provost and Executive Vice President and the Office of the
President.
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The Office of Graduate Studies coordinates all marketing initiatives, and tailors efforts to the
needs of each program with the help and input of Graduate Program Directors and the
college’s Office of External Affairs. Graduate student marketing incorporates direct mail,
published advertising, brochures, website and social media management, and other printed
and online promotional materials. Recruitment involves the college hosting graduate school
fairs twice a year (mid-fall and again in mid-spring) with combined staff from Graduate
Studies and faculty representatives from graduate programs to answer students’ logistical and
pedagogical questions and concerns. Stockton’s Graduate Studies’ complete recruitment
calendar appears in the Student section of this petition. Sample marketing materials are
appended as Appendix E.

Identify the administrative staff (both managerial/professional and clerical) with primary
responsibility for graduate/professional programs.

In July 2008 Stockton combined two divisions—graduate studies and continuing studies—into
the School of Graduate and Continuing Studies, and located this school within the Division of
Academic Affairs. The school is led by a dean who reports directly to the Provost.
Additionally, in the Graduate Studies office are an Assistant Dean, two professional staff, and
two clerical staff persons who provide support. Graduate Studies focuses most of its resources
on graduate student enrollment as well as implementing policies and student services
pertinent to graduate study, and works collaboratively with the seven academic schools in the
college who retain principal authority over questions of faculty and graduate curriculum. To
ensure ongoing communication between Graduate Studies and other schools within the
college, the Graduate Dean regularly attends a bi-weekly Provost Council Meeting with other
academic school Deans, Directors and provost staff. The Graduate Dean also attends Deans
Council meetings that typically follow Provost Council meetings.

The Dean of the School of Graduate and Continuing Studies is the primary representative of
graduate education at the college and to external publics, and as such:

¢ Oversees and directs graduate student marketing and recruiting with assistance from
supervising school deans and the Division of External Affairs.

e Works in collaboration with the supervising school deans and appropriate college
personnel on the development of individual graduate programs.

e Manages all aspects of the graduate admission process.

e Convenes the Directors of Graduate Programs to consider issues of importance to
graduate education and make recommendations of these matters to the Provost and
Executive Vice President.

e Reviews and make recommendations regarding the establishment of new graduate
programs and other credit-bearing post baccalaureate learning opportunities.

e Collaborates with the supervising School Dean and Provost in guiding new proposals
through the process of state approval.

e Works with the Student Senate and/or appropriate student organizations with
individual programs.

e Develops a set of graduate policies consistent with the college’s mission and the
standards established by the Council of Graduate Schools and the Middle States
Association.

e Supervises managerial Continuing Studies staff.

e Conducts appropriate assessments of the operational aspects of the School of
Graduate and Continuing Studies commensurate with Middle States’ expectations, and
documents any changes taken as a result of these assessments.
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Include information on their specific responsibilities, their qualifications for the positions held
and the amount of time each devotes to the administration of graduate/professional
education (e.g., FT, 25%).

The following individuals constitute the Graduate Studies office staff as of September 2014.
All staff reporting to the dean are employed full-time and devote 100 per cent of that time to
the support of graduate education. The dean has a dual supervisory role consisting of
Graduate Studies and Continuing Studies.

Dean, Lewis A. Leitner, Ph.D.

Assistant Dean of Graduate Studies, AmyBeth Glass, M.A.(Ed.D. in progress)
Administrative Assistant, Michele Hewitt, M.B.A.

Assistant Director of Graduate Enrollment Management, Tara Williams, (M.A. in progress)
Assistant Director of Graduate Enrollment Technology, Shiv Patel, M.B.A

Graduate Enrollment Services Specialist, Jessica Grullon, M.S.

The Dean, Dr. Lewis Leitner, manages all aspects of the school and is the budget unit
manager for Graduate Studies. Dr. Leitner earned his Bachelor’s degree from Lehigh
University and his Master’s and Doctoral degree in Psychology from the State University of
New York at Buffalo. His qualifications include an earlier deanship at Stockton College in the
Division of Social and Behavioral Sciences (1976-1982). He also served as the Graduate
Program Director for the MBS Program (1998-2001), was an Executive Director of Continuing
Studies (2004-2008), taught for twenty-two years as a Professor of Management in the
Business Studies Program at Stockton (teaching at both the undergraduate and graduate
levels), and lastly, has garnered twenty years of marketing and management consulting
experience.

The Assistant Dean, AmyBeth Glass, oversees student issues, marketing, recruitment, and the
admissions process. She also supervises updates to the graduate section of the Stockton
Bulletin, graduate student orientation, the Distinguished Graduate Research Fellowship
Committee, and other events such as the Graduate Symposium, assessment of graduate
services, counseling to unsuccessful candidates, and serves as the graduate liaison to other
campus offices. Finally, she is responsible and accountable for certain elements of the Doctoral
and Master’s Commencement Ceremony. She earned her Master’s degree in student personnel
services from Rowan University, where she worked as a Resident Hall Director, for Office of
Residence Life and Orientation Assistant for the Dean of Students Office. She is currently
working on her dissertation in pursuit of a doctorate in Higher Education Leadership at Rowan
University.

The Administrative Assistant, Michele Hewitt, reports directly to the Dean. She manages
budgetary matters at the discretion of the Dean and monitors the use of Smarthinking, an
online writing tutorial system for our graduate students. She also coordinates the allocation
of Graduate Assistantships and deals with most matters arising from that task. When needed,
she facilitates the Doctoral and Master’s Commencement Ceremony. Her qualifications
include several years of professional experience as support to executive level managers, the
ability to research topics of interest for the dean and to compile the results into logical
reports. She has both a bachelor’s degree in business studies and an MBA degree from
Stockton College.

The Assistant Director of Graduate Enrollment Management, Tara Williams, is the unit’s
graduate student recruiter. She is responsible for planning and attending all graduate studies
recruitment functions, including Open House, Informational Sessions, and many external

11| Page



events. Her qualifications include three years as Assistant Director of Alumni Relations and
the Annual Fund in the Office of Development and Alumni Affairs at Stockton College. During
her tenure in that position, she launched the social media presence for alumni, coordinated
communication, marketing and public relations efforts, assisted with special events, including
the Scholarship Benefit Gala. Prior to coming to Stockton, she earned her bachelor’s degree
in communication from William Paterson University, where she worked as a Scholarship
Fellow in the Office of the Annual Fund, and interned in the Executive Administration Office
at Borgata Hotel, Casino & Spa. She is currently pursuing a Master of Arts in Instructional
Technology at Stockton.

The Assistant Director of Graduate Enrollment Technology, Shiv Patel, is responsible for all
Banner software related tasks, including updating applications, collecting data, creating
reports, and managing the various Centralized Application Systems. Mr. Patel has excellent
computer skills, knowledge of operating systems and is very adept with Microsoft Office and
other software products. He is an adroit troubleshooter of computer problems and is a helpful
problem solver and trainer of new technology to better serve prospective graduate students
and applicants. His qualifications include a baccalaureate degree in business studies and an
MBA from Stockton.

The Graduate Enrollment Services Specialist, Jessica Grullon, is the main support staff of the
Graduate Studies unit. She is responsible for the Graduate Studies website, and responds to
student and prospective student walks-ins, phone calls, and e-mail correspondence.
Additionally, she assists in processing applications. Her qualifications include an ability to
manage confidential admissions materials, excellent communication and
interpersonal/interdepartmental skills, knowledge regarding graduate degree program
curricula, an ability to work with diverse student populations, and an understanding of
student information systems, spreadsheets and database maintenance. In addition, Ms.
Grullon possesses a bachelor’s degree in communications from Stockton College and a
master’s degree in higher education from Drexel University.
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Institutional Characteristics of Graduate Education:
B. Financial Support

Provide information indicating the college’s ability to support graduate/professional studies.
Include the college’s most recent audited financial statements. Indicate approximately how
much (percentage) of the college’s total educational and general expenditures are dedicated
to support graduate/professional study. Has this percentage changed significantly in recent
years, or is it expected to change substantially in the near future? Please explain.

Over the past seventeen years, Stockton has planned for and realized steady growth in its
graduate programs, as demonstrated in budget allocations to their respective schools in Table
2 below. Support for these programs has kept pace with its expansion. Stockton uses an
actual weighted average of graduate teaching credit hours per academic school to allocate
instruction, research and public service expenditures by school. The institutional average is
10 per cent, which was used to allocate all remaining educational and general expenses.
Overall, Stockton has maintained this steady 10 to 11 per cent allocation to Graduate Studies
over the last three years. Stockton’s three most recent financial audits are attached as
Appendix F.

Table 2: Graduate Program Expenditures
The Richard Stockton College of New Jersey

Total Educational and General Expenditures 113,540,000 124,784,000 127,414,000

Allocated Costs FY12 FY13 FY14

School of Graduate & Continuing Studies 1,071,667 1,153,195 1,184,560
School of Arts & Humanities 389,872 405,540 429,156
School of Business 442,429 440,433 470,819
School of Education 1,131,373 1,435,700 1,485,494
School of General Studies 250,233 264,130 324,665
School of Health Sciences 1,724,519 1,968,182 2,089,803
School of Natural Sciences/Math 444,899 459,300 493,358
School of Social/Behavior Sciences 913,559 920,828 994,638
Support, Services, Institutional, Plant, Aid 5,545,200 5,877,300 6,309,100
Total Graduate Educational & General Expenditures 11,913,750 12,924,609 13,781,593

% of Graduate Expenditures: Total Expenditures

Source: Audited Financial Statements, 2012-2014
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Provide evidence of the institution’s commitment to scholarly activities appropriate to its
mission (e.g., support of independent research by faculty and students, art exhibits, and
concerts given by faculty and students).

Stockton is committed to supporting faculty and student scholarly activities and provides a
range of funding opportunities at both the program and college levels, as well as several
special initiatives for mid- and later-career faculty, collaborative work, faculty-student
partnerships, assessment and advising, and institutional initiatives. Program funds include
annual allotments for travel and professional development for all faculty members as well as
junior faculty funds specifically allocated for pre-tenure faculty. Other college-level funds
are competitive and require applications that are vetted by the Faculty Senate’s Standing
Committee on Research and Professional Development in conjunction with the college’s
Grants Office. This committee is comprised of fifteen faculty members drawn from all
schools of the campus, as well as library representative and a designee of the Provost’s
Office, in this instance the interim Assistant Provost of Programs and Planning.

In 2014, investment in faculty research and professional development funding averaged
$3,085.50, per faculty member, a 16 per cent increase from 2011; indeed, average support
per faculty member has increased for each of the past five years. A complete list of all
internal awards, including brief descriptions, total fund allocations, average award sizes, and
deadlines for fiscal year 2015 is attached as Appendix G. This appendix also includes a
summary of all awards distributed in fiscal year 2014, as well as a separate table tracking
investment in faculty and student work for the last five years.

Support for scholarly activity takes a variety of forms briefly outlined here. The call for
Research and Professional Development (R&PD) funding occurs in the spring term; the average
award is $6,000. R&PD awards fund scholarly work consistent with the college’s mission and
goals and which has the potential to lead to significant outside funding, publication in any
field of learning, creative work in the arts, or projects that support college-wide initiatives.
Funds may be used for salaries, supplies, student and professional assistance, publication
subvention, and essential research-related travel.

Additional special R&PD rounds contribute start-up funds for the initiation of new projects.
Mini-Research and Professional Development Awards are allocated in the fall term and
average $1,700. R&PD Course Release Competitions are run for each term and provide one
course release for research planning, proposal writing, or professional or creative work to
faculty members who submit meritorious proposals. Three more specialized R&PD awards
include the Stockton Center on Successful Aging R&PD, which supports scholarly or artistic
projects related to the study of aging (new this year), the R&PD for the Scholarship of
Engagement which supports work between the college and community partners (averaging
$6,000), and the Provost R&PD for Academic Advising, which provides either a summer
stipend or overload stipend to support the development of tools, methods of delivery,
assessment measures (e.g., e-portfolios and or training in digital pedagogy, software or other
technologies), research that contributes to the advancement of academic advising, travel and
conference fees to present at National Academic Advising Association conference or similar
advising conference, or the development of a conference, workshop, or edited publication in
this field.

The college also supports sabbaticals with a full release from teaching and service for either a

semester or academic year. These are competitive on a college-wide basis and are governed
by the Master Agreement with the state which stipulates in Article XXVII that:
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Each State College/University shall have a sabbatical leave program for its full-time,
tenured faculty members (including Demonstration Teachers and Demonstration
Specialists at the A.H. Moore School) and librarians who, as of June 30 prior to the year
for which the leave is requested, have completed a period of six (6) or more years of
service. Sabbatical leaves shall be in half year leaves granted to those applicants with
meritorious applications as evaluated pursuant to the procedures at each
College/University and no more than once every seven years. At each College/University
two (2) half year leaves may be combined into one (1) full year leave.

Application may be made for the purpose of pursing a substantial project designed to
vield publishable results and/or enhance competency as a scholar or teacher. Sabbatical
leaves may also be granted for the pursuit of an accredited terminal degree program in
an appropriate field of study and/or such other criteria that may be established by the
College/University.

Locally negotiated or accepted procedures shall be followed in the implementation of the
Sabbatical Leave program. To the extent that a College/University has a locally
negotiated or accepted procedure, those procedures shall remain in full force and effect
until such time as a change is negotiated. If no locally negotiated agreement is reached
then changes, if any, shall be made in accordance with the New Jersey Employer-
Employee Relations Act and its governing regulations. If no locally negotiated or accepted
procedure exists, the local Union and the College/University shall negotiate a procedure
for the Sabbatical Leave program in accordance with the New Jersey Employer-Employee
Relations Act and its governing regulations.

B. Terms of Sabbatical Leave
1. Half-year leaves shall be at the rate of full salary.
2. Full-year leaves shall be at the rate of three quarters (3/4) salary.

Those on sabbatical are also eligible to apply for sabbatical subventions of up to $2,000 per
semester to support completion of the research or artistic project for which they were
granted leave.

Two additional internal grant programs include the Provost Faculty Opportunity Award, which
provides monies for conference travel, student assistance, or scholarship related to the
college’s 2020 Strategic Plan focused on Leaning, Engagement, Global Perspectives, and
Sustainability (five competitions are conducted annually and awards are up to $2,000), and
the Career Development Committee (CDC) fund for more senior faculty in keeping with
Appendix Il of the Master Agreement. CDC awards are decided by a separate committee
composed of one elected, tenured faculty member or staff member serving in a multi-year
contract, one appointed member from the local bargaining unit, and one member appointed
by the administration. These funds are intended primarily for employees who have identified
areas of improvement, and awards average $1,500.

In addition to these principal sources of support, Stockton also offers several smaller awards,
including book subventions (average awards of $750), publication/reprint fee funds (average
award $500), and principal investigator travel funds (average award ranging from $100-5500).
Programs seeking to improve performance can apply for up to $1,000 in assessment support,
and three funds target student research and professional development. While two student
pools are limited to undergraduate students, a third—Student Research Supplements—has
been used specifically to support graduate student contributions to program goals. The MA in
American Studies, for example, used such funds to support a graduate assistant during its first
two summers. This student helped update the program website, design online marketing
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materials, and launch and oversee the program’s Facebook page, critical roles during the
program’s formative stages.

Provide similar information on support of scholarly activities by outside sources (e.g.,
research supported by outside grants or contracts).

As support for scholarly activity increases and Stockton’s academic culture becomes more
intentionally balanced between teaching and scholarship (while teaching remains of primary
importance), faculty have secured increasing amounts of external support for their
scholarship, growing 183 per cent from $4.78 million to $8.73 million between 2006 and 2010.
Another measure is provided by the college’s most recent five-year self-study in preparation
for its 2012 decennial review, which notes that between 2007 and 2012 faculty and staff
increased federal, state and local grants and contracts 70 per cent or $9.6 million, all of
which provide additional resources to support the College’s mission and institutional goals.
Last year alone, faculty and staff submitted 89 proposals and of those requesting support
from 2013 budgets, 70 per cent of the submissions received funding." The balance of this
section highlights significant grants that have specifically benefitted graduate faculty and
students within the last two years.

The Office of Graduate and Continuing Studies has received several external grants which
benefit faculty, students, municipalities, and individuals in the region. Continuing Studies has
received over one million dollars to conduct New Jersey Labor Department Customized
Training Grants and recently Continuing Studies received $250,000 in 2014 from the New
Jersey State Department of Labor and Workforce Development to run one of the seven Talent
Networks in the state. The Stockton College Talent Network for Retail, Hospitality and
Tourism matches employment needs in the retail, hospitality and gaming sectors with
potential employees seeking part and full-time positions. The Talent Network has become an
important asset to help rebuild the employment base in Atlantic City and the region
surrounding Atlantic City.

The School of Education received two multi-year grants from the New Jersey Department of
Education in FY14. The goal of the 3-year Mathematics and Science Partnership Grant is to
insure that K-12 teachers in the ten partner districts are prepared to implement the Common
Core Standards in Mathematics into their instructional practice. Year One awarded $302,250
in funding to support graduate course work, professional development workshops, and on-site
instructional coaching for 55 teachers participating in the project.

The School of Education also received a two-year grant from NJDOE to explore and implement
the use of Formative Assessment to Improve Teaching and Learning in two high-needs K-8
districts in Atlantic County. Year One has funded $340,033 to provide professional
development workshops, one-on-one instructional coaching, and graduate course work to
both teachers and school principals.

The School of Health Sciences received a second year of funding for a three-year award in the
total amount of $121,801 from the Horizon Foundation of New Jersey through the YMCA

targeting childhood obesity. New Jersey Action Coalition provided funding of $10,000 to study
core competencies for the nurse of the future. The Family Resource Network provided funding

' External funding measures provided by Richard Stockton College, “2001-2011 Self Study,” p. 28
(available online at http://intraweb.stockton.edu/eyos/page.cfm?sitelD=203&pagelD=18) and Division
of Academic Affairs, “2014 Program Review” (February 13, 2014), p. 86.
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of $7,000 for the GetFIT@Home program, which provides training and education on health and
wellness for adults with intellectual and developmental disabilities living in the community.

Stockton’s School of Natural Sciences and Mathematics (NAMS) received $60,836 to Dr. Russell
Manson and Joseph Trout from the FAA’s William J. Hughes Technical Center for commercial
jet aircraft turbulence studies. The New Jersey Child Welfare Training Partnership in the
School of Social and Behavioral Sciences manages a $550,000 grant through the NJ
Department of Children Services, Division of Child Protection and Permanency.

Finally, the School of Arts and Humanities received a $13,086 grant from the New Jersey
Council for the Humanities to support graduate student work on a museum exhibition
exploring civil rights activism in south Jersey. This initiative is being conducted in
partnership with the African American Heritage Museum of South Jersey, and also received a
matching $13,192 2020 Presidential Initiative funding from Stockton College.
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Institutional Characteristics of Graduate Education:
C. Quality Control

Describe what measures are used to gauge graduate/professional program quality (e.g.,
indicate which programs enjoy specialized accreditation and by what organization or whether
institutional program reviews are conducted and how the results of such reviews are used to
assure quality.

Quality curricula have always been central to Stockton’s faculty and administration, and the
tools available to facilitate assessment and measure pedagogical impact have expanded in
important respects since the inauguration of graduate studies at the college.

Annual Program Reports

Annual reports from all the undergraduate and graduate programs must contain summaries of
student learning assessment and professional accreditation reports (where applicable). Deans
review and comment on all the annual reports from programs in their school. In addition, the
Dean of the School of Graduate and Continuing Studies reviews the reports from all graduate
programs. Deans send their comments to the appropriate Program Directors and Coordinators,
to their graduate faculty colleagues, and to the Provost’s Office for review and action.

The college’s Office of Institutional Research provides graduate Program Directors with
quantitative data about students and faculty in their programs. Directors use these data to
examine their program’s alighment with current trends and to provide long-range projections.
These include, for students, statistics about program enrollment, course enrollment, and
degrees granted. For faculty, programs assess current diversity (by gender, race, and
seniority), as well as scholarly activity. Finally, Directors assess the program’s contributions
to college goals in assessment, essential learning outcomes, and community engagement, and
set goals for the following academic year which form the basis of the subsequent annual
report. The School Deans and the Graduate Dean receive, review and comment on the
program annual reports. The Provost and Executive Vice President receives copies of all
comments on program annual reports.

In addition, to ensure that teaching and other scholarly activity remain aligned with the
institution’s overarching mission, faculty members must complete an annual faculty report,
which is reviewed by their respective Deans, as well as the Provost and Executive Vice
President of Academic Affairs. Faculty responsibilities include developing or reviewing
pedagogical programs and curricula; engaging in scholarly activity such research and/or
creative work; and actively engaging in service both to the institution and to the wide
community.

Five Year Program Reviews

Every five years, all programs—both curricular and non-curricular (academic support) units in
Academic Affairs—undergo a more intensive review process. The purpose of the five-year
program review is to help programs examine their effectiveness and efficiency, and hence
improve what we do and how we do it, in support of the mission and strategic objectives of
the college.

Five-year reviews are a nine-month process. In early fall, Programs Directors receive data
about the programs enrollment, retention, and graduation rates, as well as information about
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faculty size and composition, both charted over the previous five years. Directors
subsequently meet with both their Dean and the Provost to determine an evaluation plan, and
select an external reviewer. Consultants should be experts in assessment and familiar with
institutions like Stockton; they typically visit the campus for in early spring for two days to
conduct interviews with faculty, students, and the Dean of Graduate Studies. They are also
expected to evaluate both program and library facilities and resources, review prior annual
reports—to get a sense of short and long-range goals and progress towards their completion—
and sit in on sample classrooms to assess teaching.

Programs can tailor questions for the consultant that reflect their particular needs, although
all five-year reviews include analysis of faculty workload and scholarly productivity, faculty
training and profile (e.g., number and types of advanced degrees, full-time v. part-time
teaching), student profile (e.g., size of the program, race and gender demographics, and
standardized testing scores, if applicable). Finally, consultants also help to assess grant
writing and other fundraising activities, as well as public or community initiatives. Following
this visit, external consultants provide a written report by April, to which Program Directors
respond in a reflective “close the loop” meeting, again with the Dean and Provost, by May.
At the end of the process, the program sets goals for the next five years and finalizes
resource allocation requests with the Provost’s office. These goals are then reported on in
subsequent annual reports providing a complete assessment process. Stockton maintains an
online repository of all graduate program annual reports and five year program reviews. These
are used by successive Directors to maintain continuity as well as document evidence of
continuous quality improvement, and will be available during the site visit.

Methods of Classroom Evaluation

There are two methods of evaluating teaching at Stockton: 1) student ratings of teaching
(SRT) and 2) peer evaluation of teaching (PET). The IDEA Student Ratings of Instruction
system is the primary tool used for SRT, and solicits students’ feedback on their own learning
progress, effort, and motivation, as well as their perceptions of the instructor’s use of twenty
instructional strategies and teaching methods. In addition, the system surveys instructors
regarding their overall goals and indicates level of achievement for them in the analysis and
report. There is also a Small Class Instrument (SCI) which elicits qualitative feedback from
students about their experiences in a course that is used for classes of fourteen or fewer
students. Following the guidelines of a local agreement on IDEA, all pre-tenure faculty are
required to administer the IDEA or SCl in each course they teach. Tenured faculty are
required to evaluate at least half of their classes using IDEA or SCI.

The second approach to evaluating teaching is peer observation and evaluation of teaching.
All probationary faculty are observed in at least two classes annually by a tenured faculty
member chosen by the faculty candidate in consultation with the Dean and the Review
Advisor. At least once prior to tenure, all probationary faculty who are contractually
obligated to teach General Studies courses shall be evaluated teaching one of his/her General
Studies courses. Tenured faculty are not required to be observed by their peers, but when
seeking promotion or range adjustment they may request peer observations of their teaching
by any tenured Stockton faculty member. The procedures for peer observation are also
delineated in a local agreement addressing Evaluation of Faculty for Promotion and Tenure.

Institute for Faculty Development Initiatives

The Institute for Faculty Development (IFD) is a resource to support effective pedagogy and
productive scholarship for both graduate and undergraduate faculty members, and
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coordinates roundtables, seminars, and working groups on teaching, learning, and the
assessment of student learning.

Of special note is the Stockton Critical Thinking Institute (SCTI), established in 2012 to
provide training, coaching, and resources to faculty who are interested in helping students
improve their critical thinking skills. Each summer the SCTI hosts a two-day workshop, during
which faculty learn strategies for infusing critical thinking content and activities into their
subject area courses. Day 1 focuses on the theory and practice of critical thinking instruction
and is structured to teach participants about CT instruction, while simultaneously modeling
activities and methods for teaching CT. On Day 2 participants are given the opportunity to
practice activities and techniques that were modeled on the previous day. In addition, a
significant portion of the day is devoted to syllabus development, during which participants
work collaboratively to identify fundamental and powerful concepts in their own courses and
to integrate critical thinking content and activities into their syllabi.

For the last two years, the IFD has also overseen the Teaching Circles program which brings
together between six and twelve undergraduate and graduate faculty to discuss a range of
challenging issues in classroom teaching. Each topic requires an application which is vetted by
a selection committee coordinated through the IFD. Successful circles are provided a modest
budget for books, supplies, and/or guest presenters. In 2013-14 year, four Teaching Circles
tackled such topics as: “Women in Academia”, “Critical Thinking in the Classroom,”
“Exploring Successful Teaching Models in Urban Education,” and “Conversations on Race,
Ethnicity and Identity.” Two of these circles were renewed for a second year, and four new
additional Teaching Circles approved for 2014-15. Both the SCTI and the Teaching Circles
program originated as Stockton 2020 Strategic Planning seed grants and have become a part
of institutional support for teaching and learning.

Finally, the IFD hosts a number of faculty fellowships as part of a local agreement that
compensates this specific faculty peer-to-peer professional development support. Five
fellows are selected on a competitive basis. In exchange for a reduced teaching load, fellows
serve as mentors to assist their colleagues to further develop skills in teaching, research

and service, and are available for all new and continuing, graduate and undergraduate, full-
time, part-time and adjunct faculty. The 2014-15 IFD Fellows are:

e Ellen Mutari, Professor of Economics: Fellow for scholarship and publishing

¢ Mike Frank, Professor of Psychology: Fellow for research design and data analysis

¢ Doug Harvey, Associate Professor of Instructional Technology: Fellow for instructional
technology

e Kristin Jacobson, Associate Professor of Literature: Fellow for curriculum development
and assessment

e Liz Shobe, Associate Professor of Psychology: Fellow for innovative teaching
approaches

Office of Academic Assessment

Stockton has paid particular attention to outcomes assessments to ensure program quality and
help identify areas of potential improvement, and data-informed decision-making plays a
large role in this process. In January 2013, Stockton entered a local agreement to establish
the Office of Academic Assessment, led by a senior faculty member. The inaugural director,
Sonia Gonsalves, Professor of Psychology, joined the psychology faculty at Stockton in 1990.
She had previously served as Director of the Institute for the Study of College Teaching from
1999 to 2002 and as Director of the Institute for Faculty Development from 2006 to
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2009. During the most recent Middle States Review, Dr. Gonsalves co-chaired the Committee
for Assessment and served on the planning committee. She co-chairs the 2020 Strategic
Planning Initiative Team for Learning, is a member of the Strategic Planning Steering
Committee, and facilitates the Essential Learning Outcomes (ELO) Team for Global
Awareness. Over the years, Dr. Gonsalves has coordinated the psychology program, chaired
the Research and Professional Development Committee, the Academic Policies Committee,
the College-wide Assessment Committee, the Educational Programs and Curricula Committee
for a previous Middle States review, and served on both the steering committee of the faculty
assembly and as a member of the faculty senate.

The Office of Academic Assessment supports excellence in student learning outcomes by
providing resources for faculty and administrators to assist them in the design, analysis,
dissemination and use of assessments of learning, performances, attitudes, motivations, and
skills. Two particular initiatives are an annual pan-college Summer Assessment Institute and
the monthly e-zine Evidence. The Summer Assessment Institute program began in 2007, in
part motivated by the experiences of six faculty who had attended the Middle States “Student
Learning Assessment Institute” the year before; it came under the authority of the Office of
Academic Assessment in 2013.% Calls for participation are issued each fall, and in accordance
with a local agreement governing the terms and conditions of all such summer institutes, the
college provides a modest stipend to 10 to 12 attendees who meet several times in August.
Topics have ranged from demystifying the Collegiate Learning Assessment (CLA) and writing,
to effective incorporation of college Essential Learning Objectives (ELOs), and provide an
excellent forum for sharing teaching and learning strategies in an inter-disciplinary
environment. Faculty teaching in graduate programs have participated in these institutes
since their inception; indeed, a third of the 2014 participants taught at the graduate level.

The results of each workshop appear in articles written by participating faculty in Stockton’s
monthly newsletter about assessment questions and concerns, Evidence. Initially published
quarterly, Evidence first appeared in the summer of 2002, and has proved an informal and
engaging vehicle for sharing information about best pedagogical practices, in-class
experiences, and learning opportunities for the last twelve years. An archive of all back
issues is available at: http://intraweb.stockton.edu/eyos/page.cfm?sitelD=284&pagelD=2

Specialized Accreditations

In addition to internal assessment measures and resources, most graduate programs undergo
external accreditation from their specialized fields. Programs that earn specialized
accreditation confirm their commitment to quality and continuous improvement through
rigorous and comprehensive peer reviews, and—when combined with extensive internal
assessment plans—produce a multi-layered approach to quality control.

The Richard Stockton College of New Jersey is regionally accredited by the Middle States
Commission on Higher Education, and nine of its graduate programs have also sought and/or
earned specialized accreditation. The Master of Social Work Program has been fully
accredited by the Council on Social Work Education. The Master of Arts in Criminal Justice
Program has been certified by the Academy of Criminal Justice Sciences. The Master of Arts in
Education Program has been accredited by the Teacher Education Accreditation Council and
approved for licensure endorsements by the New Jersey Department of Education. The
Nursing Program is approved by the New Jersey Board of Nursing and accredited by the
Commission on Collegiate Nursing Education. The Physical Therapy Program has been

2 Kathleen Klein, “Assessment Can be Fun, Meaningful, and Painless—Really!,” Evidence: Program
Assessment for Continuous Improvement, February 2006, p. 1.
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accredited by the Commission on Accreditation in Physical Therapy Education (CAPTE). The
Occupational Therapy Program is fully accredited by the Accreditation Council for
Occupational Therapy Education (ACOTE) of the American Occupational Therapy Association
(AOTA).

In addition the Master of Science in Communication Disorders is currently a candidate for
Accreditation by the Council on Academic Accreditation in Audiology and Speech-Language
Pathology (CAA) of the American Speech-Language-Hearing Association, while the Master’s in
Business Administration program is pursuing accreditation by the Association to Advance
Collegiate Schools of Business (AACSB). AACSB International accreditation represents the
highest standards of achievement for business schools worldwide.
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Institutional Characteristics of Graduate Education:
D. Faculty

Describe the characteristics of the faculty providing graduate/professional education. What
percentage have doctorates or other terminal qualifications?

In fall 2014, Stockton College had 309 full-time faculty members (8 Distinguished Professors;
63 Full Professors; 143 Associate Professors; 86 Assistant Professors; 6 Instructors; and 3
vacancies), 95 per cent of whom were tenured or on the tenure track (222 faculty members
tenured, 69 on the tenure track, and 15 non-tenure track). Of the 138 full time faculty who
teach in graduate programs, 127, or 92 per cent, have doctoral degrees, while the remaining
8 per cent hold terminal degrees (MFA, MBA, JD, or other specialized credentials). Complete
faculty CVs will be available on campus during the external consultants’ visit.

What evidence is there that faculty remain abreast in their fields? Please include information
on all faculty (full-time and adjunct) providing graduate/professional education that attests
to their qualifications and professional scholarly achievements (e.g., full up-to-date vitae
with information on publications, presentations, exhibitions).

Scholarly activity is one of the three critical components of faculty promotion and tenure,
although what constitutes such accomplishments is shaped by the academic field in question.
Consequently, Stockton has adopted a broad definition, consistent with the college’s Master
Agreement between the State of New Jersey and local AFT/AFL-CIO which stipulates in Article
VII: Faculty Responsibilities, section C that: “scholarly, research and artistic activities”
includes both “service through sharing their professional expertise both within and beyond
the College/University.” The college, its seven academic schools and all of its academic
programs have developed standards for promotion, tenure and performance within rank in
teaching, scholarly activity and service. A local agreement pertaining to evaluation of faculty
for promotion and tenure references all three sets of standards to convey clear expectations
of faculty performance throughout the entire career span. As faculty may teach graduate
courses in more than one program (e.g., in Instructional Technology and Education), the
following section outlines the highest qualifications as well as the scholarly activity for the
faculty of each school over the last five years.

A. Art and Humanities (MA in American Studies; fall 2012 inception)

The MA in American Studies (MAAS) does not have a designated faculty, but draws on faculty
from History, Literature, Languages and Culture, Art History, Political Science,
Communication Studies, Theatre, and Stockton’s interdisciplinary School of General Studies.
Established in 2012, MAAS has sixteen faculty members; fourteen hold a PhD in their
respective fields, while the remaining two have an MFA, the highest degree possible in
creative writing.

MA in American Studies Faculty:
Robert Gregg (1996), Dean of the School of General Studies, Professor of History; PhD,

University of Pennsylvania: American history 1865-present, African-American history,
comparative history.
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Deborah Gussman (1999), Associate Professor of Literature; Director, MA in American
Studies; Ph.D., Rutgers, The State University: Colonial and 19th-century American
literature, American Indian literature, women’s literature and feminist studies.

Adalaine B. Holton (2007), Associate Professor of Literature; PhD, University of California,
Santa Cruz: 19th- and 20th-century American literature, African-American literature.

Kristin J. Jacobson (2005), Associate Professor of Literature; PhD, Pennsylvania State
University: 20th- and 21st-century American literature and culture, popular culture,
feminist theory and pedagogy, environmental and geographic approaches to literature,
ecofeminism.

Thomas E. Kinsella (1989), Professor of Literature; PhD, University of Pennsylvania:
Restoration and 18th-century British literature, Milton, history of the book, medieval Irish
literature, grammar and punctuation, South Jersey studies.

Adeline Koh (2010), Associate Professor of Literature; PhD, University of Michigan at Ann
Arbor: 20th-century and 21st-century British literature, postcolonial and Anglophone
literature, Southeast Asian literature, international feminism, film and visual culture, new
media studies, digital humanities.

Nathan Long (2005), Associate Professor of Creative Writing; MFA, Virginia Commonwealth
University: Gender studies, history of the LGBT movement, intersexuality, queer theory.

Joe’l Ludovich (2007), Associate Professor of Communication Studies; MFA, Savannah
College of Art and Design: audio/TV production, steadicam, dance on film, film theory
and criticism.

Mark Mallett (2000), Professor of Theatre; PhD, University of Illinois: Theatre crafts,
lighting design, scenic design, theatre history.

Michelle McDonald (2006), Associate Professor of History; PhD, University of Michigan, Ann
Arbor: Atlantic history, comparative Caribbean history, business and economic history,
public history, early American history.

Sharon Ann Musher (2007), Associate Professor of History; PhD, Columbia University: 20th-
century US history, modern social-cultural history, women’s history, African-American
history.

Robert Nichols (2000), Professor of History; PhD, University of Pennsylvania: Indian Ocean
history, South Asian history, social movements, historiography.

Kate Nearpass Ogden (1991), Professor of Art History; PhD, Columbia University: American
and modern art, history of photography.

Michael S. Rodriguez (2006), Associate Professor of Political Science, Washington
Internship Program; PhD, Temple University: Race and politics, constitutional law,
political theory, American government, public administration, politics of diversity.

Francisco Javier Sanchez (2007), Associate Professor of Spanish; PhD, The University of
North Carolina, Chapel Hill: Spanish language and literature, comparative literature, 20th-
century narrative.
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Ai Zhang (2009), Associate Professor of Communication Studies; PhD, University of
Maryland: Public relations, advertising.

All faculty are active scholars as demonstrable by their academic pursuits summarized in the
table below:

Table 3: American Studies Full-Time Faculty Scholarly Activity

SCHOLARLY ACTIVITY NUMBER (2009-2014)

BOOKS OR EDITED VOLUMES 12
BOOK CHAPTERS 29
ARTICLES IN PEER-REVIEWED JOURNALS 35
POEMS AND FICTION FICTIO AND NON-FICTION WORKS PUBLISHED 66
CONFERENCE PAPERS (ACADEMIC OR SCHOLARLY VENUE) 160
BOOK REVIEWS 4
ACADEMIC CONFERENCES OR SEMINARS ORGANIZED 6
PUBLIC PRESENTATIONS/INVENTED TALKS (PUBLIC, NON-PROFIT, 101
CAMPUS, ETC.)

EXHIBITIONS 10
GRANTS RECEIVED (INTERNAL) 70
GRANTS RECEIVED (EXTERNAL) 32
ACADEMIC INSTITUTION OR EDITORIAL BOARDS 22
DIGITAL HUMANITIES PROJECTS 10
FILMS AND DOCUMENTARIES PRODUCED 9
THEATRICAL PRODUCTIONS 28
EXTERNAL AWARDS CONFERRED 2

Source: American Studies Annual Director’s Report, 2014 and faculty curriculum vitae collected for
this petition.

B. Business (MA in Business Administration; spring 2005 inception)

The MBA program includes nineteen core faculty, as well as two associated faculty, the Dean
of Graduate Studies and Dean of the School of Business respectively. Of these twenty-one
faculty members, thirteen hold a PhD, four hold an MBA, two hold an EdD, and the two
faculty specializing in business law and ethics each hold a JD.?

MA in Business Administration Faculty:
Jennifer Barr (1994), Professor of Business Studies; Associate Director of Dual Degree
Program, PhD, Drexel University: marketing research, strategic marketing, consumer

culture.

Jean Abbott (2007), Assistant Professor of Business Studies; MBA, Monmouth College: CPA,
managerial accounting, financial management.

3 Please note that six of the thirteen Business faculty with PhDs, also hold MBA degrees.
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Erdem Aktug (2011), Assistant Professor of Business Studies; PhD, Lehigh University:
financial management, international business finance, investments, macroeconomics, and
microeconomics.

Michael Busler (2008), Associate Professor of Business Studies; PhD, Drexel University:
financial management, and game theory.

Gurprit S. Chhatwal (1992), MBA Director, Associate Professor of Business Studies; PhD,
Kansas State University: financial accounting, financial statement analysis, finance.

Keith Diener (2014), Assistant Professor of Business Law and Ethics; PhD, Georgetown
University: business law and ethics.

Diane M. Holtzman (2005), Associate Professor of Business Studies; EdD, Nova
Southeastern University: marketing and management skills.

Elaine D. Ingulli (1986), Professor of Business Law; LLM, Temple University School of Law;
JD, Hofstra School of University School of Law: business law, legal environment, sex
discrimination and the law, and perspectives on women.

Robert Kachur (2004), Assistant Professor of Business Studies; MBA, University of
Richmond: CPA, managerial and cost accounting, controllership, accounting information
systems, enterprise resource planning systems, and entrepreneurship.

Warren Kleinsmith (2010), Assistant Professor of Business Studies; PhD, Capella University:
financial and managerial accounting.

Evonne J. Kruger (1996), Associate Professor of Business Studies; PhD, Temple University:
organizational behavior, strategic management, and management skills.

Audrey Wolfson Latourette (1977), Distinguished Professor of Business Law; JD, Temple
University School of Law: business law, legal environment, perspectives on women,
women in law, history and literature, education law, ethics in contemporary society,
advanced topics in legal environment.

Wei Xuan Li (2009), Assistant Professor or Business Studies; PhD, University of New
Orleans: financial management, investments, and financial institutions and markets.

Amit Mukherjee (2005), Associate Professor of Business Studies; PhD, Syracuse University:
services marketing, sales management, and international marketing.

Whiton Paine (1997), Associate Professor of Business Studies; PhD, University of Maryland:
applied marketing management, and business ethics.

Michael S. Scales (2002), Associate Professor of Hospitality and Tourism Management
Studies; EdD, Rowan University: hospitality management, food and beverage
management, hospitality controls and cooperative education and special event
management.

Francis C. Thomas (1979), Professor of Business Studies; MBA, St. John’s University: CPA,
finance, accounting, taxation, and financial planning.
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Marilyn E. Vito (1994), Associate Professor of Business Studies; CGM, Stonier Graduate
School of Banking, MBA, Monmouth College: CPA, accounting, auditing, finance, and

corporate fraud.

Jinchang Wang (2003), Professor of Business Studies; PhD, Georgia Institute of Technology:
management science, decision theory, operations management, and management

information systems.

Shaoping Zhao (1996), Associate Professor of Business Studies; PhD, The Pennsylvania
State University: decision analysis, operations management, and management information

systems.

MBA Affiliated Faculty:

Lewis A. Leitner: Dean of the School of Graduate and Continuing Studies; PhD, State
University of New York at Buffalo: strategic management, leadership, entrepreneurship,

and total quality management.

Janet Wagner: Dean of the School of Business and Professor of Business Studies; PhD, S.M.,
Massachusetts Institute of Technology: operations research, quantitative business

methods, and operations management.

The scholarly productivity of this faculty is summarized below:

Table 4: Business Full-Time Faculty Scholarly Activity

SCHOLARLY ACTIVITY NUMBER (2009-2014)

BOOKS AND EDITED VOLUMES
ARTICLES IN PEER-REVIEWED JOURNALS
ARTICLES IN PROCEEDINGS

CONFERENCE PAPERS DELIVERED (ACADEMIC OR SCHOLARLY VENUE;
INTERNATIONAL, NATIONAL AND REGIONAL)

PUBLIC PRESENTATIONS/INVENTED TALKS (PUBLIC, NON-PROFIT,
CAMPUS, ETC.)

GRANTS RECEIVED (INTERNAL)

GRANTS RECEIVED (EXTERNAL)
ACADEMIC INSTITUTION OR EDITORIAL BOARDS
AWARDS OR ACADMIC FIELD RECOGNITION

6
96
51
212

51

32
4
7
16

Source: MBA Annual Director’s Report, 2014 and faculty curriculum vitae collected for this petition.

C. Education (MA in Instructional Technology and MA Education; 1997 and 2004 inception

respectively)

The MA in Instructional Technology has three core faculty members, two with PhD degrees
and the third with a DeD degree, and come with strong skills in instructional design, online

learning, visual literary, and technology integration in the classroom.
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MA in Instructional Technology Faculty:

Amy Ackerman (2007), Associate Professor of Instructional Technology; PhD, Florida State
University: instructional design processes, presentation skills, evaluation of training,
human performance improvement, and blended learning.

Douglas Harvey (1999), Associate Professor of Instructional Technology; DEd, The
Pennsylvania State University: learning and academic technology, preparing in-service and
pre-service teachers for technology integration, online learning and distance education.

Jung Lee (1999), Professor of Instructional Technology; PhD, University of Wyoming: adult
learning and technology, multimedia/hypermedia interface design, human factors in
computer/Web-based instruction, visual literacy.

The MA in Education has thirteen core faculty and one affiliated faculty members, three with
PhD, and the remaining eleven with EdD degrees. They likewise come with a broad-based
skill set, including specialists in elementary and secondary education, mathematics,
multicultural, and urban education, curriculum development, and educational and
institutional leadership.

MA in Education Faculty:

Susan Cydis (2011), Assistant Professor of Education; EdD, Widener University: literacy
education, elementary education, authentic instruction and assessment, competency-
based educational practices.

Deborah M. Figart (1995), Professor of Education and Economics; PhD, American
University: economic and financial literacy, budgeting and human resources, labor-
management relations, economics of gender and race/ethnicity, public policy and well-
being, personal finance education.

Priti Haria (2012), Assistant Professor of Education; PhD, University of Delaware: literacy
instruction in primary and upper elementary grades, instructional interventions for at-risk
learners and students receiving special education services.

Kimberly Lebak (2005), Associate Professor of Education; EdD, University of Pennsylvania:
pedagogy, curriculum development, teacher effectiveness, reflective practitioner
development.

Joseph J. Marchetti (1985), Professor of Education; PhD, University of Pennsylvania:
educational research, educational leadership, organizational leadership, curriculum and
instruction.

Shelly Meyers (2008), Associate Professor of Education; EdD, Nova Southeastern
University: special education, pedagogy, inclusion, supervision and leadership, education
to workplace transition, behavior management.

John Quinn (1990), Associate Professor of Education; EdD, Pepperdine University:

developmental education, interdisciplinary quantitative reasoning, effects of standards-
based instruction.
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George F. Sharp (2011), Assistant Professor of Education; EdD, Nova Southeastern
University: educational leadership, organizational culture, public school administration
and policy; curriculum development, supervision and evaluation of instruction.

Lois Spitzer (2008), Associate Professor of Education; EdD, Boston University: English as a
second language, bilingual/bicultural education, multicultural education, intercultural
communication, and linguistics.

Chelsea Tracy-Bronson (2014), Instructor of Special Education; ABD Syracuse University,
MA, Columbia University: special education, inclusive education, technology integration.

MA in Education Affiliated Faculty:

Frank A. Cerreto (1976), Professor of Mathematics; EdD, Rutgers University: mathematics,
curriculum development, mathematics education, technology in education.

Table 5: Education Full-Time Faculty Scholarly Activity

SCHOLARLY ACTIVITY NUMBER (2009-2014)

BOOK CHAPTERS 7
ARTICLES IN PEER-REVIEWED JOURNALS 45
ARTICLES IN PRACTITIONER PUBLICATIONS/BOOK REVIEWS/(OP)EDS 22
CONFERENCE PAPERS DELIVERED (ACADEMIC OR SCHOLARLY VENUE; 169
INTERNATIONAL, NATIONAL AND REGIONAL)

ACADEMIC POSTER SESSIONS 2
ACADEMIC CONFERENCES OR SEMINARS ORGANIZED 3
PUBLIC PRESENTATIONS/INVITED TALKS (PUBLIC, NON-PROFIT, CAMPUS, | 27
EIC-%R)EDITATION BRIEFS/REVIEWS/NATIONAL TEST ITEM REVIEWS 12
GRANTS RECEIVED (INTERNAL) 38
GRANTS RECEIVED (EXTERNAL) 11
PROFESSIONAL ASSOC EXEC, ADVISORY OR EDITORIAL REVIEW BOARDS 8

Source: Education Annual Director’s Report, 2014 and faculty curriculum vitae collected for this
petition.

D. General Studies (MA in Holocaust and Genocide Studies; fall 1998 inception)

Like MAAS, the MA in Holocaust and Genocide Studies (MAHG) is an interdisciplinary program,
and so many of its faculty are drawn from other Stockton programs. MAHG includes three
core and one affiliated faculty members, all of whom activity teach in the program and hold
PhDs in their respective fields (History, Literature, or Holocaust Studies).

MA in Holocaust and Genocide Studies Faculty:
Michael Hayse: Associate Professor of History and Holocaust Studies; PhD, University of

North Carolina, Chapel Hill: 20™"-century German history, Russian and East European
history.
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Marion Hussong: Program Director; Professor of Literature and Holocaust Studies
Education; PhD, University of Pennsylvania: foreign language pedagogy, Holocaust
literature, 19*"- and 20"™"-century German and Austrian literature, comparative literature,
children’s literature.

Carol Rittner: Distinguished Professor of Holocaust and Genocide Studies and Dr. Marsha
Raticoff Grossman Professor of Holocaust Studies; EdD, Pennsylvania State University:
women during the Holocaust and other genocides, theological issues related to the
Holocaust; the Christian churches during the Holocaust, genocide in Rwanda; non-Jewish
victims of the Nazis.

MA in Holocaust and Genocide Studies Affiliated Faculty:

Maryann McLoughlin: Assistant Supervisor of Sara and Sam Schoffer Holocaust Resource
Center; PhD, Temple University: Holocaust and genocide literature, music and the
Holocaust, Asian and African literature, fiction and film, Nanking Massacre and other
Japanese military atrocities.

Faculty scholarly activity is summarized below:

Table 6: Holocaust and Genocide Studies Full-Time Faculty Scholarly Activity

SCHOLARLY ACTIVITY NUMBER (2009-2014)

BOOKS PUBLISHED OR CONTRACTS SECURED 47*

ARTICLES OR BOOK CHAPTERS PUBLISHED (IN PEER-REVISED JOURNALS 5
OR EDITED VOLUMES)

PUBLISHED TEACHER’S GUIDES 13
RADIO INTERVIEWS 6
DOCUMENTARY FILMS 1
CONFERENCE PAPERS DELIVERED (ACADEMIC OR SCHOLARLY VENUE) 27

PUBLIC PRESENTATIONS/INVENTED TALKS (PUBLIC, NON-PROFIT, ETC.) 14

GRANTS RECEIVED (INTERNAL) 4
GRANTS RECEIVED (EXTERNAL) 8
ACADEMIC CONFERENCES AND INTERNATIONAL STUDY TOURS ORGANIZED | 6
ACADEMIC INSTITUTION OR EDITORIAL BOARDS 7

Source: MA in Holocaust and Genocide Studies Annual Director’s Report, 2014 and faculty curriculum
vitae collected for this petition; note that 36 of the books published by MAHG are produced by one
faculty member through Conteq P Publishers in conjunction with The Sara & Sam Schoffer Holocaust
Resource Center.

E. Health (DPT in Physical Therapy; MS in Communication Disorders; MS in Nursing; and
MS in Occupational Therapy)

The DPT in Physical Therapy has eight core and two affiliated faculty members, five with PhD
degrees and three with DPT degrees; the two remaining faculty possess a EdD and VWM
respectively. They are trained in orthopedic physical therapy, neuromuscular physical
therapy, exercise physiology as well as health care ethics and management, holistic health,
and the specific needs of sports, women’s, and geriatric care.
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DPT in Physical Therapy Faculty:

Elaine Bukowski (1987), Professor of Physical Therapy; (D)ABDA Emeritus, DPT, Drexel
University: orthopedic physical therapy, extremity kinesiology, human gross anatomy,
complementary medicine and holistic health, diagnostic imaging in physical therapy,
healthcare in the 21st century.

Mary Lou Galantino (1991), Professor of Physical Therapy; PhD, Temple University:
neuromuscular physical therapy, chronic pain, HIV and cancer rehabilitation, systemic
diseases, long-term care rehabilitation, integrative medicine.

Lee Ann Guenther (1989), Associate Professor of Physical Therapy; DPT, Temple
University: neuromuscular physical therapy, general orthopedics, professional
development, ethics, health care management.

Bess P. Kathrins (1984), Professor of Physical Therapy; PhD, Touro University
International: exercise physiology, cardiopulmonary physical therapy, curriculum
development.

Robert Marsico (2008), Assistant Professor of Physical Therapy; EdD, Teachers College-
Columbia University: cardiopulmonary and vascular physical therapy, exercise physiology,
orthopedic physical therapy.

Alysia Mastrangelo (2000), Associate Professor of Physical Therapy; PhD, Temple
University: orthopedic and sports physical therapy, women’s health.

Patricia Q. McGinnis (1999), Professor of Physical Therapy; PhD, Temple University:
neuromuscular physical therapy, balance disorders, geriatric physical therapy, issues in
health care.

Thomas P. Nolan, Jr. (1988), Associate Professor of Physical Therapy; DPT, Temple
University: orthopedic and sports physical therapy, spinal kinesiology, electrotherapy,
pharmacology.

DPT in Physical Therapy Affiliated Faculty:

Tim Haresign (1993), Associate Professor of Biology; PhD, University of Connecticut at
Storrs: neuroscience, animal behavior, bioacoustics, sound and vibrational localization.

Ralph E. Werner (1997), Associate Professor of Biology and Health Professions Advisor;
VMD, University of Pennsylvania: physiology, pathology, parasitology, pathophysiology,
anatomy, medicine, human health, alternative medicine.

The MS in Communications Disorders has five core faculty members, three with EdDs, two
with MS degrees, and the fifth AuD (Doctorate in Audiology). All five also hold a Certificate of
Clinical Competence as Speech Language Pathologists (CCC-SLP), conferred by the American
Speech Language and Hearing Association.

MS in Communications Disorders Faculty:

Stacy Cassel (2013), Assistant Professor of Communication Disorders, CCC-SLP; MS,
Gallaudet University: adult neurogenic communication disorders.
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Amanda Copes (2011), Clinical Instructor, Speech and Hearing Clinic, CCC-SLP; MS, West
Chester University.

Amy J. Hadley (2006), Associate Professor of Communication Disorders, Director of Master
of Science in Communication Disorders Program, CCC-SLP; EdD, University of Central
Florida: speech-language pathology.

Phillip A. Hernandez (2010), Assistant Professor of Communication Disorders, CCC-SLP;
EdD, Arcadia University: speech-language pathology.

Marjorie Taylor (2011), Assistant Professor of Communication Disorders, CCC-SLP; AuD,
Salus University: Speech and hearing science, audiology, aural rehabilitation.

The MS in Nursing has seven faculty members. Four hold a PhD, and one each holds an EdD,
DNP, and DHSc. This program is designed for the baccalaureate-prepared registered nurse
(R.N.) who wishes to pursue a graduate degree with specialty certification as an Adult-
Gerontology Primary Care Nurse Practitioner (AGPCNP).

MS in Nursing Faculty:

Linda Aaronson (1982), Associate Professor of Nursing; EdD, Rutgers University: adult
health, gerontics.

Nancy Taggart Davis (1973), Professor of Pathology; PhD, University of Pennsylvania:
Mexican culture and psychopharmacology, pathology, pathophysiology, epidemiology.

Mary Padden (2011), Assistant Professor of Nursing; RNC, PhD, Widener University; APN-C,
FN-CSA, University of Delaware: pediatrics, theory, research.

Carole-Rae Reed (2013), Assistant Professor of Nursing; PhD, MSN, APN-C, University of
Pennsylvania: psychosocial nursing, research, professional issues.

Michelle Sabatini (1997), Assistant Professor of Nursing; PhD, Widener University: adult
health, assessment.

Rose Scaffidi (2011), Assistant Professor of Nursing; DNP, Drexel University: women’s
health, research, health assessment.

Edward Walton (2010), Assistant Professor of Nursing; DHSc, Nova Southeastern University;
NP-C, University of Tampa: pharmacology, pathophysiology, family health.

In the MS in Occupational Therapy program, all five faculty members hold an OT degree,
while two also hold a Doctorate in Occupational Therapy, and a third has a Doctorate in
Health Science. Moreover, this MA has ACOTE (American Accreditation Council for
Occupational Therapy Education) accreditation with program citation for areas of major
strength.

MS in Occupational Therapy Faculty:

Kimberly Furphy (2000), Associate Professor of Occupational Therapy; OT, ATP; DHSc,
University of St. Augustine for the Health Sciences: assistive technology, geriatric
rehabilitation, spinal cord and brain injury rehabilitation, adult learning/education.
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Megan Foti (2012), Assistant Professor of Occupational Therapy; OT, DOT, Temple
University: support for caregivers, telehealth/emedicine, adult learning and development,
evidence-based practice.

Mary Kientz (2009), Assistant Professor of Occupational Therapy; OT; OTD, MS, University
of Kansas: developmental disabilities with focus on autism spectrum disorders, positive
behavioral supports, community based interventions, advocacy.

Camille Sauerwald (2008), Academic Fieldwork Coordinator; OT; EdM, Temple University;
OT, University of Pennsylvania: school-based practice, adult learning and development,
fieldwork education.

Victoria Schindler (2000), Associate Professor of Occupational Therapy; OT, FAOTA, BCMH,
PhD, New York University: mental health, learning disabilities and autism spectrum
disorders in young adults and adults, supported education.

The table below compiles all scholarly activity from faculty teaching in graduate programs in
the School of Health:

Table 7: Health Faculty Scholarly Activity

SCHOLARLY ACTIVITY NUMBER (2009-2014)

ARTICLES IN PEER-REVIEWED JOURNALS 89
RESEARCH REPORTS 1
CONFERENCE PAPERS DELIVERED (ACADEMIC OR SCHOLARLY VENUE) 148

PUBLIC PRESENTATIONS/INVENTED TALKS (PUBLIC, NON-PROFIT, ETC.) 119

GRANTS RECEIVED (INTERNAL) 37
GRANTS RECEIVED (EXTERNAL) 10
OTHER 16

Source: Doctorate in Physical Therapy, MS in Communication Disorders, and MS in Nursing, and MS in
Occupational Therapy Annual Directors’ Reports, 2014, and faculty curriculum vitae collected for this
petition.

F. Natural Sciences and Mathematics (Professional Science Master’s in Environmental
Studies and MS in Computational Science; 2009 and 2010 inception respectively)

While the core seven faculty members of the Professional Science Master’s in Environmental
Studies are drawn from Environmental Studies, the eight affiliated faculty members illustrate
the inter-disciplinary nature of this degree, and are drawn from Chemistry, Biology,
Computation Science, Public Health, and Philosophy. All fifteen core and affiliated faculty
hold PhDs in their respective fields.

Professional Science Master’s in Environmental Studies Faculty:
Tait Chirenje (2003), Associate Professor, Environmental Studies, Ph.D. University of

Florida: urban trace metal geochemistry, environmental remediation, water chemistry,
brownfields characterization.
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Weihong Fan (1995), Associate Professor, Environmental Studies PhD, Colorado State
University: geographic information systems, remote sensing, watershed management,
plant ecology, ecological modeling, and global climatic change.

Daniel A. Moscovici (2009), Assistant Professor of Environmental Science; PhD, University
of Pennsylvania: environmental planning, energy and conflict, natural resource
management, land use, study abroad pedagogy, international sustainability.

Ekaterina G. Sedia (2001), Associate Professor of Biology; PhD, Rutgers University:
community and ecosystem ecology, ecological role of non-vascular plants and lichens,
environmental philosophy, population and human behavioral genetics.

Mark Sullivan (2006), Associate Professor of Marine Science; PhD, University of Miami:
marine ecology, ichthyology, early life history of fishes, fisheries oceanography, climate
change, fisheries management.

Judith Turk (2012), Assistant Professor of Environmental Science; PhD, University of
California, Riverside: soil science, arid land soils, forest soils, soil genesis, geomorphology.

George Zimmermann (1982), Professor of Environmental Science; PhD, Rutgers University:
forest ecology, ecological forest management, silviculture, wildlife-forest interactions,
quantitative methods in ecology.

Professional Science Master’s in Environmental Studies Affiliated Faculty:

Kristin Hallock-Waters (2000), Assistant Professor of Chemistry; PhD, University of
Maryland at College Park: environmental chemistry, photochemistry, spectroscopic
methods for determination of trace pollutants, statistical analysis of long-term pollution
data.

Daniel Hernandez (2005), Associate Professor of Biology; PhD, Rutgers University:
conservation biology, ornithology, biology of horseshoe crabs, terrapins, wildlife
management.

Patrick Hossay (1999), Associate Professor of Sustainability; PhD, The New School for
Social Research: environmental policy and law, sustainable development, alternative
energy and design, sustainable technology.

Russell Manson (2007), Professor of Computational Science; PhD, University of Glasgow:
mathematical models, hydraulics, hydrology, engineering, earth science, rivers, estuaries,
coasts.

Rodger Jackson (1997), Associate Professor of Philosophy; PhD, Michigan State University:
ethical theory, applied ethics, pragmatism, history of philosophy.

Maritza Jauregui (2006), Associate Professor of Public Health; PhD, University of
California, Irvine: environmental toxicants, environmental health disparities, psychosocial
stressors in the work environment, minority health issues, social ecological models,
wellness and quality of life research.

William A. Rosche (2007), Assistant Professor of Biology; PhD, Texas A&M University:
microbiology, molecular genetics, bioremediation, microbial ecology.

34| Page



Whiton Paine (1997), Associate Professor of Business Studies; PhD, University of Maryland:
consumer behavior, market research, e-marketing, and business and marketing ethics.

Louise S. Sowers (1984), Associate Professor of Chemistry; PhD, Drexel University:
chemical impact of energy systems on the environment, pollution analysis, trace analysis,
instrumental techniques.

The MS in Computational Science has three core and thirteen affiliated faculty members. All
hold doctorate degrees, including fourteen PhD degrees, one EdD degree, and one DA
(Doctorate of Arts) degree.

MS in Computational Science Faculty:

John Russell Manson (2007), Associate Professor of Computational Science; PhD, University
of Glasgow: mathematical models, hydraulics, hydrology, engineering, earth science,
rivers, estuaries, coasts.

Robert J. Olsen (2002), Assistant Professor of Computational Science; PhD, Brandeis
University: physical chemistry, chemical physics, computational science, chemical
kinetics, nonlinear dynamics, combustion, chemometrics.

Monir H. Sharobeam (1991), Professor of Computational Science; PhD, University of
Tennessee: mechanical engineering, mechanics of materials, fracture mechanics, finite
element methods, computer-aided drafting and design.

MS in Computational Science Affiliated Faculty:

Vincent Cicirello (2005), Associate Professor of Computer Science; PhD, Carnegie Mellon
University: artificial intelligence, computational intelligence, evolutionary computation,
machine learning, multi-agent systems, operations research, software engineering.

Tara Harmer Luke (2005), Associate Professor of Biology; PhD, Johns Hopkins University:
molecular systematics, biology of deep sea hydrothermal vents, symbiosis, bioinformatics,
prokaryotic transcription, marine microbial ecology.

Ron S. Hutchison (2005), Associate Professor of Biology; PhD, University of Illinois: cell and
molecular biology, photosynthesis, plant biology, algal responses to cold environments,
polar biology, climate change.

Michael R. Lague (2006), Associate Professor of Biology; PhD, The State University of New
York at Stony Brook: biological anthropology, human evolution, skeletal biology,
morphometrics, size and scaling, vertebrate paleontology.

Saralyn Mathis (1999), Associate Professor of Computer Science and Information Systems;
EdD, West Virginia University: database modeling, design, implementation, and
application development, operations research theories, computational techniques.

Suzanne Nezzar (2005), Associate Professor of Mathematics; PhD, University of California,
Los Angeles: radial basis functions, spectral methods, radon transform.
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Michael Olan (1999), Professor of Computer Science and Information Systems; DA, Idaho
State University: networking technologies, object-oriented design, software development
for internet applications, computer security.

Sipra Pal (1986), Associate Professor of Physics; PhD, Georgetown University: solid state
physics, theoretical surface physics, mathematical physics, energy studies and
computational modeling.

Brandy Lynn Rapatski (2005), Associate Professor of Mathematics; PhD, University of
Maryland: mathematical epidemiology, mathematical biology, differential equations.

Juan Tolosa (1988), Professor of Mathematics; PhD, Patrice Lumumba University, USSR:
local and global theory of dynamical systems, retarded and neutral functional differential
equations, ordinary differential equations, maps of intervals, chaos.

Judith Vogel (2001), Associate Professor of Mathematics; PhD, Temple University:
numerical analysis, numerical linear algebra, iterative methods.

Chia-Lin Wu (1996), Associate Professor of Mathematics; PhD, University of California,
Irvine: probability and statistics, queuing networks, ATM networks performance and
evaluation, optimization.

George Zimmermann (1982), Professor of Environmental Science; PhD, Rutgers University:

forest ecology, ecological forest management, silviculture, wildlife-forest interactions,
quantitative methods in ecology.

Table 8: Natural Science and Mathematics Faculty Scholarly Activity

SCHOLARLY ACTIVITY NUMBER (2009-2014)

BOOKS AND EDITED VOLUMES 6
BOOK CHAPTERS 9
ARTICLES IN PEER-REVIEWED JOURNALS 49
RESEARCH REPORTS 13
CONFERENCE PROCEEDINGS 14
POSTER SESSIONS 2
PATENTS GRANTED 1
BOOK REVIEWS 3
CONFERENCE PAPERS DELIVERED (ACADEMIC OR SCHOLARLY VENUE) 96

PUBLIC PRESENTATIONS/INVENTED TALKS (PUBLIC, NON-PROFIT, ETC.) 53
GRANTS RECEIVED (INTERNAL)
GRANTS RECEIVED (EXTERNAL) 26
ACADEMIC CONFERENCES OR SEMINARS ORGANIZED
EXTERNAL AWARDS CONFERRED

ACADEMIC INSTITUION OR EDITORIAL BOARDS 11

Source: Professional Science Master’s in Environmental Studies and MA in Computational Science
Annual Directors’ Reports, 2014, and faculty curriculum vitae collected for this petition.
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G. Social and Behavioral Sciences (MA in Criminal Justice and MA in Social Work; 2005
and 2009 inception respectively)

The MA in Criminal Justice has nine core and one affiliated faculty; all nine of these faculty
hold PhDs.

MA in Criminal Justice Faculty:

Jessica Bonnan-White (2012), Assistant Professor of Criminal Justice; PhD, University of
lowa: conflict resolution, disaster response, humanitarian assistance, international
development, Middle East conflict, anthropology, trauma studies, quantitative and
qualitative data, research methods, and peace-building.

Deeanna Button (2012), Assistant Professor of Criminal Justice; PhD, University of
Delaware: social inequality, violence/victimization, gender and sexuality, LGBTQ youth
and resiliency, criminology, research methods and statistics.

Joshua D. Duntley (2006), Associate Professor of Criminal Justice; PhD, University of
Texas: evolutionary psychology, forensic psychology, homicide, stalking, victim defenses,
human mating, statistics.

Susan Fahey (2010), Assistant Professor of Criminal Justice; PhD, University of Maryland:
terrorism, political instability, governance and legitimacy, criminological theory,
quantitative data, research methods, statistics, and transitional justice.

Marissa P. Levy (2004), Associate Professor of Criminal Justice; PhD, Rutgers University:
environmental criminology with emphasis on spatial analysis of crime (crime mapping and
crime prevention), evaluations and statistics.

Manish Madan (2013), Assistant Professor of Criminal Justice; PhD, Michigan State
University: comparative research, policy, gender, victimization, policing, and statistics.

Larry E. Nutt (1975), Associate Professor of Criminal Justice; PhD, University of Chicago:
police behavior, criminology, social theory, sociology of religion.

Rupendra Simlot (1998), Associate Professor of Criminal Justice; PhD, University of
Rajasthan: forensic science, crime scene investigation, high tech investigation, criminal
justice management, police and their issues, and international culture.

Christine Tartaro (2000), Professor of Criminal Justice; PhD, Rutgers University:
corrections, research methods and statistics, violence in correctional facilities, suicide in
correctional facilities, program evaluation, sentencing.

MA in Criminal Justice Affiliated Faculty:
Sara Martino (2005), Associate Professor of Psychology; PhD, Temple University:
counseling psychology, illness-related stress disorders, female aggression, self mutilation,

superwoman ideal, gender group identity, psychology of women, marriage and family
therapy.
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The MA in Social Work has seven faculty, all of whom possess doctorate degrees.
MA in Social Work Faculty:

Robert J. Barney (2010), Assistant Professor of Social Work; PhD, University of Louisville:
international social work, family and community development, cultural diversity in
HIV/AIDS support, research practice.

Guia Calicdan-Apostle (2012), Assistant Professor of Social Work; DSW, University of
Pennsylvania: clinical social work practice, cultural competence, spirituality in mental
health, public health intervention and advocacy (tobacco control).

Merydawilda Coldn (2001), Professor of Social Work; PhD, The City University of New York:
social work practice, hospice (grief, death and dying), acculturation and attitudes of
Latinos towards hospice, Latinos and community outreach, social work with oppressed
groups.

Lisa E. Cox (1999), Associate Professor of Social Work; PhD, Virginia Commonwealth
University: clinical social work practice, cultural neuroscience, health care, HIV/AIDS,
gerontology, research methods, Tourette Syndrome.

Diane S. Falk (1996), Professor of Social Work; PhD, Rutgers University: social work
practice, program development and administration, child welfare, mental health practice
and policy, human rights, international social work, computer technology in social work.

Robin Hernandez-Mekonnen (2013), Assistant Professor of Social Work, PhD, University of
Pennsylvania: social work with children and families, impacting social and child welfare
system reform via research and policy, immigration and child well-being.

Maya A. Lewis (2010), Assistant Professor of Social Work, PhD, University of Maryland,
(Baltimore): human behavior, research methods, social work practice with individuals,
groups, and communities, adolescent mental health, minority health, health disparities,
cultural competence.

Table 9: Social and Behavioral Sciences Faculty Scholarly Activity

SCHOLARLY ACTIVITY NUMBER (2009-2014)

BOOKS OR EDITED VOLUMES |5
BOOK CHAPTERS 16
BOOK REVIEWS 12
ARTICLES IN PEER-REVIEWED JOURNALS 54
RESEARCH REPORTS 10
CONFERENCE PAPERS DELIVERED (ACADEMIC OR SCHOLARLY VENUE) 127
ACADEMIC POSTER SESSIONS 2
FIELD RESEARCH PROJECTS 6
GOVERNMENT TESTIMONY 1
CONFERENCES OR ACADEMIC SEMINARS COORDINATED 1
PUBLIC PRESENTATIONS/INVENTED TALKS (PUBLIC, NON-PROFIT, ETC.) 30
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GRANTS RECEIVED (INTERNAL) ‘ 37
GRANTS RECEIVED (EXTERNAL) ‘ 16
ACADEMIC INSTITUTIONS OR EDITORIAL BOARDS ‘ 12

Source: MA in Criminal Justice and MA in Social Work Annual Directors’ Reports, 2014, and faculty
curriculum vitae collected for this petition.

Provide information on graduate faculty teaching loads. Each vita should indicate the status
of the faculty member (FT, PT, or adjunct).

As stated in the Organizational Structure section of this petition above, the college’s Master
Agreement between the State of New Jersey and local AFT/AFL-CIO both defines and sets
limits for teaching loads in Article Xll: B—Teaching Responsibilities. The basic academic year
teaching load for full-time faculty is twenty-four (24) teaching credit hours, which most often
translates into three courses per term (for more detail see p. 8). All programs select the
optimal blend of full and part time faculty for their respective fields of study and student
needs. The table on page 41 displays that balance for fall 2014.

Several graduate programs systemically incorporate highly-qualified part-time and adjunct
faculty who contribute relevant licensures, certification credentials, and professional
experience that meet important disciplinary needs. In the MAED program, for example, part-
time and adjunct faculty contributed highly-specialized knowledge and credentials from the
fields of education law, curriculum supervision, special education, learning disabilities
teacher consultants, reading specialists, ESL-Bi-lingual instruction, principals and
superintendents. Similarly, the MSN adjunct faculty bring specialty practice areas in
obstetrics and gynecology, pediatrics, geriatrics, skilled-care, emergency and community
practice expertise and advanced credentials. PSM adjuncts are recruited from local
professional and government employees bring fresh and necessary perspectives to our
students and complement the full time faculty committed to the program. The PSM program
was developed to meet the specific needs of professionals in the environmental and
sustainability fields in the southern tier of New Jersey. These needs include an update of
technical and computer skills, professional writing and a capstone experience. The
coursework offered in the program is a result of a comprehensive survey of alumni,
employers, professional in the field professors and current students. Adjuncts allow us to
offer more varied curriculum and help student to achieve the program goals.

Curriculum vitae for all full-time and part-time faculty members have been collected and will
be made available during the on-campus consultants’ visits.

Describe professional development programs that are available to faculty and the college’s
sabbatical policy.

As outlined in the Financial Resources section above, the college provides generous support
for continuous professional development in teaching, scholarly activity and service to all
members of the faculty in the form of: Research and Professional Development Grants;
Provost Opportunity Fund Awards, Career Development Committee funds, Institute of Faculty
Development Fellowships, workshops, teaching circles, regular sabbaticals, and a host of
more specialized and smaller funding opportunities. The following table more specifically
summarizes the success of faculty teaching graduate courses in accessing and utilizing these
resources.
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Table 10: Graduate Faculty Internal Award Support for Scholarly Activity, 2010-2014

MA in American Studies FY2011
Number of Internal Awards 12
Program Amount Funded:* $36,668.51
MA in Business Administration FY2011
Number of Internal Awards 11
Program Amount Funded:* $22,375.93
MA in Education FY2011
Number of Internal Awards 4
Program Amount Funded:*  $6,200.00
MA in Instructional Technology FY2011
Number of Internal Awards 2
Program Amount Funded:*  $1,640.00
MA in Holocaust & Genocide Studies FY2011
Number of Internal Awards 1
Program Amount Funded:* (sabbatical)
DPT in Physical Therapy FY2011
Number of Internal Awards 9
Program Amount Funded:* $18,265.77
MS in Communication Disorders FY2011
Number of Internal Awards 2
Program Amount Funded:*  $4,815.37
MS in Nursing FY2011
Number of Internal Awards
Program Amount Funded:*
MS in Occupational Therapy FY2011
Number of Internal Awards
Program Amount Funded:*
Professional Science Masters FY2011
Number of Internal Awards 4
Program Amount Funded:*  $9,810.67
MS in Computational Science FY2011
Number of Internal Awards 5
Program Amount Funded:* $17,233.00
MA in Criminal Justice FY2011
Number of Internal Awards 1
Program Amount Funded:*  $623.00
MA in Social Work FY2011
Number of Internal Awards 1
Program Amount Funded:*  $2,540.00
TOTAL AMOUNT FUNDED $120,172.25

(all graduate programs):
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FY2012 FY2013 FY2014
19 12 17
$47,074.70  $40,632.00  $52,095.00
FY2012 FY2013 FY2014
6 4 9
$16,620.00  $15,200.00  $17,993.00
FY2012 FY2013 FY2014
6 10 8
$8,200.00  $25,162.00 $18,111.00
FY2012 FY2013 FY2014
1 1 1
$1,120.00  $5,000.00 $981.00
FY2012 FY2013 FY2014

1 1
$3,301.00  $1,500.00
FY2012 FY2013 FY2014
9 2 3
$14,255.00  $7,000.00  $18,000.00
FY2012 FY2013 FY2014
1
$250.00
FY2012 FY2013 FY2014
2 3 1
$7,092.00  $12,699.63  $6,325.00
FY2012 FY2013 FY2014
2
$8,360.00
FY2012 FY2013 FY2014
6 4 5
$15,927.30  $10,989.00  $27,595.00
FY2012 FY2013 FY2014
9 2 7
$20,678.60  $11,100.00  $20,561.00
FY2012 FY2013 FY2014
5 4 11
$12,876.00  $6,468.38  $31,415.79
FY2012 FY2013 FY2014
5 1 3
$11,115.00  $5,000.00  $7,800.00

$155,208.60 $142,552.01

FY2015
10
$19,150.00
FY2015
2
$11,800.00
FY2015
6
$19,460.00
FY2015

FY2015
1
$1,000.00
FY2015

FY2015

FY2015
1
$5,800.00
FY2015
2
$4,850.00
FY2015
5
$22,050.00
FY2015
5
$17,300.00
FY2015
6
$21,956.31
FY2015

$210,736.79 $123,366.31



Source: Richard Stockton College, Grants Office; total amount funded includes sabbatical subvention
awards, but does not include monetary value of sabbaticals, nor the cost of hiring replacement part-
time or adjunct faculty. It also includes all FY2015 awards to date, recognizing that several internal
awards cycles still remain.

Describe the faculty’s involvement in the development and modification of
graduate/professional programs. How is faculty participation in the governance of graduate/
professional education assured?

Stockton College prides itself on shared governance. As such, new programs—or significant
modifications of existing graduate programs—begin first and always with program faculty
members, and then must be reviewed by the Faculty Senate’s Standing Committee on
Academic Programs and Planning. The committee engages in iterative feedback cycles with
program faculty until a proposal is ready to be voted on by the full Faculty Senate, as well as
reviewed and approved in tandem by the administrative leaders who comprise Deans’ Council
and Provost’s Council. The Academic Programs and Planning Committee makes
recommendations on long-range planning for undergraduate and graduate education and
reviews and approves new degree-granting programs at both undergraduate and graduate
levels. It consists of one member elected by and from the faculty of each school, two
members nominated from among those faculty teaching graduate courses and elected at large
by the faculty, the Dean of Graduate and Continuing Studies (ex-officio), another Dean
chosen by the Provost (ex-officio), the Provost (ex-officio), and a bargaining unit
representative appointed by the President of the Union (ex-officio). One undergraduate
student and one graduate student shall be appointed to serve as non-voting liaisons. This is
one of eight standing committees of the Faculty Senate, the others being:

e Committee on Academic Policies

o Committee on Administration & Finance

o Committee on General Studies

e Committee on Information Technology and Media Services
e Committee on the Library

o Committee on Research and Professional Development

o Committee on Student Affairs

Graduate faculty members also sit as at-large members of the Faculty Senate, selected by
college-wide elections by their peers. The Senate is the principal agent of the Faculty in the
governance process. The Senate may consider any College matter on its own initiative or at
the request of the Faculty Assembly, the Committees, individual Faculty members, students,
the College administration, the Board of Trustees, or any campus organization. It may review
any College policies and make recommendations concerning them. Approximately one third of
the members of the 2014-15 Faculty Senate teach in the college’s graduate programs.

The Faculty Assembly is the ultimate authority on all matters within its jurisdiction; the
Senate is its agent. All members of the undergraduate and graduate faculties are de facto
members of the Faculty Assembly.*

4 For more information about the Faculty Senate, its organization, and its mandates, visit:
http://loki.stockton.edu/~assembly/
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For each graduate/professional program offered last fall, indicate what percentage of courses
were taught by full-time faculty. Append the college’s faculty handbook.

The following table compiles data about full-time faculty teaching during the fall 2014 term.

Table 11: Percentage of Graduate Courses Taught by Full-Time Faculty, Fall 2014

# of Courses # Taught by Full- % Taught by Full-
Graduate Program Taught Time Faculty time Faculty
MA in American Studies 5 5 100%
MA in Business Administration 8 8 100%
MA in Instructional Technology 4 4 100%
MA in Education 20 16 80%
MA in Holocaust and Genocide Studies 3 3 100%
MS in Computational Science 1 1 100%
DPT in Physical Therapy 11 11 100%
MS in Communication Disorders 15 13 87%
MS in Occupational Therapy 12 10 83%
MS in Nursing 7 6 86%
Professional Science Master’s in
Environmental Studies 4 -- 0%
MA in Criminal Justice 8 7 88%
MA in Social Work 18 14 78%

Source: Compiled from fall 2014 course listings, posted on Banner, Stockton’s online registration
system.

The Faculty Handbook is published online. It includes details about the college’s governance
structure, policies, academic policies, faculty personnel actions as well as other terms and
conditions (such as emeritus status, sick leave, attendance, sabbatical calendars, and summer
teaching), hybrid course policies and resources on e-learning, and opportunities for research
and professional development. To access this information visit:

http://intraweb.stockton.edu/eyos/page.cfm?sitelD=216&pagelD=1
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Institutional Characteristics of Graduate Education:
E. Students

Describe the graduate student population and appropriate subpopulations (e.g., by school or
program at your college.

Graduate education touches all aspects of Stockton’s curriculum as all seven of its schools
(Arts and Humanities, Business, Education, General Studies, Health, Natural Sciences and
Mathematics, Social Sciences) offer one or more graduate program, and work in concert with
its eighth school—Graduate and Continuing Studies. The following four tables outline the
trajectory of graduate student enrollment across the degree programs and certificates and
endorsements over the last five years, as an overall headcount compared to the
undergraduate program, as an annualized full-time equivalent enrollment, and as headcount
by program compared to total graduate student headcount. The final table provides details
about student distribution by race and ethnicity, and by gender.

Table 12: Graduate Student Enrollment by Headcount and FTE

Fall Graduate Enrollments by Full Time/Part Time Headcount & FTE

Full Time Part Total Headcount Total FTE
Time
Fall 2010 197 620 817 443
Fall 2011 239 629 868 484
Fall 2012 283 601 884 522
Fall 2013 319 600 919 551
Fall 2014 314 542 856 547

After four years of steady increases, graduate enrolled dipped somewhat in fall 2014. With
the introduction of new programs and expanded marketing, however, Stockton anticipates
that this is a temporary situation.

In Table 13, FTE (full-time equivalent) is based on the IPEDS calculation of total credit hours
during a 12-month period that includes Summer, Fall and Spring sessions. The basic formula
for calculating FTE under a semester calendar system is 30 credit hours for undergraduate
students and 24 credit hours for graduate students.

Table 13: Graduate and Undergraduate Enrollment 12-Month FTE Enrollment

2009-2014 12-Month Full-Time Equivalent Enrollment

Fiscal Year Graduate FTE Undergraduate FTE Total FTE
2009-2010 475 7,054 7,529
2010-2011 503 7,367 7,870
2011-2012 527 7,653 8,180
2012-2013 584 7,880 8,464
2013-2014 609 8,079 8,688
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Table 14: Graduate Student Enrollment by Program, Fall 2012-Fall 2014

FALL TERM GRADUATE PROGRAM AND ENDORSEMENT HEADCOUNTS
AND PERCENTAGE OF TOTAL HEADCOUNT BY PROGRAM

Graduate Fall 2012 % of Fall 2013 % of Fall 2014 % of
Programs Headcount Headcount Headcount | Headcount | Headcount Headcount
DPT 61 7% 62 7% 61 7%
tDPT 44 5% 52 6% 33 4%
MAAS 14 2% 21 2% 21 2%
MACJ 34 4% 35 4% 27 3%
MAED 123 14% 94 10% 106 12%
MAEL 22 2% 11 1% 2 <1%
MAHG 20 2% 19 2% 16 2%
MAIT 73 8% 86 9% 49 6%
MBA 45 5% 55 6% 77 9%
MSCD 60 7% 89 10% 90 11%
MSCP 26 3% 25 3% 19 2%
MSN 38 4% 38 4% 36 4%
MSOT 63 7% 68 7% 77 9%
MSW 65 7% 64 7% 71 8%
PSM 18 2% 22 2% 25 3%
SUB-TOTAL 710
Endorsements/Certificates
Bilingual 7 1% 6 1% 4 <1%
Bicultural
Endorsement
Communication 12 1% 10 1% 13 2%
Disorders Prep
English as a 8 1% 13 1% 9 1%
Second Language
Family Nurse 3 <1% 3 <1% 2 <1%
Practitioner
Learning 13 1% 8 1% 7 1%
Disabilities
Teacher
Consultant
Preschool-3 4 <1% 3 <1% 6 1%
Endorsement
Principal - - 8 1% 5 1%
Endorsement
Special 15 2% 19 2% 22 3%
Education
Endorsement
Substance 17 2% 15 2% 12 1%
Awareness
Coordinator
Supervisor 15 2% 11 1% 13 2%
Endorsement
NMAT 84 10% 82 9% 53 6%
SUB-TOTAL 146
TOTAL 856
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Table 15: Graduate Student Enrollment by Race, Ethnicity and Gender

Graduate Fall Enrollment 2010 to 2014 Race- Ethnicity- Gender

Fall 2014 Fall 2013  Fall 2012  Fall 2011 Fall 2010

American Indian or Alaskan Native 1 2 3 1 8
Asian 24 28 34 35 40
Black or African American 37 41 43 47 48
White 680 738 708 633 642
Hispanic or Latino 56 60 55 57 46
Nat. Hawaiian or Pac. Islander 0 2 1 1 1
Two or more races 23 15 15 12 14
Non-Resident Alien 5 4 1 3 5
Race and ethnicity unknown 30 29 24 79 13
Gender

Male 189 214 221 232 210
Female 667 705 663 636 607

Source: Tables 12 through 15 produced by the Richard Stockton College, Office of Institutional
Research, IPEDS 12-Month Enrollment report.

Thirty-seven per cent—of all graduate students are enrolled full-time, while the remaining 63
per cent are part-time students. The student profile is also predominantly female (78 per
cent), in large part because of the high numbers of women registered in Stockton’s
healthcare, social work and education programs. Almost all students are matriculated (94 per
cent), and 82 per cent of our fall 2014 first-time graduate students are matriculated; the
remaining 18 per cent comprise readmissions from prior programs of graduate study and non-
matriculated students.’

What is the institution’s policy on admission to graduate/professional programs at the
college? Who is responsible for the establishment of such policy(ies)?

College policies regarding graduate student admission are published in the college Bulletin on
pages 525-540; these appear excerpted below:

The Richard Stockton College of New Jersey has been authorized to offer programs at
the graduate level by the New Jersey Commission on Higher Education. All policies
and procedures of the College that refer to students and courses of study apply
equally to graduate study except where explicitly stated otherwise. This includes the
campus code of conduct, academic honesty policy and all other rules relating to
individual conduct. Graduate students must also follow the policies and procedures
applicable in their individual graduate programs.

The Dean of the School of Graduate and Continuing Studies is the College official
primarily responsible for College-wide policies relating to graduate programs and
graduate students. Questions and issues that relate to these policies, or that cannot
be resolved within an individual graduate program, can be addressed to the Dean.

> Fall 2014 Preliminary Enrollment Report: Comparison of Fall 2012-Fall 2014, Richard Stockton College
Office of Institutional Research, September 2014, pp. 1-8.
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The Dean is also concerned with the overall welfare of graduate students at the
College.

A graduate student may be matriculated or nonmatriculated, part time or full time.
Every graduate student must hold a baccalaureate degree from a regionally
accredited institution of higher education.

The Graduate Admissions Process:

Stockton draws its graduate student body from a large variety of prospective
applicants, ranging from recent baccalaureate degree recipients to college graduates
with extensive experience in the professions. Stockton will consider baccalaureate
degrees obtained within the last twenty (20) years; however, individual graduate
programs will evaluate the transcript for currency and may require the student to
complete some courses as prerequisites to graduate study.

Applications for admission to graduate study are submitted to the Graduate
Admissions Office for the fall or spring term. Applicants are limited to one graduate
application per admissions cycle/term. Each graduate program also has a faculty
committee that evaluates completed files. Students must view the web site or
contact the Graduate Admissions Office for deadlines. Any qualified student, non-
matriculated or matriculated, may register for summer classes on a space-available
basis. Information regarding summer classes is available online through the web site.

Part-Time Study Opportunities:

Depending on the degree program, opportunities for part-time study are available.
Graduate courses are primarily offered in the evening; however, there are occasional
courses during the day and on weekends.®

Stockton’s graduate programs (including certificates and education endorsements) are
designed for individuals who have achieved baccalaureate or higher degrees. Admission
decisions emanate from Faculty Admission Committees housed in each of the 13 graduate
programs actively taking students. Graduate Program Directors typically coordinate these
committees, whose results are overseen by the Graduate Studies Dean and Assistant Dean.
Those applicants who display high levels of accomplishment in both academic and appropriate
non-academic activities are reviewed by committee members who make the final decisions on
who is to receive acceptance letters (written, signed, and sent by the Dean of Graduate
Studies). Each graduate program sets its own standards of accomplishment which typically
include GPA data, reference letters, community service, professional and non-professional
achievements, and graduate admissions tests such as GRE and GMAT. Several programs also
conduct interviews with the candidates. Descriptions of each program’s criteria for admission
appear on pages 49 to 53.

The policy at Stockton is to offer equal employment and educational opportunities without
discrimination. Stockton does not discriminate on the basis of an individual’s sex, race, color,
age, national origin, disability, religion, veteran status, affectional or sexual orientation,
gender identity or expression, marital status, domestic partnership or civil union status, or on

6 Adapted from the Richard Stockton College Bulletin, 2014-2015 pp. 527-540, available online at:
http://intraweb.stockton.edu/eyos/bulletinpdf/content/docs/Bulletin_%202014-2015_final6-18-
14print5.pdf.

46 | Page


http://intraweb.stockton.edu/eyos/bulletinpdf/content/docs/Bulletin_%202014-2015_final6-18-14print5.pdf
http://intraweb.stockton.edu/eyos/bulletinpdf/content/docs/Bulletin_%202014-2015_final6-18-14print5.pdf

the basis of any such characteristic protected by applicable federal, state or local law in
employment or in the administration of its educational programs and policies, admissions
policies, scholarship and loan programs, or athletic and other school-administered programs.
Qualified individuals with known disabilities are provided with reasonable accommodation
except where such accommodation would cause the college undue hardship. Furthermore,
Stockton College prohibits retaliation against anyone who opposes unlawful discrimination,
assists or participates in an investigation of a complaint of discrimination, or exercises that
person’s rights under any law that forbids discrimination.

How are the graduate programs marketed to prospective students?

The Office of Graduate Studies manages graduate student marketing both on-and off-campus,
and collaborates with all graduate degree programs housed in the academic schools. Graduate
Studies also collaborates with and Office of External Affairs on the production of videos for
advertising purposes and marketing support. For the last several years, marketing efforts have
utilized direct mail, print advertising, social media advertising, brochures, posters and other
promotional materials.

Graduate Studies also oversees and staffs graduate fairs, Stockton-hosted Open House events,
advertising purchasing, and the production of most print materials, as well as the
administrative work associated with mailings, graduate program brochure development and
distribution, website and social media management, and record keeping associated with the
marketing process. This includes publicity materials such as press releases and newspaper
articles, and advertisements placed in various local/regional newspapers as well as a variety
of college and university newspapers in the region. Moreover, such staff respond to
prospective graduate student queries about application issues, tuition and financial aid,
program requirements and curriculum.

All publicity materials are developed in house through the college Graphics Office and Print
Shop, and are usually designed prior to the start of the school year to capture a broad
audience. Online advertisements are tracked and Graduate Studies surveys applicants to see
which advertisements they may have encountered.

More and more prospective applicants are turning to digital technology such as email, web
browsing, mobile apps, internet news, and text messaging. Consequently, Graduate Studies
also purchases “clicks” from Gradschools.com and participates in GraduateGuide.Com.
External Affairs also captures “click counts” of graduate studies ads that it places in
promotional and informational digital media.

Finally, Stockton’s graduate website (www.stockton.edu/grad) is increasingly important as a
successful tool for marketing, recruitment, and advising. The information on this site includes
specific program information; course descriptions and a list of program faculty; admission,
requirements, registration information, application policies and procedures; and information
about financial aid, fellowships, and graduate assistantships. A list of all such marketing and
recruiting events from July 2013 to June 2014 appears in Appendix H.
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What is the admissions process? What specific criteria are used in the process? Do these
criteria vary by degree program? If so, provide criteria for each program. What percentage
of students are admitted under these criteria? Are there exceptions? If so, what are they and
how many students are admitted as exceptions?

All applicants to the graduate school are required to possess a cumulative GPA of at least 3.0
or above (based on a 4.0 scale) with the exception of the Master of Arts in Education, that
requires a state-regulated minimum of a cumulative 2.75 GPA. Additionally, each applicant is
required to submit the following application materials:

Stockton's Online Graduate Application (with signature page and application fee)
3 Letters of Recommendation; 2 recommended from faculty

Application Essay

Current Resume

Official Transcripts from All Colleges/Universities Attended

Without exception, all students are admitted under these criteria. In addition to the general
admissions requirements above, each program may have additional application materials that
are reviewed by the Program Admissions Committees.

Program Specific Admissions Requirements

Doctoral Degree in Physical Therapy (DPT)
Prerequisite courses (in list below) must be completed with a minimum grade of “C” or
better by the spring semester of the year of application to the DPT program.
e Biology- One year of general biology with labs
Chemistry- One year of chemistry with labs
Physics- One year of physics with labs
Anatomy/Physiology- One year of anatomy and physiology (A&P | and A&P Il with labs)
Psychology- General Psychology or Introduction to Psychology

e & o o

Students applying to meet the fall admission deadline may have no more than two
prerequisite courses to be completed in the following spring semester. Admission to the DPT
Program is contingent on successful completion of these courses. In addition to completion of
the above prerequisite courses, applicants must have:

e The applicant must have completed a minimum of 64 credit hours of
undergraduate education at a regionally accredited college or university at the
time of application.

e A minimum of 80 hours of physical therapy field experience (volunteer hours).

e Students must meet the “Technical Standards and Essential Functions for the PT
Program.”

Supplemental Required Admissions Materials:
e PTCAS Application
e Documented Volunteer Hours
e Official GRE Test Scores (submitted directly to www.PTCAS.org).
e Educational Background Form
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Master of Arts in American Studies (MAAS)
Supplemental Required Admissions Materials:

e Official Test Scores (required for international applicants without U.S. or Canadian
degrees or for applicants with lower than a 3.0 cumulative GPA and optional for
applicants with an MA or a cumulative GPA of 3.0 or above). Required exam is
either Graduate Record Examination (GRE) or the Miller Analogies Test (MAT).

Master of Arts in Criminal Justice (MACJ)

Prerequisite courses (in list below) must be completed with a minimum grade of “B”:
¢ Introduction to Criminal Justice
e Research Methods
e Statistics

Supplemental Required Admissions Materials:
e Official GRE Test Scores. (Not required if applicant has a master's degree or those
possessing above a cumulative 3.5 GPA.)

Master of Arts in Education (MAED)
Supplemental Required Admissions Materials:
e A teaching certificate (standard or certificate of eligibility with advanced
Standing)
o Official Test Scores (not required if applicant has a master's degree). Required
exam is either Graduate Record Examination (GRE) OR Miller Analogies Test (MAT).

Candidates seeking a Principal Endorsement must meet the above requirements and in
addition have:
¢ A cumulative Grade Point Average (GPA) of at least 3.00 in a baccalaureate degree
program, higher degree program or in a State-approved post-baccalaureate
certification program with a minimum of 13 semester-hours.
o 3 years of successful teaching experience under Provisional and/or Standard
certificate.
e Two additional program essays.

Master of Arts in Holocaust and Genocide Studies (MAHG)
Only general requirements as listed above.

Master of Arts in Instructional Technology (MAIT)
Supplemental Required Admissions Materials:
o Official Test Scores (not required if applicant has a master's degree). Required
exam is either Graduate Record Examination (GRE) OR Miller Analogies Test (MAT).

Master of Business Administration (MBA)

Prerequisite courses (in list below) must be completed; these can be met by successful
completion of corresponding undergraduate courses, by the submission of portfolios
documenting a proficiency level of skill, and knowledge gained through work experience, or
by completing the appropriate Foundation course(s).

Foundations of Accounting Operations Management (creation of goods & services)
Principles of Finance Foundations of Marketing

Quantitative Methods Management Principles

Statistics Business Law/Legal Environment

Foundations of Economics or Macro/Microeconomics
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Supplemental Required Admissions Materials:
o Official GMAT Test Scores. (Not required if applicant has a master's degree).

Master of Science in Communication Disorders (MSCD)
Prerequisite courses (in list below) must be completed with a minimum grade of “C” or
better:
e Phonetics
Speech Science |
Speech Science Il
Language Acquisition
Introduction to Communication Disorders
Biology
Physical Science (e.g., principles of physics or chemistry is preferred).
Statistics
Social Science (e.g. psychology or sociology)

In addition to completion of the above prerequisite courses, applicants must meet the
“Technical Standards and Essential Functions for the MSCD Program” and submit the
following:
Supplemental Required Admissions Materials:

e CSDCAS Application

e Volunteer Hours

e Official GRE Test Scores- Sent directly to CSDCAS.

e Educational Background Form

Master of Science in Computational Science (MSCP)
Only general requirements as listed above.

Master of Science in Nursing (MSN)

Required Program Specific Criteria: Must have a BSN degree. Minimum 3.20 Cumulative GPA.
Prerequisite courses (in list below) must be completed with a minimum grade of “B” or
better:

e Health Assessment
e Nursing Research
e Statistics

In addition to completion of the above prerequisite courses, applicants must meet the
“Technical Standards and Essential Functions for the Nursing Program” and submit the
following Supplemental Required Admissions Materials:

Copy of RN License

MSN Ethical Dilemma Case Study Essay

Students must meet the "Technical Standards and Essential Functions”
Proof of Professional Liability Insurance

Copy of CPR Card

Master of Science in Occupational Therapy (MSOT)
Prerequisite courses (in list below) must be completed with a minimum grade of “B” or
better:
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s Anatomy & Physiology- Two semesters are required.

e Introduction to Psychology/General Psychology - must be the introduction
course.

e Abnormal Psychology

o Life Span Development (Human Development or Development Psychology
across the Life Span) or Human Behavior in the Social Environment.

e Introduction to Anthropology or Introduction to Sociology

e Statistics or Applied Biostatistics

In addition to completion of the above prerequisite courses, applicants must meet the
“Technical Standards and Essential Functions for the OT Program” and submit the
following Supplemental Required Admissions Materials:

OTCAS Application

Educational Background Form

Documentation of 40 Volunteer/Work Hours Form
Copy of current driver's license (upon request)
Copy of CPR Card (upon request)

Master of Social Work (MSW)
General Admissions Criteria: Advanced standing available to BSW applicants.

Supplemental Required Admissions Materials:
e Program Supplemental Essays

Professional Science Masters in Environmental Science (PSM)
General Admission Criteria: Minimum 3.0 GPA to apply; accelerated degree option for
undergraduate students; direct entry available for Stockton students.

Supplemental Required Admissions Materials:
e Official GRE Test Scores. (Not required if applicant has a Master's degree)

Admissions Requirements for Endorsements and Certificates
American Studies
Supplemental Required Admissions Materials:
e Official Test Scores (not required if applicant has a Master's or above a 3.0 GPA)

Communication Disorders Preparation
Supplemental Required Admissions Materials:
e Official Test Scores (not required if applicant has a Master's or above a 3.0 GPA)

Educational Related Endorsements (minimum 2.75 GPA to apply)
Supplemental Required Admissions Materials:
e Copy of Teaching Certificate (Standard or Certificate of Eligibility with Advanced
Standing)
e Official Test Scores (not required if applicant has a Master's). This includes Graduate
Record Examination (GRE) OR Miller Analogies Test (MAT).

Health Professions Preparation (Minimum 3.0 GPA to apply)
Admissions Criteria:
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e Stockton's Online Graduate Application (including signature page and application
fee)

Official Transcripts from All Colleges/Universities Attended

Application Essay

Current Resume

Graduate Level Test Scores (Optional)

Substance Awareness Coordinator (Minimum 3.0 GPA to apply)
Only general requirements as listed above.

Post-Masters Admissions Requirements for Endorsements and Certificates

Post-Masters Adult Gerontology Primary Care Nurse Practitioner (Must possess a master's
degree; applicant must possess valid certification in their specialty at the time of
application, ANCC or AANPCP; minimum 3.2 GPA to apply)

Supplemental Required Admissions Materials:
e Copy of RN License
e MSN Ethical Dilemma Case Study Essay
e Proof of Professional Liability Insurance
e Copy of CPR Card

Post-Masters Family Nurse Practitioner (For Adult/Adult-Gerontology Primary Care Nurse
Practitioners seeking eligibility to take National Certification Examination for Family Nurse
Practitioner; must possess a master's degree minimum 3.2 GPA to apply)
Supplemental Required Admissions Materials:

e Copy of RN License

e MSN Ethical Dilemma Case Study Essay

e Proof of Professional Liability Insurance

e Copy of CPR Card

Post-Masters Forensic Psychology (must possess a master's degree)
¢ Only general requirements as listed above.

Post-Masters Homeland Security (Must possess a master's degree)

¢ Only general requirements as listed above
Principal Endorsement (For master's degree holders who have their Supervisory Endorsement;
must have three (3) years of successful teaching experience under Provisional and/or
Standard certificate; minimum 3.0 GPA when a GPA of 4.00 equals to an A grade in a
baccalaureate degree program, higher degree program or in a State-approved post-
baccalaureate certification program with a minimum of 13 semester hours).
Admissions Criteria:
Program Supplemental Essays
Current Resume
Copies of a current teaching certificate
Official Transcripts from All Colleges/Universities Attended

Supervisor Endorsement (Must possess a master's degree; a minimum of one year of teaching)
Admissions Criteria:
e Copy of Teaching Certificate (Standard, Provisional, or Certificate of Eligibility
with Advanced Standing)
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Direct Entry Process

The Direct Entry Application process permits recent Stockton undergraduates to enter
graduate programs using a streamlined application. The following programs utilize this option:

GRADUATE PROGRAM | UNDERGRADUATE DEGREE ADDITIONAL PROGRAM
PROGRAM/MINIMUM UNDERGRADUATE REQUIREMENTS
CUMULATIVE GPA

American Studies Any/Cumulative GPA 3.2 or higher Additional essay and a writing sample
Program GPA of 3.4 or higher of 10 to 15 pages
Business Business or Hospitality/Cumulative GPA 3.5 N/A
Administration or higher
N/A
Computational Physics, Math, or Computer
Science Science/Cumulative GPA 3.0 or higher;
program GPA of 3.2 or higher
Criminal Justice Any / Cumulative GPA 3.3 or higher Introduction to Criminal Justice,

Research Methods, & Statistics

Education and Teacher Education/Cumulative GPA 3.25 or N/A

Educational-Related higher

programs

Holocaust and Must have earned a Bachelor of Students must have either completed

Genocide Studies Arts/Cumulative GPA 3.2 or higher or a the Holocaust & Genocide Studies
minimum 3.4 GPA in Holocaust & Genocide  Minor or have taken three
Studies Courses Undergraduate Holocaust & Genocide

courses

Instructional Any/Cumulative GPA 3.25 or higher N/A

Technology

Professional Science Environmental Studies, Chemistry, Biology,

Master’s in Marine Science, Physics/Cumulative GPA N/A

Environmental 3.2 or higher

Science (PSM)

The following table outlines both the escalating number of graduate program applications as
well as the increasingly selectivity of Stockton’s admissions process.

Table 16: Graduate Program Application and Acceptance Rates, 2010-2014

GRADUATE ADMISSIONS DATA

2010 2011 2012 2013 2014
Applications 551 816 1182 1218 1246
Acceptances 290 370 385 454 433
% Admitted 53% 45% 32% 37% 35%
% Enrolled 73% 73% 77% 66% 69%
Non-Matric 113 151 84 82 53

Source: Richard Stockton College, Office of Graduate Studies.
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What is the institution’s total FTE and graduate/undergraduate FTE breakdowns? (FTEs are
computed in the following manner: Undergraduate—the total number of undergraduate
credits generated the previous academic year by 32; Graduate—the total number of graduate
credits generated the previous academic year divided by 24).

Table 17 summarizes graduate and undergraduate full-time enrollment for the past five years.

Table 17: Graduate and Undergraduate Full-Time Equivalent Enrollment Data, 2010-2014

GRADUATE AND UNDERGRADUATE FULL-TIME EQUIVALENT ENROLLMENT DATA

ACADEMIC YEAR UNDERGRADUATE FTE GRADUATE FTE
2010 6,570 443
2011 6,885 484
2012 7,201 522
2013 7,375 551
2014 7,568 547

Source: Richard Stockton College, Office of Institutional Research.

What percentage of your total degree-seeking student body (headcount) was enrolled in
graduate/professional programs at the time of the most recent fall enrollment? Be certain to
include those students enrolled in graduate certification programs (where the majority of the
courses required in the program are at the graduate level).

In fall 2014 just under 10 per cent of Stockton’s student population was enrolled in graduate
programs or continuing education studies. Table 18 compares the relative balance of
undergraduate and graduate student FTE as a percentage of the college’s overall headcount.

Table 18: Graduate Student Headcount as a Percentage of Total Headcount

GRADUATE STUDENT HEADCOUNT AS A PERCENTAGE OF TOTAL HE

ACADEMIC UNDERGRADUATE GRADUATE TOTAL GRADUATE %
TERM HEADCOUNT HEADCOUNT* HEADCOUNT OF TOTAL
HEADCOUNT
Fall 2010 7,062 817 7,879 10.37%
Fall 2011 7,240 868 8,108 10.71%
Fall 2012 7,516 884 8,400 10.52%
Fall 2013 7,539 919 8,458 10.87%
Fall 2014 7,714 856 8,570 9.99%

Source: Richard Stockton College, Office of Institutional Research; * Includes graduate
certificate/endorsement programs

For each graduate/professional degree and certificate program, indicate the number of
students who are part-time and full time.

A full time student is enrolled in 9 or more credits per semester. Students in most programs
are not required to be full time in order to work toward and complete a graduate degree, but
the following conditions do apply:

e Audited courses and withdrawals do not count toward full time status.
e ESL (English as a Second Language) courses do count toward full time status.
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o When students are in their normal sequence of field education experience, and are
registered for co-op, field, clinical or lab experience as part of their program cohort,
they may be certified by the Dean of Graduate and Continuing Studies as full-time
students for a minimum registration of 3 credits each semester.

¢ International students must be in full-time status every semester.

Part-time students are those registered for fewer than 9 credits during a semester, and half-
time students may be given this designation for Federal and other reporting purposes if they
meet one of the following conditions:

o They are registered for between 6 and 8 credits in a semester.

¢ They have completed all other course work and other degree and credit requirements,
and are registered in final project or thesis research and seminar, for at least 3 credits
for the semester.

e They are enrolled in the alternate route certificate program with the School of
Education, are enrolled for all requisite Education course work and are employed full
time as classroom teachers as part of their alternate route certification process.

A matriculated student is one who has been admitted to the college as a graduate student in
a particular program. Only matriculated students may be considered for the awarding of a
degree. Each program that offers a graduate degree determines whether a non-matriculated
student may enroll in the program’s courses. Where such enrollment is permitted, the
program guide states the conditions of enrollment and any limits on applicability toward the
degree of courses taken as a non-matriculated student. The college sets an upper limit of 9
credits attempted in non-matriculated status, though some programs have a limit of 6 credits.
Matriculated students are assessed graduate tuition for all courses attempted.

Graduate programs may permit qualified undergraduate students to enroll in graduate courses
if space is available and if an undergraduate student meets the minimum program
requirements. Requirements are specified on a Graduate Access Form to be completed by the
student and signed by relevant faculty and administrators (a copy of the Graduate Course
Access Form appears in Appendix I). Additional requirements may be required by the graduate
program and will appear in the program’s Policies and Procedures Manual. The following
table compares the number of students enrolled in each graduate or professional program.

Table 19: Graduate Student Full-Time and Part-Time Enrollment by Program, 2014’

Program ' Full-Time Part-Time

Master's Programs 250 377 627
MA in American Studies 6 15 21
Masters in Business Administration 13 42 55
MS in Computational Science 5 20 25
MA in Criminal Justice 25 10 35
MA in Education 5 89 94
MA in Educational Leadership 0 11 11
MA in Holocaust and Genocide Studies 2 17 19
MA in Instructional Technology 1 85 86
MS in Communication Disorders 75 14 89

7 Full-time status for graduate students is defined as a student enrolled for 9 or more semester credits.
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MS in Occupational Therapy 47 21 68
MS in Nursing 7 31 38
Professional Science Masters 9 13 22
MS in Social Work 55 9 64
Doctoral Program 62 52 114
Doctorate in Physical Therapy 62 52 114
Post Baccalaureate Certificate Programs 7 89 96
American Studies Certificate 0 0 0
Bilingual Bicultural Endorsement 0 6 6
Communication Disorder Preparation 5 5 10
ESL Endorsement 0 13 13
Forensic Psychology Certificate 0 0 0
Health Professions Preparation 0 0 0
Homeland Security Certificate 0 0 0
Learning Disabilities Endorsement 0 8 8
Post-Masters Family Nurse Practitioner 0 3 3
Preschool Endorsement 0 3 3
Principal Endorsement 0 8 8
Special Education Endorsement 0 19 19
Substance Awareness Coordinator Certificate 2 13 15
Supervisor Endorsement 0 11 11
Total 319 518 837

Source: Richard Stockton College, Office of Institutional Research.

For each graduate/professional degree and certificate program, indicate the number and
percent of courses which are for graduate students only. What is the average class size and
range of enrollments in graduate courses?

Graduate course enrollment ranges from 1 or 2 in internship courses, to 30 in MBA and MSOT
foundational courses. The average class for all classes offered fall 2014, was 18.

Table 20: Average Graduate Course Enrollment by Program, Fall 2014

Program Total

DPT 22.5
MAAS 10.3
MACJ 13.3
MAED 12.5
MAHG 10.7
MAIT 17.3
MBA 18.6
MSCD 19.3
MSCP 18.0
MSN 11.2
MSOT 28.0
MSW 18.8
PSM 14.5
Grand Total 18.1

Source: Calculated from current graduate course enrollments listed in Banner, Stockton’s online
enrollment program.

56 | Page



Table 21: Graduate Student Course Enrollment by Program

Master’s Programs # of Graduate
Courses student only Percentage
Master of Arts in American Studies 6 4 66.67%
Master of Arts in Criminal Justice 8 1 12.50%
Master of Arts in Education 22 21 95.45%
Master of Arts in Holocaust and Genocide Studies 6 6 100.00%
Master of Arts in Instructional Technology 8 8 100.00%
Masters of Business Administration 11 6 54.55%
Master of Science in Communication Disorders 17 7 100.00%
Master of Science in Computational Science 16 15 93.75%
Master of Science in Nursing 6 6 100.00%
Master of Science in Occupational Therapy 11 11 100.00%
Master of Social Work 13 13 100.00%
Professional Science Masters In Environmental Science 7 4 57.14%
# of Graduate
Doctoral Program Courses student only Percentage
Certificate & Preparation Programs # of Graduate
Courses student only Percentage
American Studies Certificate of Graduate Study 1 1 100.00%
Communication Disorders Preparation 4 4 100.00%
Educational-Related Endorsements 8 8 100.00%
Post-Masters Family Nurse Practitioner 0 0 0.00%
Post-Masters Adult-Gerontology Primary Care Nurse
Practitioner 6 6 100.00%
Forensic Psychology Certificate of Graduate Study 3 1 33.33%
Homeland Security Certificate of Graduate Study 3 1 33.33%
Principal Endorsement 8 8 100.00%
Supervisor Endorsement 3 3 100.00%
Substance Awareness Coordinator 3 3 100.00%
Source: Richard Stockton College, Office of Institutional Research.

While some graduate courses are open to advanced undergraduate enrollment, only students
who meet stringent specifications may do so. Such requirements include completion of at
least 96 credit hours at the undergraduate level, a minimum GPA of 3.2 (programs may set
higher minimum GPA requirements), and successful fulfillment of all course pre-requisites, if
applicable. All undergraduates seeking to enroll in a graduate course must also complete a
Graduate Course Access Form which is reviewed at several levels including the Dean of the
School of Graduate Studies.

Some graduate programs—most notably the MA in Criminal Justice—offer a dual degree
option. Stockton has a number of dual degree programs, with early, conditional admission
to graduate school. Qualified candidates receive solid undergraduate preparation, move
swiftly into graduate study and, ultimately, begin their professional careers earlier than
they might have following traditional paths. In these programs, students embark on an
extensive academic experience for at least five years, providing an opportunity to
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complete both a baccalaureate degree and a graduate degree at an accelerated pace,
resulting in significant tuition savings.?

What is the attrition rate for each degree program and how is it calculated?

The graduate student attrition rate at Stockton is the percent of those new students who
entered the same program as a cohort during the same academic year and who switched to a
different program or left the college entirely in the following academic year. The attrition
rate does not include non-matriculated students. See Table 22 on the facing page for a
summary of the 5-year trend.

(Table appears on the next page)

8 For more information about Stockton’s dual degree programs see the college’s 2014-15 Bulletin
(provide in appendix D), p. 134. For more information about the Criminal Justice dual degree program
(which permits up to 18 credits of dual degree courses), please see:
http://intraweb.stockton.edu/eyos/page.cfm?sitelD=73&pagelD=292.
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Table 22: Stockton Graduate Program Attrition Rates

Source: Richard Stockton College, Office of Institutional Research; note, the MA in American Studies
does not appear in this analysis as the program began in 2012.
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What is the average time-to-degree completion rate for each program? Provide the annual
graduation rate by degree program for the past five years.

The average time to completion is just over two years combined, although there were
distinctions by program. These averages are summarized in Table 22 below. Average time to
completion is calculated based on the total number of students graduated with a degree from
a program during AY2013-2014 and each degree recipient is tracked to the year he/she
started the program. For majority of the programs, students were able to complete a degree
within three years. More detail about graduation rates for each program calculated over four
years appears in Appendix J.

Table 23: Average Time to Graduate Degree Completion

CIP Code Degree Program Avg. # Years # Graduated

030104 Professional Science Master’s 2.9 7

050102 MA in American Studies 1.7 6

130401 MA in Educational Leadership 2.3 14
130501 MA in Instructional Technology 3.1 33
131206 MA in Education 3.1 19
302101 MA in Holocaust and Genocide Studies 2.7 8

303001 MS in Computational Science 2.2 12
440701 MS in Social Work 1.2 41

450401 MA in Criminal Justice 1.2 13
510203 MS in Communication Disorders 2.4 30
512306 MS in Occupational Therapy 2.3 21

512308 Doctorate in Physical Therapy 2.6 42
513801 Master of Science Nursing 2.5 11

520201 Master of Business Administration 2.5 14
Grand

Total 2.3 271

Source: Richard Stockton College, Office of Institutional Research.

What follow-up activities are conducted to determine the satisfaction/success of graduates?
What have been the findings of such follow-up? Have those findings resulted in program
changes? If so, please describe.

The School of Graduate Studies does assessment of the services it provides to the college and
the students. Graduate Studies also does student satisfaction surveys for all of its major
events includes the New Graduate Orientation and Registration Event, Information Sessions,
Open House Recruitment Events and a broad survey of graduate students that touches upon
all of the basic services areas they have come into contact during their time at Stockton
(e.g., Bursar’s Office, Office of the Registrar, various Student Affairs offices, the Bookstore,
Food Services, Financial Aid and the Wellness Office).
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A sample of the spring 2014 data from 70 students is summarized in the tables below; 94% of
students surveyed were satisfied or very satisfied with their Stockton Graduate School

experience.

Scale of Ratings: 1 (low) to 5 (high):

overall.

and process.

The Graduate Assistantship process.

Assistantships on campus.

The Graduate Studies Web site.
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School of Graduate and Continuing Studies services

The Distinguished Research Fellowships program

There are adequate opportunities for Graduate

The School of Graduate and Continuing Studies.

IIIIi

3.90

4.00

4.10

4.20




What best describes your post-graduation activities at this time?

B Employed

@ Continuing To Seek
Employment

OAttending Graduate School

OServing in the Military

B Other, please specify

Many graduate programs conduct their own exit surveys with the express purpose of using
these data to gauge student satisfaction and to inform continuous quality improvement. In
addition, the programs all conduct rigorous program assessment activities every year to
inform curricular changes that continuously improve each program and its student successes.

Stockton’s newest graduate program, the MA in American Studies, distributed two online
surveys during its first three semesters in operation, in April and December 2013 respectively.
Questions were designed to accomplish three broad goals: determine students’ academic
background and motivation for enrolling the program; assess progress through the MAAS
degree and opinions about the curriculum, particularly relative workload, connection of
courses to one another, and relationship of courses to students’ career goals; and collect data
on program structure, such as preferred scheduling (e.g., weekday vs. weekend; daytime vs.
evening courses, academic year vs. summer, etc.). The response rate was 40 per cent in April
2013, or 8 respondent of the then 20 enrollees, and 33 per cent the following December.
Results indicated that the majority of American Studies students had graduated from
Stockton—either with bachelor’s degrees in Literature or History—and opted to pursue an MA
for one of three reasons: personal intellectual growth; preparation for a future career either
in teaching or museum studies; or, as working high school teachers, fulfillment of professional
development requirements. Most survey participants had completed more than one MAAS
course, and so were in a position to evaluate workload between courses. A quick review of
comments suggest that students are highly satisfied with the program (although they would
prefer to read less), think that the classes fit well together, indicate that they learned and
applied a range of methodological approaches related to American Studies, and prefer to take
evening classes during the week, which is the schedule the program continues to offer. A
third evaluation, this time used to gauge students’ abilities to demonstrate key tenants of
American Studies by critically analyzing a secondary source, was administered in spring 2014
to 12 students enrolled in AMST 5001: Research Methods. Assessment Committee members
evaluated each response using a rubric based on Stockton’s Essential Learning Outcomes for
Program Competence, Critical Thinking, and Communication and is scheduled to present a

63| Page



more detailed report about this initiative in fall 2014. A comparable assessment will also be
conducted in AMST 5000: Proseminar in December 2014.

The MA in Business Administration has focused on AACSB-aligned assessment activities that
center on student success through learning outcomes, rather than on student satisfaction
surveys. The MBA Assessment Committee has developed an assessment schedule for each of
its three learning outcomes, involving nearly every course from the curriculum.

The MA in Education program has TEAC (transitioning to CAEP) accreditation, within the
frameworks of which the Assessment Committee administers student exit surveys every year,
complemented by external licensure assessments in the case of principal endorsements (the
former MAEL program) and by teaching performance videos. The program also piloted the use
of Tripod surveys of P-12 learner perceptions of MAED candidate effectiveness in 2014 to
consistently gauge student success on the graduate level. The 2014 completer survey results,
for example, led program faculty to increase the use of technology (3 of 13 open-ended
suggestions for improvement) and to place additional emphasis on key topics such as
differentiation, classroom management, severe disabilities and research skills (1 comment for
each item). The Tripod surveys showed strong alighment to video observation strengths of
teaching. The principal endorsement licensing exam (SLLA) continues to exceed state and
national pass rates at 89 per cent on first attempt; 100 per cent by second attempt.

The MA in Instructional Technology program remains committed to ongoing improvement, as
evidenced by a reworking of curriculum at the program level as well as continuous efforts by
individual faculty within courses during the 2013-14 academic year. The review of the
curriculum is the most important task for the coming year, and the program will be using the
data collected from student exit surveys to inform that effort.

The MA in Holocaust and Genocide Studies program administered pre/post tests for MAHG
5000 HISTORY OF THE HOLOCAUST in fall 2014. The test asked students, using a randomly
assigned alias to ensure anonymity, to answer 25 knowledge-based questions. The results of
the pre/post-test indicated that all students improved their knowledge of key information
and concepts. On average, scores improved by 50.1 per cent. All students showed
improvement ranging from 18.2 per cent to 200 per cent. There is, however, significant room
for improvement, as no student scored higher 77 per cent on the post-test, and the average
post-test score for all students combined was only 57.2 per cent. The faculty made changes to
curriculum to address the gaps based on post-test results.

The Doctor of Physical Therapy program carries CAPTE accreditation, assured each year by an
ultimate NPTE licensure pass rate of 100 per cent. Determination of the ethical conduct of
our graduates can be inferred by monitoring the State Board of PT Examiners minutes for lists
of practitioners that have been brought before the Board for violation of practice laws and
policies. No Stockton graduates have been listed. Also graduates licensed in New Jersey are
required to take a four-hour ethics and jurisprudence course every two years to maintain
their license. Commitment to life-long learning can be assessed by graduate surveys. The
most recent surveys received from the class of 2012 (graduates are surveyed two years after
graduation from Stockton) indicate that 100 per cent of respondents have pursued continuing
education since graduation. Gaps identified in the 2011 survey results and scores below
national means on NPTE were addressed by curricular revisions and improvement observed by
the 2012 cycle of assessment.
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The MS in Communication Disorders program tracks student success and satisfaction to
comport with its ASHA accreditation guidelines. The program administers exit surveys and
analyzes licensure (Praxis) test scores. The first class to graduate was in December, 2013.
Scores for 25 of the first 29 completers indicated a 92 per cent pass rate for first attempt,
reaching 100 per cent on second attempt. Exit surveys showed 93% employment among the
first cohort as of June 2014.

The MS in Nursing program carries NLN-CCNE accreditation, assuring high quality student
success outcomes through the 2011 Masters Essentials framework, which replaced the
Education Benchmark Inc. instrument in 2012-13. To attain its high level of success, the MSN
program seeks a 3.5 or better score on all 53 items of the framework, and each year
investigates closely any items where completers score close to or below the 3.5 threshold.
Outcomes from 2012-13 completers revealed 16 items at or below; by 2013-14, those
outcomes at or below 3.5 numbered only 4. All areas showed some improvement based on
curricular changes that will continue to address the 4 items at or below 3.5 during 2014-15.

The MS in Occupational Therapy program consistently collects outcomes data to determine
the effectiveness of the curriculum and the faculty in providing the students with the
necessary skills to become competent occupational therapists. Last year, students and
fieldwork educators identified the areas of documentation and medical terminology as areas
that could be fortified within the curriculum. The program instituted a new medical
terminology book with online quizzes and study resources. Students reported that they did
not use these online resources, but did show improvement in their knowledge of medical
terminology with the new book and format for the self-study. The program also added more
opportunities for students to complete documentation throughout the curriculum. An
electronic medical record program will be used beginning in the 2014-2015 AY. These should
help to improve student skill and comfort with clinical documentation. The class of 2013
passed the national certification exam with 19 of 21 students passing the exam on the first
attempt. Of the 2 students who failed on the first attempt, both passed on the second
attempt giving the program a 100 per cent pass rate according to NBCOT. Of graduated
students, 100 per cent were able to find jobs within 1 month of beginning their job search.
Alumni, surveyed 1 year after graduation, have been satisfied with their chosen career of
occupational therapy and employers have been satisfied with the quality of Stockton
graduates.

The MS in Computational Science program is in the midst of a major overhaul of the MSCP
curriculum and currently redesigning the curriculum, courses and assessment to focus on data
science and analytics. Assessment is being redesigned in light of the major changes in the
curriculum and course delivery (more online). Broadly however assessment occurs in a cyclical
fashion following an assess-correct-assess model (see Suskie [2009]). The Director created a
new assessment tool [DSAAT] for the new data science curriculum, administered in spring
2014, containing technical questions and qualitative (self-assessment). Fifteen students took
the assessment test anonymously. As the computer itself is laboratory apparatus for a data
scientist, all of these assessment tools include a substantial amount of programming. Problem
sets are evaluated by faculty and returned to students with corrections and comments.
Revision and resubmission of a problem set is sometimes part of the assignment; this affords
an excellent opportunity to observe each student’s progress toward our learning goals.
Program faculty use a combination of in-class and take-home quizzes and tests. An in-class
format is used to assess comprehension of underlying concepts and ability to use existing
programs; a take-home format is used to assess the ability of students to write their own
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programs. We take advantage of small class size by analyzing student performance on quizzes
and tests on an item-by-item basis, revisiting any topics students found troublesome in class
soon after the test is taken.

The Professional Science Master’s program assesses Essential Learning Outcomes (ELOs) across
the CORE curriculum of PSM Program that include Program Competence/Professional Skills,
Quantitative Reasoning, Research Skills, Communication Skills, and Creativity & Innovation.
The program faculty measure student success on each of these outcomes through a
combination of in-course assignments, external-agency-sponsored research projects and the
Capstone course.

The MA in Criminal Justice program administers a student satisfaction survey each year and
responds to the findings with changes in curriculum, course delivery methods and approaches
to addressing student learning needs (pedagogy). The survey also delivers indirect evidence of
student success in academic skills such as writing and research. The program combines these
results with portfolio assessment to propose and implement curricular changes and co-
curricular support services such as Smarthinking online tutoring.

The Master of Social Work program maintains CSWE accreditation, which requires a detailed
assessment of program outcomes, the results of which are used to make modifications of the
program as needed. The MSW 2013-2014 Program Assessment Report, for example, focused on
the completion of practice behaviors, which are used by CSWE instead of course objectives.
CSWE believes that students should not simply complete objectives in a course, but should
instead be trained to exhibit behaviors that they will be able to use in their work with clients.
The report includes an evaluation of foundation (first-year) courses where the majority of
scores for the practice behaviors taught in these courses were above 4 (on a 1-5 scale. Minor
course revisions were made for six behaviors where students scored below 4. The report also
includes an evaluation of concentration (second-year) courses, where all of the scores for the
practice behaviors were above 4. Field instructors observed that students needed
improvement in time management, knowledge of the Diagnostic and Statistics Manual, and
professionalism. Each of these practice behaviors will need to be addressed in the field
courses, and discussed with field instructors in more depth. Finally, exit surveys completed by
all students showed that one of the concentration year program objectives fell slightly below
a four. The faculty has recommended that further information be included in the description
of practice behavior 56 to help students recognize the "specialized theoretical perspectives”
utilized during the program.

Materials from all of the above program assessment efforts will be available to evaluators
during the on-site visit.

What forms of financial aid are available for graduate/professional students (e.g.,
scholarships, teaching assistantships; tuition remission), and what percentage of students
benefit?

Graduate and continuing studies students are eligible for several kinds of financial support:
private loans, federal loans, tuition remission, graduate assistantships, Distinguished Research
Fellowships, and Stockton Foundation Scholarships. Of the 856 full-time and part-time
students enrolled in Stockton’s graduate programs in 2014, 55 per cent received some kind of
financial support. Details about types of support appear below.
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Table 24: Percentage of Graduate Students receiving Financial Aid, Fall 2014

Receiving Any Form of Financial Aid

Graduate Program Yes No
# % # %

MA in American Studies 14 61% 9 39%
Masters in Business Administration 43 56% 34 44%
Continuing Education Certification Programs 17 21% 65 79%
MS in Computational Science 10 48% 11 52%
MA in Criminal Justice 19 70% 8 30%
MA in Education 45 42% 61 58%
MA in Holocaust and Genocide Studies 13 81% 3 19%
MA in Instructional Technology 36 75% 12 25%
MS in Communication Disorders 61 68% 29 32%
MS in Occupational Therapy 55 71% 22 29%
MS in Nursing 13 36% 23 64%
Doctorate in Physical Therapy 56 60% 38 40%
Professional Science Master’s 12 48% 13 52%
MA in Social Work 46 65% 25 35%

Total 440 55% 353 45%

Source: Richard Stockton College, Office of Academic Affairs and School of Graduate Studies.
Graduate Assistantships

Graduate assistantships are an important form of financial support for degree-seeking
graduate students and are offered by each of the graduate programs. Assistantships are
granted in the form of tuition waivers that can vary from a one to nine credit waiver or the
maximum tuition charge per semester, whichever is applicable. Awards are made on a
semester basis during the academic year, with one round in the fall and a second in the
spring. Occasionally, there are assistantships available for summer terms. These awards are
competitive, and students submit a Graduate Assistantship Application and letter of interest
to their program director no later than October 31 for spring semesters and March 31 for fall
semesters. Nominations are made by the faculty and program director of each graduate
program and then forwarded to the Dean of Graduate and Continuing Studies for final
approval. Students who are approved for an assistantship will receive an offer-of-appointment
letter from the Dean.

The main purpose of a graduate assistantship is to further the professional and/or academic
development of the graduate student, and as such assistantships are expected to serve as
meaningful learning experiences. For example, a graduate assistant may:

Work collaboratively with faculty on a research or program project

Work collaboratively with faculty on curricular projects

Gather and analyze data for the graduate program

Design a Web site

Perform other tasks as determined by the student’s graduate program

Assist the Office of Graduate Studies on a project related to graduate education
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To the extent possible, graduate assistants are assigned to units that complement their areas
of academic study. Generally, the maximum number of hours in an assistant’s workload is in
proportion to the number of credits which a student receives in the tuition waiver. The work
hours are as defined by the program in which the assistant is assigned, consistent with college
policy. The table below outlines the number and distribution of graduate assistantships
across all graduate programs during fall 2014.

Table 25: Graduate Assistantship Allocation—All Graduate Programs, Fall 2014

Number of Graduate Assistantships Allocated, Fall 2014

Fall

Term 2138 |2 2E|E|l<|8|8 5 2 =

53 % % %3333 3% 8 3§ g 8
2010 19 0 5 6 0 4 5 4 1 2 3 9 6 3 7 74
2011 21 0 4 5 2 4 4 2 4 4 4 13 4 3 2 76
2012 19 2 3 5 0 3 5 0 3 4 6 13 3 2 4 72
2013 25 5* 5 5 0 3 4 1 9 2 3 15 3 3 2 85
2014 30 5* 2 7 0 3 4 2 6 4 2 16 4 3 4 92

Source: Richard Stockton College, Office of Graduate Studies. Two of the GA positions allocated to
the MAAS program in 2013 and 2014 were funded through a 2020 Grant written by Thomas Kinsella,
Director of Stockton’s Center for South Jersey History and Culture.

Distinguished Research Fellowships

A select number of graduate students also benefit from Stockton’s Distinguished Research
Fellowship program. Awards are available up to $2,000.00 per project to assist graduate
students in pursuit of projects of a research and/or creative nature, and there are two cycles
per year (application deadlines are October 31 and March 31). These are available to either
full-time or part-time matriculated students during the semester immediately preceding, the
semester in which funds will be utilized, and the semester in which the second half of funding
is paid. These are also competitive, and students must be in good academic standing with a
minimum cumulative grade point average of 3.00 on a 4.00 scale.

Project applications should contribute to the evidence base of concepts, theories, and/or
practice within a student’s discipline, and result in a peer-reviewed journal article and/or
presentation at a professional conference, seminar or workshop on the state, national, or
international level.

Since the fellowship’s inception in 2006, the average number of awards granted annually has
risen from five in 2006-2007, to eleven in 2009-2010, and twelve in 2012-2013. Past
recipients are broadly distributed among graduate programs, and the Schools of Arts and
Humanities, Business, Education, Health, Natural Science and Mathematics, and Social and
Behavioral Sciences are all represented. The table below tracks the number of fall term
Graduate Distinguished Research Fellowships for the past five years.’

9 A list of all past recipients is available online at:
http://intraweb.stockton.edu/eyos/gradstudies/content/docs/webAwardsver9.pdf
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Table 26: Graduate Distinguished Research Fellowship Allocations, 2010-2014
Graduate Distinguished Research Fellowships

Fall Term Budget Number of Number of % of Students
Available for Students Funded  Student Eligible = Receiving the
Awards for the Award Award
2010 $12,900 15 585 2.56
2011 $12,960 7 599 1.17
2012 $12,960 13 624 2.08
2013 $12,960 19 706 2.69
2014 $12,960 18 741 2.42

Source: Richard Stockton College, Office of Graduate Studies.
Stockton Foundation Scholarships

The scholarship program, made possible by both college funding and private donations to the
Stockton College Foundation, provides awards to outstanding freshmen, upperclassmen and
graduate students. Awards to upperclassmen and graduate students are determined by a
presidential-appointed Scholarship Selection Committee which includes representatives of the
faculty, administration, and Board of Directors of the Stockton College Foundation. Students
may apply to the Scholarship Program on an annual basis. Successful applicants exhibit high
academic achievement as well as leadership and service to the college and community. Award
recipients maintain a minimum grade point average of 3.0 and are fully matriculated
students. Twelve Foundation Scholarships are available to graduate students annually, and
include:

e The Achieve Physical Therapy & Fitness Scholarship: An award available to a qualified
applicant enrolled in the Doctoral Physical Therapy Program

¢ American Studies MA Study Abroad Award: Awards available to qualified students
participating in study tours through the American Studies Master of Arts program.

e Tara Jean Barker 06 DPT 08 Memorial Scholarship: An award available to qualified
graduate students within the Doctoral Physical Therapy Program.

e The Joseph Berkman, and Michael and Sarah Chipkin Holocaust/Genocide Studies
Award: Provides scholarships to matriculated students enrolled in the Masters Program
in Holocaust Genocide Studies.

e Dr. Richard E. Bjork Memorial Graduate Study Award: An award available to a qualified
applicant pursuing Graduate Studies work.

e Frances N. Christian Memorial Endowment Nursing Scholarship: An award available to a
qualified applicant with a minimum cumulative GPA of 3.5 and a demonstrated
commitment to the profession of nursing. This scholarship is available to
Undergraduate or Graduate Studies applicants.

e Melvin J. Levine Memorial Scholarship: An award available to a qualified student in
good academic standing.

e The Bea and Harry Ross Scholarship Endowment: An award available to a qualified
upperclass or graduate applicant.

e Dr. Jo Frances Stow Scholarship for Public Health: An award available to a qualified
undergraduate or graduate student pursuing a degree in the field of Public Health.
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e Master of Social Work (MSW) Scholarship: An award available to a qualified graduate
student majoring in Social Work.

e The Shanon Newberry Physical Therapy Scholarship Endowment: An award available to
a qualified applicant in his/her fifth or sixth year of study in the Doctorate in Physical
Therapy program.

e The Physical Therapy Faculty Scholarship Endowment: An award available to qualified
applicants in his/her final year of the Physical Therapy program who exhibit a
commitment to community service.

The Foundation also administers sixteen book awards which also span all graduate program
disciplines and offer up to several hundred dollars to defray the costs of education expenses
for coursework.

Tuition Discount

Some graduate students also benefit from negotiated tuition reductions. In 2010, for
example, Stockton’s Board of Trustees passed a resolution which went into effect in spring
2011 reducing the tuition rate for off-campus graduate programs in education which went into
effect in spring 2011. In their resolution, the Board noted that such programs “enhance the
knowledge and skills of those who teach pre-kindergarten through twelfth grade” and “are
offered in cooperation with area school districts, using facilities of the school districts, which
reduces the expense of the programs to the college.”

A similar resolution passed in 2014 based on the growing relationship between Stockton and
AtlantiCare, southeastern New Jersey’s leading health care provider. This past July, the
Board, noting a “special commitment to the offering of this program to AtlantiCare employees
as a means of enhancing its partnership with AtlantiCare and fulfilling the College’s mission of
providing educational programs that meet the needs of the south Jersey community,” voted
to approve “special arrangements [that] have been made with AtlantiCare for cohort groups
of members of its staff to participate in the College’s MBA program at a reduced, per-credit,
all inclusive, annual tuition charge.” The discount is 5 to 15 per cent based on the number of
students so enrolled and went into effect in spring 2013.

Need-based Financial Aid

The cost of education at Stockton remains affordable. Yet, some students may need financial
assistance while working towards their degree. Each year millions of dollars are allotted from
federal, state, and college sources to fill this need. Students wishing to apply for financial aid
from Stockton should file the application on the web at http://www.fafsa.ed.gov by the
priority filing deadline of March 1st (for fall term admission) or August 15th (for spring term
admission). Graduate students must be accepted to the College in a degree-seeking status to
qualify for financial aid. To qualify for financial assistance through federal aid programs, a
student must be matriculated and an American citizen or eligible non-citizen of the United
States.

10 Richard Stockton College Board of Trustees, “Resolution: Tuition Rate for Off-Campus Graduate
Programs in the School of Education,” December 8, 2010.
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Other Resources

Veterans benefits may be available if a graduate student is a veteran or currently in the
Reserves or National Guard. Children and spouses of veterans who are disabled or deceased as
a result of serving in the military may also be eligible for educational assistance.

Stockton also operates the “Free-to-Be Child Care Center” a full-facility, on-campus childcare
facility for children between the ages of 3 and5 for families within the Stockton community,
and offer preferred rates for the children of students. Scholarships are also available on a
semester basis to assist with the costs of on-campus child care.

What information is provided to students regarding employment opportunities upon degree
completion? Are any special student services provided to graduate/professional students
(e.g., career counseling/placement)? If so, please describe them.

Stockton’s Career Center provides students and alumni with the tools and resources they need
for success beyond graduation. Available graduate student services include assessment of
skills and interests, resume and cover letter writing workshops/critiques, mock interviews and
interview preparation, career exploration, and job search resources.

The Career Center publishes and updates both a Resume Guide and Cover Letter Guide, with
links to a variety of models for all fields represented in the graduate programs, and sponsors
an annual “Graduate School and Professional School Fair” each all for those looking to pursue
graduate studies. Over fifty graduate and professional school recruiters attend this event,
providing students with information about admission procedures, programs of study, financial
resources, and strategies to improve chances of acceptance.

For those exploring their first—or new—career options, the Career Center hosts both an
annual “Career and Internship Fair,” also in the fall, and—for those interested in careers in
education—a dedicated “Teacher Interview Days” program in the spring. The Career Center
also conduct bi-annual Career Panels focused on various fields or industries to help students
learn more about different worlds of work. Current information about available jobs is readily
available online via Stockton’s primary career management system, CareerConnect, a free
service that allows students to search for jobs and internships, post multiple resumes and
cover letters, maintain an online personal profile for career events.

In addition to special event, the Career Center offer ongoing support through mock interview
workshops, publishes and interview guide, and provides sample interview questions to help
students be able to best articulate their talents and experience. One of the most popular
recent programs is “Alumni Career Talent” (ACT) which pairs students interested in learning
about particular professions with Stockton alumni already proficient in those fields. Examples
of how mentors provide assistance have included: guidance on interviewing strategies;
workplace tours, job shadowing; job and internship references; and resume feedback. Nor
are such resources available only to graduate students or recent alumni. Stockton’s career
counselors are available for phone consultations for alumni who have relocated out of the
area.

Finally, in 2013, the School of Graduate Studies initiated the Graduate Research Symposium,
an educational and networking event that encourages interdisciplinary exchange and brings
together graduate students from the sciences and humanities to showcase their research.
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Prospective students, families, and members of the Stockton community are all invited to
attend. The inaugural December 2013 event included representatives from ten of Stockton’s
graduate programs, and featured both poster sessions from dozens of students’ research and
eight panel presentations. The following spring, the program included even more poster
presenters and three panels. Additional information about both of these events is available
at: http://intraweb.stockton.edu/eyos/page.cfm?sitelD=73&pagelD=323
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Institutional Characteristics of Graduate Education:
F. Academic Support Services

Specifically in regard to the library, what specialized library collections and services (e.g.,
databases, automated catalogues) are available to support graduate/professional education?
Please include a description of the number of volumes and periodicals directly ascribable to
graduate/professional education.

The Stockton College library opened in 1971 during the school’s first academic year. From the
outset, planners of the new facility emphasized its central role in the institution’s mission:
“The college recognizes the Library/Learning Resources Center as the very heart of the
educational process in an undergraduate college, and especially in a college like Stockton
which places great emphasis on individualized and auto-instructional techniques.”"

Since its inception the library has undergone four significant renovations, in 1990, 1995, 2006,
and most recently in 2014. The 1990 renovation established the Holocaust Resource Center,
one of the first hosted by a public college, as well as adding much needed space and
furnishings and an updated technology infrastructure to the main library. The 1995 remodel
moved the library to its current location in F-wing and more than doubled its size, while the
2006 renovation expanded the facility further still and opened an updated and redesigned
Holocaust Resource Center, adding collections management of audio and visual taped
recordings, an in-house publication series, and its own seminar space. It was at this time that
the facility was officially named the Richard E. Bjork Library in honor of the college’s
founding president.

The most recent renovation in 2014 has incorporated both exhibition space for a growing
number of graduate student projects—principally from the M.A. in American Studies—as well
as two revised faculty positions that underscore the institution’s commitment to both
community engagement and digital learning, Christy Goodnight, Library Outreach Librarian,
and Eric Jeitner, User Services Librarian. Most recently, the library launched, in partnership
with the Interdisciplinary Center for Hellenic Studies, the Constantelos Hellenic Collection
and Reading Room, dedicated on September 26, 2014. Dr. Constantelos is an expert in the
field of Byzantine history and a professor emeritus of History and Religious Studies at Stockton
College, where he has taught since 1970. The new facility houses 3,000 rare and important
works from Dr. Constantelos’ personal collection of research materials, a donation of a unique
and comprehensive private library. The room will be open to students, faculty and the
community and act as the statewide repository for the New Jersey Greek-American Oral
History Project.

Overall, the Bjork library contains more than 1,000,000 items, including books, reference
materials, periodicals, newspapers, microforms, media, computer software, archival
materials and government documents, as well as special book collections and archives which,
in addition to the Hellenic Collection, focus on New Jersey history and culture and the Pine
Barrens. It is also a depository for federal and state documents and the New Jersey Pinelands
Commission.

" David Pinto, “Library: Five-Year Academic Support Program Review” (2010-11) citing a Planning
Seminar Information Paper dated April 28, 1970, p. 1 (the five-year review is available online at:
http://intraweb.stockton.edu/eyos/middlestates/content/docs/Library_Program_Review1.pdf).
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The following table summarizes the range of library resources to which students have access:

Table 27: Richard E. Bjork Library Collections, as of July 1, 2014

RESOURCE CURRENT SCOPE
'BOOKS (PRINT AND ELECTRONIC) 255757

DATABASES (SUBSCRIPTIONS AND OPEN ACCESS) 187

JOURNALS AND SERIALS (90% AVAILABLE THROUGH E-ACCESS) 41,000

MICROFORMS 712,300

ARCHIVES AND MANUSCRIPTS (LINEAR FEET) 175

MAPS (HISTORIC AND CONTEMPORARY) 1,654

FILMS AND VIDEOS 13,716

Source: Richard Stockton College, Richard E. Bjork Library Annual Report, 2014.

The library continues to adapt to meet the demand for physical and virtual spaces conducive
to study and research forty years after its inception. In 2014, it redesigned its website to
simplify content, reorganize navigation, and ensure that the facility’s online resources and
digital databases were mobile friendly, and opened a Learning Commons designed specifically
to support students—especially graduate students—and encourage collaboration across campus
constituencies.' With strong administrative support and demonstrated ability to respond
effectively to graduate student needs, the library is prepared for the college’s transition to
university status.

Hours and Services

The library’s hours are based on student preferences with particular attention given to the
needs of graduate students in the selection of evening and weekend hours. During the fall
2013 term, the library is open 8:00am to midnight Monday through Thursday, 8:00AM to
5:00pm on Friday, 10:00am to 8:00pm on Saturday, and noon to midnight on Sunday.

Designed to enhance the library experience and facilitate the educational process, the
library’s services include circulation, collection development, interlibrary loan and reference
services; the availability of computers, printers, scanners, photocopiers and other
technological services; and the provision of facilities and spaces that are conducive to group
and individual work. The physical layout of the facility also includes two exhibitions spaces, a
smaller gallery in the library entryway and a much larger space located on the first floor near
the well-populated student computer access terminals. The latter was just renovated in
2014, and the former has hosted a variety of student-generated exhibitions, predominantly
through Stockton’s Center for South Jersey Culture and History utilizing MA in American
Studies students. Topics during the last two years, some of which also had companion
websites, have included New Jersey in nineteenth-century print, historic New Jersey maps
(https://blogs.stockton.edu/surveyingsj/), and regional African American cemeteries
(https://blogs.stockton.edu/bolingsettlement/).

12 For more information about the library website layout and features, visit:
http://library.stockton.edu/aboutthelibrary/home.
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The library also maintains a designated Electronic Classroom Lab (E-221). This classroom is
available for bibliographic instruction, individual research and classroom teaching by
appointment. E-221 is open for general use and group collaboration during the library's hours
of operation, except when reserved for instruction. E-221 is equipped with a lectern for
faculty use only that houses a state-of-the-art computer, a document camera and a computer
projection system. Because of scheduling conflicts, approximately 30 per cent of instruction
sessions are taught in computer labs outside of the library.

Information literary is central to the library’s mission, and as such the institution has added
or expanded several services to meet the specific needs of the colleges’ growing graduate
programs. The Library’s Instruction Program, for example, supports faculty efforts to help
their students achieve information literacy. The Association of College and Research Libraries
defines information literacy as a set of abilities requiring individuals to recognize when
information is needed and have the ability to locate, evaluate and effectively use the needed
information, and among the goals of the Instruction Program are to:

o Familiarize students, as they enter their field of study, with the particular resources in
their discipline.

o Help returning graduate students to achieve the necessary skills to effectively do the
work required of advanced study.

Faculty can also work with library liaisons to design a research seminar or workshop tailored
to meet their students’ pedagogical needs, which are available during day or evening hours.
Moreover, the library has established a Research Consulting program to permit in-depth
individual assistance, as well as a research strategies workbook, available in both print and
digital form.

Finally, the library has developed subject research guides for each program of the college.
These materials were produced by Library Liaisons who are subject specialists in programs
offered at Stockton, and offer comprehensive overviews of available materials to point
students and researchers to resources in the library and beyond. Guides are written to
support Stockton’s curriculum, and custom course guides may be developed upon faculty
request. In all, 56 guides are currently available, including one for each of Stockton’s 13
graduate programs.

What portion of the library’s budget goes to support graduate/professional programs? How
are acquisitions for these programs determined?

The amount spent to acquire print materials, media, journal subscriptions and databases in
FY 2014 was $1,079,380. The Library added 4,579 books and films; purchased access to over
3500 journals and 310,000 proprietary articles by extending coverage of its e-journal
packages; and subscribed to 3 new databases. Of the $1,079,380 materials budget, only
$35,167 (3.25%) was earmarked specifically for resources that support graduate programs.
Half of this amount was spent on periodical and database subscriptions and the other on
books and films. The remainder of the budget is spent on information resources that appeal
to broad constituencies, from freshman to faculty, and thus support all levels of curricula,
making portioning of the budget to graduate education almost impossible.
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In general, the Library develops collections at a level appropriate to the degree programs
offered. Decisions are made on an item-by-item basis. Because the College is committed to
providing a liberal arts education, the Library provides a representative selection of the
major works in all appropriate areas of knowledge. Generally, contemporary works of popular
fiction are not be emphasized because of their ephemeral nature.

Library Liaisons work with Stockton faculty to select materials for the Library’s collection.
Stockton's faculty members consult with Library Liaison assigned to particular programs to
determine which subjects or areas of interest could be bolstered through acquisitions.

The library liaisons for Stockton’s Graduate Programs include:

School of Arts and Humanities

School of Business

School of Education

School of General Studies

School of Health Sciences

School of Natural Science and Mathematics
School of Social and Behavioral Sciences

Gus Stamatopoulos:

Christy Goodnight:

Bill Bearden:

Martine Honigsberg:

David Lechner:

Martine Honigsberg, Jian Wang:
Joe Toth, Natalie Wadley:

What types of specialized library personnel are there to support graduate/professional
programs? Include vitae of full-time and part-time librarians.

As the chart below indicates, Library Liaisons have educational backgrounds that are broad
and deep. Collectively, this range of experience is applied cooperatively to address the needs
graduate students and faculty at Stockton, often with liaisons as a group sharing the
challenges particular research initiatives present and brainstorming responses accordingly.

Table 28: Training and Qualifications of Stockton Full-Time and Part-Time Library Personnel
Institution(s) Liaison Subjects

Subjects

Bill Bearden Associate MBA Business Admin. Fordham University Education
Director of MLS Library Science Rutgers University
Technical MA German Pennsylvania State
Services BA German, History | U.
Washington & Lee U.
Kerry Chang- Technical MLIS Library Science Pratt Institute Engineering

Fitzgibbon Services BA English Marycrest Inter. U. Geology Mathematics
Librarian Il AA Liberal Arts Ottumwa Heights Physics
Coll.
Christy Outreach MBA Business Admin. Philadelphia U. Accounting
Goodnight Librarian Il | MLS Library Science Drexel University Business
BA Russian Michigan State U. Computer Science

Hospitality/Tourism
Law
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Martine Electronic MLIS Library Science Florida State Univ. Biochemistry
Honigsberg Resources BA History Rutgers Biology
Coordinator Botany
Chemistry
Holocaust &
Genocide Studies
Jewish Studies
Eric Jeitner User MLS Library Science U. of Pittsburgh Art & Art History
Experience | MA Creative Writing | Temple University Communications
Librarian Ill | BA Film/Media Arts Temple University Dance
Literature
Music
Theater
David Lechner | Public MLS Library Science Emporia State U. Communication
Services MA German U. of Michigan Disorders
Librarian Il BA Linguistics Yale University Languages /
German Linguistics
Health/Holistic
Health Nursing
OoT/PT
Public Health
Gus Associate MLIS Library Science Pratt Institute Africana Studies
Stamatopoulos | Director of BA American Studies | Univ. of Maryland-BC | American Studies
Public Economics
Services History
Latin American &
Caribbean Studies
Philosophy & Religion
Women, Gender &
Sexuality
Stephanie Principal MLIS Library Science Drexel University Music
Sussmeier Library BA Music Thomas Edison State
Assistant College
Joe Toth Director of MLIS Library Science Southern Conn. St. Anthropology
Library JD Law u. Gerontology
Services MA English SUNY at Buffalo Psychology
BA English Michigan State U. Social Work
U. of Connecticut Sociology
Natalie Wadley | Library MLS Library Science Rutgers University Computational
Systems BS Biology Saint Peters College Science
Coordinator Criminal Justice
Political Science
Jianrong Wang | Technical MLS Library Science SUNY at Buffalo Energy
Services EdM TESOL SUNY at Buffalo Environmental
Librarian | BA English Language | Beijing 2" Foreign Science Marine

Languages Inst.

Science Sustainability

Source: Compiled by Joseph Toth, Director of Library Services, Richard Stockton College.
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Please provide evidence that the institution has support services in place at appropriate
levels for graduate/professional programs offered or planned (e.g., library collections,
databases, and automated catalogues; computer hardware, software, and networks;
specialized equipment and facilities; and specialized personnel such as librarians and
computer support staff).

Demand for library services has clearly increased. Major indicators (gate count, inter-library
loan statistics, and circulation figures) rose by 48 per cent between 2006 and 2011, the period
covering the library’s last five-year self-study; this far outstripped the college’s student body
expansion of 18 per cent those same years.'* On the one hand, such figures illustrate the
increasingly relevance of Stockton’s library to both its college and wider regional
communities. On the other hand, it demands that the institutional proactively evaluate its
services and staffing to ensure they meet current demands.

In 2005, 2008, 2011 and most recently in 2014 the Library administered the LibQUAL survey.
LibQUAL measures user perceptions of service quality in three dimensions: Affect of Service,
Information Control, and Library as Place. For each item, users indicate their minimum
service level, desired service level, and perceived service performance. The survey contains
additional items that address information literacy outcomes, library use, and general
satisfaction. An open-ended comments box provides an opportunity to collect qualitative
information. '* Participants also have the option to select five additional local questions to
add to their survey, and in 2011 Stockton elected to have those items focus on graduate
program resources, as these have been one area of significant growth within the college in
the last ten years.

The overall comparison between surveys demonstrates that while satisfaction with library
services rose, so did expectations of students and faculty, particularly among graduate
students. The library took the following steps as a result of the survey and subsequent
graduate focus group sessions:

e A staff line was moved to circulation to allow for more flexible scheduling. (2011)

¢ Inter-library loan was revamped to allow for faster electronic delivery of articles. In
addition staff will photocopy items from our library for graduate students who live
over an hour away. (2011)

e Quiet study areas were increased. (2014)

e Chat and e-mail reference were piloted & LibGuides created to make navigating
library resources easier. (2011)

e The Learning Commons was established to facilitate group study and to expand
computer and tutoring services. (2014)

In general, the Library offers graduate students access to a robust collection of information
resources facilitated by a federated search portal that unites the Library’s print collection,
database subscriptions, and the contents of OCLC’s WorldCat, allowing researchers to
discover many more resources than the library has on hand. Expedited inter-library loan
services allow for quick delivery of materials needed. In the next several years, the library

13 David Pinto, “Library: Five-Year Academic Support Program Review,” 2010-11 (available online at:
http://intraweb.stockton.edu/eyos/middlestates/content/docs/Library_Program_Review1.pdf).

4 For more information about the LibQual Survey program, see: https://www.libqual.org/home.
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will enter into a union catalog arrangement with Rutgers and several other New Jersey
academic libraries. Essentially, this cooperative leverages the library holdings of all its
participants, increasing ten-fold the number of volumes to which a Stockton graduate student
has access.

Stockton also supports the needs of graduate student through a variety of academic and
student support services including:

Academic Advising: responsible for assisting all students on matters of curriculum, academic
information, choosing a degree, advising resources, and using Stockton’s online degree
evaluation of progress towards completion.

Academic Tutoring Centers: dedicated to helping students with writing and mathematics in
courses that span all the academic disciplines of the college.

Career Center: ensuring that all students have the knowledge, skills and experiences needed
to start a successful career. The Center combines a wealth of information about career
planning, decision making and job searching.

Computer Services: offers facilities at Stockton that are designed to provide students with the
appropriate resources to support their educational experience. The computer labs are
equipped with state-of-the-art equipment and provide a wide-range of software packages.
Computer Services also deals with all the digital technology across the College (internet, wi-
fi, hardware, software, and telecommunication services.

Continuing Studies: offers a wide variety of CE-approved continuing professional education
workshops and seminars for post-graduate professionals, including accountants; addictions
treatment and prevention professionals; gerontologists; licensed professional counselors;
marital and family therapists; nurses; occupational physical therapy professionals; public
health professionals; social workers; speech pathologists and audiologists; and others.
Continuing Studies offers seminars, workshops, executive courses, certificate programs,
customized courses and conferences to a wide variety of industries and non-profit
organizations.

E-Learning: this office provides institution-wide leadership in the development and delivery of
technology enhanced programs. The goal is to enable a rich learning environment that will
afford students the intellectual tools and content mastery they need in order to advance their
professional growth and foster a habit of lifelong learning.

Global Engagement: focuses on preparing Stockton students for changing circumstances in a
multicultural and interdependent world. By serving as the gateway for cross-cultural learning
we enrich the Richard Stockton College community and educational environment. The office
also is involved in marketing and recruiting international students to the college for entrance
into degree programs at all levels.

Grants Office: supports faculty and student members of the Stockton community in their
scholarly research and creative activities. The office provides a full range of services such as
communication grant availability information, guidance on writing grants and control of grant
monies. The office is also the home of the Institutional Review Board which monitors ethical
practices in research.
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Internships: are available in graduate programs as appropriate to the subject matter and
need for field experience, clinical experience and/or workforce skills development.

Wellness Center: provides health services, counseling services, support for physical and
learning disabilities, an alcohol and a drug education program.
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Institutional Characteristics of Graduate Education:
G. Public Service

Indicate to what extent the college is currently involved in public service and provide
examples pertinent to graduate education. Does the college have plans to expand public
service activities? If so, please describe these plans.

Stockton provides multiple opportunities for students to engage in public service activities on
and off campus all year round. In 2003, Stockton founded its Day of Service. This event, held
the first week in September, encourages students, faculty and staff members to join with
local community service agencies. Twenty-five such partnerships took place this fall and
brought together over 500 volunteers for initiatives that ranged from the ACUA Environmental
Park Clean-up and AHEART Kids Fun Day, both in Egg Harbor Township, to work in Covenant
House, which provides assistance to homeless children and teenagers in Atlantic City and
Trenton, and Water Watch/Energy Corps, a now fifteen-year-old student initiative
coordinated between Stockton, AmeriCorps, and NJPIRG.

A second Day of Service, began in 2004, occurs the third week of January to commemorate
Martin Luther King’s birthday. Called Stockton MLK Day, this event is larger still with
between 800 and 900 participants annually and, its own twenty-five service initiatives in four
New Jersey cities—Atlantic City, Hammonton, Manahawkin, and Woodbine. Projects spanned
the arts, humanities, and environmental studies, including: AC Revive, a housing restoration
initiative in Brigantine working to mitigate the remaining effects of Hurricane Sandy; the
Hammonton Walking Plan Clean-Up, a trash removal project that ran from Bellevue to the
train station; Superstorm Sandy Oral History Project, an ongoing effort to videotape memories
of the fall of 2012; and the Eagle Theatre Reorganization, which involved students, faculty,
and volunteers working behind the scenes in this early-twentieth-century institution—one of
New Jersey’s silent theaters founded in 1914—to organize supplies, and move props and
production materials in preparation for this year’s performance season."

Indeed, the range and number of Stockton’s public service partnerships has grown sufficiently
large over the last eleven years that in 2013 Stockton’s Office of Service Learning launched
“Make a Difference Day,” held on October 26 as part of the nation’s largest day of service.
More than 100 Stockton students participated. At the Food Bank, students joined other
community volunteers and contributed to packaging 5,000 boxes with Thanksgiving food
items, which were delivered along with turkeys to families in need over the holiday.
Volunteers who went to the Salem United Methodist Church in Pleasantville helped to host the
Eastern Service Workers Association (ESWA) Halloween Party and Fundraiser Benefit. The
Alpha Lambda Delta (ALD) Honors Fraternity decorated for the party and donated costumes
for underprivileged children. And in the MS in Nursing Program Drs. Ann Walker and Mary
Padden, both professors in Stockton’s School of Health Sciences, worked with nursing students
to promote healthy eating at the Boys and Girls Club. Plans are already underway for the
2014 event.

> Numbers of participants in both Stockton’s Day of Service and MLK Day provided by the Richard
Stockton College Office of Student Learning. A list of participating organizations and events for Day of
Service 2014 is available at http://intraweb.stockton.edu/eyos/page.cfm?sitelD=113&pagelD=61, and
for Stockton MLK Day 2014 at http://intraweb.stockton.edu/eyos/page.cfm?sitelD=113&pagelD=54.
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As a results of these initiatives, and many more detailed below, the Carnegie Foundation for
the Advancement of Teaching selected Stockton for its prestigious Community Engagement
Classification in 2011. The foundation, best known for its classifications based on curricular
and research mission, began its relatively new Civic Engagement Classification in 2006. It uses
an elective process in which colleges and universities apply and submit evidence that they
have met the organization’s criteria for selection. More than 300 institutions applied this
year. Stockton was among the 115 selected nationwide as “Community Engaged Institutions.”

Stockton Centers and Institutes

Beyond pan-college public service events, Stockton has a number of centers and programs
that meet specified needs in nearby communities.

The Stockton Center for Community Engagement (SCCE) was established to promote the
ideals of public service and social responsibility by fostering community-based experiential
learning and civic engagement for students, faculty and staff. It facilitates training, research
and educational enrichment through collaborative efforts with campus groups, as well as
local, state and regional community organizations and government agencies, and cultivates
connections between scholarship and the public interest. SCCE works with several other
campus centers and divisions to seek out new public service opportunities, and create viable,
lasting programs.

Some initiatives build on the college’s strong partnerships with area school systems. The
Stockton Center for Economic and Financial Literacy (SCEFL), for example, houses the
southern regional office of the New Jersey Coalition for Financial Education (NJCFE), and
promotes economic and financial literacy among teachers and students in the New Jersey
schools. While its primary mission is to assist K-12 teachers with content and best practices in
pedagogy to enhance learning, the center recognizes that students reside in households and
households shape communities, so economic and financial literacy is an objective for people
of all ages. Financial capabilities—the ability to provision for oneself, one’s household, and
one’s community—is crucial to local, state, and national business and economic development
and sustainability.

Likewise, the Stockton Center for Community Schools, began in 2008 as a partnership
between the college and the Atlantic City School District, has been formally recognized by an
Atlantic City Board of Education resolution. The 7,500 student district is an ideal setting for a
series of pilot projects including academic enrichment, yoga, tennis, school nurse support,
school beautification and more recently, food recycling and meal distribution through The
Campus Kitchens Project, a nationwide program involving over 26 colleges and

universities. Since 2010, Stockton’s Campus Kitchen at Atlantic City has recovered over
14,000 pounds of food and served over 12,000 meals to families in need in Atlantic City and
Pleasantville, New Jersey. The pilot strategy approach has allowed multiple projects to run
simultaneously in order to determine what works best for the community, and has produced
new college courses for structured service learning opportunities within the district,
strengthened relationships between the college the school district, generated over twenty
community partners, and provided a structure for long-term planning and integration using
the university assisted community school and action research models.

The Southern Regional Institute/Educational Technology Training Centers (SRI/ETTC) also
bolsters Stockton’s regional school affiliations by providing professional development
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opportunities for preK-12 educators, technology coordinators, school administrators, and
other professionals who offer support services to schools. The overall goal of the SRl is to
improve student academic achievement, organization effectiveness, employee performance,
and user satisfaction. The ETTC’s goal is to offer technology training and technology services
to school districts to enhance the education available to students through the creative use of
educational technologies in the classroom. Together, the SRI/ETTC consortium includes school
districts and other regional organizations in Atlantic, Camden, Cumberland, Cape May, Ocean
and Burlington counties, representing approximately 90,000 PreK-12 students and more than
24,000 educators.

Other programs focus on specific local constituencies. The Stockton Center on Successful
Aging (SCOSA) promotes education, research, and services to respond to local, regional, and
statewide needs related to population aging. The Center’s core mission is to encourage older
residents to “age successfully” through vital involvements and engagement in their
community. It holds a range of programs annually on Stockton’s main campus, satellite
campuses, and local senior and community centers that range from opportunities for creative
expression, financial and life planning, and health services. SCOSA also offers a variety of
continuing education opportunities for professionals, often in collaboration with Stockton’s
Division of Continuing Studies and The Health Center at Galloway and Genesis Healthcare.
These seminars, designed for professionals, para-professionals, and other caregivers who work
with older adults, are free of charge and, upon completion, participants receive continuing
education credits for Social Workers, Marriage and Family Therapists, and Licensed
Professional Counselors.

The Center for South Jersey History and Culture helps foster awareness within local
communities of the rich cultural and historical heritage of Southern New Jersey, to promote
the study of this heritage, especially among area students, and to produce publishable
materials that provide a deepened understanding of this heritage. To this end, the SJCHC is
currently working on several projects, recently including the republication of two early
histories of Camden and Atlantic City, an exhibition on South Jersey poetry, and a newsletter.

Stockton’s Holocaust Resource Center maintains an active public outreach agenda to fulfill its
mission: to commemorate the Holocaust and develop sensitivity and understanding by
combating anti-semitism, racism, hatred and oppression; memorialize the victims of the
Holocaust and pay tribute to the survivors, liberators, and eyewitnesses; focus on the study of
the Holocaust by fostering academic research and by serving as a repository for Holocaust
materials including oral histories. It does so by sponsoring awareness programs and exhibits,
by providing workshops and seminars to train those teaching the Holocaust, and by making
available printed and audio-visual material to students, educators, and scholars, and
promoting greater awareness of the Holocaust to the general public through special activities
such as symposia and lectures.

Stockton’s Coastal Research Center (CRC) originated in 1981 to assist local municipalities with
coastal environmental issues related to recurring storm damage and shoreline retreat. Since
then the CRC has been working on shoreline monitoring and assessment programs with the
State of New Jersey and several municipalities in New Jersey. The CRC has also been a
resource for geotechnical data working on numerous projects with Federal, State and
municipal governments. With over twenty years of experience the CRC has grown into an
exemplary organization known for coastal zone management. Examples of this center’s
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ongoing and sustained investment in the region include its state-wide beach dune assessment
project, coastal flood hazard outreach, New Jersey waterways sediment research, and its
recent shellfish habitat sustainability study.

The Marine Science and Environmental Field Station is a facility of Stockton’s School of
Natural Sciences and Mathematics (NAMS). The Field Station is used as a teaching and
research destination for numerous NAMS academic programs, including the marine

science program, as well as biology, environmental studies, geology, and the Professional
Science Master’s program. This past summer, the Field Station was invited to contribute

to the RJ Walker Shipwreck Mapping Project. Stockton staff and students, in partnership with
Vince Capone of Black Laser Learning, collected side scan, multi-beam and ROV video records
to provide baseline data to the NJ Historical Diver's Association for on-the-bottom

mapping dives of this historic shipwreck site in mid-August.’® Stockton faculty and students
also participated in a joint project between the Field Station and the NJ Department of
Environmental Protection Division of Fish and Wildlife’s Bureau of Shellfisheries to collect
data about the Mullica River-Great Bay Estuary’s oyster population and determine possible
sites with the greatest restoration potential to enhance oyster reefs. The Bureau of
Shellfisheries awarded $9,000 to Stockton’s Field Station to cover the project costs and to pay
student interns to collect the data. The overall goal of the initiative is to establish a long-
term program to monitor the seasonal settlement of young oysters, known as spat, in the
Mullica River-Great Bay system.

The Center for Public Safety and Security is an academic initiative in partnership with the
state’s public safety and security sectors, and provides training, consulting and resources.
Both undergraduate and graduate students are permitted to join certain training programs at
no cost. Fourteen courses and workshops are scheduled for fall 2014, and range from
“Certificate in Financial Crimes Investigations” and the “Violence Prevention Crisis Planning
Certificate Program,” to “Executive Leadership for Fire Safety Officers.”

Service in the Graduate Curriculum

The National Service-Learning Clearinghouse defines service learning as: “a teaching and
learning strategy integrating meaningful service with academic study and reflective practice
to enrich learning, build civic engagement, and strengthen communities.” Stockton’s Office
of Service Learning (OSL) serves as the principal organizer of the college’s days of service. It
also sponsors, among their many programs, an annual Community Engagement Award program
to recognize campus and community organizations that have excelled in public outreach, and
hosts a two-day “Get Involved Fair” that highlights both Stockton initiatives and area
institutions meeting local needs. Two years ago, OSL initiated an Activist in Residence
Program (AIR) to bring a community voice to campus. The 2013-14 AIR was Erin O’Hanlon, a
Stockton graduate who is coordinator of community initiatives at The Women's Center of
Atlantic County. This year, Stockton is hosting Rona Whitehead, formerly with the Girl Scouts
of America, who brings with her experience in curriculum development, program

16 For more information about the RJ Walker Shipwreck Mapping Project, see:
https://www.facebook.com/robertjwalkershipwreck.
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implementation, volunteer management, and facilitating workshops. She also has extensive
experience in managing an awards program that met national standards.

As importantly for this petition, the OSL assists students interested in service learning for
academic credit, as well as faculty seeking to build such activities into their teaching at both
undergraduate and graduate levels. The OSL’s 2014 annual report describes the 89 courses
that incorporated service learning as a critical component of their curriculum during the
2013-14 academic year."” Examples that highlight such opportunities for graduate students
included:

AMST 5031: Museum Studies: Special Topics

(Michelle McDonald, Associate Professor of History and American Studies, and Robert Gregg,
Dean, School of General Studies)

Students were introduced to the history of museums and the field of public history, and
examined issues of theory and practice as they relate to development and use of museum
collections, education and public programming, exhibition development, research, and
evaluation. Students conducted research, created panels to evoke dialogue and participated
in an interactive tabling experience that educated the college campus on civil rights activism
in South Jersey during the 1960s in collaboration with the African American Heritage Museum
of Southern New Jersey.

OCTH 5150: Occupational Therapy in Mental Health

(Vicky Schindler, Associate Professor of Occupational Therapy)

A presentation of the theories, principles, evaluations and interventions that are used in the
practice of occupational therapy with mental health populations. Information was presented
in a lecture-seminar format and included experiences in developing program proposals and
intervention plans for a variety of mental health conditions and treatment settings. More
specifically, occupational therapy graduate students engaged in service-learning by
developing and providing group interventions for individuals diagnosed with severe and
persistent mental illness at the Mental Health Association and Taylor Care Adult Behavioral
Health. After participating in this course all students continue to work with the Bridge
Program, a supported education program for individuals with learning and mental health
challenges.

OCTH 6160: Research Seminar & OCTH 6161: Research Synthesis Project

(Vicky Schindler, Associate Professor of Occupational Therapy)

These courses addressed development and implementation of the research process/project,
which is intended to contribute to the knowledge base of the profession as well as to
graduates students’ skill in understanding, planning, and implementing clinically relevant
research. Students learn the research process, locate and critique relevant literature,
develop a research proposal, and collect data through a service-learning research project.
Then during the second semester, students finalize the implementation of the research
project which is intended to contribute to the knowledge base of the profession as well as to
the student’s skill in understanding, planning, and implementing clinically relevant research.
Students learn basic SPSS, analyze data, and prepare a scholarly presentation of their work.

7 The full 2013-14 Office of Service Learning Annual Report is available online at:
http://intraweb.stockton.edu/eyos/servicelearning/content/docs/Annual%20Reflection%202013-
2014.pdf.
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The service-learning experience of mentoring is incorporated through several assighments
(e.g., treatment plans, progress reports, professional behavior assessments, etc.) in addition
to working with on and off campus community partners (e.g., working with the Office of
Student Development on hosting leadership workshops for student leaders and The Arc of
Atlantic County in assisting in Saturday morning programs with special needs) .

CRIM 5508: Crisis, Emergency & Disaster Management

(Jessica Bonnan-White, Assistant Professor of Criminal Justice)

Prevention and responses to crises were discussed in the context of history and covered
policies and procedures developed for prevention of and response to natural disasters,
human-made disasters and terrorist attacks. This course included information about all
aspects of critical infrastructure -public and private. Roles of public agencies, such as the
Federal Emergency Management Assistance office, the Centers for Disease Control and local
Offices of Emergency Management, were also identified. Students partnered with the

Red Cross and Atlantic County Office of Emergency Management (OEM) on county-wide
emergency preparedness campaigns.

SOWK 5520: Spanish Language for Social Work

(Merydawilda Colon, Interim Executive Director of Stockton Center for Community
Engagement & Professor of Social Work)

This elective course explores the importance of Spanish language acquisition for social work,
an important concern as the immigration of Latinos increases their population in the United
States, and deploys the Standards for Foreign Language Learning (1999) for communication,
cultures, connections, comparisons, and communities. These standards call for students to
gain experience in communicating in a foreign language (Communication), to acquire
knowledge and understanding of another culture (Cultures), to be able to use the foreign
language to reinforce their understanding of other disciplines (Connections), and to learn
something about the nature of language and culture by comparing their own language and
culture (Comparisons) to that of participating communities (Communities). Students practice
verbal skills in class activities and through fieldwork in placements that serve Spanish-
speaking clients. Particular emphasis is placed on cultural aspects and professional
terminology related to rendering effective social services, and include such topics as: initial
contact and assessment, mental health, HIV and other sexually transmitted diseases,
addictions, and family and personal relationships.

While the School of Education did not offer a specific service learning course this year, many
partnerships have flourished from the innovative opportunities. School of Education Alumnus,
Galloway Public School Teacher and winner of the 2011 “Great American Teach Off,” Terry
Dougherty, has worked closely with making sure she commits her service back to her college
community. They are Heroes Too is a free tutoring military program for school children of
whose parents are serving in the military. Heroes is offered during the summer and hosted on
campus by utilizing current Stockton Education Students as volunteer tutors. '

Plans to Expand Service Activities—Stockton’s Satellite Campuses
Several initiatives, some outgrowths of courses described above, will continue into next year

and beyond. In the MA in Social Work, for example, 68 students will contribute 31,300 hours
of community-based work this coming year. Since 2008, the MSW program has been based in

'8 Click here for the link to the CBS KYW News 3 story about They are Heroes Too:
http://philadelphia.cbslocal.com/2012/09/11/brotherly-love-teacher-helps-military-children/.
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Stockton’s satellite campus in Atlantic City, the Carnegie Center. This location affords
students proximity to a variety of internship opportunities, an integral part of this Master’s
program, at various Atlantic City agencies, including Atlantic Behavioral Health, Atlantic
County Government, the John Brooks Recovery Center, Covenant House, South Jersey AIDS
Alliance in Atlantic City, and Eastern Pines Convalescent Center.

Kramer Hall, Stockton’s educational center in Hammonton, New Jersey, is also expanding
both its graduate student courses and public initiatives. Of the thirteen classes offered in fall
2014, eight (or 62 per cent) are graduate classes, four in Communication Disorders and
another four in Education. Topics range from “Communication Disorders in Culturally and
Linguistically Diverse Populations” to “Principles of Supervision and Evaluation in Instruction.”
Stockton’s Continuing Studies programs also operate in Hammonton, with two courses on
medical administrative assistance and billing and coding scheduled for spring 2015. In
addition to curricular activity, Kramer Hall serves as a community center, hosting a variety of
special events including lectures, music and dance performances, public theater, family and
senior workshops and seminars, and student and professional art exhibitions—this last in a
first-floor gallery space. Six events are already scheduled for the coming academic year,
including three in conjunction with Stockton’s Center on Successful Aging (SCOSA), “Time to
Tell: A Creative Non-Fiction Workshop,” “Time to Create Art: A Mixed Media Creative
Workshop,” and “Let’s Draw and Paint: An Introduction to Watercolor Technique.”

Stockton’s Manahawkin Instructional Site, which opened in fall 2012 and is a quarter mile
from New Jersey marshland and ten minutes from Long Beach Island, has been a center of
maritime science that benefits both undergraduate Marine Science and Professional Science
Master’s in Environmental Science students. Two courses, “Science of Forecasting Waves”
and “Ocean Planet: Where the River Meets the Sea,” are taught exclusively at this site to take
advantage of local biogeography. Students research the migratory patterns of shorebirds and
terrapin turtles, as well as the impact of human traffic and sea grass on coastal erosion. This
year students will participate in a re-vegetation project to establish an underground root
system designed to stabilize shore environments by holding sand in place. These initiatives
have required working closely with both the Jacques Cousteau National Estuarine Research
Reserve and the Alliance for a Living Ocean, a non-profit organization based in Ship Bottom
New Jersey.

Stockton’s satellite campuses are investments in south Jersey communities. As they continue
to develop and expand, so too will the college’s already strong pledge to support public
service, produce engaged students, and encourage committed faculty actively seeking out
opportunities to infuse classroom teaching with real-life, local applications that provide
students not only with academic credentials but also with meaningful real-world experiences
that make them better graduates and better citizens once they leave our campus.
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Appendix A: Board Resolution

WHEREAS,

WHEREAS,

WHEREAS,

WHEREAS,

WHEREAS,

RESOLVED,

THE RICHARD STOCKTON COLLEGE
BOARD OF TRUSTEES

CHANGE IN STATUS AND NAME TO UNIVERSITY
RESOLUTION

in March 2012 the Richard Stockton College of New Jersey College successfully
completed its Middle States reaccreditation, at which time the visiting review
team questioned whether the College had considered applying to the Secretary
of Higher Education for university status and name change; and

between September 2012 and January 2014 the Faculty Senate formed a Task
Force to conduct research, surveyed internal and external communities, and held
town hall meetings, which resulted in a report that included a recommendation
to the College’s president that a Pan-College Task Force be formed to further
study the matter; and

Upon the recommendation of the Faculty Taskforce, the President appointed a
Pan-College Taskforce comprised of faculty, staff, students, union
representatives, alumni, board of trustee and foundation board members, and
community representatives, charged with further researching how and why
colleges sought university status and its impact on the institution, including
faculty tenure and promotion; and

the Stockton Student Senate also conducted a survey in April 2014 of the student
body, with findings which showed overwhelming support for a change in status
and name to university; and

the Pan-College Taskforce found that through its thorough research, literature
review, and careful review of the New Jersey State statue, that Richard Stockton
College had met the criteria for university status for the past five years and that
the compelling rationale for the change would clearly and accurately reflect the
institution’s current classification and status and as a comprehensive university,
thus recommending to the President that the College pursue a change in status
and a name change to university; now therefore be it

that the Board of Trustees of The Richard Stockton College of New Jersey accepts
the findings of the Pan-College Taskforce and the recommendation of the
president, which reaffirms Stockton’s institutional mission, including graduate
studies, an authorizes the College to pursue a change in status and name to
Stockton University. Furthermore, the board of trustees charges the President to
move forward with submission of a petition to the Secretary of Higher Education,
State of New Jersey.

Approved by Board of Trustees on September 17, 2014
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Appendix B: Task Force Reports

See attached:

o Final Report, Faculty Senate Task Force on University Status, January 2013

¢ Final Report, Pan-College Task Force on University Status, August 2014
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History of the Task Force

In March 2012, Richard Stockton College successfully completed its Middle States re-
accreditation. The Middle States Association of Colleges and Schools (MSA), established in
1887, is a nonprofit, non-governmental organization dedicated to educational improvement
through evaluation. During this process, external reviewers highlighted Stockton’s emphasis on
teaching, commitment to student learning, and support of creative, inter-disciplinary work.
Indeed, the college’s overall health and growth—at both the undergraduate and graduate
levels—prompted evaluators to ask whether Stockton had considered applying to the state for
re-classification from a public liberal arts college to a comprehensive university.

In September 2012, Michael Frank, Professor of Psychology and Senate President, brought this
guestion to the Faculty Senate, which formed a Task Force to collect and synthesize feedback
from various college communities. Nomination for Task Force members was campus-wide, and
intended to ensure representation from different college schools and participation by senior,
mid-career, and junior faculty members. The final composition included seven faculty members
and three deans:

Christine Tartaro (SOBL, Co-Chair)
Michelle McDonald (ARHU, Co-Chair)
Helen Duo Wei (BUSN)

Michael Hozik (NAMS)

Kim Lebak (EDUC)

Robert Marsico (HEALTH)

Mary Padden (HEALTH)

Robert Gregg (Dean, GENS)
Claudine Keenan (Dean, EDUC)
Lewis Leitner (Dean, GRAD STUDIES)

Between September 2012 and January

2014, the Task Force conducted and posted

background research, launched surveys to

key constituencies with links to the background research, drafted accompanying reports, held a
series of town hall meetings during the spring of 2013, offered a preliminary report at the 2013
Fall Faculty Conference, organized subsequent school-specific meetings throughout the fall of
2013, and compiled this final report for the Faculty Senate. Throughout this process, the Task
Force has seen its role as one of information gathering, not advocacy. What appears below is
what we have been able to collect to the best of our ability for discussion and debate.




Definition of a Comprehensive University

New Jersey implemented the comprehensive-university application process in 1993. So far, ten
institutions have elected to apply.’ To qualify as a comprehensive university, an institution must
meet two sets of qualifications: 1) national standards as a Master's college or university
according to the Carnegie Classification of Institutions of Higher Education (this is already
Stockton’s Carnegie classification); and 2) New Jersey’s eligibility criteria for a comprehensive
university; the latter must have been met for at least five years, and include:

e A broad range of undergraduate degree programs as well as graduate studies leading to
masters' degrees in at least 3 areas (Stockton currently has 14 graduate programs);

e Graduate students who demonstrate superior achievement beyond the undergraduate
level;

e Faculty whose competence is known beyond the institution; and

e Resources to support graduate education, including laboratory facilities, library support,
and financial support for graduate student and faculty research.

Online Surveys: Spring 2013

Number of Online Survey Participants

1400 The Task Force drafted four online

1200 surveys to assess reaction to a
potential reclassification of Stockton
from college to comprehensive

800 university. Faculty and Staff surveys
launched in January 2013, and Student

1000

600
and Alumni surveys were distributed
400 the following month. Two additional
200 - abbreviated surveys were circulated at
o :. | . | - | | spring 2013 Open House events for

rospective students and their parents.
Faculty  Faculty Staff Student  Alumni P I P b | P q
(March)  (Dec.) Full reports were subsequently poste

on the Task Force website:

http://loki.stockton.edu/~assembly/committees{lniv statugfindex.html

The initial Faculty Survey received 248 responses, a robust number, considering there were 282
full-time faculty and 270 part-time faculty members at the time of the survey. Moreover,
respondents represented a diverse range in terms of number of years at the college.

" Montclair State University was the first, followed by Rider, Monmouth, Rowan, William Paterson, Kean, Georgian
Court, Fairleigh Dickinson, and Jersey City Universities. St. Peters University was the most recent school to do so,
completing the process in 2012. Note: In 2013, Rowan reclassified from a comprehensive to a research university,
leaving nine current comprehensive universities in New Jersey. In addition to Stockton, New Jersey State colleges
who have not sought university status include The College of New Jersey and Ramapo College.
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The Staff Survey was smaller, 135 responses, but again, offered broad inclusion in terms of
years of employment. Nearly all respondents (94.1 percent) were full-time staff members.
Respondents were asked to consider the impact of becoming a comprehensive university on a
variety of factors: 1) the institution’s reputation; 2) student recruitment; 3) finances; 4)
education and curriculum; and, for faculty, 5) research.

Both faculty and staff perceptions of the impact of comprehensive university status on
reputation were very positive (staff at 87.2 percent slightly higher than faculty at 75.1 percent).
This survey asked respondents to consider whether they believed such a change would
influence institutional standing throughout the state, relative competitiveness with sister
colleges, ability to recruit faculty and students, and the perception of current students, alumni,
and community partners. Because the impact on reputation was rated highly, it was not
surprising that responses to questions about student recruitment were likewise somewhat
positive to very positive on both surveys. It should be noted, however, that to the extent the
Task Force was able to collect data, colleges that had transitioned to comprehensive
universities experienced no sustained change in student recruitment. John lacovelli, Stockton’s
Dean of Enrollment Management, noted that the only impact on recruiting that he was aware
of was for the Pennsylvania state colleges when they transitioned, and that was short-lived.?

Perception was more divided on the question of
funding. While most faculty thought there might Overall, 59% of surveyed faculty and

be positive benefits for fundraising outside the 70% of staff indicated high support (or
college (both for individual faculty members at 61 between 7 and 10 on a scale of 1-10)

ercent and the institution as a whole, at 63 o
P , for a status transition, another 13%
percent), there was more ambivalence or

0
confusion. There were many “l don’t know” and 21% offered moderate support

responses on the effect of such a change on state respectively, while 28% of faculty and
funding at 34.3 percent and internal budget 9% of staff reported low support.
allocations at 25.2 percent.

Student survey responses on the question of comprehensive university status were stronger
still. Just over 1,200 students completed the online survey and students of all levels—freshman
through seniors and graduate students—were well-represented. Nearly 60 percent of
respondents were transfer students.

Students had the highest rankings about the potential impact on institutional reputation and
status as well as student recruitment (averaging 4.28 to 4.5 out of 5 in this section of the
survey). They also had favorable perceptions of its impact on education and curriculum;
overall, 75 percent indicated high support for transitioning to comprehensive university status,
and another 12 percent moderate support of pursuing application.

2 Pennsylvania state colleges transitioned simultaneously by state mandate in 1983.




OVERALL RANKING ON TRANSITION TO UNIVERSITY STATUS

(On a scale of 1 to 10, 1 being completely against transition and 10 being completely for transition)

Faculty (March 2013) Faculty (Dec. 2013)  Staff Student Alumni
# of Responses: 248 162 135 1,206 660
Response
1 16 18 7 54 33
2 12 11 1 31 18
3 16 10 3 33 12
4 11 6 1 41 23
5 16 17 15 79 38
6 10 7 10 64 28
7 19 6 13 106 41
8 20 14 22 120 84
9 22 15 13 125 72
10 63 54 39 553 311
Did not Answer 43 4 11 - -
There were some student concerns; these focused on the potential impact on class size and
parking and spoke to a misunderstanding that becoming a comprehensive university would -
necessarily result in a larger student body. Some students also expressed apprehension about =
tuition increases; all of these considerations were addressed at two Student Town Hall =
Meetings in April 2013. S
S

The abbreviated surveys of prospective students and parents were more focused, asking both
groups to indicate on a scale of very positive to very negative (or “l don’t know”) what impact
transitioning to a comprehensive university would have on Stockton, whether such

reclassification would make the institution more attractive to students, and how it might

influence future employability. A total of 493 prospective students and 120 of their parents
participated in this survey. Of these, more than 75 percent of the students believed that such a

transition would be somewhat positive or very positive (roughly equal between these two

categories). Parents’ perceptions were even higher; 20 percent thought the move would be
somewhat positive and another 60 percent thought it would be very positive. Such ratios held
for the rest of the survey, parents remaining somewhat more optimistic than students. While
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66 percent of surveyed students thought a reclassification would make it more likely they
would apply, for example, 72.5 percent of parents believed it would make Stockton more
competitive. Also, 75 percent of students thought it would positively benefit employability,
while 81 percent of parents thought it would do so. Admittedly, these groups, along with the
public survey poll, did not have access to the background information provided by the Task
Force to various college communities before their online surveys, nor did they have recourse to
Town Hall or School Meetings for further clarification and discussion.

The faculty survey asked two additional sets of questions about how such an institutional
change might shape undergraduate and graduate teaching, and here too there was a varied
response. Scores were more favorable for such a transition’s impact on professional studies
(56.5 percent) and the library’s ability to serve students (43.1 percent), but were lower for the
impact on institutional commitment to general studies (38 percent) and particularly for the
liberal arts (36.5 percent).

Finally, faculty respondents were asked what such a move might mean for research
expectations for promotion and tenure. This was among the most surprising set of results. A
significant number of respondents, indeed well over the majority, believed that becoming a
comprehensive university would increase research expectations a bit (34.7 percent) or a lot
(38.9 percent).

Town Hall Meetings: Spring 2013

As New Jersey standards for a comprehensive university would neither necessitate changes to
the curriculum nor require more rigorous research expectations for faculty, the Task Force
opted to highlight these issues in a series of campus-wide Town Hall Meetings. A related third
area of concern was the relative impact to undergraduate and graduate programs. Two Faculty
and Staff meetings were held during the spring of 2013, and presentations emphasized that
should Stockton elect to apply for comprehensive university status:

e There would not be reduction in the number of classes taught, nor a decline or rise in
class size;

e There would not be a reduction in the number of general studies courses taught;

e There would not be an effort to hire faculty solely for graduate teaching (there is one
exception, our current doctoral program, but all Master’s programs hire faculty for both
graduate and undergraduate teaching);

e Graduate teaching would not become compulsory; and

e There would be no additional anticipated accreditation required; external reviewers
evaluating whether Stockton could be called a comprehensive university would do so on
the basis of the college’s existing programs and resources.

In other words, the relative balance of teaching, research, and service required for promotion
and tenure would remain the same. These are negotiated in the Master Agreement signed with




the state, and standards are determined at the program level, not by Stockton’s classification as
either a college or comprehensive university.

Town Meetings were also an opportunity for attendees to raise new questions or concerns.
Chief among those articulated by faculty were:

e Impact on student and faculty recruitment—particularly from abroad: Task Force
member Helen Wei raised the issue of confusion about the word “college” relative to
attracting international students in the first Town Hall Meeting, and it was subsequently
reiterated by additional attendees in almost all subsequent public and school meetings;

e Impact on funding: some faculty worried that becoming a university might change our
institutional status for grant applications—particularly at the federal level; our research
and the Grants Office confirmed that this would not be the case;

e Impact on curriculum, workload, and research expectations: many of these questions
arose from enduring confusion over the distinctions between research and
comprehensive universities, the latter defined as teaching-oriented institutions;

e Impact on reputation and institutional ethos.

The Task Force used these meetings as opportunities to clarify expectations and emphasize that
should Stockton pursue reclassification it would be evaluated on existing programs and
standards—as well as how it has operated over the last five years—not on a projected plan of
change.

The last concern, however—about reputation and ethos—was as much about image and
identity as it was institutional operation, and in some respects was both the most ambiguous
and most important emotionally invested element of these discussions. As both those for and
against the idea of transition emphasized, names are important as they embody how Stockton
chooses to present itself to both internal communities as well as the general public.

Public Survey: Summer 2013

To gauge public perspective the Task Force commissioned a public survey conducted by the
Hughes Center for Public Policy during early summer 2013. The center collected data via
telephone interviews from two regions: 1) South Jersey including the counties of Atlantic,
Burlington, Camden, Cape May, Cumberland, Gloucester, Ocean, and Salem (810 interviews);
and 2) Atlantic County alone (612 additional interviews).

The full report from the activity is posted on the Task Force website, but findings included:

e 83-87 percent thought becoming a comprehensive university would increase Stockton’s
reputation in South Jersey and the state;

e 48 percent speculated that it would improve students’ ability to get better jobs after
graduation;

e 70-73 percent thought it would enhance the value of a Stockton degree; and

o 22-24 percent believed their children would be more likely to apply.
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Fall Faculty Conference and School Meetings: Fall 2013

While Student and Alumni Town Hall Meetings brought engaged audiences, the spring 2013
Faculty and Staff Town Hall Meetings were more sparsely attended, and some questions and
confusion persisted. Many concerns raised at the 2013 Fall Faculty Conference, for example,
reiterated preconceptions that the Task Force had attempted to address earlier, but which
clearly still remained in the minds of many.

To ensure that all who wished to participate in the dialogue had an opportunity to do so, the
Task Force scheduled a final series of meetings, this time at the school level. Not only did such
venues offer more chances to discuss these important concerns, but it also allowed
conversations to be tailored to the needs and priorities of specific programs and schools. The
Task Force held eight meetings between September and November 2013 (EDUC, GENS, NAMS,
BUSN, SOBL, HLTH, ARHU, and the Library Staff). Attendance ranged from 12-15 participants in
the smaller programs to 25-30 in larger programs. Overall, these sessions included over 150
faculty and staff.

Final Online Faculty Survey: December 2013

In December 2013, the Task Force launched a second online faculty survey. This was done for
two reasons: 1) to gauge the impact of Town Hall and School meetings in addressing concerns
about transition (particularly the implications for curriculum, funding, and research
expectations); and, 2) to allow faculty the opportunity to modify their responses after they had
been provided with more information about the process and potential impact of re-
classification.

Participation in this second faculty survey, which ended in January 6, 2014, was more modest
than the first—162 compared with last spring’s 248 survey takers. But the results came, the
Task Force felt, from a better informed set of respondents. Participants were asked whether
they had attended one of the Town Hall meetings last spring, the September Fall Faculty
Conference, or one of the School Meetings this fall; 77 percent had done so, and many had
been present at more than one such event. Moreover, the survey captured input from some
faculty who had not participated in the prior survey—20 percent of those who took the second
survey (or 31 out of 162) reported that they were new respondents.

The three areas of most confusion—the

« kY,
From the second Faculty Survey: “Did you questions about impact on curriculum,

attend one of the following:” funding, and faculty research—saw the
: . ) Q most change between surveys. Almost
Town Hall Mesting (Spring 2013) 33% 30 percent of the first faculty survey
Fall Faculty Conference (Sept. 2013): ~ 85% | respondents thought there would be a
somewhat or very negative impact on
School Meeting (Fall 2013): 68% | the college’s commitment to general




education, and slightly more held that there would be a somewhat or very negative impact on
liberal arts. Roughly a third of respondents of the first faculty survey thought there would be no
significant change for either general education or liberal arts. By contrast, 40 and 41 percent of
the second survey takers thought there would be no difference for either of these two areas.
Just over 23 percent maintained that there would be a somewhat or very positive impact on
Stockton’s commitment to general education, while 35 percent held that there would be a
somewhat or very negative impact. Similarly, 23.4 percent though there would be a somewhat
or very positive impact on institutional commitment to the Liberal Arts, while 34.3 percent
thought that transition to comprehensive university status might result in a somewhat or very
negative impact.’

Likewise, 38.9 percent of the first survey takers thought that becoming a comprehensive
university would entail significantly higher research expectations for faculty, and an additional
34.7 percent thought there would be at least a small increase. Only 14.2 percent of the first
faculty survey respondents thought expectations would remain the same. In the second
survey, however, 26 percent thought research expectations would remain the same, while 38.6
percent thought it would increase some; 25.9 percent, however, maintained that it would
increase appreciably.

At the same time, questions that had previously been scored high, such as impact on
institutional reputation and student recruitment, remained strong, and in some cases even
grew. For example, 75 percent of faculty thought that comprehensive university status would
enhance Stockton’s reputation in South Jersey, 73 percent thought it would do so throughout
the state.*

Perceptions for student recruitment also increased. A total of 64 percent believed
comprehensive university status would be either somewhat positive (28 percent) or very
positive (36 percent) for undergraduate recruitment. Numbers for graduate and international
recruitment were higher still at 80 percent for both categories.’

* These figures include, for general education: 15.8 percent (Very Positive), 7.6 percent (Somewhat Positive), 20.3
percent (Somewhat Negative) and 14.6 percent (Very Negative). Only one respondent indicated that they “did not
know.” For liberal arts: 15.2 percent (Very Positive), 8.2 percent (Somewhat Positive), 17.7 percent (Somewhat
Negative), and 16.5 percent (Very Negative). Again, only one respondent indicated that he or she “did not know.”

* Scores on reputation ranged somewhat from impact within the region, state, students, alumni, and community
partners, but were high overall, varying only from 63.4 percent from alumni to 75 percent from residents for
reputation in the South Jersey region.

> Another 31 percent, 19 percent, and 18 percent thought re-classification would have no impact on
undergraduate, graduate and international student recruitment respectively, while only 3.1 percent, or 5
respondents, and 1.2 percent, or 1 respondent, thought there would be a somewhat or very negative effect on
undergraduate recruitment. No one believed there would be a negative impact on either graduate or international
student recruitment.
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Costs

Stockton recently underwent two instances of re-branding, the commemoration of the college’s
40™ anniversary and the transition from “New Jersey’s Green College” to “New Jersey’s
Distinctive Public College.” Prospective costs of a potential change in status are drawn from
these two name changes, as well as the information the Task Force was able to obtain from
institutions that have previously undergone reclassification. Such information is limited,
however, and shaped by when the transition occurred, the size and geographic reach of the
institution, and whether it was a singular or multi-campus event.

Stockton’s recent branding changes required significant reworking of promotional materials
(printed and online), as well as more functional goods (such as letterhead, business cards).

The Office of External Affairs and Institutional Research estimated that at least $150,000 would
be needed to modify existing college materials, some of which are updated or reprinted
annually so would be absorbed as regular operating costs; an additional $250,000 is estimated
for a state-wide marketing campaign. Published accounts of total name change expenses from
other schools varied from $500,000 to $1 million, depending on the size and location of the
school, as well as whether they reflected larger multi-campus transitions.

Conclusion

The most complicated aspect of this issue is identifying concrete advantages and disadvantages,
particularly as many concerns on either side of this debate are not easily quantifiable. Potential
benefits include:

e Alignment with Stockton’s current reality (as evidenced by its Middle States, Carnegie,
and U.S. News and World Report, and Princeton Review classifications—all of which
already consider the college a comprehensive university and measure it against other
such institutions in their rankings);

e Enhanced recruitment potential, especially for international students and faculty, as
well as potential impact on collaborations with institutions of other nations;

e Enhanced recruitment potential for undergraduate students, at least in the short term,
as well as graduate students;

e Capturing a perceived increase in status within higher education framework and the
general public;

e No change to the college’s culture of high contact with students, respect and diversity,
nor its commitment to the liberal arts, general education, and research standards set by
programs; and

e An opportunity for the institution to show its pride in its accomplishments and
successful growth.




But the decision is far from clear-cut, and valid concerns have been raised as well. Many of
these focus on concerns over misperceptions:

o While some anticipate that a name change will improve recruitment, the longer-term
prognosis is otherwise; becoming a comprehensive university will not likely precipitate a
sustained change in the composition or size of the majority of Stockton’s student body;

e Likewise, although some constituencies held that reclassification might help Stockton
acquire additional funding from the state, that is unlikely, and fiscal allocation will
remained unchanged;

e While some respondents see a benefit to “no change” in teaching load, class size,
research expectations, or distribution of resources, others justifiably ask why the move
is significant if there is so little impact; and

e Moving from a “good” college to a “mediocre” university; faculty in particular were
concerned that rather than a perceived status upgrade, becoming a comprehensive
university might raise expectations of potential students and parents, who would be
disappointed when they saw no real institutional modifications following a name
change.

Perhaps the biggest concern, however, revolves around the implications for reclassification for
institutional history, mission, and self-definition. Since its formation in 1969, Stockton has
sought to set itself apart from its competitors. Those who oppose transition are apprehensive
that if the college becomes a comprehensive university, Stockton may become too much like
other state universities and lose its credibility as a “distinctive” institution.

Overall, however, survey data trends suggest support for considering reclassification to
comprehensive university status. Among all participating constituencies—faculty, staff,
students, alumni, and the general public—there was a majority which supported the transition,
and while the margin of this majority varied by group, such responses merit pursuing this
question further.

From its inception, the Task Force on University Status recognized that its membership—
comprised of faculty and administration—was limited. A broader, pan-college Task Force,
including student, staff and alumni members, as well as representatives from outside the
campus, is needed to consider a question of this significance. We always, in other words,
considered our activities as a first step in collecting information for the Faculty Senate to
review. Had there been little interest, or significant resistance, the question of reclassification
could have been considered a valuable exercise of institutional review. But as the response
trended in favor of transition among all constituencies of campus as well as the general public,
the Task Force recommends that the conversation continue under the aegis of a larger college
committee.
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Task Force on University Status Web Address:

This website contains the following reports and background information:

REPORTS

Second Faculty Survey on University Status —Jan 2014

Public Survey on University Status - June 2013

Alumni Survey on University Status - May 2013

Student Survey on University Status - March 2013

Prospective Parent Survey, Open Houses, March 2013

Prospective Student Survey, Open Houses, March 2013

Staff Survey on University Status - Feb 2013

Faculty Survey on University Status - Feb 2013

This website also contains the Faculty/Staff and Student/Alumni Town Hall Meeting
introductions and PowerPoint presentations.

Task Force Meeting Minutes are also available on this site.
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http://loki.stockton.edu/~assembly/committees/univ_status/docs/StudentSurveyMarch2013.pdf
http://loki.stockton.edu/~assembly/committees/univ_status/docs/ProspectiveParent%20SurveyMarch2013.pdf
http://loki.stockton.edu/~assembly/committees/univ_status/docs/ProspectiveStudentSurveyMarch2013.pdf
http://loki.stockton.edu/~assembly/committees/univ_status/docs/StaffSurveyFeb2013.pdf
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History of the Task Force on University Status

In March 2012, Richard Stockton College successfully completed its Middle States re-
accreditation. During this process, the college’s overall health and growth—at both the
undergraduate and graduate levels—prompted external evaluators to ask whether Stockton
had considered applying to the Secretary of Higher Education for university status and a name
change.

In September 2012, Michael Frank, Professor of Psychology and Senate President, brought this
guestion to the Faculty Senate, which formed a Task Force to collect and synthesize feedback
from various college communities. The Task Force members included representatives from
different schools, as well as participation by senior, mid-career, and junior faculty. It ultimately
included seven faculty and three deans (a list of the Faculty Senate Task Force on University
Status is attached as Appendix A).

Between September 2012 and January 2014, the Task Force:

1. Posted background research on institutional definitions;

2. Launched surveys to gather input from faculty, students, staff, and alumni, and drafted
accompanying reports;

3. Held a series of town hall meetings;

4. Conducted—through the William J. Hughes Center for Public Policy—a telephone survey
of nearly 1,500 south Jersey families;

5. Offered a preliminary report at the 2013 Fall Faculty Conference;

6. Organized subsequent meetings with the faculty of each school.

The Task Force website includes reports from each online survey, as well as the public outreach
initiative, attached as Appendix B). Finally, the Task Force compiled a final report for the
Faculty Senate which recommended—given the level of interest in and predominant support of
pursuing university status both within the college and its surrounding community—that the
college form a Pan-College Task Force that would expand representation beyond faculty and
administration to include staff, students, alumni, Stockton Foundation and Board of Trustees,
and members of the general public.

In February 2014, the Faculty Senate accepted the Task Force’s recommendation, and in April
the President’s Office convened this Pan-College Task Force (also listed in Appendix A). This
body met twice that spring and formed a Sub-Committee on Communications, including:

e David Burdick, Professor, Psychology

e Tait Chirenje, Associate Professor, Environmental Studies

e Gwendolyn Govia, Professional Services Specialist, Stockton Library
e Charles Ingram, Vice President for Administration and Finance

e Brian Jackson, Chief of Staff, President’s Office




e Claudine Keenan, Dean, School of Education

e Harvey Kesselman (co-chair), Provost

e Michelle Craig McDonald (co-chair), Associate Professor, History

e Sharon Schulman, Chief Executive Officer, External Affairs and Institutional Research

Their charge was to research both how and why colleges sought university status, as well as the
impact this transition has had on New Jersey institutions, particularly in terms of promotion and
tenure expectations for faculty (a more detailed timeline of activity for both the Faculty Senate
and Pan-College Task Forces appears as Appendix C).

State Standards for a Comprehensive University

New Jersey implemented the university application process in 1993 and, according to the
state’s Administrative Code (N.J.A.C. 9A 1-3.1), distinguishes between two types of universities:

e Research (or doctoral) universities: emphasize research, in addition to teaching, offer
graduate degree leading to a Ph.D., and place a heavier emphasis on a faculty member’s
research publications in refereed journals and books for promotion and tenure.

e Comprehensive universities: emphasize teaching, and offer master’s degrees in a variety
of academic disciplines and professional fields. Moreover, “its criteria for promotion and
tenure place relatively heavier emphasize on a faculty member’s excellence in
teaching.”?

It is the latter designation that Richard Stockton College is considering (accordingly, in this
report, the term “university” stands for “comprehensive university”).

Both of these definitions are also distinct from a college, which the state defines as “a
postsecondary educational institution that provides instruction beyond the 12t grade level in
programs that satisfy the requirements for a degree at the associate, baccalaureate, or
graduate level.”? Note that both colleges and universities may offer graduate instruction
according to New Jersey administrative code; a university, however, must offer a minimum of
three advanced degrees in academic and/or professional fields.

To some extent, the state bases its institutional definition on classifications issued by the
Carnegie Foundation for the Advancement of Teaching. This system incorporates a variety of
factors, including the number of undergraduate and graduate programs, the numbers of

! New Jersey Administrative Code, “Institutional Guidelines: Criteria for University Status,” subchapter 3,
(hereafter N.J.A.C.), 9A 1-3.5, p. 1. It is worth noting that distinctions in language between the state’s
code and statute governing this application process can be confusing. The former clearly delineates
between types of universities, including comprehensive or teaching universities, and is the source for
the definitions provided above. The latter, while noting that different types of universities exist, relies
principally on distinctions in Carnegie classifications, and focuses instead on the application process and
the method by which an institution changes its name.

2See N.J.A.C. 9A 1-1.2, “Definitions,” pg. 3.

September 2014

Final Report




September 2014

Final Report

students enrolled in each, the level of degree available (doctorate versus masters), and the
emphasis of research relative to teaching. Carnegie’s Basic Classification System includes:

e Baccalaureate Colleges (including Arts & Science, Diverse, and Associates)

e Master’s Colleges and Universities (defined as large, medium, or small)

e Doctorate-granting Universities (including very high research institutions, high research
institutions, and doctorate/research universities)3

Stockton is currently considered a Master’s College and University (medium). As such, it can
apply to the state for university status according to N.J.A.C. 9A 1-3.5, which stipulates that
institutions designated as “research universities,” “doctoral universities,” or “master’s
[comprehensive] universities and colleges,” by Carnegie, and which meet all relevant state
requirements outlined in N.J.A.C. 9A 1-2.1 to 3.5 are “eligible to apply to the Commission for
university status.”*

Literature Review

Between 1996 and 2005, 17.5% (or 532 of the 3,036) of the regionally accredited institutions of
higher education in the United States experienced at least one change in name or designation.
Several scholars have explored both the motivations and impact of institutional rebranding.
While some research emphasizes specific states (James Owston, 2009), others took a
deliberately national approach (Paul Sergius Koku, 1997; Christopher Morphew, 2002; and D.
Cole Spencer, 2005).>

Regardless of their geographic focus, almost all studies began with an examination of when and
where changes in institutional designation began. Individual instances date back well over a
century, but the process escalated for public institutions in the United States between 1980 and
2010, and initially focused on state college systems—such as those of California, Pennsylvania,
Georgia, New York, and Massachusetts. In all five of these instances, state governments passed
legislation which simultaneously converted college systems into comprehensive (or teaching)
universities. From the outset, New Jersey chose a more flexible model, allowing individual

3 For more information about the Carnegie Foundation for the Advancement of Learning classification
categories, see:

4 N.J.A.C. 9A 1-3.5, “Eligibility for University Status as use of ‘university’ as part of an institution's name.”

5 James Owston’s “Survival of the Fittest: The Re-Branding of West Virginia Higher Education” focuses on
West Virginia as this state had the highest percentage of institutional re-brandings in the country (56.25)
between 1996 and 2005. International Journal of Educational Advancement 9 (2009): 126-146. Statistics
for the rate of change come from p. 127 of this article. Rates of change were generated by tracking
school names through the HEP Higher Education Directories, and comparing these to the six regional
accrediting bodies.



http://classifications.carnegiefoundation.org/descriptions/basic.php

schools to apply for this designation and thus creating a more differentiated and institutionally
autonomous model of public higher education.®

Researchers found that, of those schools that could elect to change their name and designation,
certain traits predicted the likelihood that they would do so. Less selective institutions, those
with growing graduate programs, and those that had already experienced significant growth or
restructuring since their founding proved far more likely to apply for university status. These
same studies also collected information on the rationale for seeking this designation by
conducting interviews with institutional administrators (both current as well as those in place at
the time of transition), and examining data gleaned from applications to the state, the phrasing
of state legislation, institutional self-studies, and campus catalogues (which articulated how
schools chose to self-describe the number and strength of their academic programs as well as
their target student audiences).

The four most common justifications for university status were consistent across all studies and
included the desire to:

e Define the future mission of the institution.

e Elevate institutional prestige and/or increase access to resources.
e Increase undergraduate and/or graduate enroliment.

e More accurately reflect an institution’s current status.

Some reasons, researchers determined, were better harbingers of success than others. Those
institutions that sought to change their direction or enhance regional or national prestige rarely
achieved these gains. New Jersey’s state code seems to recognize such potential pitfalls by
requiring that institutions meet the criteria for university status for five years before they apply.
In other words, this designation is intended to reflect current conditions rather than define
future aspirations.

Schools that sought to appreciably alter their student profile or increase selectivity often faced
similar disappointment. Both Owston and Mophew noted that there was no statistically
significant change in graduate program size or in undergraduate selectivity. “As a means to an
end, the adoption of a university brand alone neither promoted nor sustained institutional
enrollment,” Owston concluded, and “university status neither prompted institutions to
become more selective at the undergraduate level, nor did the new status promote institutions
to raise tuition rates based on an assumed increased level of prestige.”’

®In New Jersey, the application process for private schools mirrored that of public schools; in other
states, private schools applied to their respective state governments in a process that paralleled the
New Jersey model. Qualifications and definitions were largely shaped by Carnegie classifications of

colleges and universities, and thus varied little from state to state.

7 Owston, “Survival of the Fittest,” pp. 144-145.
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Notably, schools that sought university status to reflect an institution’s current profile—and
sought the input of a variety of constituencies in the process—fared better.® The four strongest
markers for success included:

e Addressing stakeholder concerns in advance (such as faculty, student, alumni, board
members, and the public).

e Having a well-articulated reason to change.
e Calculating projected and actual costs.
e Creating a marketing plan.

Reaffirming our Institutional Mission

After considering the importance of initial input from students, alumni, administrators, and the
surrounding community, the Communications Subcommittee gave additional consideration to
the implications of this change for faculty. The widespread reclassification of state college
systems in the 1990s found some institutions less prepared than others to transition. Not
research universities, but no longer colleges, the place of research and scholarship remained
undefined in some comprehensive universities for several years. At these institutions, faculty—
as one study described it—became “caught in the middle.” The implications were sobering,
creating a “lack of a distinctive mission and the loss of institutional and individual faculty
esteem.” ° Schools also fared poorly. In the literature on higher education (and in much of the
popular press), when state comprehensive universities were discussed they were often termed
“weaker universities,” “less prestigious universities,” or worse still “unproductive universities.”

The underlying source of this dilemma is an enduring confusion over the distinction between a
research university and a comprehensive university. To forestall problems, Henderson and
Kane, whose 1991 study most directly focused on the impact of university status on faculty,
recommended clearly defining an institution’s mission vis-a-vis teaching and scholarship, and
specifically articulating the role of both in promotion and tenure standards.

Stockton’s current governance structure and collective bargaining agreements demonstrate
that changing the school’s designation to a university would not alter expectations for teaching,
scholarship, and service. Moreover, Stockton already defines itself predominantly as a teaching
institution, the current mission statement adopted by the Board of Trustees in 1982, stating
that “We insist on excellence in teaching and dedication to learning. These, indeed, are the
guiding principles of our mission.” The role of scholarship appears in the subsequent sentence
of the mission statement, noting that faculty members have “a responsibility not only to
transmit received ideas to our students but to participate in the development of new ideas.
Accordingly, we encourage continuous research, learning, and professional development for

8 Owston, “Survival of the Fittest,” pp. 141-43.

% Bruce B. Henderson and William D. Kane, “Caught in the Middle: Faculty and Institutional Status and
Quality in State Comprehensive Universities,” Higher Education 22 (1991): 339-342.




our faculty and staff.”'? But the emphasis on teaching as the core of faculty work is clearly
expressed.

The state’s definition of a comprehensive university also refers to the primacy of teaching:
“While traditional forms of research are encouraged,” section 3 of the N.J.A.C., governing
institutional designation notes that, “the scholarship of its faculty includes more integrative and
bibliographic research, often with a focus on pedagogy and practical classroom application.”!?

To measure the efficacy of this statement, the Communications Subcommittee compared the
promotion and tenure requirements for several New Jersey institutions. Four schools are
currently designated as comprehensive universities by the state (New Jersey City University,
Kean University, Montclair University, and William Paterson University), and two are colleges
(The College of New Jersey and Ramapo College).

All four universities organize their faculty promotion and tenure portfolios to emphasize the
primacy of teaching, and suggest such measures of effective classroom performance as peer
evaluations, student reviews, and evidence of attendance at pedagogy workshops or other
means of enhancing classroom experience. Faculty members also submit syllabi and
assignments, as well as self-reflections on their pedagogy and how it had developed since
arriving at their current position. The emphasis in all cases is to stress that strong teaching
requires consistent reflection and ongoing professional development to remain current in best

3
practices.? S
(Q\]
2
More specifically, at Kean University promotion decisions are guided by several criteria, but c
chief among these is “effectiveness of teaching” followed by “scholarly abilities.” Montclair %
University likewise emphasizes teaching as its leading “core activity” for faculty. Scholarship n
appears next, and defined as: “discipline-based, formal inquiry or creative expression that B
expands, enhances, or applies knowledge, which knowledge, after rigorous review, is shared in S
significant and accepted national and/or international scholarly or artistic venues.” William cq_c)
Paterson University also states that “Demonstration of effective teaching is foremost among 2
L

the criteria for retention and tenure,” and defined scholarship not only as writing and speaking,

10 Richard Stockton College, “Mission Statement, adopted by the Board of Trustees in 1982”

( ).

' N.J.A.C. 9A: 3.

12 See, for example, Kean University, “Promotion Bylaws,” pp. 3-5 (

). New Jersey City University is the outlier, taking a slightly different stance that suggests two
routes to promotion and tenure In which the relative merit of teaching or research are interchangeable:
“A candidate’s request for promotion will be considered as long as the evidence presented shows: 1)
his/her scholarly/creative/professional accomplishments are excellent and his/her teaching and service
are strong, or 2) his/her teaching accomplishments are excellent and his/her scholarly/creative/
professional and service accomplishments are strong.” (“Procedures/Guidelines/Criteria for Promotion:
Faculty,” rev. May 2009;

).



http://intraweb.stockton.edu/eyos/page.cfm?siteID=201&pageID=38
http://www.kean.edu/KU/Faculty-Forms
http://www.kean.edu/KU/Faculty-Forms
http://www.njcu.edu/uploadedFiles/About_NJCU/Human_Resources/%20Employee%20Relations/ProceduresRevised5-09.pdf
http://www.njcu.edu/uploadedFiles/About_NJCU/Human_Resources/%20Employee%20Relations/ProceduresRevised5-09.pdf
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but also creative work and applied scholarship (this last defined as community or public
engagement), and pedagogical materials and techniques.*3

Such approaches are intentionally broad to allow faculty to engage in a variety of both
traditional and innovative activities that generate new knowledge, and the subsequent
examples enumerated both at Montclair and William Paterson include pedagogy and
integration—or the synthesis of existing knowledge for classroom learning. As such they are
directly in line with the specific nature of scholarship that New Jersey articulates in its
distinction between scholarly expectations at comprehensive versus research universities, and
serve as sound models for Stockton to consider.

The promotion and tenure requirements at those New Jersey institutions that chose to remain
colleges were not markedly different in most respects. Ramapo College, like Kean, Montclair,
and William Paterson, leads discussion of promotion and tenure with an analysis of effective
teaching. Scholarship, however, is also important—and could be defined as “activities which
contribute to the existing body of knowledge, create works of art, improve pedagogy including
the scholarship of teaching and learning, and apply professional expertise to solve private and
community problems.”14

The College of New Jersey has the most specific requirements for scholarship of all institutions
surveyed. While its promotion and tenure guidelines specify that scholarship might take a
variety of forms, they likewise note that: “the expectation is that finished works will be
submitted to an appropriate jury of peers for rigorous evaluation. The quality of work is defined
by its significance in one's field(s) of inquiry and necessarily requires such peer review to
validate the work's significance. Normally, this means that the finished works will be published,
presented, or performed in a respected venue consistent with accepted scholarly standards.
This level of accomplishment is required and is the most important evidence for promotion
within the scholarly/ creative/professional activity area” (emphasis in the original).?>

13 See Montclair State University, “Faculty Roles and Expectations”

( ), and William
Paterson University, “Faculty and Staff Handbook, section on Faculty Retention and Promotion Clarified
Criteria,” Appendix Ill, pp. 1-2 ( ).

14 Ramapo College, “Criteria for Appointment, Reappointment, Promotion and Reappointment with
Tenure” (rev. 3-1-2011; ). Itis interesting to note that
Ramapo College’s system of accelerated tenure is open only to faculty members who have
demonstrated “extraordinary scholarship” by their fifth year (see p. 9). In this sense, it could be
suggested that this college has chosen to place greater weight to scholarship—however broadly
defined—than teaching for promotion considerations.

15 The College of New Jersey, “TCNJ Promotions and Reappointment Document,” February 2011, p. 5

( ).



http://www.montclair.edu/provost/faculty-handbook/regulations/roles-expectations/
http://www.wpunj.edu/dotAsset/288773.pdf
http://www.ramapo.edu/er/?handbook=open
http://academicaffairs.pages.tcnj.edu/college-governance/faculty-promotions/

One other measure of comparison—teaching load—helps to clarify the centrality of teaching in
New Jersey comprehensive universities. The “Master Agreement” between the State of New
Jersey and the Council of New Jersey State College Locals, AFT, AFL-CIO, specifies a 24-teaching
credit hour (TCH) load for all of its members, whether colleges or universities. Accordingly, like
Richard Stockton College, Montclair University, Kean University, New Jersey City University, and
William Paterson University all have a 24-credit annual load. Of the two state colleges
considered, both Ramapo College and The College of New Jersey maintain a 24-credit annual
load, although TCNJ has specified that 6 of these credits may be designated for “advising,
mentoring, course enhancement and scholarship to be equivalent to the base ‘academic year
teaching load for full-time faculty of twenty-four (24) teaching credit hours’.”6

In the same way that institutional designation as a comprehensive university does not
necessarily dictate a higher scholarship expectation, in other words, it also does not result in a
lower teaching load. The terms and conditions for all member institutions are governed by its
Master Agreement, and decisions about teaching load are made at the state bargaining table
for all members, regardless of designation, while decisions about the standards of promotion
and tenure are negotiated locally by each institution. However, the statute for comprehensive
universities is clear: teaching should remain the primary focus of the institution’s faculty, and
scholarly work frequently focuses on pedagogy and the improvement of teaching.

Stockton already articulates a strong commitment to teaching, as well as its broad and inclusive
definition of scholarship, within its mission statement. Moreover, it has a strong system of
faculty shared governance in both the Faculty Senate and Faculty Union (SFT). The former
maintains clear authority over its role in the development, review, approval and support of
curricular offerings. In accordance with the New Jersey process for seeking new program
approval, the Stockton Faculty Senate has developed exemplary guidelines and templates to
assist faculty members who seek to propose curricular changes before a Senate Programs and
Planning Committee in advance of the full Senate’s endorsement. The latter (SFT) negotiates
local agreements such as college standards for both promotion and tenure. Stockton’s
institutional definition of scholarship has been kept deliberately broad, and by a well-
negotiated agreement the finer distinctions of what is considered appropriate scholarship are
determined at the program, rather than the school or college level.

The impact of such decisions is evident in the attached two logic models, which illustrate that %
university status would have no structural impact on either Stockton students or faculty (Table N
1 of Appendix D reflects the status quo, while Table 2 addresses university status, which, if ig
sought, would reaffirm the 1982 mission and merge it with the 1998 appended graduate 8
o
studies mission to apply for a designation change as one unified institution, committed to 3
teaching).
g
)
o
IS
=
L

' The College of New Jersey, “Memorandum of Agreement #62: Curriculum Transformation,” p. 1.
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Recommendations

Two factors are critical to a successful proposal for designation and name change to university.
The first, a careful and thorough consideration that includes input from a variety of
perspectives both inside and outside the institution, has been conducted. Stockton’s measured
approach—which spanned almost two years and included several opportunities (both online
and in face-to-face interactions) to discuss opportunities and benefits, as well as address
guestions and concerns, has been essential in ensuring that this decision is being made at the
right time and for the right reasons. This information was then balanced against available
published research which helped to narrow and clarify the rationale for seeking university
status (as well as signal those reasons which were less compelling). Finally, the Task Force
completed a cost analysis of operational and facilities expenses (attached as Appendix E).

The second factor is a clear and concise rationale for the change. In keeping with the New
Jersey statute, Stockton has met the criteria for university status for the past five years, so that,
should the College opt to pursue a name change, the compelling rationale for the same is
clearly to “more accurately reflect [the] institution’s current status.”

Accordingly, the Task Force recommends to the President and Board that Stockton consider a
resolution to file with the Secretary of Higher Education a petition-of-intent seeking designation
as a university and to use the word “university” in its name for the following reasons:

e To align with Stockton’s current reality (as evidenced by its Middle States and Carnegie
Foundation designations— both of which already consider the college a university and
measure it against other such institutions in their rankings);

e To reaffirm the college’s mission and culture of high quality teaching, as well as its
commitment to the liberal arts and sciences, general education, and research standards
set by programs; and

e To showcase the institution’s accomplishments, expansion to serve the regional needs
of graduate students, and successful growth in careful, measured progress over time.

Guidelines for both the application process, as well as the criteria for university status appear in
Appendix F.
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2012-14
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Helen Duo Wei (BUSN)
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Kim Lebak (EDUC)
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Mary Padden (HEALTH)

Robert Gregg (Dean, GENS)
Claudine Keenan (Dean, EDUC)
Lewis Leitner (Dean, GRAD STUDIES)
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Members of the Pan-College Task Force on University Status, 2014

Herman Saatkamp, President, Committee Chair

Cabinet:

Board of Trustees:

Foundation Board:

Faculty Senate Rep:

Alumni Association:

Student Senate:

Dean’s Council:

AFT Rep:

CWA Rep:

Additional Faculty:

Harvey Kesselman (’79), Provost and Executive Vice President

Thomasa Gonzalez, Vice President for Student Affairs

Phil Ellmore, Chief Development Officer

Sharon Schulman ('80), CEO for External Affairs and Institutional Research

Brian K. Jackson, Chief of Staff

Ray Ciccone ('79), Trustee

Kiyle Osgood, Student Trustee

Johanna Johnson, Foundation Board Member

Michelle McDonald, Vice President of Faculty Senate and Associate
Professor of Atlantic History

Janice Cambron ('79), Executive Director, Seashore Gardens Living Center

Carl Archut, Jr., President of Student Senate

Claudine Keenan, Dean, School of Education

Lewis Leitner, Dean, School of Graduate and Continuing Studies

Michael Frank, Professor of Psychology

Gwen Govia, Supervisor of Access Services, College Library

David Burdick, Professor of Psychology

Tait Chirenje, Associate Professor of Environmental Studies

Community Member: David Hughes (‘86), Chief Financial Officer, Shore Memorial Hospital




APPENDIX B:

Task Force on University Status Web Address:

This website contains the following reports and background information:

REPORTS
Second Faculty Survey on University Status —Jan 2014
Public Survey on University Status - June 2013
Alumni Survey on University Status - May 2013
Student Survey on University Status - March 2013
Prospective Parent Survey, Open Houses, March 2013
Prospective Student Survey, Open Houses, March 2013
Staff Survey on University Status - Feb 2013

Faculty Survey on University Status - Feb 2013

This website also contains the Faculty/Staff and Student/Alumni Town Hall Meeting

introductions and PowerPoint presentations.

Task Force Meeting Minutes are also available on this site.
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http://loki.stockton.edu/~assembly/committees/univ_status/index.html
http://loki.stockton.edu/~assembly/committees/univ_status/index.html
http://loki.stockton.edu/~assembly/committees/univ_status/index.html
http://loki.stockton.edu/~assembly/committees/univ_status/docs/UnivStatusSurveyReportJune-2013.pdf
http://loki.stockton.edu/~assembly/committees/univ_status/docs/AlumniSurveyMay2013.pdf
http://loki.stockton.edu/~assembly/committees/univ_status/docs/StudentSurveyMarch2013.pdf
http://loki.stockton.edu/~assembly/committees/univ_status/docs/ProspectiveParent%20SurveyMarch2013.pdf
http://loki.stockton.edu/~assembly/committees/univ_status/docs/ProspectiveStudentSurveyMarch2013.pdf
http://loki.stockton.edu/~assembly/committees/univ_status/docs/StaffSurveyFeb2013.pdf
http://loki.stockton.edu/~assembly/committees/univ_status/docs/FacultySurveyFeb2013.pdf
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APPENDIX C:

STOCKTON COLLEGE TIMELINE FOR EXPLORING UNIVERSITY STATUS

October 2011

April 2012

May 2012

Fall 2012

December 2012

January 2013

February 2013

March 2013

April 2013

President Kleniewski of SUNY Oneonta visits the College to prepare her visiting team
for a Middle States decennial re-accreditation, noting similarities between Stockton
and SUNY Oneonta (institutional setting, size, population, high emphasis on

undergraduate with mission-focused graduate programs, responsive to the region).

The Middle States visiting team completes re-accreditation visit, commending
Stockton on the self-study and process, requesting that Stockton address its

recommendations by the 2017 Periodic Review Report.

Faculty Senate President Mike Frank discusses Middle States recommendations with
Executive Committee, one of which suggests that the College re-examine a combined

mission that unites undergraduate and graduate studies as one institution.

Faculty Senate forms a University Status Task Force, which President Frank charges to

conduct research among campus constituencies and report back to the full Senate.

President Saatkamp informs the Board of Trustees on the Senate’s exploration into

university status.

Faculty Senate Task Force creates a web page and launches its first constituent survey

to the Stockton faculty.

Faculty Senate Task Forces launches its second constituent survey to the Stockton

staff.
Faculty Senate Task Force hosts two Town Hall meetings for faculty and staff.

Faculty Senate Task Force launches its third constituent survey to all Stockton

students.

Faculty Senate Task Force collaborates with Admissions to administer a fourth and

fifth constituent survey to prospective students and parents at an Open House event.

Faculty Senate Task Force co-hosts with Student Senate two Town Hall meetings for

faculty and students.



http://loki.stockton.edu/~assembly/committees/univ_status/index.html

May 2013

June 2013

September 2013

October 2013

November 2013

December 2013

January 2014

February 2014

March 2014

April 2014

May 2014

June 2014

September 2014

Faculty Senate Task Force launches its sixth constituent survey to Stockton alumni.

Faculty Senate Task Force collaborates with the Hughes Polling Center to conduct its

seventh constituent survey to New Jersey residents.

Fall Faculty Conference Meeting of the Faculty Assembly to discuss preliminary results
that the Faculty Senate Task Force had gathered to date; calls for additional public

conversations in smaller settings than Town Hall format.
Faculty Senate Task Force conducts School Meetings.
Faculty Senate Task Force continues School Meetings.
Faculty Senate Task Force concludes School Meetings.

Faculty Senate Task Force re-launches its first constituent survey to Stockton faculty
to gauge whether any changes occurred after one year of examining constituent
responses and participating in open discussion forums (Town Hall and School

Meetings).
Senate Meeting to review Task Force report with open Public Comment

Senate Meeting with Resolution to recommend that Stockton President Saatkamp
convene a “Pan-College” Task Force on University Status including representatives

from all constituency groups.

Pan-College Task Force meets twice to determine what questions remain unanswered

among various constituency groups.

Communications Sub-Committee meets to gather information on remaining

questions.

Communications Sub-Committee meets to review draft of report on remaining

questions.

The Pan-College Task Force on University Status recommends to the President that

Stockton pursue university status.
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APPENDIX F

INSTITUTIONAL GUIDELINES: STEPS IN THE UNIVERSITY STATUS PROCESS

College’s Board of Trustees passes a resolution in support of submitting a petition seeking
university designation

College prepares a petition and appendices based on regulations at N.J.A.C. 9A:1-3 et seq., and the
guidelines document provided by the Office of the Secretary of Higher Education (OSHE).

College submits an electronic version of the petition to OSHE.

College identifies potential consultants and submits the consultant CV’s to OSHE for approval.
Consultants must be from outside New Jersey and should have no prior significant relationship
with the College or be otherwise conflicted.

College, OSHE and consultants agree on dates for consultant team to visit campus for a site review.
The site visit shall take place on a single day with an introductory meeting/dinner the evening
before. At this time, the College should provide the consultants with an electronic copy of the
petition and appendices.

Once the consultants are approved and the dates have been set, the College and OSHE will execute
an MOU that will govern the site visit. The consultants are to receive an honorarium of $1,800
each and the College shall cover all travel, lodging and related expenses for the consultants and
agency staff.

The College should begin making arrangements for a site visit. Most significantly, this involves
developing an agenda for the site visit. OSHE staff will assist in developing an agenda, if needed.
The College should also assist consultants and agency staff with travel and lodging arrangements.

Consultants and OSHE staff conduct a site visit at the campus.

Typically, two to three weeks after the site visit, the Consultants will submit a report to OSHE with
a recommendation regarding the petition. OSHE will forward the report to the College and the
College shall have the opportunity to submit a response to the report. The Board of Trustees for
the College should take appropriate action based on the contents of the report regarding university
status and name change.

The College should forward Board resolutions and response to the consultants’ report to OSHE.

OSHE shall forward the petition and related materials to the NJ Presidents’ Council. NJPC will
refer the materials to the Academic Issues Committee, who will review the petition and related
materials and provide the NJPC with a recommendation. NJPC will then vote on whether to adopt
the AIC recommendation and forward the decision to the OSHE.
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Institutional Guidelines:
Criteria for University Status

Petitions for university status are evaluated using the criteria contained within New Jersey
Administrative Code (N.J.A.C. 9A: 1-3.1 et seq., 9A: 1-2.5 et seq., and 9A: 1-1.8 (e) and (f)
- provided below.

SUBCHAPTER 3. CRITERIA FOR UNIVERSITY STATUS
9A:1-3.1 Programs

(a) In an atmosphere of freedom of inquiry and expression, a university provides
undergraduate studies leading to the baccalaureate in a broad range of academic disciplines,
as well as graduate studies leading to advanced degrees in at least three academic and/or
professional fields. A university also offers an array of graduate studies related to the fields
in which it offers advanced degrees. Such offerings provide students elective opportunities
and a selection of support studies that may be useful although not prescribed for a particular
graduate degree program. A university faculty is actively engaged in research or other
scholarly activities. The institution promotes linkages to the wider community through
programs of outreach and public service.

(b) Within an environment that emphasizes research, as well as the teaching mission,
in curricula and in the allocation of resources for faculty and facilities, a research
university offers graduate programs that lead to the Ph.D. degree. Its criteria for promotion
and tenure place relatively heavier emphasis on a faculty member's record of research
publications in refereed journals and published books. Its faculty generates a relatively
higher level of Federal research funding. Its faculty members tend to integrate what they
have learned from their own research into the material presented in undergraduate courses,
and they routinely expect each graduate student to initiate or participate in a substantial
research program. A research university clearly meets or exceeds the qualitative criteria
stated in the rule on doctoral degree programs (N.J.A.C. 9A: 1-2.8).

(c) Within an environment that emphasizes the teaching mission in curricula and in
the allocation of resources for faculty and facilities, a comprehensive university offers
graduate programs that lead to the master's degree in a variety of academic disciplines and
professional fields; it also may offer a limited number of professional doctoral degrees. A
comprehensive university's doctoral offerings clearly meet or exceed the criteria for
doctoral degree programs (N.J.A.C. 9A:1-2.8). Its criteria for promotion and tenure place
relatively heavier emphasis on a faculty member's record of excellence in teaching. While
traditional forms of research are encouraged, the scholarship of its faculty includes more
integrative and bibliographic research, often with a focus on pedagogy and practical
classroom application.

9A: 1-3.2 Organization

(a) A university clearly identifies graduate studies and programs as distinct elements in
its organization. Characteristically, it selects graduate and professional students who show
evidence of superior achievement in undergraduate studies.




b) A university recruits faculty for graduate or professional programs whose competence is
known beyond the institution. A significant number of the faculty in each graduate program are
associated with the institution full time, have terminal degrees appropriate to their disciplines or
records of substantial and superior professional achievements, and remain abreast of their
respective fields. The faculty, including representation from the departments offering graduate
programs, participates in the initiation, development, and approval of curricula.

¢) A university provides an appropriate and adequate administrative staff whose primary
responsibility is the administration of graduate and professional programs.

9A: 1-3.3 Resources

A university possesses the financial ability to support graduate and professional
programs, and its facilities and equipment reflect the more sophisticated level of work
required in both. Laboratories and library support permit specialized study in depth in
the fields of graduate study and professional study offered, as well as in supporting
fields. An adequate financial base is provided to support the appropriate independent
research activity of faculty and students.

9A: 1-3.4 Accreditation

The Commission on Higher Education of the Middle States Association of Colleges and
Schools accredits universities.

9A:1-3.5 Eligibility for university status and use of “university” as part of an
institution’s name

(a) Educational institutions that are incorporated and located in New Jersey; licensed
by the Commission; and listed as 'research universities," "doctoral universities," or
"master's (comprehensive) universities and colleges" in the Carnegie Foundation for the
Advancement of Teaching's Classification of Institutions of Higher Education and that
believe they meet all of the requirements stipulated in this subchapter are, with the
concurrence of their governing boards, eligible to apply to the Commission for university
status. Educational institutions dedicated primarily to the education or training of
ministers, priests, rabbis or other professional persons in the field of religion are not
eligible to apply for university status.

(b) When an institution's governing body decides to seek university status, it shall file
with the Commission a petition-of-intent seeking authority to do so. The petitioning
institution shall develop a fully documented proposal and, with the concurrence of the
Commission, select two consultants to review the proposal. The two consultants shall be
totally independent of all higher education institutions in New Jersey and shall be
recognized authorities on graduate education. The consultants shall prepare a written report
of their findings, which the college shall submit to the Commission. The Commission shall
consider both the report and the proposal in deciding on the college's application for
university status.

(c) The proposal shall demonstrate the institution's eligibility for designation as a
university and shall include a history of having met the criteria defined in this subchapter
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for a period of at least five years. Alternatively, the petitioning institution may indicate,
through a combination of retrospective and prospective data, intent to meet the criteria for a
total period of five years. The Commission shall consider such institutions to be in a period
of candidacy for university designation. In no case shall formal university designation be
granted until an institution has met the minimum criteria for at least five years.

(d) University status and the initial use of the term "university" in the institution's title
require approval by the Commission.

9A: 1-2.5 Graduate Education

(a) The scope of an institution's graduate curriculum shall closely reflect and support
its mission. Graduate education presupposes advanced study beyond the undergraduate
curriculum in terms of rigor, expectations of scholarship, curricular depth, and exercise of
independent thought.

(b) To fulfill such expectations, an institution's governing board shall demonstrate a
continuing commitment of institutional funds for its graduate programs, particularly for
the associated faculty and student research activity. Support for graduate programs
should be derived from the general applicable resources of the institution, as well as from
tuition and fees paid by students in the programs.

(c) Beyond the needs of the undergraduate college, a graduate school shall have, for
each program, a variety and depth of specialized materials available on the campus. For
example, the library that supports a graduate program shall provide an adequate and current
base for research activities. The library should provide books and other materials, both in
the fields of instruction and research and in related areas, to serve as background material
and to support special investigation in much greater depth.

(d) Existing graduate programs shall be reviewed periodically by the institutions
themselves and, insofar as possible, cooperatively with regional and professional accrediting
agencies.

(e) The objectives of every graduate or graduate professional program shall be
clearly defined and stated. The work in such programs shall be beyond the
baccalaureate level in intellectual demand, and a substantial part of it shall be in
courses designed explicitly for graduate students, although exceptionally well-qualified
undergraduates occasionally may be admitted.

9A:1-2.6 Master’s degree programs

(a) A master's degree requires at least 30 credits of graduate study or its
equivalent.

(b) Master's degree programs should be distinguishable by their primary
objectives as belonging to one of two general types: disciplinary or professional. The
degree awarded to students completing disciplinary programs should be master of arts
or master of science, with the discipline named (for example, master of arts in English
literature, master of science in engineering). In professional programs, the degree
should be appropriately specific (for example, master of library science, master of
business administration, master of education, master of social work). The determining
criterion is the objective that the program is designed to serve. The two types are




further distinguished as follows:

1. Disciplinary type: A disciplinary master's degree entails advanced study and
exploration in a particular academic discipline (for example, history, physics,
engineering science, or musicology). The primary objective is increased knowledge
of the subject, rather than its application to professional use. The majority of the
degree credit awarded in programs of this type shall be at the advanced level in the
principal field. Credit toward this type of master's degree shall not be given for
introductory or elementary courses in the field.

2. Professional type: A master's degree program of the professional type consists
of advanced study to extend and apply previous study to practice in such fields as
engineering, law, applied music, pastoral ministry, or teaching; some such subjects may
lend themselves also to disciplinary programs. Professional master's programs should
be complete in themselves, although they may in some circumstances also be adaptable
to preparation for aresearch or professional doctorate. A limited amount of
introductory work in the field may have an appropriate place, especially in first-level
professional programs.

9A:1-2.7 Specialist programs

(a) Institutions may organize programs of graduate work beyond the master's level
that lead not to doctorates but to specialist degrees (such as the Ed.S.) or to comparable
certificates. Such programs shall be composed of more advanced coursework than is
required for the master's, shall perform definable functions, and shall not be merely
continuations of courses beyond the master's. They shall possess a definite philosophy,
purpose, design, and sequence and be self- contained and terminal in nature. A
comprehensive examination should be required.

(b) Students admitted to specialist programs in education shall have master's degrees
in the same field as that of the certificate. Students with master's degrees in unrelated
fields shall complete preliminary coursework or demonstrate equivalent knowledge
acquired through work experience.

9A:1-2.8 Doctoral degree programs

(a) Programs leading to doctoral degrees shall represent three or more years of
full-time study and research beyond the baccalaureate or the equivalent thereof in part-
time work.

(b) They should be so designed that elements such as course requirements, foreign
language requirements, qualifying examinations, research requirements, and the dissertation
are coherently related to a clearly defined set of educational goals.

(c) Programs leading to a doctor of philosophy degree shall be oriented toward
original research.

(d) Professional doctorates usually are oriented toward increased professional
competence. The requirements for a professional degree should include either a research
thesis or a project involving the solution of a substantial problem of professional interest.

(e) Because adoctoral program benefits from complementary programs in other
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fields, no institution should seek to establish doctoral studies piecemeal or to initiate its
first doctoral program unless it offers or has formulated long-range plans for mounting
cognate doctoral programs in related fields.

(f) For each doctoral program, an institution shall demonstrate that:

1. The program has clear educational objectives and its requirements are
appropriate for the nature of the doctorate;

2. It is supported by related studies and research in ancillary fields;

3. Its faculty isrecognized beyond the bounds of the institution as
possessing professional qualifications and research achievements sufficient to
support the program;

4. The institution possesses adequate library holdings, laboratory space,
research facilities, and other necessary resources;

5. Ithas committed the faculty time necessary for thesis supervision and
research guidance; and

6. It has formulated acceptable long-range plans for developing cognate
doctoral programs in other fields if such programs do not already exist at the
institution.

9A:1-1.8 Faculty

(e) Faculty teaching in graduate programs shall hold appropriate terminal degrees.
They shall be productive contributors to the field of their specialties. The academic
schedule should permit adequate time for instruction, advisement, direction of research,
and supervision of theses, as well as continued professional growth and scholarly activity.

(f) Part-time and adjunct faculty shall possess the same qualifications as full-time
faculty or compensating preparation, as the institution determines.




Institutional Guidelines:
Preparing a University Status Petition

These guidelines are intended to assist a campus in preparing a petition to seek university status
as defined in N.J.A.C. 9A:1-3.1 et seq. The institution should provide information to address
each of the categories of questions provided below. Please note that the consultants may also
request additional data to support their assessment of the institution's petition. Please direct any
questions concerning the petition content or process to the Office of the Secretary of Higher
Education, at 609-984-2709.

I

IL.

Introduction

Provide a brief history of the college and its mission with an emphasis on graduate
education. Describe the institution's plans for graduate education during the next five
years. Append a copy of the current college catalogue(s). Include the college's policy
with regard to academic freedom and append the college's most recentMiddle States
Association "Statement of Accreditation Status."

Institutional Characteristics of Graduate Education
Organizational Structure

Identify the scope of graduate studies and describe how graduate education is organized
and administered (e.g., is there a graduate faculty? is there a graduate school(s)? how is
funding for graduate/professional education determined?). Provide documentation on the
administrative structure of the institution and locus for graduate/professional studies at
your institution (e.g., an organization chart depicting reporting lines). Include copies of
official publications and promotional materials that support this description.

Identify the administrative staff (both managerial/professional and clerical) with primary
responsibility for graduate/professional programs. Include information on their specific
responsibilities, their qualifications for the positions held and the amount of time each
devotes to the administration of graduate/professional education (e.g., FT, 25%).

Financial Support

Provide information indicating the college's ability to support graduate/professional
studies. Include the college's most recent audited financial statements. Indicate
approximately how much (percentage) of the college's total educational and general
expenditures are dedicated to support graduate/professional study. Has this percentage
changed significantly in recent years, or is it expected to change substantially in the near
future? Please explain. Provide evidence of the institution's commitment to scholarly
activities appropriate to its mission (e.g., support of independent research by faculty and
students, art exhibits and concerts given by faculty and students). Provide similar
information on support of scholarly activities by outside sources (e.g., research supported
by outside grants or contracts).
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C. Quality Control

Describe what measures are used to gauge graduate/professional program quality (e.g., indicate
which programs enjoy specialized accreditation and by what organization or whether institutional
program reviews are conducted and how the results of such reviews are used to assure quality).

D. Faculty

Describe the characteristics of the faculty providing graduate/professional education.
What percentage have doctorates or other terminal qualifications? What evidence is there
that faculty remain abreast of their fields? Please include information on all faculty (full-
time and adjunct) providing graduate/professional education that attests to their
qualifications and professional scholarly achievements (e.g., full up-to-date vitae with
information on publications, presentations, exhibits). Provide information on graduate
faculty teaching loads. Each vita should indicate the status of the faculty member (FT,
PT, or adjunct). Describe professional development programs that are available to faculty
and the college's sabbatical policy. Describe the faculty's involvement in the development
and modification of graduate/professional programs. How is faculty participation in the
governance of graduate/professional education assured?

For each graduate/professional program offered last fall, indicate what percentage of
courses were taught by full-time faculty. Append the college's faculty handbook.

E. Students

Describe the graduate student population and appropriate subpopulations (e.g., by school
or program) at your college.

What is the institution's policy on admission to graduate/professional programs at the
college? Who is responsible for the establishment of such policy(ies)? How are the
graduate programs marketed to prospective students?

What is the admissions process? What specific criteria are used in the process? Do these
criteria vary by degree program? If so, please provide criteria for each degree program.
What percentage of students are admitted under these criteria? Are there exceptions? If
so, what are they and how many students are admitted as exceptions?

What is the institution's total FTE and graduate/undergraduate FTE breakdowns? (FTEs
are computed in the following manner: Undergraduate - the total number of
undergraduate credits generated the previous academic year divided by 32; Graduate - the
total number of graduate credits generated the previous academic year divided by 24.)

September 2014

What percentage of your total degree-seeking student body (headcount) was enrolled in
graduate/professional programs at the time of the most recent fall enrollment? Be certain
to include those students enrolled in graduate certification programs (where the majority
of the courses required in the program are at the graduate level).
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For each graduate/professional degree and certificate program, indicate the number of
students who are part-time and who are full-time.

For each graduate/professional degree and certificate program, indicate the number and
percent of courses which are for graduate students only.

What is the average class size and range of enrollments in graduate classes? What is the
attrition rate for each degree program and how is it calculated? What is the average time-
to-degree completion rate for each degree program? Provide the annual graduation rate
by degree program for the past five years.

What follow-up activities are conducted to determine the satisfaction/success of
graduates? What have been the findings of such follow-up? Have those findings resulted
in program changes? If so, please describe.

What forms of financial aid are available for graduate/professional students (e.g.,
scholarships, teaching assistantships, tuition remission), and what percentage of students
benefit?

What information is provided to students regarding employment opportunities upon
degree completion? Are any special student services provided to graduate/professional
students (e.g., career counseling/placement)? If so, please describe them.

. Academic Support Services

Specifically in regard to the library, what specialized library collections and services
(e.g., databases, automated catalogues) are available to support graduate/professional
education? Please include a description of the number of volumes and periodicals directly
ascribable to graduate/professional education. What portion of the library's budget goes
to support graduate/professional programs? How are acquisitions for these programs
determined? What types of specialized library personnel are there to support
graduate/professional programs? Include vitae of full-time and part-time librarians.

Please provide evidence that the institution has support services in place at appropriate
levels for the graduate/professional programs offered or planned (e.g., library collections,
databases, and automated catalogues; computer hardware, software, and networks;
specialized equipment and facilities; and specialized personnel such as librarians and
computer support staff). What proportion of the budget in each of these areas is in
support of graduate/professional programs?

. Public Service

Indicate to what extent the college is currently involved in public service and provide
examples pertinent to graduate education. Does the college have plans to expand public
service activities? If so, please describe these plans.
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Appendix C: College Mission Statements

(Adopted by the Board of Trustees in 1982)

Prologue

Founded in 1969 as a public, four-year college within the New Jersey system of higher
education, Richard Stockton College of New Jersey offers baccalaureate level programs in the
arts, sciences, and professional studies. A residential college whose students are drawn from
throughout the state, Stockton is located at the edge of New Jersey’s Pine Barrens, 12 miles
northwest of Atlantic City.

Mission

At Stockton we seek to help our students develop the capacity for continuous learning and the
ability to adapt to changing circumstances in a multicultural and interdependent world by
insisting on breadth, as well as depth, in our curriculum. We believe that the breadth
inherent in an interdisciplinary approach to liberal education both prepares students for
inevitable career changes, and enriches their lives.

We insist on excellence in teaching and dedication to learning. These, indeed, are the guiding
principles of our mission. Moreover, we recognized a responsibility not only to transmit
received ideas to our students but to participate in the development of new ideas.
Accordingly, we encourage continuous research, learning, and professional development for
our faculty and staff.

Quality academic programs are best created, developed, and maintained by a high degree of
faculty and student responsibility for, and participation in, the educational process. For that
reason, the College is committed to faculty-wide involvement in general education and in
teaching such academic skills as writing, quantitative analysis, and logical reasoning. Breadth,
then, is not only a desirable outcome for our students, but a requisite for the faculty who
teach these students. To teach beyond the traditional bounds of one’s area of formal
expertise, across disciplinary lines, and to interrelate the traditional disciplines, requires an
extraordinary effort from faculty. It is imperative that the executive administration and the
trustees provide the resources and the atmosphere, which will make such exceptional effort
both possible and appreciated.

Our insistence upon breadth of education for all students does not preclude an emphasis on
depth of study in the major disciplines but rather, supplements it. Our academic programs
must offer students a real understanding of the ideas and methods of their disciplines,
including those most recently developed. Exposure to many disciplines and intensive
investigation of one discipline should prepare graduates to move into appropriate fields of
employment, or to continue with graduate academic or professional study.

At Stockton we believe that co-curricular activities complement the academic curriculum
and, along with classroom education, help students develop the capacity for making
intelligent choices. While we offer students assistance in and out of the classroom, we
emphasize and encourage student initiative in their co-curricular life, and responsibility for
their education.
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We value diversity and the differing perspectives it brings. Accordingly, we are unequivocally
committed to implementing the principles of affirmative action in the composition of our
student body, faculty, and staff.

Just as students must receive an education that is sufficiently broad to permit flexible
response to changes in society, so too the College must be able to change and adapt to
differing circumstances and needs in our society. In order to best fulfill our mission, we must
all recognize the limitations of our resources, and respond by a prudent and flexible
allocation of those resources.

Finally, Stockton is committed to the positive development of southern New Jersey. Through
research and community service, we actively seek to take advantage of and to improve the
unique physical and human environment in which the College is located.

GRADUATE EDUCATION MISSION STATEMENT
Adopted by the Board of Trustees February 18, 1998

The Richard Stockton College of New Jersey provides quality graduate programs which
promote advanced inquiry and application of new knowledge, foster advanced-level career
opportunities, and transmit our cultural and intellectual heritage in all its diversity. Its
graduate programs are consistent with the College’s commitment to the liberal arts and
support the undergraduate program through enriched resources, the discovery of new
approaches to teaching and learning, and the creative use of new technologies. Through
accessible graduate education the College responds to the State and regional needs.
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Appendix D: Middle States Accreditation

See attached.
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3624 Market Street, Philadelphia, PA 19104-2680. Tel: 267-284-5000. Fax: 215-662-5501

II CHFE MIDDLE STATES COMMISSION ON HIGHER EDUCATION
\I H‘. Wt msche. org

STATEMENT OF ACCREDITATION STATUS

THE RICHARD STOCKTON COLLEGE OF NEW JERSEY
101 Vera King Farris Drive
Galloway, NJ 08205-9441
Phone: (609) 652-1776; Fax: (609) 652-4958
www.stockton.edu

Chief Executive Officer: Dr. Herman J. Saatkamp, Jr., President
INSTITUTIONAL INFORMATION
Enrollment 7539 Undergraduate; 919 Graduate
(Headcount):
Control: Public
Affiliation: Government-State- None

Carnegie Classification: Master's - Medium Programs

Approved Degree Bachelor's, Postbaccalaureate Certificate, Master's, Post-Master's

Levels: Certificate, Doctor's - Professional Practice (Doctor of Physical
Therapy);

Distance Education Fully Approved

Programs:

Accreditors Recognized by U.S. Secretary of Education: American Occupational Therapy
Association, Accreditation Council for Occupational Therapy Education; American Physical
Therapy Association, Commission on Accreditation in Physical Therapy Education; American
Speech-Language-Hearing Association, Council on Academic Accreditation in Audiology and
Speech-Language Pathology; Commission on Collegiate Nursing Education; National Council
for Accreditation of Teacher Education; Teacher Education Accreditation Council,
Accreditation Committee

Other Accreditors: Academy of Criminal Justice Sciences (ACJS); American Chemical
Society; Association for Gerontology in Higher Education; Council on Social Work Education;
National Association of State Directors of Teacher Education and Certification; National
Environmental Health Sciences and Protection Accreditation Council; New Jersey State
Association of Chiefs of Police Accreditation Program

Instructional Locations

Branch Campuses: None
Additional Locations: Carnegie Library Center, Atlantic City, NJ

Other Instructional Sites: Absegami High School, Galloway, NJ; Atlantic County Institute of
Technology, Mays Landing, NJ; Cedar Creek High School, Egg Harbor City, NJ; Charter Tech
High School for the Performing Arts, Sommers Point, NJ; Egg Harbor Township High School,
Egg Harbor Twp, NJ; Hammonton Educational Center, Hammonton, NJ; Lower Township
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School District, Lower Township, NJ; Mainland Regional High School, Linwood, NJ;
Manahawkin Instructional Site, Manahawkin, NJ; Marine Academy of Arts & Sciences,
Manahawkin, NJ; Millville School District, Millville, NJ; Nacote Creek, Port Republic, NJ;
Oakcrest School District, Mays Landing, NJ; Ocean City High School, Ocean City, NJ;
Pleasantville School District, Pleasantville, NJ; Sam Azeez Museum of Woodbine Heritage,
Woodbine, NJ; Seaview Resort, Galloway, NJ; Southern Regional High School, Manahawkin,
NJ; The ARC of Atlantic County, Mays Landing, NJ; Vineland School District, Vineland, NJ

ACCREDITATION INFORMATION
Status: Member since 1975
Last Reaffirmed: June 28, 2012

Most Recent Commission Action:

March 5, 2013:

To acknowledge receipt of the substantive change request and to include the
online Bachelor of Science in Nursing Degree Completion program within the
scope of the institution's accreditation. To remind the institution of the request
that the Periodic Review Report, due June 1, 2017, document (1) further
implementation of an integrated strategic planning process (Standard 2) and (2)
further implementation of a comprehensive, organized, and sustained process
for the assessment of student learning, including general education (Standards
12 and 14).

Brief History Since Last Comprehensive Evaluation:

June 28, 2012:

July 2,2012:

To reaffirm accreditation and to commend the institution for progress to date
and the quality of its self-study report. To request that the Periodic Review
Report, due June 1, 2017, document (1) further implementation of an
integrated strategic planning process (Standard 2) and (2) further
implementation of a comprehensive, organized, and sustained process for the
assessment of student learning, including general education (Standards 12 and
14).

To acknowledge receipt of the substantive change request and to include the
online transitional Doctor of Physical Therapy (tDPT) degree program within
the scope of the institution's accreditation. To remind the institution of the
request that the Periodic Review Report, due June 1, 2017, document (1)
further implementation of an integrated strategic planning process (Standard 2)
and (2) further implementation of a comprehensive, organized, and sustained
process for the assessment of student learning, including general education
(Standards 12 and 14).

Next Self-Study Evaluation: 2021 - 2022

Next Periodic Review Report: 2017

Date Printed: September 21, 2014

DEFINITIONS

Branch Campus - A location of an institution that is geographically apart and independent of the main campus of the
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institution. The location is independent if the location: offers courses in educational programs leading to a degree, certificate,
or other recognized educational credential; has its own faculty and administrative or supervisory organization; and has its
own budgetary and hiring authority.

Additional Location - A location, other than a branch campus, that is geographically apart from the main campus and at
which the institution offers at least 50 percent of an educational program. ANYA ("Approved but Not Yet Active") indicates
that the location is included within the scope of accreditation but has not yet begun to offer courses. This designation is
removed after the Commission receives notification that courses have begun at this location.

Other Instructional Sites - A location, other than a branch campus or additional location, at which the institution offers one
or more courses for credit.

Distance Education Programs - Fully Approved, Approved (one program approved) or Not Approved indicates whether or
not the institution has been approved to offer diploma/certificate/degree programs via distance education (programs for which
students could meet 50% or more of the requirements of the program by taking distance education courses). Per the
Commission's Substantive Change policy, Commission approval of the first two Distance Education programs is required to
be "Fully Approved." If only one program is approved by the Commission, the specific name of the program will be listed in
parentheses after "Approved."

EXPLANATION OF COMMISSION ACTIONS

An institution's accreditation continues unless it is explicitly withdrawn or the institution voluntarily allows its accreditation
to lapse. In addition to reviewing the institution's accreditation status at least every 5 years, the Commission takes actions to
approve substantive changes (such as a new degree or certificate level, opening or closing of a geographical site, or a change
of ownership) or when other events occur that require review for continued compliance.

Any type of report or visit required by the Commission is reviewed and voted on by the Commission. Reports submitted for
candidacy, self-study evaluation, periodic review or follow-up may be accepted, acknowledged, or rejected.

The Commission “Accepts” a report when its quality, thoroughness, and clarity are sufficient to respond to all of the
Commission’s concerns, without requiring additional information in order to assess the institution’s status.

The Commission “Documents receipt of” a letter or report when it addresses the Commission’s concerns only partially
because the letter or report had limited institutional responses to requested information, did not present evidence and
analysis conducive to Commission review, were of insufficient quality, or necessitated extraordinary effort by the
Commission’s representatives and staff performing the review. Relevant reasons for not accepting the letter or report are
noted in the action. The Commission may or may not require additional information in order to assess the institution’s
status.

The Commission “Rejects” a letter or report when its quality or substance are insufficient to respond appropriately to the
Commission’s concerns. The Commission requires the institution to resubmit the report and may request a visit at its
discretion. These terms may be used for any action (reaffirm, postpone, warn, etc.).

Types of Follow-Up Reports:

Accreditation Readiness Report (ARR): The institution prepares an initial Accreditation Readiness Report during the
application phase and continually updates it throughout the candidacy process. It is for use both by the institution and the
Commission to present and summarize documented evidence and analysis of the institution’s current or potential
compliance with the Commission’s accreditation standards.

Progress Report: The Commission needs assurance that the institution is carrying out activities that were planned or
were being implemented at the time of a report or on-site visit.

Monitoring Report: There is a potential for the institution to become non-compliant with MSCHE standards; issues are
more complex or more numerous; or issues require a substantive, detailed report. A visit may or may not be required.
Monitoring reports are required for non-compliance actions.

file://stockton.edu/root/home/keenanc/My%20Documents/Middle%20States/Stockton%20Self%20St...



Supplemental Information Report: This report is intended only to allow the institution to provide further information,
not to give the institution time to formulate plans or initiate remedial action. This report is required when a decision is
postponed. The Commission may request a supplemental information report at any time during the accreditation cycle.

Commendations:

Periodically, the Commission may include commendations to the institution within the action language. There are three
commendations. More than one commendation may be given at the same time:

To commend the institution for the quality of the [Self-Study or PRR] report. The document itself was notably well-
written, honest, insightful, and/or useful.

To commend the institution for the quality of its [Self-Study or PRR] process. The Self-Study process was notably
inclusive.

To recognize the institution's progress to date. This is recognition for institutions that had serious challenges or problems
but have made significant progress.

Affirming Actions

Grant Candidate for Accreditation Status: This is a pre-accreditation status following a specified process for application and
institutional self-study. For details about the application process, see the MSCHE publication, Becoming Accredited. The
U.S. Department of Education labels Candidacy as “Pre-accreditation” and defines it as the status of public recognition that
an accrediting agency grants to an institution or program for a limited period of time that signifies the agency has determined
that the institution or program is progressing toward accreditation but is not assured of accreditation) before the expiration of
that limited period of time. Upon a grant of candidate for accreditation status, the institution may be asked to submit
additional Accreditation Readiness Reports until it is ready to initiate self study.

Grant Accreditation: The Commission has acted to grant accreditation to a Candidate institution and does not require the
submission of a written report prior to the next scheduled accreditation review in five years.

Grant Accreditation and request a Progress Report or Monitoring Report: The Commission has acted to grant accreditation to
a Candidate institution but requires the submission of a written report prior to the next scheduled accreditation review to
ensure that the institution is carrying out activities that were planned or were being implemented at the time of the report or
on-site visit.

Reaffirm Accreditation via Self Study or Periodic Review Report: The Commission has acted to reaffirm accreditation and
does not require the submission of a written report prior to the next scheduled accreditation review in five years. The action
language may include recommendations to be addressed in the next Periodic Review Report or Self Study. Suggestions for
improvement are given, but no written follow-up reporting is needed for compliance.

Reaffirm Accreditation via Self Study or Periodic Review Report and request a Progress Report or Monitoring Report: The
Commission has acted to reaffirm accreditation but requires the submission of a written report prior to the next scheduled
accreditation review to ensure that the institution is carrying out activities that were planned or were being implemented at
the time of the report or on-site visit.

Administrative Actions

Continue Accreditation: A delay of up to one year may be granted to ensure a current and accurate representation of the
institution or in the event of circumstances beyond the institution’s control (natural disaster, U.S. State Department travel
warnings, etc.). The institution maintains its status with the Commission during this period.

Procedural Actions

Defer a decision on initial accreditation: The Candidate institution shows promise but the evaluation team has identified
issues of concern and recommends that the institution be given a specified time period to address those concerns. Institutions
may not stay in candidacy more than 5 years.
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Postpone a decision on (reaffirmation of) accreditation: The Commission has determined that there is insufficient information
to substantiate institutional compliance with one or more standards. The Commission requests a supplemental information
report.

Voluntary Lapse of Accreditation: The institution has allowed its accreditation to lapse by not completing required
obligations. The institution is no longer a member of the Commission upon the determined date that accreditation will cease.

Non-Compliance Actions

Warning: A Warning indicates that an institution has been determined by the Commission not to meet one or more standards
for accreditation. A follow-up report, called a monitoring report, is required to demonstrate that the institution has made
appropriate improvements to bring itself into compliance.

Probation: Probation indicates that an institution has been determined by the Commission not to meet one or more standards
for accreditation and is an indication of a serious concern on the part of the Commission regarding the level and/or scope of
non-compliance issues related to the standards. The Commission will place an institution on Probation if the Commission is
concerned about one or more of the following:

1. the adequacy of the education provided by the institution;
2. the institution’s capacity to make appropriate improvements in a timely fashion; or
3. the institution’s capacity to sustain itself in the long term.

Probation is often, but need not always be, preceded by an action of Warning or Postponement. If the Commission had
previously postponed a decision or placed the institution on Warning, the Commission may place the institution on Probation
if it determines that the institution has failed to address satisfactorily the Commission’s concerns in the prior action of
postponement or warning regarding compliance with Commission standards. This action is accompanied by a request for a
monitoring report, and a special visit follows. Probation may, but need not always, precede an action of Show Cause.

By federal regulation, the Commission must take immediate action to withdraw accreditation if an institution is out of
compliance with accreditation standards for two years, unless the time is extended for good cause.

Show Cause: An institution is asked to demonstrate why its accreditation should not be withdrawn. A written report from the
institution (including a teach out plan) and a follow-up team visit are required. The institution has the opportunity to appear
before the Commission when the Commission meets to consider the institution's Show Cause status. Show Cause may occur
during or at the end of the two-year Probation period, or at any time the Commission determines that an institution must
demonstrate why its accreditation should not be withdrawn (i.e. Probation is not a necessary precursor to Show Cause).

Adverse Actions

Withdrawal of Accreditation: An institution’s candidate or accredited status is withdrawn and with it, membership in the
association. If the institution appeals this action, its accreditation remains in effect until the appeal is completed.

Denial of Accreditation: An institution is denied initial accreditation because it does not meet the Commission’s requirements
of affiliation or accreditation standards during the period allowed for candidacy. If the institution appeals this action, its
candidacy remains in effect until the appeal is completed.

Appeal: The withdrawal or denial of candidacy or accreditation may be appealed. Institutions remain accredited (or
candidates for accreditation) during the period of the appeal.

Other actions are described in the Commission policy, "Range of Commission Actions on Accreditation."
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Appendix E: Sample Graduate Studies Marketing Materials

See attached.
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Dr. Matthew Romen, DPT

Physical Therapist
Class of 2012

SCHOOL OF GRADUATE
& CONTINUING STUDIES

* American Studies * Holocaust and Genocide Studies
* Business Administration (MBA) * |nstructional Technology
» Communication Disorders* * Nursing (MSN)
» Computational Science * Occupational Therapy*
* Criminal Justice * Professional Science Master’s in
« Doctorate in Physical Therapy* Environmental Science (PSM)
* Education * Social Work (MSW)*
*fall enrollment only

CHOOSE

Quality - Value - Distinction

STOCKTON
www.stockton.edu/grad




STOCKTON

NEW JERSEY’S

DISTINCTIVE

Public College

SCHOOL OF GRADUATE

& CONTINUING STUDIES
» American Studies * Holocaust and Genocide Studies
* Business Administration (MBA) * Instructional Technology
» Communication Disorders* * Nursing (MSN)
 Computational Science * Occupational Therapy*
« Criminal Justice * Professional Science Master’s in
* Doctorate in Physical Therapy* Environmental Science (PSM)
* Education * Social Work (MSW)*
*fall enrollment only
CHOOSE
Quality - Value - Distinction
STOCKTON

www.stockton.edu/grad



SCHOOL OF GRADUATE &
CONTINUING STUDIES

Visit our campus during a Graduate Information Session or an Open House!
Check out a list of event dates and times at stockton.edu/grad

Stockton College is an AA/EO institution.



Attend an Information Session

or Open House to find out more about
Stockton College’s graduate programs!

April 6 « 10:15 a.m. in Campus Center Meeting Room 5:
Stockton Open House

April 8 < 5 p.m. — 6 p.m. in Campus Center Meeting Room 5:
Information Session for Master of Arts Graduate Programs
(American Studies, Criminal Justice, Holocaust & Genocide Studies,
Instructional Technology)

April 23 « 5 p.m. — 6 p.m. in Campus Center Theater:
MBA Information Session

May 6 ¢ 5 p.m. — 6 p.m. in Campus Center Theater:

Information Session for Health and Science-Related Graduate Programs
(Physical Therapy, Communication Disorders, Computational Science,
Nursing, Occupational Therapy, Social Work, Environmental Science)

To RSVP (or to ask questions) for any of these events,
please email gradschool@stockton.edu.

SCHOOL OF GRADUATE
& CONTINUING STUDIES

THE RICHARD STOCKTON COLLEGE OF NEW JERSEY

School of Graduate & Continuing Studies
101 Vera King Farris Drive * Galloway, NJ 08205-9441

First Class
US Postage
PAID
Pleasantville NJ
Permit No. 223




The New Jersey Supervisory Endorsement Program

AT STOCKTON COLLEGE

Are you ready to lead teachers in implementing the common core standards in your school?

Are you prepared for PARCC (Partnership For Assessment of Readiness For College and Careers) testing?

Are you equipped for the new comprehensive teacher evalution system?



The Stockton College Supervision Endorsement Program prepares future
school supervisors for the dramatic changes in curriculum, assessment and
teacher evaluations occurring in our state. Intwo semesters, educators can
earn a supervisor endorsement that will provide the tools you need to lead these
changes. Please visit our website at www.stockton.edu/grad for admissions
criteria, program information and deadlines.

« Evaluating and developing effective teaching: Principles of Supervision and
Evaluation will prepare future supervisors for implementing the new evaluation
model in their schools. Training on Danielson’s Framework for Teaching and
Marzano’s Teacher Evaluation Model are provided in the course.

* Leading and preparing for the Common Core and PARCC: Curriculum
Development and Analysis and Curriculum Development and Evaluation
prepare future school supervisors to lead the development and implementation
of the new standards within their school.

* Special Topics: Targeted electives provide an opportunity to focus upon
an area of interest to you. Choose from a course in technology or special

education to support your own development as a leader.

Visit our website today www.stockton.edu/grad

STOCKTON

NEW JERSEY’S

DISTINCTIVE

Public College
101 Vera King Farris Drive « Galloway, NJ 08205-9441




Doctor of

PHYSICAL THERAPY
(DPT)

STOCKTON

EW JERSEY’S

DISTINCTIVE

Public College

SCHOOL OF GRADUATE
& CONTINUING STUDIES

www.stockton.edu/grad



Doctor of Physical Therapy (DPT)

ABOUT THE PROGRAM

Physical therapy is a health-care profession devoted to human health and function. Physical
Therapy improves and maintains an individual’s ability to move and assists in the prevention of
movement disorders. Physical therapists work in a variety of settings including private practice,
acute care and rehabilitation hospitals, nursing homes, industry, private home therapy, school
systems, athletic programs and fitness centers.

Stockton College’s DPT program is a professional, entry-level program for those students who
are not currently licensed physical therapists. The program is three years of full-time study (six
semesters plus two summers).

ACCREDITATION
In the US, a practicing physical therapist must hold a state license. For a US-educated person, the
following must be fulfilled:

1. Graduation from a program accredited by the Commission on Accreditation in Physical Therapy
Education (CAPTE);

2. Passage of the National Physical Therapy Examination to receive a state physical therapy license.
Stockton’s DPT program is accredited by CAPTE located at:
1111 North Fairfax Street / Alexandria, VA 22314-1488
(703) 706-3245

The mission of CAPTE is to serve the public by establishing and applying standards that assure
quality and continuous improvement in the entry-level preparation of physical therapists and
physical therapist assistants, and that reflect the evolving nature of education, research and practice.
Graduates of Stockton’s DPT Program will meet the academic eligibility requirement to take the
National Physical Therapy Examination.

Please visit www.stockton.edu/dpt for more information about the program.



Doctor of

PHYSICAL THERAPY-(DPT)

ADMISSIONS CRITERIA

The DPT program is among the most competitive at the College. It is a doctoral program that strives
to meet the highest academic and professional standards. Admission is very selective. Students are
considered once per year; a new class of students (cohort) begins every fall.

» Completion of a minimum of 64 credit hours of undergraduate education at a regionally-accredited
college or university at the time of application.

» Completion of prerequisite courses with a minimum grade of “C.” A maximum of 2 outstanding
science prerequisite courses may be completed by the end of the spring semester of the
academic year in which the student applies.

 Cumulative GPA of 3.0 or higher, though the GPA of a typical admitted student and the GPA in
science coursework is higher. Cumulative GPA includes all coursework at regionally-accredited
colleges or universities attended.

* Completion of the Application for Graduate Admission with DPT supplements. Please visit
www.ptcas.org for online application and www.stockton.edu/grad for supplemental information.

« Students must meet the “Technical Standards and Essential Functions” requirements. These
functions can be reviewed online at www.stockton.edu/dpt in the admissions section.

« A minimum of 80 hours of physical therapy volunteer and/or paid experience is recommended and
successful applicants usually have more.

* Submission of official GRE test scores directly to PTCAS (www.ptcas.org).

For more details regarding admissions criteria/prerequisites, a listing of frequently asked
questions, curriculum, and the application deadline, please visit www.stockton.edu/dpt

100% of reporting graduates
are employed within weeks of
seeking employment.

www.stockton.edu/dpt



OPEN HOUSES AND INFORMATION SESSIONS:

Please visit our website for more details
about Open Houses and Information Sessions,
including event dates and how to R.S.V.P

Join us for the next event!

FOR INFORMATION ABOUT THE PROGRAM:

The Richard Stockton College of New Jersey | School of Graduate & Continuing Studies

101 Vera King Farris Drive, Galloway NJ 08205-9441
609.626.3640
gradschool@stockton.edu ‘ www.stockton.edu/grad

While every effort has been made to ensure the accuracy of the information contained in this
publication, College policies and curricula may change. Please visit the School of Graduate and
Continuing Studies web site for the most updated information at www.stockton.edu/grad

Stockton College is an AA/EO institution. 5/14



Master of Arts in

AMERICAN STUDIES
(MAAS)

STOCKTON
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Public College

SCHOOL OF GRADUATE
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Master of Arts in American Studies (MAAS)

ABOUT THE PROGRAM

Stockton’s graduate program in American Studies offers a 30-credit master’s degree and a 15-credit
certificate program that cross disciplinary and professional boundaries in an effort to explore the multiple
cultures that comprise the United States within both regional and global contexts.

American Studies asks what it means to be “American.” It interrogates the forces that hold Americans
together, while also recognizing that “America” has always been a contested category whose meaning has
changed over time. American Studies at Stockton is transnational—emphasizing hemispheric, diasporic,
and transatlantic approaches to American history and culture.

The American Studies program also builds on Stockton College’s long-standing commitment to
interdisciplinary teaching and scholarship. The program’s faculty members are respected scholars in

traditional disciplines, such as literature, philosophy, history, art history, and communications, as well as
interdisciplinary fields, including Latin American and Caribbean studies, women’s, gender, and sexuality
studies, Native American studies, Africana studies, Jewish studies, postcolonial studies, and studies of
American culture and the environment.

Graduate students enter Stockton’s American Studies program from a variety of backgrounds and with a
range of skills, professional experiences, and research interests. They will find a community of scholars
and a range of resources to complement their specific interests and allow them to pursue their personal
and professional goals.

PROGRAM ORGANIZATION:
The program offers students an opportunity to earn a Master’s degree in American Studies requiring 30
semester hours (10 courses) and/or a certificate requiring 15 semester hours (10 courses).

Check out the MAAS Program Website at
blogs.stockton.edu/americanstudies/



Master.of Arts-in

AMERICAN STUDIES (MAAS)

ADMISSIONS CRITERIA

To be considered for admission to the Master of Arts in American Studies program, applicants
must submit the following:

 Complete Online Application.

* Baccalaureate degree from a regionally accredited institution. Official transcripts
from all colleges attended are required.

A minimum undergraduate GPA of 3.0
» Testing Requirements:

Standardized test scores (GRE or MAT) are required for international applicants
without U.S. or Canadian degrees and for applicants with lower than a 3.0
cumulative GPA.

Standardized test scores are optional for students with a 3.0 GPA or above with a
U.S. or Canadian undergraduate degree from an accredited institution.

« Three current letters of recommendation along with the Recommendation Form
written specifically for admission to the MAAS Program. The Recommendation
Form can be found on the MAAS website: www.stockton.edu/maas.

« A current resume.

Direct entry application option for recent Stockton graduates:

Direct Entry is an application option for recent Stockton graduates (within the past three years).
To be eligible for direct entry, the applicant must have a GPA of at least 3.4 in the academic major
and a cumulative GPA of at least 3.2. Direct Entry applicants are not required to submit GRE or
MAT scores, letters of recommendation, transcripts, or an application fee. The applicant must
submit the Direct Entry Form, graduate application essay, and a writing sample. The Direct Entry
Form is available on the MAAS website: www.stockton.edu/maas.

Please visit
www.stockton.edu/maas
for more information
about the MAAS program.



OPEN HOUSES AND INFORMATION SESSIONS:

Please visit our website for more details
about Open Houses and Information Sessions,
including event dates and how to R.S.V.P.

Join us for the next event!

FOR INFORMATION ABOUT THE PROGRAM:

The Richard Stockton College of New Jersey | School of Graduate & Continuing Studies

101 Vera King Farris Drive, Galloway NJ 08205-9441
609.626.3640
gradschool@stockton.edu | www.stockton.edu/grad

While every effort has been made to ensure the accuracy of the information contained in this
publication, College policies and curricula may change. Please visit the School of Graduate and
Continuing Studies web site for the most updated information at www.stockton.edu/grad 5/14

Stockton College is an AA/EO institution.
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Master-of Aris'in

CRIMINAL-JUSTICE(MACJ)

Master of Arts in Criminal Justice (MACJ)

ABOUT THE PROGRAM

OUR MISSION

The Master of Arts in Criminal Justice (MACJ) Program at the Richard Stockton College of
New Jersey provides a quality graduate program that promotes advanced inquiry and application
of new knowledge and fosters advanced-level career opportunities. The program aims to serve
the criminal justice educational and research needs in the southern New Jersey area. Program
faculty participate in research and service activities that benefit criminal justice and social service
agencies locally, statewide and nationally. The faculty’s involvement in research and community
affairs enhances the classroom experience, as faculty members are able to engage students in
discussions of current dilemmas and controversies. The program provides students with the
education needed to advance in the practitioner realm of criminal justice, but it also prepares
those who want to continue with their education by giving them the research and analytic skills
to pursue those goals.

PROGRAM CERTIFICATION

Unlike other social science disciplines such as psychology and social work, there is no academic
accreditation for programs in criminal justice. There is, however, optional certification. The
Academy of Criminal Justice Sciences (ACJS) offers certification for criminal justice and has
developed approximately fifty standards as evidence of excellence in graduate criminal justice
education. Stockton College’s MA in Criminal Justice Program is the only graduate program in the
tri-state area that has earned this certification. That means that we have provided evidence that we
meet or exceed every single standard, and that translates into an excellent educational experience
for our students. Students graduate from MACJ better prepared to work and lead in the criminal
justice field, because they emerge from the program not just more knowledgeable about current
criminal justice issues, but they are better writers, speakers, and critical thinkers. These skills are
essential as our field matures and becomes more selective with hiring and promoting decisions.

ADMISSIONS CRITERIA

CURRICULUM OPTIONS

The MA program in Criminal Justice is a 36 credit program and offers tracks in Justice Studies,
Forensic Psychology, and Homeland Security. Our program also offers students the option to do
an internship, so they can gain first-hand experience working in criminal justice. The program
welcomes both full-time and part-time students. Most of our courses are offered during the
evening, so students with full-time jobs may complete the program.

ADMISSIONS CRITERIA

» Completed on-line application. This includes an essay explaining why the applicant wishes
to study criminal justice and how the applicant’s goals relate to his or her academic and
professional career thus far;

* Baccalaureate degree from a regionally accredited institution (official transcripts from all
colleges attended are required);

e Completion of an undergraduate Introduction to Criminal Justice class, an undergraduate
Research Methods class, and undergraduate Statistics course.

* 3 Letters of Recommendation (2 recommended from faculty);

« Official GRE Test Scores. School Code: 2889. Not required if applicant has a master’s degree
or above a 3.5 GPA at the time of application;

 Minimum college/university cumulative GPA of 3.0; and, if applicable,

* The TOEFL Exam is required of students for whom English is the second language.

Please visit
www.stockton.edu/macj
for more information about
the MACJ program.
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Master of Arts in Education (MAED)

ABOUT THE PROGRAM

The Master of Arts in Education (MAED) Program helps certified professionals develop into
master teachers by offering coursework leading to an array of graduate level instructional and
educational services endorsements. Through the MAED program, students will strengthen
content knowledge, learn new instructional strategies to meet the needs of diverse students,
engage in effective practice, and develop as teacher researchers. The MAED program is
accredited through The Teacher Education Accreditation Council (TEAC).

The MAED Program is designed to support educators to successfully impact student learning
through:

« Building and integrating content area knowledge, implementing effective pedagogy
strategies, and applying educational theory and research.

» Effectively engaging their students in classroom instruction that supports students’
academic achievement.

» Demonstrating commitments to professionalism through caring relationships, reflective
teaching practices, and involvement in learning communities.

Tracks within the MAED program include:
* Content, Instruction, and Assessment

« ESL/Bilingual/Bicultural

* Learning Disabilities Teacher/Consultant
* Preschool - Grade 3

« Principal/Leadership

* Reading Specialist

* Special Education

* Supervisor

Accelerated, hybrid, online programs available.
Please visit www.stockton.edu/maed for more information.

Master of Arts in

EDUCATION (MAED)

ADMISSIONS CRITERIA

To be considered for admission to the Master of Arts in Education programs, applicants must
submit the following:

* The online application (with essay and resume) at www.stockton.edu/grad;
« QOfficial transcripts from all regionally-accredited colleges attended;

» A minimum grade point average of 2.75 (3.0 for Principal track)

« Copies of any current teaching certificates;

« Scores on the Graduate Record Examination (GRE) General Exam (School Code 2889) or
Miller Analogies Test scores (MAT) (School Code 1391) taken within the last ten years.
Testing waived for students who already possess a master’s degree;

« Three current letters of recommendation written specifically for admission to MAED program
from current or former administrators familiar with your work who can comment on your
background, experiences, capacity to succeed, etc.;

* Candidates seeking an LD/TC endorsement must meet all requirements listed above and
in addition have two years of successful teaching experience. Similarly, those seeking a
Principal Endorsement must meet all requirements listed above and have three years of
successful teaching experience as well as a cumulative Grade Point Average (GPA) of at
least 3.00 when a GPA of 4.00 equals an A grade in a baccalaureate degree program, higher
degree program or in a State-approved post-baccalaureate certification program with a
minimum of 13 semester-hours.

For a listing of frequently asked questions, curriculum,
transfer credit information and spring/fall application deadlines,
please visit www.stockton.edu/maed

Enhance your knowledge.
Advance your career.
Become a master teacher.
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Master of Arts in Holocaust and Genocide Studies (MAHG)

ABOUT THE PROGRAM

“Never again!” After Auschwitz, the call to end genocide forever resounded throughout the world. Inthe
wake of World War I, The United Nations adopted the Convention on the Prevention and Punishment of
the Crime of Genocide. However, the slaughters in Cambodia, Bosnia, Rwanda, Darfur, and elsewhere
have shown how difficult it has been to implement that resolution: to recognize the warning signs,
raise public awareness, and move the international community to act. Today, we need to study the
past to interrupt the patterns of prejudice, persecution, and violence that feed genocidal impulses.

Stockton College is a nationally ranked, public liberal arts and professional studies institution of the
New Jersey system of higher education. It emphasizes excellence in scholarship, teaching, and
student learning. Stockton offers a variety of post-baccalaureate certificate and graduate programs.

The MAHG program was founded in 1998 as the first program of its kind in the country. It offers a
rigorous interdisciplinary approach to understanding the dynamics of genocide. The MAHG curriculum
provides outstanding preparation for teachers, human rights professionals, museum curators, clergy,
and others interested in Holocaust and Genocide Studies.

Stockton College offers many facilities to support the study of the Holocaust and other genocides. Since
1986, the Sara and Sam Schoffer Holocaust Resource Center has been actively collecting the oral
testimonies of Holocaust survivors, liberators, and rescuers, as well as assisting survivors in writing and
publishing their memoirs. The Center recently completed a $1 million expansion, including the addition
of state-of-the art multipurpose seminar room. The library boasts one of the most extensive English-
language holdings on the Holocaust and other genocides of any comparable institution in the country.

Master of Arts in

HOLOCAUST AND GENOCIDE STUDIES (MAHG)

ADMISSIONS CRITERIA

» Completed application. This includes an essay explaining why the applicant wishes to study
Holocaust and Genocide Studies and how MAHG a degree will help fuffill the applicant’s career
goals;

*Baccalaureate degree from an accredited institution — all undergraduate majors and
concentrations of study will be considered (transcripts from all colleges and universities attended
are required);

* Three letters of recommendation;
* Minimum college/university GPA of 3.0
* English proficiency test results and scores through TOEFL, IELTS or ELS EAP Level 112.

« Application deadlines: July 1 for Fall Semester; December 1 for Spring Semester

TRANSFER CREDIT

The College will accept up to nine credits of appropriate, relevant graduate credit from other
accredited colleges and universities, provided that the courses sufficiently match corresponding
MAHG courses. Graduate credit will only be accepted upon transfer to Stockton. Once students
have matriculated to the College, the remainder of the coursework must be completed here.

Please visit
www.stockton.edu/mahg
for more information
about MAHG program.
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Master of Arts in Instructional Technology (MAIT)

ABOUT THE PROGRAM

The Master of Arts in Instructional Technology is designed to bring the best instructional
technologies into both public and corporate settings. With a strong theoretical foundation, the
degree enables graduates to use technology to improve human learning and performance with the
aid of technologies. Graduates of the MAIT program can become leaders in the fields of education
and training and may qualify for positions in the areas of curriculum design and development,
technology coordination, distance education planning, integration of technology in teaching, human
performance support, instructional design and training development, and project management.
Course delivery takes place in face-to-face, hybrid, and online modes.

The program serves:
* students who seek or will continue employment in a school setting;

« students who wish to pursue coordinator or supervisor positions in P-12 schools and district

* students who seek or hold careers in business, industry, non-profit organizations, training-related
careers, instructional designers, and higher education professions.

The program is composed of both core and elective courses.

« Core courses: focus on important issues related to learning, instruction, research, and the impact
of technology, and include an overview of a variety of technologies, software applications, and
Web-based tools.

* Elective courses: designed to extend the core skills into more specialized environments, and to
give students opportunities to enhance their personal interests in their chosen field. Students can
tailor their courses to their personal interests in their field.

Please visit www.stockton.edu/mait
for more information about the program.

Master of Arts in

INSTRUCTIONAL TECHNOLOGY (MAIT)

ADMISSIONS CRITERIA

To be considered for admission to the Master of Arts in Instructional Technology program, applicants
must submit the following:

* The online application for graduate admission at www.stockton.edu/grad (including an essay
describing relevant experience and reason for pursuing MAIT degree);

« Official transcripts from all colleges attended, including baccalaureate degree from regionally
accredited institution and minimum grade point average of 3.0

* Three letters of recommendation, including form that can be found on the graduate school website.

* The Graduate Record Examination (GRE) General Exam (School Code 2889) or Miller Analogies Test
scores (MAT) (School Code 1391). Scores should be submitted from a test taken within the past ten
years. Testing requirements are waived for students who already possess a master’s degree.

For a listing of frequently asked questions, curriculum, transfer
credit information and spring/fall application deadlines, please
visit www.stockton.edu/mait

75% of reporting graduates
are employed within weeks of
seeking employment.

www.stockton.edu/mait
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Master-of

BUSINESS ADMINISTRATION (MBA)

Master of Business Administration (MBA)

ABOUT THE PROGRAM

The Master of Business Administration (MBA) Program prepares students for professional
careers in business. One of the goals of the program is to help students develop critical thinking
skills and to provide them with an expanded awareness of the complex political, social and
economic environments within which all organizations and individuals must function.

Excellent written and oral presentation skills are needed in this program. The program is geared
toward those with business backgrounds and/or those seeking career changes. An accelerated
dual degree program leading to a BA-BS and an MBA is also offered that provides students an
opportunity to complete an undergraduate and a graduate degree in five years.

Program strengths:

* Aflexible curriculum blending core courses, electives from within the MBA and other
Stockton graduate courses, and opportunities for internships and individualized research
projects.

* A personalized approach to teaching and learning as evidenced by small classes, systematic
advising, and substantial student access to faculty

* Opportunities to interact with the Stockton owned Stockton Seaview Hotel and Golf Club
and Stockton centers such as the Lloyd D. Levenson Institute of Gaming, Hospitality, and
Tourism (LIGHT), the Small Business Development Center of Atlantic, Cape May, and
Cumberland Counties (SBDC).

« Stockton’s Graduate Student Council is active and provides opportunities that support the
professional development of graduate students.

ADMISSIONS CRITERIA

To be considered for admission to the Master of Business Administration (MBA) program,
applicants must submit the following:

» Completed on-line application;

* Baccalaureate degree from a regionally accredited institution (official transcripts from all
colleges attended are required);

* A minimum undergraduate GPA of 3.0;

* Graduate Management Admission Test (GMAT);

« Three current letters of recommendation written specifically for admission to the MBA
Program from current or former administrators familiar with your work who can comment on

your background, experiences, capacity to succeed, etc.; and

* A current resume.

Please visit
www.stockton.edu/mba
for more information
about the MBA program.
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Master of Science in Communication Disorders (MSCD)

ABOUT THE PROGRAM

Speech-language pathology is a healthcare and education-based profession committed to improving
the function of communication and swallowing. Speech-language pathologists can choose from a
variety of work settings including schools, hospitals, sub-acute facilities, skilled nursing facilities,
home-healthcare, research settings, and private practice.

The mission of the Master of Science in Communication Disorders Program is to prepare students
for an earned Master’s degree so they may obtain licensure and certification in speech-language
pathology. The program will have students contribute to scholarly work in the discipline, provide
opportunities for continuing education, and offer direct services to the surrounding community.

The Master of Science in Communication Disorders is a professional program. The length of the
program is 2.5 years inclusive of two summer sessions. Students have the opportunity to experience
a variety of clinical settings with the added bonus of having an on-site speech and hearing clinic.

Additionally, Stockton offers a Communication Disorders Preparation Program. This program is
designed to provide an option for students who already hold a bachelor’s degree in a field other than
Speech—Language Pathology or Communication Disorders. This unique bridge program builds on the
baccalaureate degree and allows students to meet the prerequisites to apply to a graduate program
in communication disorders. Note: This program is not equivalent to a New Jersey Department of
Education Certificate as a Speech-Language Specialist.

Master of Science in Communication Disorders Programs (MSCD) at the Richard Stockton
College of New Jersey has a curriculum designed to prepare program graduates for certification
as speech-language pathologists by the American Speech-Language Hearing Association (ASHA),
New Jersey licensure and for certification as Speech-Language Specialists in the New Jersey Public
Schools. The program requires completion of 60 graduate credits. Both a thesis and a non-thesis
option are available.

All Master’s degree candidates must complete 400 clinical hours of supervised clinical experience.
0Of these 400 hours, 25 must be in supervised observation. Per ASHA certification requirements, at
least 325 of the 400 clinical hours must be completed at the graduate level. Students will receive
clinical experience both on campus in the Speech and Hearing Clinic and off campus in various
clinical placements. Students will be able to graduate having had a variety of clinical experiences.
Students must enroll full-time in the MSCD Program. The requirements are demanding but the
outcome is rewarding.

Master of Science in

COMMUNICATION DISORDERS (MSCD)

ADMISSIONS CRITERIA

Prospective students apply through the Graduate Admissions Office. Applicants must complete all
program prerequisites and have a baccalaureate degree prior to starting the program. Applications
are screened by the Program Committee. A complete application file requires the following:

« Completion of a baccalaureate degree from a regionally accredited institution.
 Cumulative GPA of 3.2 or higher. A GPA of 3.5 or higher is considered competitive.

 Completion of all prerequisite courses with a grade of G or better by the end of the summer
semester of the academic year in which the applicant applies for admission. The Stockton course
acronyms that correspond with the required prerequisite courses are provided for Stockton
students.

* Phonetics (HLTH 1104 or CMDS 5101)

* Hearing Science (HLTH 1105 or CMDS 5102)

* Speech Science (HLTH 1106 or CMDS 5103)

« Language Development (HLTH 2115 or CMDS 5115)

* Introduction to Communication Disorders (HLTH 2119 or CMDS 5119)
* Biology (BIOL 1200, HLTH 2221)

* Statistics

« Physical Science (A course dealing primarily with the principles of physics, chemistry,
astronomy, or geology).

« Social Science such as Psychology or Sociology.
* Three letters of recommendation.

« Graduate Record Examination (GRE) scores. Official GRE scores must be submitted to CDCAS
using school code 3872. Scores at or above the 50th percentile in the Verbal and Quantitative
sections will be considered competitive. Students who have a Masters degree from an accredited
institution do not need to provide GRE scores.

« Students must meet the “Technical Standards and Essential Functions” requirements for
participation in Stockton’s MSCD Program. These functions can be reviewed online at
www.stockton.edu/grad and click on the MSCD program page.

The Master of Science in Communication Disorders Programs (MSCD) at the Richard Stockton
College of New Jersey is a Candidate for Accreditation by the Council on Academic Accreditation
in Audiology and Speech-Language Pathology (CAA) of the American Speech-Language-Hearing
Association. This is a “pre-accreditation” status with the CAA, awarded to developing or emerging
programs for a maximum period of five years.

Please visit
www.stockton.edu/grad
for more information about
the MSCD program.
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Master of Arts in Criminal Justice (MACJ)

ABOUT THE PROGRAM

OUR MISSION

The Master of Arts in Criminal Justice (MACJ) Program at the Richard Stockton College of
New Jersey provides a quality graduate program that promotes advanced inquiry and application
of new knowledge and fosters advanced-level career opportunities. The program aims to serve
the criminal justice educational and research needs in the southern New Jersey area. Program
faculty participate in research and service activities that benefit criminal justice and social service
agencies locally, statewide and nationally. The faculty’s involvement in research and community
affairs enhances the classroom experience, as faculty members are able to engage students in
discussions of current dilemmas and controversies. The program provides students with the
education needed to advance in the practitioner realm of criminal justice, but it also prepares
those who want to continue with their education by giving them the research and analytic skills
to pursue those goals.

PROGRAM CERTIFICATION

Unlike other social science disciplines such as psychology and social work, there is no academic
accreditation for programs in criminal justice. There is, however, optional certification. The
Academy of Criminal Justice Sciences (ACJS) offers certification for criminal justice and has
developed approximately fifty standards as evidence of excellence in graduate criminal justice
education. Stockton College’s MA in Criminal Justice Program is the only graduate program in the
tri-state area that has earned this certification. That means that we have provided evidence that we
meet or exceed every single standard, and that translates into an excellent educational experience
for our students. Students graduate from MACJ better prepared to work and lead in the criminal
justice field, because they emerge from the program not just more knowledgeable about current
criminal justice issues, but they are better writers, speakers, and critical thinkers. These skills are
essential as our field matures and becomes more selective with hiring and promoting decisions.

Master of Arts in

CRIMINAL JUSTICE (MACJ)

ADMISSIONS CRITERIA

CURRICULUM OPTIONS
The MA program in Criminal Justice is a 36 credit program and offers tracks in Justice Studies,

Forensic Psychology, and Homeland Security. Our program also offers students the option to do
an internship, so they can gain first-hand experience working in criminal justice. The program
welcomes both full-time and part-time students. Most of our courses are offered during the
evening, so students with full-time jobs may complete the program.

ADMISSIONS CRITERIA

 Completed on-line application. This includes an essay explaining why the applicant wishes
to study criminal justice and how the applicant’s goals relate to his or her academic and
professional career thus far;

* Baccalaureate degree from a regionally accredited institution (official transcripts from all
colleges attended are required);

 Completion of an undergraduate Introduction to Criminal Justice class, an undergraduate
Research Methods class, and undergraduate Statistics course.

* 3 Letters of Recommendation (2 recommended from faculty);

« Official GRE Test Scores. School Code: 2889. Not required if applicant has a master’s degree
or above a 3.5 GPA at the time of application;

 Minimum college/university cumulative GPA of 3.0; and, if applicable,

« The TOEFL Exam is required of students for whom English is the second language.

Please visit
www.stockton.edu/macj
for more information about
the MACJ program.
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Master of Science in Nursing (MSN)
ABOUT THE PROGRAM

The Master of Science in Nursing (MSN) program is designed for the baccalaureate-prepared
registered nurse (RN) who wishes to pursue a graduate degree with eligibility for specialty certification
as an Adult Gerontology Primary Care Nurse Practitioner (AGPCNP). In addition, Post-Master’s
certificates are available: Family Nurse Practitioner (FNP) or Adult Gerontology Primary Care Nurse
Practitioner (AGPCNP) .

The program focuses on the acquisition of knowledge and skills that enable the nurse practitioner
to assess, diagnose, treat, and evaluate health problems of the client. Health promotion and disease
prevention are also emphasized.

The program encourages self-directed learning and critical thinking and ensures the graduate student
will develop the skills necessary to function as an advanced-practice nurse.

GOALS OF THE GRADUATE NURSING PROGRAM

1. Encourage continued personal and professional growth

2. Advance the educational level of nurses to effect improvement in the health care of consumers
3. Prepare advanced practice nurses who are eligible for national certification

4. Provide a foundation for continued graduate study

STUDENT LEARNING OUTCOMES

1. Utilize Roy’s Adaptation Model of Nursing when making decisions about professional nursing
practice.

2. Synthesize theoretical and empirical knowledge from the physical and behavioral sciences and
humanities with nursing theory and advanced nursing practice.

3. Assess health status and health potential of the client, manage specific common deviations from
wellness and stabilize long term illness.

4. Accept individual responsibility and accountability in defining advanced practice nursing.

5. Apply nursing research and evidence-based data to advanced practice nursing.

6. Utilize leadership skills through interaction with consumers and providers in meeting health needs
and advanced nursing goals.

7. Collaborate on the interdisciplinary health team to identify and effect needed change which will
improve delivery within specific health care systems.

ACCREDITATION STATEMENT

The graduate nursing program at Richard Stockton College of New Jersey is accredited by the
Commission on Collegiate Nursing Education, One Dupont Circle, NW, Suite 530, Washington DC
20036 (202) 887-6791.

Master of Science in

NURSING (MSN)

ADMISSIONS CRITERIA

Admission is open to RNs with a baccalaureate degree in nursing. Prospective applicants must
meet the following criteria; however, meeting the minimum criteria does not guarantee admission:

* Possess a baccalaureate degree in nursing from an NLN- or CCNE-accredited school.

* Cumulative GPA of 3.2 or higher (on a scale of 4.0) with a minimum grade of “B” in all nursing
Ccourses.

» Completion of all prerequisite courses.
* Proof of license to practice as a professional nurse in New Jersey.
« Three letters of recommendation; one academic and two professional. Forms are provided.

« Students must meet the “Technical Standards and Essential Functions” requirements
as specified by the Nursing Program (Policy #M-1). These functions can be viewed at
www.stockton.edu/msn.

* Proof of professional liability insurance.

* Proof of current CPR certification.

* Completed Online Graduate Application (including signature page and application fee).
* Submission of current Curriculum Vitae.

« Submission of official transcripts from all colleges/universities attended.

PREREQUISITES:
Undergraduate courses in: Health Assessment, Nursing Research, and Statistics.

APPLICATION DEADLINES:

* Fall admission: May 1
* Spring admission: December 1

Prospective students who have not completed all prerequisite undergraduate courses may take
them at Stockton. They must be completed before admission into the graduate program.

The College may accept up to 9 credits that sufficiently match corresponding RSCNJ courses,
provided that the grade earned is a 3.0 (B) or better. It is recommended that all transfer credit
requests be submitted at the time of application. A Graduate Transfer Equivalency Form must be
submitted when requesting transfer credits, which is usually at the time of application.

Please visit
www.stockton.edu/msn
for more information
about the MSN program.
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Master of Science in Occupational Therapy (MSOT)

ABOUT THE PROGRAM

Occupational Therapy is a health care profession that uses purposeful activity to achieve
functional outcomes that promote health, prevent injury or disability, and develop, improve,
sustain, or restore the highest possible level of independence.

Stockton College’s Master of Science in Occupational Therapy Program is a full-time two and
one-half-year entry- level professional program. It includes four semesters of course work
including Level | fieldwork, one short summer session and two three-month Level Il fieldwork
rotations that must be completed within 24 months following completion of academic work.

Accreditation
The Master of Science in Occupational Therapy (MSOT) Program is fully accredited by the
Accreditation Council for Occupational Therapy Education (ACOTE) located at:

ACOTE

¢/o American Occupational Therapy
Association (AOTA)

4720 Montgomery Lane, Suite 200
Bethesda, MD 20814-3449

Ph: (301) 652-2682 « www.acoteonline.org

GRADUATES OF THE PROGRAM WILL BE ELIGIBLE TO SIT FOR THE NATIONAL CERTIFICATION EXAMINATION
FOR THE OCCUPATIONAL THERAPIST ADMINISTERED BY THE NATIONAL BOARD FOR CERTIFICATION IN
OCCUPATIONAL THERAPY (NBCOT). AFTER SUCCESSFUL COMPLETION OF THIS EXAM, THE INDIVIDUAL
WILL BE AN OCCUPATIONAL THERAPIST, REGISTERED (OTR). IN ADDITION, MOST STATES REQUIRE
LICENSURE TO PRACTICE; HOWEVER, STATE LICENSES ARE USUALLY BASED ON THE RESULTS OF THE
NBCOT CERTIFICATION EXAMINATION. A FELONY CONVICTION MAY AFFECT A GRADUATE’S ABILITY TO

SIT FOR THE NBCOT CERTIFICATION EXAMINATION OR ATTAIN STATE LICENSURE.

Master of Science in

OCCUPATIONAL THERAPY (MSOT)

ADMISSIONS CRITERIA

The MSOT program is among the most competitive at the College. Admission is very selective.
Applicants are considered once per year; a new class of students (cohort) begins each fall.

 Completion of the two applications for graduate admission with supplemental materials
(listed below). Please visit www.otcas.org for online application, and www.stockton.edu/grad
for supplemental application and a list of where supplemental materials are to be sent.

 Completion of a baccalaureate degree.
* Demonstration of academic preparedness with a cumulative GPA of 3.2 or better.

» Completion of all prerequisite courses with a grade of B or better. Students may apply to the
program while in the final semesters of completing these prerequisites.

* Typed essay that demonstrates written communication skills and clarifies the applicant’s
purpose in pursuing a graduate degree in occupational therapy.

* For applicants whose native language is not English, scores from the Test of English as a
Foreign Language (TOEFL).

* Documentation of 40 hours of work, volunteer work or community service with an
occupational therapist in a variety of occupational therapy settings with clients of different
ages and diagnoses.

» Three recommendation forms from those who can verify experiences and attest to academic
excellence.

« Copy of current driver’s license.
« Completion of a CPR course (proof of current CPR certification or recertification is required).
« Additional paperwork will be required of international students.

It is also expected that all applicants will be proficient in computer applications. Regular access
to a Stockton email account is required.

Additionally, applicants must meet the “Technical Standards” requirements for participation in
Stockton’s Occupational Therapy program. These functions can be reviewed online at
www.stockton.edu, by typing “MSOT Technical Standards” in the search box.

Some preference is given to New Jersey residents and Stockton graduates, though other
applicants are routinely accepted.

For more details regarding admissions criteria, pre-requisites, FAQs and curriculum, please visit
www.stockton.edu/grad.
Application Deadline: November 15

Please visit
www.stockton.edu/msot
for more information about
the MSOT program




OPEN HOUSES AND INFORMATION SESSIONS:

Please visit our website for more details
about Open Houses and Information Sessions,
including event dates and how to R.S.V.P.

Join us for the next event!

FOR INFORMATION ABOUT THE PROGRAM:

The Richard Stockton College of New Jersey | School of Graduate & Continuing Studies

101 Vera King Farris Drive, Galloway NJ 08205-9441
609.626.3640
gradschool@stockton.edu | www.stockton.edu/grad

While every effort has been made to ensure the accuracy of the information contained in this
publication, College policies and curricula may change. Please visit the School of Graduate and
Continuing Studies web site for the most updated information at www.stockton.edu/grad 5/14

Stockton College is an AA/EQ institution.

Master of

SOCIAL WORK
(MSW)

STOCKTON

NEW JERSEY’S

DISTINCTIVE

Public College

SCHOOL OF GRADUATE
& CONTINUING STUDIES

www.stockton.edu/grad




Master of Social Work (MSW)

ABOUT THE PROGRAM

The mission of Stockton’s MSW Program is to educate social workers who are prepared for
advanced-level practice with diverse individuals, families and communities. The program aims to
produce graduates who understand the human condition and the commonalities that all people
share, while respecting and honoring differences in personal and communal history, social class,
race, color, ethnicity, culture, language, immigration status, gender, sex, sexual orientation, marital
status, age, political ideology, religion and disability status. The curriculum focuses on developing
practitioners who are able to develop an in-depth understanding of diverse world views; empower
diverse people to expand their capacities, resources and opportunities; and advocate for policies
and services that address social conditions that limit the quality of life for all people.

The Program is built upon a strong foundation of generalist social work practice values, knowledge
and skills. Students are expected to understand and be able to apply an ecosystems perspective, the
strengths perspective and empowerment practice theory. They develop a thorough acquaintance
with the negative effects of oppression, discrimination, marginalization and other social forces that
block people’s ability to meet their basic human needs. They are expected to critically examine
multiple theories, perspectives and approaches as they become acquainted with research literature
and as they develop experience in agency practice.

Continuing the central focus of the undergraduate program, the MSW Program aims to produce
graduates who have a lifelong commitment to upholding human rights, respecting human diversity
and working towards social justice in their professional and personal lives.

Small class sizes, personal attention,
exceptional interaction between students,
faculty, staff and the surrounding community.

Master of

SOCIAL WORK (MSW)

ADMISSIONS CRITERIA

To be considered for admission to the MSW program, applicants must submit the following:

» Completed application. This includes brief essays in response to questions posed in the
application;

« Baccalaureate degree from a regionally accredited institution (official transcripts from all colleges
attended are required). Advanced Standing applicants must hold a baccalaureate degree in
social work from a college or university accredited by the Council on Social Work Education;

« Adequate foundation in the liberal arts (at least 24 credits, as demonstrated in the transcript);

» Three letters of recommendation from persons who are familiar with the applicant’s work

(academic work, paid employment or volunteer work in social welfare);

Cumulative GPA of 3.0;

An interview and/or a writing sample may be required.

English proficiency test results and scores through TOEFL, IELTS or ELS EAP Level 112.

Facility in a second language (other than English) will be considered a strength in the applicant’s

file.

All of the above factors will be carefully weighed in the admissions process. Applicants with the
strongest overall record in the above areas will be offered admission. Once available slots are
filled, qualified applicants who were not able to be offered admission will be placed on a waiting
list for slots that might open up.

MSW application for admission deadline:
Advanced Standing: February 1. Traditional MSW Program: February 1. Fall matriculation
only for both programs.

Transfer Credit Provided that the courses sufficiently match corresponding Stockton courses, the
College will accept up to nine credits for graduate work completed at an accredited MSW program
at another college or university. Graduate credit will only be granted at the time of acceptance into
the MSW program. Once students have matriculated at the College, students will be required to
finish the remainder of the coursework at Stockton. Applicants who have satisfactorily completed
an entire year at another accredited MSW program may be admitted to the second year of
the traditional program. Applicants to the program should consult the Program Director about
transferring in credits for specific courses.

Stockton’s MSW program will not grant credit for life experience or previous work experience.

Please visit
www.stockton.edu/grad
for more information
about MSW program.
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Professional Science Master’s in Environmental Science (PSM)

ABOUT THE PROGRAM

The Professional Science Master’s (PSM) in Environmental Science offers working
professionals and qualified undergraduates an education that is multidisciplinary and
applications-oriented, preparing graduates for professional advancement in the business
and regulatory world.

The PSMis built around a solid core of required technical and nontechnical courses that
provide common baseline knowledge for all students. This core is supplemented by a
broad selection of electives tailored to an individual’s specialty area. In combination, the
core and associated electives form a curriculum that can easily adapt to the needs of
individual students. A capstone research project in collaboration with a faculty mentor
and a professional in the corporate or government sector allows students to apply their
coursework and experience to real-world problems. The program is structured to be
completed in two years and emphasizes substantial flexibility in course scheduling
(night classes, weekend and summer field work). Undergraduate students interested in a
five-year BS/PSM accelerated dual degree option can pursue that option; undergraduate
transfer students may also apply for the dual degree with their transfer application.

Professional Science Master’s in

ENVIRONMENTAL SCIENCE (PSM)

ADMISSIONS CRITERIA

For persons who hold a baccalaureate degree, the following are the admissions requirements for
the PSM in Environmental Science:

« Complete application packet, including an essay explaining how the PSM degree in
Environmental Science fits into the applicant’s career goals;

« A baccalaureate degree from a regionally accredited institution of higher education with an
environmentally—related major (e.g., Environmental Science, Marine Science, Earth Science,
Chemistry, Biology, or other related majors); transcripts for all colleges attended are required;

« Three letters of recommendation from professional colleagues “and/or” college/university
faculty;

« Completion of the Graduate Record Examination (GRE), the general test; students should
have their scores sent directly to Stockton;

 Minimum college/university cumulative grade point average (GPA) of 3.0;
« An average GPA of 3.2 or better derived from all science and mathematics courses taken;
« English proficiency test results and scores through TOEFL, IELTS or ELS EAP Level 112.

The PSM in Environmental Science requires 36 credits for completion, including a capstone
project. The curriculum consists of eight core course requirements and four electives. Core course
requirements include five science courses, two professional courses and a capstone project. The
entire core course sequence will be offered within two years during the Fall, Spring and Summer
terms. The remainder of the curriculum consists of electives, at least five of which are offered
over a two-year sequence.

Students meet regularly with their assigned advisor to plan and evaluate progress in their studies.

Acceptance into the PSM in Environmental Science program will be based on a review of
the entire application packet. Admission to the Program is competitive and acceptance is
not guaranteed. Specific minimum requirements may be waived at the discretion of the PSM
Admissions Committee.

Please visit
www.stockton.edu/grad
for more information about
PSM program.
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The Management'’s Discussion and Analysis (‘MD&A”) on pages 3 through 10 is not a required part
of the basic financial statements but is supplementary information required by accounting principles
generally accepted in the United States of America. We have applied certain limited procedures,
which consisted principally of inquiries of management regarding the methods of measurement and
presentation of the required supplementary information. However, we did not audit the information,
and we express no opinion on it.

?Wew(/ua

Philadelphia, Pennsylvania
October 31, 2011



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

Introduction

The Richard Stockton College of New Jersey (the “College”) is proud to present its comparative
financial statements for fiscal years 2011 and 2010. The emphasis of discussions about these
statements will be on current year data.

This section of the College’s financial statements presents our discussion and analysis of the
College’s financial performance during the fiscal years that ended on June 30, 2011, 2010, and
2009. Since this discussion and analysis is designed to focus on current activities, it should be
read in conjunction with the College’s basic financial statements, which follow this section.

The Richard Stockton College of New Jersey provides an exceptional environment for
achievement and fulfillment in a dynamic society through rigorous intellectual effort and vigorous
personal interaction among all members of its diverse learning community. As a regional public
college committed to teaching, The Richard Stockton College of New Jersey combines liberal
education with professional preparation and offers undergraduate, graduate and doctoral
programs.

College Overview

The College is located in Pomona, New Jersey on 1600 acres of pristine forest and wetlands in
an area that is growing rapidly. The College owns an 8-acre Marine and Environmental Field
Station along the Nacote Creek in nearby Port Republic City and over 100 acres of wooded
property in Hamilton Township, New Jersey and over 200 acres of wooded property in Galloway
Township, New Jersey. The College acquired the Carnegie Library, a 17,335 square foot
historical building. The Carnegie hosts undergraduate and graduate courses, continuing
professional education programming, and special events. The College owns the historic
Seaview Resort, which includes a hotel and two world renowned golf courses, located on nearly
300 acres in Galloway, NJ.

The majority of the student body is from Atlantic, Cape May, and Ocean Counties. The College
continues to evidence significant enrollment demand, with 6,613 undergraduate applications.
Fall 2010’s total headcount enroliment was over 7,000 full-time equivalent (“FTE”) students. The
College offers Bachelor of Arts and Bachelor of Science degrees, as well as eleven Master's
level programs and a doctoral program in Physical Therapy.

Financial Statements

The College’s comparative financial statements include three basic financial statements:
Statement of Net Assets; Statement of Revenues, Expenses, and Changes in Net Assets; and
Statement of Cash Flows, which have been prepared following Governmental Accounting
Standards Board (“GASB”) principles. These statements present the College’s operations as a
whole, rather than individual funds and focus on its assets, liabilities, revenues, expenses, and
cash flows on an entity-wide basis.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

Summary of Net Assets

The Statement of Net Assets presents the assets, liabilities, and net assets of the College as of
the end of the fiscal year. The Statement of Net Assets is a point-of-time financial statement.
The purpose of the Statement of Net Assets is to present to the readers of the financial
statements a fiscal snapshot of The Richard Stockton College of New Jersey. The Statement of
Net Assets presents end-of-the-year data concerning assets (current and noncurrent), liabilities
(current and noncurrent), and net assets (assets minus liabilities).

Net assets are one indicator of the current financial condition of the College, while the change in
net assets is an indicator of whether the overall financial condition has improved or worsened
during the year.

From the data presented, readers of the Statement of Net Assets are able to determine the
assets available to continue the operations of the College. They are also able to determine how
much the College owes vendors, investors, and lending institutions. Finally, the Statement of
Net Assets provides a picture of the net assets (assets minus liabilities) and their availability for
expenditure by the College.

Net assets are divided into three major categories. The first category, invested in capital assets,
net of related debt, provides the institution’s equity in property, plant, and equipment owned by
the College. The next asset category is restricted net assets. Expendable restricted net assets
are available for expenditure by the College but must be spent for purposes as determined by
donors and/or external entities that have placed time or purpose restrictions on the use of the
assets. Nonexpendable restricted net assets are required to be maintained in perpetuity by
donors and/or external entities. The final category is unrestricted net assets. Unrestricted assets
are available to the College for any lawful purpose of the College.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

A summary of the College’s assets, liabilities, and net assets as of June 30, 2011, 2010, and
2009 as follows (in thousands):

2011 2010 2009
Assets
Current assets $ 105,792 $ 148,724 $ 184,055
Capital assets 277,108 223,194 194,973
Other assets 65,880 77,284 63,381
Total assets $ 448,780 $ 449,202 $ 442 409
Liabilities
Current liabilities $ 31,187 $ 32,044 $ 24,130
Noncurrent liabilities 256,167 260,364 264,490
Total liabilities $ 287,354 $ 292,408 $ 288,620
Net Assets
Invested in capital assets, net of
related debt 3 57,707 $ 40,649 $ 47,605
Restricted for:
Renewal and replacement 301 1,762 1,759
Debt service reserve 4,139 4,334 4,509
Unrestricted 99,279 110,049 99,916
Total net assets $ 161,426 $ 156,794 $ 153,789

The College’s Statement of Net Assets indicates an improvement in financial position and
reflects to prudent utilization of financial resources and management of investments, the
utilization of debt, and development of the capital plan.

Current assets consist primarily of cash and cash equivalents, assets held by trustees under
bond agreements for capital activities, investments and receivables. Noncurrent assets consist
primarily of investments and capital assets. Current liabilities consist primarily of accounts
payable and accrued expenses, accrued compensation absences and the current portion of
long-term debt. Noncurrent liabilities consist primarily of long-term debt.

Total assets decreased by $422,303 in fiscal 2011 which remains consistent with fiscal 2010.
Total assets increased by $6,792,621 in fiscal 2010 primarily due to an increase in investments.

Total liabilities decreased by $5,054,461 in fiscal 2011 primarily due to current year principal
reduction. Total liabilities increased by $3,787,944 in fiscal 2010 primarily due to an increase in
compensated absences and accounts payable. Compensated absences increased as a result of
the increase in the total number of paid leave bank days.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

Summary of Revenues, Expenses, and Changes in Net Assets

Changes in total net assets as presented on the Statement of Net Assets are based on the
activity presented in the Statement of Revenues, Expenses, and Changes in Net Assets. The
purpose of the statement is to present the revenues received by the institution, both operating
and nonoperating, and the expenses paid by the institution, operating and nonoperating, and
any other revenues, expenses, gains, and losses received or spent by the College.

Generally speaking, operating revenues are received for providing goods and services to the
various customers and constituents of the College. Operating expenses are those expenses
paid to acquire or produce the goods and services provided in return for the operating revenues,
and to carry out the mission of the College. Nonoperating revenues are revenues received for
which goods and services are not provided. For example, State of New Jersey appropriations
are nonoperating because they are provided by the Legislature to the College without the
Legislature directly receiving commensurate goods and services for those revenues.

The Statement of Revenues, Expenses, and Changes in Net Assets present the College’s
results of operations. A summary of the College’s revenues, expenses, and changes in net
assets for the year ended June 30, 2011, 2010, and 2009 follows (in thousands):

2011 2010 2009
Operating revenues:
Net student revenues $ 81,413 $ 75,838 $ 78,378
Governmental grants 24,142 23,734 18,642
Other 9,014 8,490 8,662
Total operating revenues 114,569 108,062 105,682
Operating expenses 142,622 135,467 137,522
Operating loss (28,053) (27,405) (31,840)
Nonoperating revenue (expenses):
State of New Jersey appropriations 39,726 38,649 40,016
Federal appropriation (ARRA) - 1,175 -
Investment income 6,600 5,211 5,957
Disposal of capital assets, net (30) (175) (16)
Interest on capital asset related debt (11,781) (12,207) (11,229)
Other nonoperating expenses, net (1,830) (2,243) (910)
Net nonoperating revenues 32,685 30,410 33,818
Increase in net assets 4632 3,005 1,978
Net assets, beginning of year 156,794 153,789 151,811
Net assets, end of year $ 161,426 $ 156,794 $ 153,789




The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

Revenues

To fund its operation, the College receives revenues from a variety of sources including tuition
and fees, grants and contracts, auxiliary services, State of New Jersey appropriations, and
investment income. The College is continuing to seek additional funds from all possible sources
to adequately fund operating activities.

Operating

Operating revenues for the years ended June 30, 2011, 2010, and 2009 totaled $114,569,823,
$108,061,485 and $105,682,148, respectively. The sources of these revenues were student
revenues, net of scholarships, of $81,412,969, governmental grants of $24,142,391 and other
revenue of $9,014,463 for the year ended June 30, 2011. Student revenues net of scholarships
were $75,838,094 and $78,377,564, governmental grants were $23,733,612 and $18,642,248,
with other revenue totaling $8,489,789 and $8,662,336 for years ending June 30, 2010 and
2009, respectively.

Student revenues which include tuition and fees are the primary source of operating revenue for
the College. These tuition and fee revenues have increased from fiscal year 2010 to fiscal year
2011 by approximately 10%. Auxiliary activities include housing and college center, which are
responsible for an approximate 6% increase in revenue from the prior year. Total operating
revenues increased by 6% in fiscal 2011.

The revenue reflects an annualized enrollment of 6,453 undergraduate FTEs (Full Time
Equivalent) and 436 graduate FTEs, for an annual total of 6,889 FTEs. The total headcount of
full-time and part-time students was 7,697. Operating revenues for 2011, 2010, and 2009 were
as follows (in thousands):

2011 % of Total
Net student revenues $ 81,413 71 %
Governmental grants 24,142 21
Other 9,014 8
Total operating revenue $ 114,569 100 %
2010 % of Total
Student revenues, net $ 75,838 70 %
Governmental grants 23,734 22
Other 8,490 8
Total operating revenue $ 108,062 100 %
2009 % of Total
Student revenues, net $ 78,378 74 %
Governmental grants 18,642 18
Other ' 8,662 8
Total operating revenue $ 105,682 100 %




The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

Non-Operating

Net non-operating revenue for the years ended June 30, 2011, 2010, and 2009 totaled
$32,685,004, $30,410,438, and $33,818,578 respectively. The primary source of non-operating
revenue was the State of New Jersey appropriation, including fringe benefits, of $39,726,445,
$38,649,253, and $40,016,172 respectively, for the years ended June 30, 2011, 2010, and
2009. The other components of net non-operating revenues were the investment income of
$6,600,001, $5,211,299, and $5,956,618 and interest expense on plant facilities related debt of
$(11,781,628), $(12,207,402) and $(11,228,795) for the years ended June 30 2011, 2010, and
2009, respectively.

Change in Net Assets

The Statement of Revenues, Expenses, and Changes in Net Assets revealed the College had
positive years with the increase of $4,632,158, $3,004,677, and $1,978,562 in net assets for the
years ended June 30, 2011, 2010, and 2009, respectively.

Operating Expenses

Operating expenses are defined as expenses paid by the College to acquire or produce goods
and services used to carry out its mission, in return for operating revenues. For the years ended
June 30, 2011, 2010, and 2009, the College incurred operating expenses totaling $142,622,669,
$135,467,246, and $137,522,164, respectively. Operating revenues for these periods totaled
$114,569,823, $108,061,485, and $105,682,148, causing a loss from operations of
$(28,052,846), $(27,405,761), and $(31,840,016), respectively. A summary of operating
expenses for the years ended June 30, 2011, 2010, and 2009 is as follows (in thousands):

2011 % of Total

Instruction $ 52,553 37 %
Research 877 1 %
Public service 4,658 3 %
Academic support 7,740 5 %
Student services 12,352 9 %
Institutional support 18,604 13 %
Operation and maintenance of plant ' 11,011 8 %
Student aid 6,919 5 %
Auxiliary enterprises expenditures 17,752 12 %
Depreciation/amortization 10,156 7 %
Total operating revenue 3 142,622 100 %




The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

2010 % of Total

Instruction $ 49,022 3B %
Research 918 1
Public service 4,049 3
Academic support 7,217 5
Student services 11,808 9
Institutional support 18,398 13
Operation and maintenance of plant 10,179 7
Student aid 6,383 5
Auxiliary enterprises expenditures 17,237 13
Depreciation/amortization 10,256 8

Total operating revenue $ 135,467 100 %

2009 % of Total

Instruction $ 47405 34 %
Research 1,185 1
Public service 4,191 3
Academic support 7174 5
Student services 11,322 8
Institutional support 17,242 13
Operation and maintenance of plant 10,328 8
Student aid 6,194 5
Auxiliary enterprises expenditures 22,369 16
Depreciation/amortization 10,112 7

Total operating revenue $ 137,522 100 %

As the Full Time Equivalent and Student Headcount numbers increase, so do expenses college
wide. Based on the amounts reported above it is clear that expenses have remained fairly
consistent for each of the categories over the past three years.

Capital Assets and Debt Activities

The College continues to manage its financial resources so as to ensure adequate financial
flexibility to access the capital markets as needed. The College maintains a debt rating from
Moody’s Investor Services and Fitch Rating Ltd. of A2 and A+, respectively.

The College has been advancing a master plan consistent with its strategic and Middle States
reaccreditation plans, where the College intends to keep the existing campus in good repair and
to ensure that it is prepared to meet the needs of more than 7,000 FTE. Included in those plans
are numerous renovation and site improvement projects, including a new campus center and
science building.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

Economic Outlook

The populations of Atlantic, Cape May, and Ocean Counties are increasing dramatically. These
counties provide the majority of our student body. The College is rated highly among the public
liberal arts colleges in the country and continues to fall below the sector average with respect to
tuition and fees charged among the nine state colleges. For these and many more reasons, the
College is never at a loss to fill our class rooms; we can afford to be very selective.

Requests for Information

Questions concerning any of the information provided in this report or requests for additional
financial information should be addressed to the Office of Fiscal Affairs, The Richard Stockton
College of New Jersey, 10 West Jimmie Leads Road, Pomona, NJ 08240.

Complete financial statements for the individual component unit can be obtained from the
administrative office as follows:

* The Richard Stockton College of New Jersey Foundation
101 Veara King Farris Drive
Galloway, NJ 08205
K204

10



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Statement of Net Assets
June 30, 2011 and 2010

Assets

Current Assets
Cash and cash equivalents
Receivables, net:
Students, less allowance of $1,018,391
in 2011 and $908,174 in 2010
Loans, less allowance of $59,726 in 2011
and $41,803 in 2010
Federal government
State of New Jersey
Other receivables

Total recsivables

Investments at fair value
Deposits held by bond trustees
Note receivable

Other current assets

Total current assets

Noncurrent Assets

investments at fair value

Loans, less allowance of $511,739 in
2011 and $290,732 in 2010

Deferred financing costs, net of
accumulated amortization of $103,463
in 2010 and $106,233 in 2011

Note receivable

Capital assets, net

Total noncurrent asséts
Total assets
Liabilities and Net Assets

Current Liabilities
Accounts payable and accrued expenses
Deferred revenue
Compensated absences, current portion
Bonds payable, current portion
Other long-term debt, current portion

Total current liabilities

Noncurrent Liabilities
Compensated absences, noncurrent
portion
U.S. Government grants refundable
Bonds payable, noncurrent portion
Other long-term debt, noncurrent portion

Total noncurrent liabilities
Total liabilities

Net Assets
Invested in capital assets, net of related debt
Restricted:
Nonexpendable, scholarships
Expendable:
Scholarships
Renewal and replacement
Debt service and debt service reserves
Unrestricted

Total net assets

Total liabilities and net assets

2011 2010
Component Component
Unit Unit

College Foundation College Foundation
$ 18,481,463 51,306 $ 23465485 § 40,622
748,386 - 697,599 -
303,321 - 327,960 -
799,761 - 793,800 -
540,054 - 520,722 -
2,462,174 1,498,951 2,476,225 1,615,719
4,853,696 1,498,951 4,816,306 1,615,719
33,098,320 28,593,568 -
48,602,722 - 91,308,999 -
694,189 - 316,984 -
61,575 833 222,272 468
105,791,965 1,551,089 148,723,604 1,656,809
57,818,373 13,313,976 70,756,192 9,295,987
2,027,415 - 2,280,924 -
2,678,839 - 2,782,302 -
3,354,424 - 1,464,683 -
277,108,484 7,524 223,194,098 9,838
342,987 535 13,321,500 300,478,199 9,305,826
$ 448,779,500 14,872,589 § 449,201,803 $ 10,962,635
$ 21,841,281 73,492 $ 22233621 § 17,275
2,213,433 16,394 2,368,560 17,200
2,901,159 - 3,327,680 -
3,748,672 - 3,653,672 -
482,295 - 460,055 -
31,186,840 89,886 32,043,588 34,475
580,670 - 547,415 -
1,980,872 - 1,980,872 -
246,790,658 - 250,539,330 -
6,814,477 - 7,296,773 -
256,166,677 - 260,364,390 -
287,353 517 89,886 292,407,978 34,475
57,707,159 - 40,649,146 -
- 8,845,339 - 6,888,970

- 4,034,823 - 2,629,642

300,982 - 1,761,476 -
4,138,604 - 4,334,155 -
99,279,238 1,902,541 110,049,048 1,409,548
161,425,983 14,782,703 156,793,825 10,928,160
$ 448,779,500 14,872,589 $ 449,201,803 $ 10,962,635

See notes to financial statements
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Statement of Revenues, Expenses, and Changes in Net Assets
Years Ended June 30, 2011 and 2010

2011 2010
Component Component
Unit Unit
College Foundation College Foundation
Operating Revenues
Student revenues:
Tuition and fees $ 75,526,419 $ - $ 68,901,283 $ -
Auxiliary enterprises 30,704,922 - 29,071,801 -
Less scholarship allowances (24,818,372) - (22,135,000) -
Net student revenues 81,412,969 - 75,838,084 -
Gifts and contributions - 2,016,163 - 1,509,390
Federal grants and contracts 13,079,922 - 12,172,011 -
State and local grants and contracts 11,062,469 - 11,561,601 -
Nongovernmental grants and contracts 2,990,908 - 2,274,110 -
Other auxiliary enterprises revenues 1,423,458 - 1,457,361 -
Other operating revenues 4,600,097 417,087 4,758,318 401,740
In-kind contributions - 136,379 - 72,626
Total operating revenues 114,569,823 2,569,629 108,061,485 1,983,756
Operating Expenses
Instruction 52,553,319 - 49,021,866 -
Research 876,596 - 918,095 -
Public service 4,657,773 - 4,048,790 -
Academic support 7,739,963 - 7,217,198 -
Student services 12,351,907 - 11,807,894 -
Institutional support 18,604,487 370,076 18,398,203 393,247
Operation and maintenance of plant 11,010,442 - 10,178,932 -
Student aid 6,919,811 246,447 6,383,029 191,588
Auxiliary enterprises 17,751,465 - 17,236,756 -
Depreciation 10,156,906 2,315 10,256,483 1,736
In-kind expense - 136,379 - 72,626
Total operating expenses 142,622,669 755,217 135,467,246 659,197
Operating (loss) gain (28,052,846) 1,814,412 (27,405,761) 1,324,559
Nonoperating Revenues (Expenses)
State of New Jersey appropriations 20,631,000 - 20,926,000 -
Federal appropriations (ARRA) - - 1,175,000 -
State of New Jersey appropriations, fringe
benefits 19,095,445 - 17,723,253 -
Investment income 6,600,001 2,040,131 5,211,299 817,494
Loss on disposal of capital assets, net (30,164) - (174,906) -
Interest on capital assets related debt (11,781,628) - (12,207,402) -
Other nonoperating expense, net (1,829,650) - (2,242,806) -
Net nonoperating revenues 32,685,004 2,040,131 30,410,438 817,494
Increase in net assets 4,632,158 3,854,543 3,004,677 2,142,053
Net Assets, Beginning of Year 156,793,825 10,928,160 153,789,148 8,786,107
Net Assets, End of Year $ 161,425,083 $ 14,782,703 $ 156,793,825 $ 10,928,160

See notes to financial statements -
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Statement of Cash Flows
Years Ended June 30, 2011 and 2010

2011 2010
Cash Flows from Operating Activities
Student revenue $ 82,908,661 $ 76,958,821
Grants and contracts 27,032,453 25,763,847
Payments to suppliers (27,965,064) (28,657,224)
Payments for employee salaries and benefits (103,830,348) (94,628,718)
Student loan receipts 58,389,674 54,002,632
Student loan disbursements (58,389,674) (54,002,632)
Other receipts 7,449,179 8,916,497
Net cash flows used in operating activities (14,405,119) (11,646,777)
Cash Flows from Noncapital Financing Activities
State of New Jersey appropriations 34,610,417 35,067,113
Payments made for other nonoperating expenses (1,829,650) (2,242,807)
Net cash flows provided by noncapital financing activities 32,780,767 32,824,306
Cash Flows from Capital and Related Financing Activities
Proceeds from capital debt - -
Principal paid on capital debt (4,113,728) (2,727,646)
Payment made for deferred financing costs 103,463 106,233
Purchases of capital assets (65,455,823) (33,500,376)
Interest paid on capital debt (11,872,273) (12,195,601)
Change in deposits held by bond trustees 42,706,277 37,888,820
Net cash flows used in capital and related financing activities (38,632,084) (10,428,570)
Cash Flows from Investing Activities
Proceeds from sales of investments 83,573,150 72,802,863
Purchases of investments (75,140,093) (99,311,739)
Interest on investments 6,839,357 4,677,983
Net cash flows provided by (used in) investing activities 15,272,414 (21,830,893)
Net decrease in cash and cash equivalents (4,984,022) (11,081,934)
Cash and Cash Equivalents, Beginning of Year 23,465,485 34,547,419
Cash and Cash Equivalents, End of Year $ 18,481,463 $ 23,465,485

Reconciliation of Operating Loss to Net Cash Used in Operating Activities
Operating loss $ (28,052,846) $ (27,405,761)
Adjustments to reconcile operating loss to net cash used in
operating activities:

State-paid fringe benefit expense 5,116,028 4,757,140
Depreciation 10,156,906 10,256,483

Change in assets and liabilities:
Receivables (23,238) 99,746
Note receivable (2,266,946) (598,961)
Other current assets 160,697 (107,209)
Accounts payable and accrued expenses 1,052,673 79,477
Deferred revenues (155,127) 218,280
Deposits held in custody for others - (93,750)
Compensated absences (393,266) 1,147,778
Net cash used in operating activities $ (14,405,119) $ (11,646,777)

See notes to financial statements
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2011 and 2010

1.

Organization and Summary of Significant Accounting Policies

(a) Organization

The Richard Stockton College of New Jersey (the “College”) is primarily an undergraduate
college of arts, sciences, and professional studies that provides undergraduate programs,
including traditional and alternative approaches to education. The operations of
management are vested in the College Board of Trustees. In 1986, State College Autonomy
legislation was enacted, which granted certain fiscal and financial responsibility to the
College Board of Trustees. In 1994, the Higher Education Restructuring Act further
expanded the role of the board of trustees. Under the law, the College is an instrumentality
of the State of New Jersey with a high degree of autonomy. However, under Governmental
Accounting Standards Board (“GASB”) Statement No. 39, Determining Whether Certain
Organizations Are Component Units, an amendment of GASB Statement 14, the College is
considered a component unit of the State of New Jersey for financial reporting purposes.
Accordingly, the College’s financial statements are included in the State of New Jersey’s
Comprehensive Annual Financial Report.

(b) Basis of Presentation

The accounting policies of the College conform to accounting principles generally accepted
in the United States of America as applicable to colleges and universities. In addition to
complying with all applicable GASB pronouncements, the College’s financial statements
comply with the guidance provided by the Financial Accounting Standards Board (“FASB”)
Statements and Interpretations, Accounting Principles Board Opinions, Emerging Issue
Task Force Opinions and the Committee on Accounting Procedure issued on or before
November 30, 1989. GASB pronouncements take precedence when there is a conflict or
contradiction between pronouncements. The College has elected not to adopt the
pronouncements issued by the FASB after November 30, 1989.

(c) Net Assets

The College classifies its resources into three net asset categories:
e Invested in capital assets, net of related debt - Capital assets, net of accumulated
depreciation, and outstanding principal balances of debt attributable to the
acquisition, construction, or improvement of those assets.

o Restricted:

Nonexpendable - Net assets subject to externally imposed stipulations that must be
maintained permanently by the College.

Expendable - Net assets whose use by the College is subject to externally imposed

stipulations that can be fulfilled by actions of the College pursuant to the stipulations
or that expire by the passage of time.
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2011 and 2010

e Unrestricted - Net assets that are not subject to externally imposed stipulations,
unrestricted net assets, may be designated by specific purposes by action of the
board of trustees or may otherwise be limited by contractual agreements with outside
parties. When an expense is incurred that can be paid using either restricted or
unrestricted resources, the College’s policy is to first apply the expense towards
restricted resources and then towards unrestricted resources.

(d) Measurement Focus and Basis of Accounting

The financial statements of the College have been prepared on the accrual basis of
accounting using the economic resources measurement focus, in accordance with
governmental accounting standards. The College reports as a Business-Type Activity, as
defined by GASB Statement No. 34, activities that are financed in whole or in part by fees
charged to external parties for goods or services. Certain other transactions are reported as
non-operating activities in accordance with GASB statement No. 35. The effect of inter-fund
activity has been eliminated from these financial statements.

(e) Student Revenue Recognition

Student revenues are presented in the statement of revenues, expenses, and changes in
net assets, net of scholarships applied to student accounts, while other payments made
directly to students are presented as student aid expenses and are recognized in the period
earned. Student revenues collected in advance of the fiscal year are recorded as deferred
revenue in the accompanying financial statements.

(f) Grants and Contract Revenue Recognition

Federal, state, and local grant and contract revenue are comprised mainly of grant revenues
received from the federal government and the State of New Jersey, and are recognized as
the related expenses are incurred. Amounts received from grants, which have not yet been
earned under the terms of the agreement, are recorded as deferred revenue in the
accompanying statement of net assets.

(g) Cash and Cash Equivalents

Cash equivalents are short-term, highly liquid investments that are readily convertible to
known amounts of cash and mature in three months or less.

The College invests a certain portion of its cash in the State of New Jersey Cash
Management Fund, which permits the overnight sweep of available cash balances directly
into a common fund for short-term investments. This is an interest bearing account from
which funds are available upon demand.

(h) Investments
The College follows the provisions of GASB Statement No. 31, Accounting and Financial
Reporting for Certain Investments and for External Investment Pools. Therefore,

investments are recorded in the financial statements at fair value, based on quoted market
prices.
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2011 and 2010

(i) Capital Assets

Capital assets are recorded at historical cost if purchased or constructed. Although legal title
to certain academic buildings and equipment remains with the State of New Jersey, the
College has been given exclusive use of the buildings and equipment, through enabling
legislation and has included their cost in the accompanying statements of net assets. The
College currently does not pay any rental fees to the State of New Jersey in connection with
the aforementioned buildings and equipment and has not included any amount as revenue
or expense in the financial statements of the College.

The College reports gifts of capital assets as unrestricted support unless explicit donor
stipulations specify how the donated assets must be used. Gifts of capital assets with
explicit restrictions that specify how the assets are to be used and gifts of cash or other
assets that must be used to acquire capital assets are reported as restricted support. Absent
explicit donor stipulations about how long those capital assets must be maintained, the
College reports expirations of donor restrictions when the donated or acquired capital assets
are placed in service.

Capital assets of the College are depreciated using the straight-line method over the
following useful lives:

Asset Category Useful Life Capital Threshold
Buildings 40 to 60 years $100,000
Infrastructure 20 to 40 years 10,000
Land improvements 10 to 25 years 10,000
Equipment 3 to 15 years 5,000

The College discontinued capitalizing library books in accordance with the College’s
capitalization procedure adopted in fiscal 2007. Library books previously placed into service
prior to 2007 will continue to be depreciated over their remaining useful life.

(j) Deferred Financing Costs

Deferred financing costs, net of accumulated amortization are included in noncurrent assets
and are amortized over the life of the related bonds payable.

(k) Income Taxes
The College is exempt from federal income taxes, originally under Internal Revenue Code

Section 115. The College is also an organization described under Section 501(a)(3) and is
therefore exempt under Section 501(a)(3) of the Internal Revenue Code.
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2011 and 2010

(1) Scholarship Discounts and Allowances

Student tuition and fee revenues, and certain other revenues from students, are reported net
of scholarship discounts and allowances in the statement of revenues, expenses and
changes in net assets. Scholarship discounts and allowances are the difference between
the stated charge for goods and services provided by the College and the amount that is
paid by students and/or third parties making payments on students’ behalf to the extent
revenues from such programs are used to satisfy tuition and fees and other student
services.

(m) Classification of Revenue

The College’s policy for defining operating activities in the statement of revenues, expenses,
and changes in net assets are those that serve the College’s principal purpose and
generally result from exchange transactions such as payments received for services and
payments made for the purchase of goods and services. Examples include (1) student
tuition and fees, net of scholarship allowances, (2) sales and services of auxiliary
enterprises and (3) most federal, state, and local grants and contracts. Nonoperating
revenues include activities that have the characteristics of nonexchange transactions, such
as operating and capital appropriations from the State of New Jersey and investment
income.

(n) Financial Dependency

One of the College’s largest sources of revenue is appropriations from the State of New
Jersey. The College is economically dependent on these appropriations to carry on its
operations.

(o) Use of Estimates

The preparation of financial statements in conformity with accounting principles generally
accepted in the United States of America requires management to make estimates and
assumptions that affect the reported amounts of assets and liabilities and disclosure of
contingent assets and liabilities at the date of the financial statements and the reported
amounts of revenues and expenses during the reporting period. Actual results could differ
from those estimates.

(p) Reclassification

Certain reclassifications have been made to the 2010 financial statements to conform to the
2011 reporting format.

(q) New Accounting Standards

In November 2010, GASB issued Statement No. 60, Accounting and Financial Reporting for
Service Concession Arrangements. Statement No. 60 establishes guidance for accounting
and financial reporting for service concession arrangements, which are a type of public-
private or public-public partnership. The College is required to adopt Statement No. 60 for
the fiscal year ending June 30, 2013.
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2011 and 2010

In November 2010, GASB issued Statement No. 61, The Financial Reporting Entity:
Omnibus. Statement No. 61 modifies existing requirements for the assessment of potential
component units in determining what should be included in the financial reporting entity and
financial reporting entity display and disclosure requirements. The College is required to
adopt Statement No. 61 for the fiscal year ending June 30, 2013.

In June 2011, GASB issued Statement No. 63, Financial Reporting of Deferred Outflows of
Resources, Deferred Inflows of Resources, and Net Position, Statement No. 63 establishes
standards for reporting what GASB defines as deferred outflows and inflows of resources,
which they have distinguished from assets and liabilities, and net position, which currently is
referred to as net assets. The College is required to adopt Statement No. 63 for the fiscal
year ending June 30, 2013. The College has not yet determined the effect of Statements
No. 60, 61, and 63 on its financial statements.

2. Cash and Cash Equivalents, Investments and Deposits Held by Bond Trustees
Effective July 1, 2004, the College adopted GASB Statement No. 40, Deposit and Investment
Risk Disclosures, an amendment of GASB Statement No. 3 and, accordingly, the College has
assessed the Custodial Credit Risk, Concentration of Credit Risk, Credit Risk and Interest Rate
Risk of its cash and cash equivalents and investments.

Cash and Cash Equivalents

Cash and cash equivalents consist of the following as of June 30, 2011 and 2010:

2011 2010
Cash and cash equivalents:
Cash (bank accounts) $ 5,342,614 $ 3,372,429
New Jersey cash management fund 13,138,849 20,093,056

$ 18,481,463 $ 23,465,485

Bank balances of cash amounted to $6,244,167 and $3,365,180 as of June 30, 2011 and
2010, respectively, of which $250,000 and $250,000, respectively, are FDIC (Federal
Deposit Insurance Corporation) insured. Bank balances in excess of insured amounts of
$5,994,167 and $3,115,180 as of June 30, 2011 and 2010, respectively, are collateralized in
accordance with Chapter 64 of Title 18A of New Jersey Statutes.

Statutes of the State of New Jersey and Regulations of the State Investment Council
authorize the New Jersey Division of Investment to invest in obligations of the U.S.
Treasury, agencies and municipal or political subdivisions of the State, commercial paper,
bankers acceptances, revenue obligations of public authorities, debt instruments of banks,
collateralized notes and mortgages, certificates of deposit, repurchase agreements, equity,
and convertible equity securities, and other common types of investment securities. Investee
institutions and organizations are prescribed by the statutes and regulations based on such
criteria as minimum capital, dividend paying history, credit history, and other evaluation
factors.
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2011 and 2010

The College participates in the State of New Jersey Cash Management Fund wherein
amounts also contributed by other State entities are combined into a large scale investment
program. The cash management fund is unrated.

Investments

Investments at fair value consist of the following as of June 30, 2011 and 2010:

2011 2010

U.S. Treasury and agency obligations $ 65,403,554 $ 79,051,607
Money market accounts 1,664,589 753,860
Corporate bonds - 2,608,510
Foreign corporate bonds - 984,888
Stocks 14,945,504 9,529,908
Mutual funds, equities 8,903,046 6,420,977

Total 90,916,693 99,349,750
Less noncurrent portion (57,818,373) (70,756,192)

Total $ 33,098,320 $ 28,593,558

The College’s investments are subject to custodial credit risk, credit risk, concentration of
credit risk and interest rate risk. Each one of these risks is discussed in more detail below.

The College’s investment securities are exposed to custodial credit risk if the securities are
uninsured, are not registered in the name of the College and are held by either the
counterparty or the counterparty’s trust department or agent but not in the College’s name.
The investment risk is that, in the event of the failure of the counterparty to a transaction, the
College will not be able to recover the sale of the investment or collateral securities that are
in the possession of the outside party. As of June 30, 2011 and 2010, the College’s
investments are either, insured, registered, or held by the College’s investment custodian in
the College’s name.

Credit risk is the risk that an issuer or other counterparty to an investment will not fulfill its
obligations. GASB 40 requires that disclosure be made as to the credit rating of all fixed
income securities except obligations of the U.S. government or obligations explicitly
guaranteed by the U.S. government. The credit risk of a debt instrument is measured by
nationally recognized statistical rating agencies such as Moody’s and Fitch or Standard and
Poors (S&P).
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The Richard Stockton College of New Jersey

(A Component Unit of the State of New Jersey)

Notes to Financial Statements

June 30, 2011 and 2010

Concentration of credit risk is the risk associated with the amount of investments the College
has with any one issuer that exceed five percent or more of its total investments.
Investments issued or explicitly guaranteed by the U.S. government and investments in
mutual funds, external investment pools, and other pooled investments are excluded from
this requirement. The College’s investment policy provides limitations pertaining to the
diversification of the investment portfolio. The College’s investment policy limits the College
to 25% of the total portfolio allowed for all investment instruments except U.S. Treasury and
agency obligations where 100% of the portfolio is allowed and corporate bonds which permit
up to 30% of the portfolio.

Interest rate risk is the risk that changes in interest rates will adversely affect the fair value of
an investment. The College’s investment policy provides limitations in the maturities and
composition of the various types of investments as a means of managing its exposure to fair
value losses arising from interest rate fluctuations.

The following tables summarize S&P ratings and investment maturities as of June 30, 2011
and 2010:

June 30, 2011 Investment Maturities (in Years)

S&P
Investment Type Ratings Fair Value Less than 1 1to 2 Greater than 2
U.S. Treasury and agency
obligations AAA $ 65403554 $ 7,585181 $ 15296630 $ 42,521,743
Money market accounts Not Rated 1,664,589 1,664,589 - -
Stocks Not Rated 14,945,504 14,945,504 - -
Mutual funds, equities Not Rated 8,903,046 8,903,046 - -
Total $ 90916693 $ 33,098,320 $ 15,296,630 $ 42,521,743
June 30, 2010 Investment Maturities (in Years)
U.S. Treasury and agency
obligations AAA $ 79,061,607 $ 11,888,813 $ 16,849,118 $ 50,313,676
Money market accounts Not Rated 753,860 753,860 - -
Corporate bonds N/A 2,608,510 - 2,064,670 543,840
Foreign bonds N/A 984,888 - - 984,888
Stocks Not Rated 9,529,908 9,529,908 - -
Mutual funds, equities Not Rated 6,420,977 6,420,977 - -
Total $ 99349750 $ 28,593,558 $ 18,913,788 § 51,842,404
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2011 and 2010

Deposits Held by Bond Trustees

Deposits held by bond trustees include restricted funds held by board-approved trustees.
Deposits held by bond trustees are carried in the financial statements at fair value, as
determined by quoted market prices, and consist primarily of U.S. Treasury and agency
obligations. As of June 30, 2011 and 2010, deposits held by bond tfrustees include the

following:

2011 2010
Cash and cash equivalents, cash held by trustees $ 14,271,253 $ 68,640,817
Investments, government bonds and agency obligations 34,331,469 22,668,182

$ 48,602,722 $ 91,308,999

The College’s investment securities are exposed to custodial credit risk if the securities are
uninsured, are not registered in the name of the College and are held by either the
counterparty or the counterparty’s trust department or agent but not in the College’s name.

As of June 30, 2011 and 2010, the College’s deposits held with bond trustees are invested
in government bonds and obligations guaranteed by the U.S. government.

Interest rate risk is the risk that changes in interest rates will adversely affect the fair value of
an investment. The above investments are current in nature and interest rate risk is minimal.

As of June 30, 2011 and 2010, deposits held by bond trustees were composed of funds held
for the following purposes:

2011 2010
State capital grant programs $ - $ 48,533
Construction 38,091,349 74,103,429
Renewal and replacement 300,982 1,761,477
Debt service and debt service reserves 10,210,391 15,395,560

$ 48,602,722 $ 91,308,999
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2011 and 2010

3. Capital Assets

Capital asset activity for the year ended June 30, 2011 consisted of the following:

Retirements

and
July 1, 2010 Additions Adjustments June 30, 2011
Nondepreciable assets:
Land $ 8,885,306 $ 10,102,795 $ - $ 18,988,101
Construction In progress 53,454,701 43,085,527 (84,802,544) 11,737,684
Total nondepreciable
assets 62,340,007 53,188,322 (84,802,544) 30,725,785
Depreciable assets:
l.and improvements 9,395,858 - 517,550 9,013,408
Buildings and
improvements 195,969,933 8,606,084 - 78,070,219 282,646,236
Infrastructure 21,145,496 - 3,674,202 24,819,698
Library books 12,214,074 - (9,760,848) 2,453,226
Equipment 14,902,791 2,307,050 1,915,606 19,125,447
Total depreciable
assets 253,628,152 10,913,134 74,416,729 338,958,015
Less accumulated
depreciation:
Land improvements 5,643,413 217,165 - 5,860,578
Buildings 58,323,927 7,343,438 - 65,667,365
Infrastructure 8,764,744 538,664 - 9,303,408
Library books 11,081,739 245 322 (9,760,848) 1,666,213
Equipment 8,960,238 1,812,317 (594,803) 10,177,752
Total accumulated
depreciation 92,774,061 10,156,906 (10,355,651) 92,575,316
Depreciable assets,
net 160,854,091 756,228 84,772,380 246,382,699
Capital assets, net $ 223,194,098 $ 53,944,550 $ (30,164) $ 277,108,484
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements

June 30, 2011 and 2010

Capital assets activity for the year ended June 30, 2010 consisted of the following:

Nondepreciable assets:
Land

Construction In progress

Total nondepreciable

assets

Depreciable assets:
Land improvements
Buildings and

improvements
Infrastructure
Library books
Equipment

Total depreciable
assets

Less accumulated
depreciation:
Land improvements
Buildings
Infrastructure
Library books
Equipment

Total accumulated

depreciation

Depreciable assets,

net

Capital assets, net

Retirements

and

July 1, 2009 Additions Adjustments  June 30, 2010
$ 8,885,306 $ - $ - $ 8,885,306
19,315,497 37,472,270 (3,333,086) 53,454,701
28,200,803 37,472,270 (3,333,066) 62,340,007
7,639,841 - 1,756,017 9,395,858
194,094,746 426,477 1,448,710 195,969,933
21,017,157 - 128,339 21,145,496
12,214,074 - - 12,214,074
19,689,586 753,633 (5,440,428) 14,902,791
254,555,404 1,180,110 (2,107,362) 253,628,152
5,497,956 145,457 - 5,643,413
51,879,623 6,444,304 - 58,323,927
8,239,048 525,696 - 8,764,744
9,860,331 1,221,408 - 11,081,739
12,306,142 1,919,618 (5,265,522) 8,960,238
87,783,100 10,256,483 (5,265,522) 92,774,061
166,772,304 (9,076,373) 3,158,160 160,854,091
$ 194,973,107 $ 28,395,897 3 (174,906) $ 223,194,098
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2011 and 2010

4. Accounts Payable and Accrued Expenses

As of June 30, 2011 and 2010, accounts payable and accrued expenses consisted of the
following:

2011 2010
Accounts payable, construction $ 8,169,690 $ 9,524,057
Accounts payable, other 5,010,908 4,141,253
Accrued salaries and fringe benefits 177,672 196,390
Accrued withholdings 2,279,097 2,077,362
Accrued interest on bonds payable and other long-term
debt 6,203,914 6,294,559

$ 21,841,281 $ 22,233,621

5. State Paid Fringe Benefits

The State of New Jersey, through separate appropriations, pays certain fringe benefits
(principally health insurance and FICA taxes) on behalf of College employees. Such benefits
amounted to $19,095,445 and $17,723,253 for the years ended June 30, 2011 and 2010,
respectively, and are included in both the State of New Jersey appropriations revenue and
operating expenses in the accompanying financial statements. :

The State of New Jersey is also required to fund postretirement medical benefits for those state
employees who retire with 25 years of credited service or retire on disability regardless of years
of service. These expenses are not included in the College’s financial statements.

The College is not required to record a reserve for Other Post Employment Benefits (“‘OPEB”)
because this is an obligation of the State of New Jersey. The State of New Jersey reports this
expense and related liability for OPEB in the consolidated financial statements of the State of
New Jersey.

6. Retirement Plans
Plan Descriptions

There are three major retirement plans in which employees of the College participate: Public
Employees’ Retirement System (‘PERS”); Police and Fireman’'s Retirement System
("PFRS”); and The Alternate Benefit Program (“ABP”) which presently makes contributions
to Teachers Insurance and Annuity Association - College Retirement Equities Fund
(“TIAA/CREF"), Aetna Life Insurance (“ING”), Hartford, Equitable (“Equi-Vest”), MetLife and
Annuity Company of Connecticut, and VALIC. PERS and PFRS are cost-sharing, multiple-
employer defined benefit pension plans administered by the State of New Jersey. Generally
all employees, except certain part-time employees, participate in one of these plans.
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PERS was established under the provisions of N.J.S.A. 43:15A to provide coverage,
including postretirement health care, to substantially all fuli-time employees of the state or
public agency provided the employee is not a member of another state-administered
retirement system. PFRS was established under the provisions of N.J.S.A. 43:16A to
provide coverage to substantially all full-time county and municipal police or firemen and
State of New Jersey firemen appointed after June 30, 1994.

The State of New Jersey issues publicly available financial reports that include financial
statements and required supplementary information for PERS and PFRS. These reports
may be obtained by writing to the State of New Jersey, Department of the Treasury, Division
of Pension and Benefits, P.O. Box 295, Trenton, New Jersey 08625-0295.

PERS Funding Policy

PERS members are required to contribute 5.5% of their annual covered salary. The State of
New Jersey, in accordance with state statutes, makes employer contributions on behalf of
the College. The State of New Jersey contribution is based upon annual actuarially
determined percentages of total compensation of all active members. The State of New
Jersey’s annual contribution approximates the actuarially determined pension cost for the
year. The current percentage is 6.31% of annual covered payroll. The contribution
requirements of the plan members and the College are established and may be amended by
the State of New Jersey. The employer contributions for the years ended June 30, 2011,
2010, and 2009 were $446,566, $429,903, and $409,256, respectively.

PFRS Funding Policy

PFRS members are required to contribute 8.5% of their annual covered salary. The State of
New Jersey, in accordance with state statutes, makes employer contributions on behalf of
the College. The State of New Jersey contribution is based upon annual actuarially
determined percentages of total compensation of all active members. The State of New
Jersey’s annual contribution approximates the actuarially determined pension cost for the
year. The current percentage is 15.8% of annual covered payroll. The contribution
requirements of the plan members and the College are established and may be amended by
the State of New Jersey. The employer contributions for the years ended June 30, 2011,
2010, and 2009 were $51,084, $49,969, and $44,724, respectively.

Alternate Benefit Program Information

ABP provides the choice of six investment carriers, all of which are privately operated
defined contribution retirement plans. The College assumes no liability for ABP members
other than payment of contributions. ABP provides retirement and death benefits for or on
behalf of these full-time professional employees and faculty members participating in this
retirement program. Participation eligibility as well as contributory and noncontributory
requirements are established by the State of New Jersey Retirement and Social Security
Law. Benefits are determined by the amount of individual accumulations and the retirement
income option selected. All benefits vest after the completion of one year of service.
Individually owned annuity contracts that provide for full ownership of retirement and
survivor benefits are purchased at the time of vesting.
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Participating College employees are required to contribute 5% and may contribute a
voluntary additional contribution of salary up to the maximum federal statutory limit, on a
pretax basis. Employer contributions are 8% of salary. During the year ended June 30,
2011, ABP received employer and employee contributions of approximately $3,311,456 and
$2,069,660, respectively, which was based on participating employee salaries of
approximately $41,393,204. During the year ended June 30, 2010, ABP received employer
and employee contributions of approximately $3,044,623 and $1,902,889, respectively,
which was based on participating employee salaries of approximately $38,057,780.
Employer contributions to ABP paid by the State of New Jersey are reflected in the
accompanying financial statements as State of New Jersey appropriations revenue and as

expenses.

7. Bonds Payable and Other Long-Term Debt

Bonds payable and other long-term debt as of June 30, 2011 and 2010 consisted of the

following:
Interest Rate 2011 2010
Bond payable:
New Jersey Educational Facilities Authority
Bonds:
Housing | and Il Renovations Series
1988A 3.00% $ 829,000 $ 969,000
Housing Series 2002B (Refunded 1992B
and 1992C) 3.48% - 820,000
Housing and College Center, Series
2005F (Refunded 1996B, 1996F, and 4.00-
1998C) 5.00% 23,715,000 24,595,000
3.65-
Housing V and Academic, Series 2006F 5.00% 49,360,000 50,365,000
4.00-
Housing and College, Series 2007G 4.50% 39,115,000 39,895,000
Housing, College, and College Center 4.00-
Series 2008A (Refunded 2005C) 5.00% 136,910,000 136,910,000
Total 249,929,000 253,554,000
Unamortized discount (288,054) (298,657)
Unamortized premium 1,542,234 1,605,209
Deferred loss (643,850) (667,550)
Total 250,539,330 254,193,002
Less current portion (3,748,672) (3,653,672)

Long-term debt, noncurrent portion
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Interest Rate 2011 2010
Other long-term debt:

Higher Education Dormitory Safety Trust

Fund 4.50-5.25 % 1,082,756 1,272,152
Higher Education Capital Improvement Fund 3.00-5.25 % 5,870,635 6,123,249
Dam Restoration Loan 2.00 % 343,381 361,427

Total 7,296,772 7,756,828
Less current portion (482,295) (460,055)

Other long-term debt, noncurrent portion 6,814,477 7,296,773

Bonds Payable

Series 1988A Housing | and Il Renovations bonds are a 3.00% federal loan for housing
improvements and are due serially each July 1 through July 1, 2016. These bonds are
collateralized by a pledge of and first lien on the net revenues derived from Housing | and Il
The College is required to maintain a debt service reserve fund, a renewal and replacement
reserve fund, and a sinking fund reserve.

Series 2002B Housing bonds bear interest at a net effective rate of 3.48% and are due
serially each July 1 through July 1, 2010. These bonds are collateralized by a pledge of and
first lien on the net revenues derived from Housing. The College is required to maintain a
debt service reserve fund, a renewal and replacement reserve fund, and a sinking fund
reserve. The proceeds were used to defease 1992B Housing |l bonds and 1992C Housing
I bonds.

In connection with the issuance of the Series 2002B Housing bonds, $8,190,600 was placed
into an irrevocable trust with an escrow agent to provide for all future debt service payments
of the 1992B and C bonds. As a result, the 1992 Series B and C bonds are considered to be
defeased and the liabilities for those obligations have been removed from the College’s
statement of net assets.

On October 21, 2005, the New Jersey Educational Facilities Authority, on behalf of the
College, issued its Series F Bonds, in the par amount of $28,180,000. The purpose of the
Series 2005 F bonds was to fund the following: (i) advance refund the Colleges’ Series 1996
F Bonds (the Multipurpose Recreation Center) for the principal amount of $17,750,000, and
the Colleges’ Series 1998 C Bonds (Housing V) for the principal amount of $11,875,000; (ii)
the payment of costs and expenses in connection with the issuance of the Series 2005 F
Bonds.

Series 2005F bonds consist of $23,810,000 Serial Bonds and $4,370,000 5% Term Bonds.

The Serial Bonds bear interest rates between 4-5% with the average being 4.45%. They are
due serially each July 1 through July 1, 2025. The term bond is due July 1, 2028.
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Series 2006F bonds consist of $26,560,000 Serial Bonds, $9,395,000 5% Term Bond, and
$14,410,000 4.250% Term Bond. The Serial Bonds bear interest rates between 3.65-5%
with the average being 4.40%. They are due serially each July 1 through July 1, 2027. The
$9,395,000 term bond is due July 1, 2031 and the $14,410,000 term bond is due July 1,
2036.

Series 2007G bonds consist of $27,300,000 Serial Bonds, $6,005,000 5% Term Bond, and
$6,945,000 5% Term Bond. The Serial Bond bears interest rates between 4-4.5% with the
average being 4.11%. They are due serially each July 1 through July 1, 2031. The
$6,005,000 term bond is due July 1, 2034 and the $6,945,000 term bond is due July 1,
2037.

Series 2008A bonds consist of $22,360,000 Serial Bonds, $20,010,000 5.5% Term Bond,
$25,695,000 5.125% Term Bond and $68,845,000 5.375% Term Bond. The Serial Bond
bears interest rates between 4-5% with the average being 4.25%. They are due serially
each July 1 through July 1, 2018. The $20,010,000 term bond is due July 1, 2023, the
$25,695,000 term bond is due July 1, 2028 and the $68,845,000 term bond is due July 1,
2038.

The Bond Series 2008 A refunded Bond Series 2005C. $31,290,097 was placed in an
irrevocable trust with an escrow agent to provide for future debt service payments. As a
result, the 2005C Series Bond is considered to be defeased, and the related liability has
been removed from the statement of net assets.

This transaction resulted in a loss on advance refunding of approximately $711,000. This
amount is deferred and amortized as a component of interest expense over the life of the
defeased 2005C Series Bond.

Other Long-Term Debt

On August 14, 2001, the Authority issued bonds to finance the College’s loan amount
request pursuant to the Dormitory Safety Trust Fund Act (P.L. 2000, C56). The College’s
loan under this Act was $3,453,000 and will be repaid in annual installments from January
15, 2002 through January 15, 2016. This is a non-interest bearing note and interest expense
is inputted at a rate of 4.5%.

During 2003, the College entered into a lease agreement with the Authority, along with other
colleges and universities. Under the terms of the agreement, the Authority issued Series
2002 A Revenue Bonds to provide funding for the Higher Education Capital Improvement
Fund. The University was allocated $17,204,000 of the total proceeds of the bond issue to
be used for academic campus exterior repairs, HVAC improvements, gallery safety rails,
Housing Il roof replacement, and F-Wing extension and renovation design. The terms of the
agreement require one-third of the total allocation, or $5,734,667, to be repaid in annual
rental payments equal to the College’s allocable share of the Series 2002 A Bonds and
related program expenses through 2022.
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During 2004, the College entered into a lease agreement with the Authority, along with other
colleges and universities. Under the terms of the agreement, the Authority issued Series
2004 A Revenue Bonds to provide funding for the Higher Education Capital Improvement
Fund. The University was allocated $3,848,250 of the total proceeds of the bond issue to be
used for Housing | exterior and Housing | HVAC. The terms of the agreement require one-
third of the total allocation, or $1,282,750, to be repaid in annual rental payments equal to
the College’s allocable share of the Series 2004 A Bonds and related program expenses
through 2024.

Payments due on bonds payable and other long-term debt excluding net unamortized
premiums/discounts/and deferred losses totaling $610,330, subsequent to June 30, 2011
are as follows:

Principal Interest Total
Year ending June 30:
2012 $ 4,202,295 $ 12,334,419 $ 16,536,714
2013 6,250,662 12,079,011 18,329,673
2014 6,478,359 11,786,602 18,264,961
2015 6,783,297 11,461,697 18,244,994
2016 7,129,565 11,154,909 18,284,474
2017-2021 38,246,721 50,826,533 89,073,254
2022-2026 48,055,062 40,226,529 88,281,591
2027-2031 51,719,811 27,766,148 79,485,959
2032-2036 60,460,000 13,640,563 74,100,563
2037-2039 27,900,000 1,235,738 29,135,738

$ 257,225,772

$ 192,512,149

$ 449,737,921

8. Noncurrent Liabilities

Activity in noncurrent liabilities for the years ended June 30, 2011 and 2010 was as follows:

July 1, June 30, Current

2010 Additions Reductions 2011 Portion
Compensated absences $ 3875095 $ 2934414 $ 3327680 3 3,481829 $ 2,901,159

U.S. government grants

refundable 1,080,872 - - 1,980,872 -
Bonds payable 254,193,002 - 3,653,672 250,539,330 3,748,672
Other long-term debt 7,756,828 - 460,056 7,296,772 482,295
$267,805797 $ 2934414 $ 7441408 $263,298803 $ 7,132,126
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June 30, June 30, Current
2009 Additions Reductions 2010 Portion
Deposits held in custody for
others $ 93,750 $ - 3 93,750 $ - 3 -
Compensated absences 2,727,317 3,409,201 2,261,423 3,875,095 3,327,680
U.S. government grants
refundable 1,980,872 - 1,980,872 -
Long-term debt 256,444,123 2,251,121 254,193,002 3,653,672
Other long-term debt 8,233,353 476,525 7,756,828 460,055

$269,479415 $ 3,409201 §$ 5082819 §$267,805797 $ 7441407

9. Foundation

The College adopted GASB Statement No. 39, Determining Whether Certain Organizations Are
Component Units, an amendment of GASB Statement No. 14, The Financial Reporting Entity as
of July 1, 2002. GASB Statement No. 39 establishes additional guidance on the application of
existing standards for the assessment of potential component units in determining the financial
reporting entity.

The Richard Stockion College of New Jersey Foundation (the “Foundation”) is a legally
separate, tax-exempt component unit of the College with a fiscal year end of June 30. The
Foundation has received a determination letter from the Internal Revenue Service concluding
that is exempt from Federal income taxes under Section 501(c)(3) of the Internal Revenue
Code. The Foundation acts primarily as a fundraising entity to supplement the resources that
are available to the College in support of its programs. The board of directors of the Foundation,
which consist of at least five and no more than forty persons, is self-perpetuating and consists of
qualified persons elected by majority vote of the board of directors of the Foundation. Although
the College does not control the timing or amount of receipts from the Foundation, the
resources, or income thereon, the Foundation holds investments that are used exclusively for
the benefit, support, and promotion of the College for its educational activities. Because these
resources held by the Foundation can only be used by, or for the benefit of the College, the
Foundation is considered a component unit of the College and is discretely presented in the
College’s financial statements.

The Foundation is a private not for-profit organization that reports under the FASB Accounting
Standards Codification (“ASC”), including FASB Topic ASC 958-205, Presentation of Financial
Statements. As such, certain revenue recognition criteria and presentation features are different
from GASB revenue recognition criteria and presentation features. No modifications have been
made to the Foundation’s financial information in the College’s financial reporting entity for
these differences.
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Investments include money market funds, mutual funds, fixed income and equity securities
donated to, or purchased by, the Foundation, which are recorded at fair value using dealer or
exchange quoted market prices.

The Foundation has adopted a total return investment policy. The primary investment objective
is to maximize long-term return through a combination of income and capital appreciation
achieved in a prudent manner.

Therefore, the financial objective is to earn a total return (net of all fees and expenses) equal to
or exceeding the spending rate plus the inflation rate as measured by the Consumer Price
Index. The investment policy of the Foundation will be carried out by means of investment
strategies that reflect continuous evaluation of changing investment environments, manager
judgment regarding the allocation of assets among different kinds of asset classes, identification
of appropriate investment vehicles and the making of specific investment decisions.

Investments as of June 30, 2011 and 2010 consisted of the following:

2011 2010
Cost Fair Value Cost Fair Value
Money market funds $ 652,040 $ 652,040 $ 1,013,989 $ 1,013,989
Government obligations - - 1,783,178 1,920,356
Corporate obligations - - 400,410 415,898
Common stock:
Consumer discretionary - - 305,840 322,170
Consumer staples - - 394,459 406,299
Energy - - 483,848 416,102
Financial - - 502,837 510,751
Healthcare - - 598,881 608,247
Industrials - - 203,178 182,564
Information technology - - 867,705 866,309
Materials - - 157,109 160,304
Telecommunication - - 154,498 166,020
Utilities - - 97,280 93,921
Other - - 461,934 399,444
Equity mutual funds:
International 1,627,663 1,689,711 525,115 507,102
Large cap 5,734,856 5,777,526 - -
Mid cap 1,011,808 1,038,730 352,878 489 463
Small cap 450,672 455,400 321,367 298,926
Other 382,494 395,280 299,635 353,623
Fixed income mutual funds:
Large cap 3,306,150 3,305,289 116,024 164,499
$ 13,165,683 $ 13,313,976 $ 9,040,165 $ 9,295,987
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10. Commitments and Contingencies
Compensated Absences

The College recorded a liability for compensated absences in the amount of $3,481,829 and
$3,875,095 as of June 30, 2011 and 2010, respectively, which is included in compensated
absences in the accompanying statements of net assets. The liability is calculated based
upon employees’ accrued vacation leave as of year end, as well as an estimated vested
amount for accrued sick leave.

Payments for accumulated sick leave balances are made to retiring employees upon regular
retirement. The payment is based on 50% of the employee’s sick leave accumulation, at the
pay rate in effect at the time of retirement up to a maximum of $15,000. Employees
separating from College service prior to retirement are not entitled to payments for
accumulated sick leave balances.

Litigation

The College is a party to various legal actions arising in the ordinary course of business.
While it is not possible, at this time, to predict the ultimate outcome of these actions, it is the
opinion of management that the resolution of these maters will not have a material adverse
effect on the College’s financial position.

Grants

The College receives support from Federal and State of New Jersey grant programs,
primarily student financial assistance. Entitlement to the resources requires compliance with
terms of the grant agreements and applicable regulations, including the expenditure of the
resources for eligible purposes. Substantially all grants are subject to financial and
compliance audits by the grantors. As June 30, 2011 and 2010, the College estimates that
adjustments, if any, as a result of such audits would not have a material adverse effect on
the Coliege’s financial statements.
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Construction Contracts
The College has outstanding construction commitments in the amount of $12,713,340 as of
June 30, 2011. These contracts include the redesign and retrofits of significant portions of
the existing main academic campus buildings.

It is anticipated that the majority of funding for these projects will be allocated from the
College bond issues.

Lease Commitments

The College leases office space under a number of operating leases with expiration dates
through 2019.

Future minimum lease payments required under operating leases are as follows:

Years ending June 30:

2012 $ 140,500
2013 100,000
2014 100,000
2015 100,000
2016 100,000
2017-2019 300,000

$ 840,500

Total rental expense for these leases for the years ended June 30, 2011 and 2010 was
$181,000 and $181,000, respectively.

11. Bond Obligation Offset Fund
Unrestricted net assets include the College’s Bond Obligation Offset Fund. The College intends
to utilize these funds to offset its’ bond obligations and debt-service costs. The intent of the

College is to use $64,459,025 or one quarter of the total outstanding bond obligations of
$257,836,102 for its bond obligation and debt service requirements liability.
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12. Related Parties

The College has contracted with Stockton Affiliated Service Inc. (“SASI”) to manage programs
and services, which support the College’s mission of teaching, research, scholarship, and public
services. SASI's role is to provide services to the College in a businesslike and cost-effective
way. SASI is considered a related organization of the College because the 12 Board of Trustees
members include 2 College administrative members who serve without term limitation,
1 College faculty member, and 1 member of the College’s Board of Trustees and each board
member has equal voting authority. The College has issued a line of credit to SASI in the
amount of $2,000,000. As of June 30, 2011 and 2010, a note receivable in the amount of
$1,551,138 and $1,541,104, respectively, is reflected in the financial statements of the College
relating to this line of credit. The College charges interest on the outstanding principal balance
from the date advanced until the full amount of principal has been paid at a fixed rate equal to
5.4% percent. The Rate will be reviewed and changed by the College, in sole discretion, to a
rate equal to 100 basis points plus the thirty year US Treasury Note rate at the time of the
interest review. Interest only payments will be made on the outstanding principal balance at the
stated interest rate. SASI reimburses the College for use of space and personnel through
payment of an overhead charge. As of June 30, 2011 and 2010 a receivable in the amount of
$607,733 and $240,563, respectively, is reflected on the financial statements of the College for
the repayment of the overhead charge.

The College has also issued a revolving line of credit of $4,000,000 in fiscal 2011 for the
purpose of working capital for operations of the Seaview. This line of credit has been issued as
an interest free loan to be paid back beginning on September 1, 2015, and to be paid in full no
later than September 1, 2050. The amount due on the $4,000,000 line of credit as of June 30,
2011 is $1,889,742. In fiscal year 2011 and 2010, SASI contributed $1,200,000 and $1,150,000,
respectively to the College as auxiliary services revenues.

The College has entered into a Collaborative Project Agreement with the Noyes Museum of Art
(the “Museum”) on February 4, 2011. Pursuant to the terms of Agreement, the Museum has
agreed to sublease to the College the property located at 733 Lily Lake Road, Galloway
Township, New Jersey for a period of ten years. The College and the Museum have agreed to
have two individuals affiliated with the College to serve as members on the Museum’s Board of
Directors and one individual affiliated with the College to serve as a member for the Noyes
Foundation Board of Directors for the duration of the Agreement. Under the Agreement, the
College is required to pay an annual rental to the Museum over the life of the agreement. It is
acknowledged by the parties that the term of the Agreement may be less than ten years.
Notwithstanding the foregoing, there shall be no readjustments between the parties as of the
date of termination. The Museum shall be entitled to retain the entire lease payment for the year
of termination.
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Compliance and Other Matters

As part of obtaining reasonable assurance about whether the College's financial statements are
free of material misstatement, we performed tests of its compliance with certain provisions of laws,
regulations, contracts, and grant agreements, noncompliance with which could have a direct and
material effect on the determination of financial statement amounts. However, providing an opinion
on compliance with those provisions was not an objective of our audit, and accordingly, we do not
express such an opinion. The results of our tests disclosed no instances of noncompliance or other
matters that are required to be reported under Government Auditing Standards.

This report is intended solely for the information and use of the board of trustees, management, and
federal and state awarding agencies and pass-through entities, and is not intended to be and
should not be used by anyone other than these specified parties.

? eand. f4-C.

Philadelphia, Pennsylvania
October 31, 2011
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Independent Auditors’ Report

Board of Directors
The Richard Stockton College of New Jersey

We have audited the accompanying financial statements of The Richard Stockton College of New
Jersey (the “College”) and its discretely presented component units, a component unit of the State
of New Jersey, as of June 30, 2012 and 2011. These financial statements are the responsibility of
the College’s management. Our responsibility is to express an opinion on these financial
statements based on our audits. We did not audit the financial statements of Stockton Affiliated
Services, Inc. (“SASI”) as of June 30, 2011, which reflect total assets of $6,478,377 as of June 30,
2011, and total operating revenues of $20,764,727 for the year then ended. Those financial
statements were audited by another auditor whose report has been furnished to us, and our
opinion, insofar as it relates to the amounts included for SASI as of June 30, 2011, is based on the
report of the other auditor.

We conducted our audits in accordance with auditing standards generally accepted in the United
States of America and the standards applicable to financial audits contained in Government
Auditing Standards, issued by the Comptroller General of the United States. Those standards
require that we plan and perform the audit to obtain reasonable assurance about whether the
financial statements are free of material misstatement. An audit includes examining, on a test basis,
evidence supporting the amounts and disclosures in the financial statements. An audit also includes
assessing the accounting principles used and significant estimates made by management, as well
as evaluating the overall financial statement presentation. We believe that our audits provide a
reasonable basis for our opinions. The financial statements of the Richard Stockton College of New
Jersey Foundation and SASI were not audited in accordance with Government Auditing Standards.

In our opinion, based on our audits and the reports of other auditors, the financial statements
referred to above present fairly, in all material respects, the financial position of The Richard
Stockton College of New Jersey and of its discretely presented component units as of June 30,
2012 and 2011, and the respective changes in financial position and cash flows, where applicable
thereof, for the years then ended in conformity with accounting principles generally accepted in the
United States of America.

As disclosed in Note 1 to the financial statements, the College changed its reporting entity to
present Stockton Affiliated Services, Inc. as a discretely presented component unit.

In accordance with Government Auditing Standards, we have also issued our report dated :
on our consideration of the College’s internal control over financial reporting and on our tests of its
compliance with certain provisions of laws, regulations, contracts, and grant agreements and other
matters. The purpose of that report is to describe the scope of our testing of internal control over
financial reporting and compliance and the results of that testing, and not to provide an opinion on
the internal control over financial reporting or on compliance. That report is an integral part of an
audit performed in accordance with Government Auditing Standards and should be considered in
assessing the results of our audits.



Accounting principles generally accepted in the United States of America require that the
Management’'s Discussion and Analysis (“MD&A”) on pages 3 through 10 be presented to
supplement the basic financial statements. Such information, although not a part of the basic
financial statements, is required by the Governmental Accounting Standards Board who considers it
to be an essential part of financial reporting for placing the basic financial statements in an
appropriate operational, economic, or historical context. We have applied certain limited procedures
to the required supplementary information in accordance with auditing standards generally
accepted in the United States of America, which consisted of inquiries of management about the
methods of preparing the information and comparing the information for consistency with
management's responses to our inquiries, the basic financial statements, and other knowledge we
obtained during our audit of the basic financial statements. We do not express an opinion or provide
any assurance on the information because the limited procedures do not provide us with sufficient
evidence to express an opinion or provide any assurance.

Philadelphia, Pennsylvania
Date of Report



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

Introduction

The Richard Stockton College of New Jersey (the “College”) is proud to present its comparative
financial statements for fiscal years 2012 and 2011. The emphasis of discussions about these
statements will be on current year data.

This section of the College’s financial statements presents our discussion and analysis of the
College’s financial performance during the fiscal years that ended on June 30, 2012, 2011, and
2010. Since this discussion and analysis is designed to focus on current activities, it should be
read in conjunction with the College’s basic financial statements, which follow this section.

The Richard Stockton College of New Jersey provides an exceptional environment for
achievement and fulfillment in a dynamic society through rigorous intellectual effort and vigorous
personal interaction among all members of its diverse learning community. As a regional public
college committed to teaching, The Richard Stockton College of New Jersey combines liberal
education with professional preparation and offers undergraduate, graduate and doctoral
programs.

College Overview

The College is located in Pomona, New Jersey on 1600 acres of pristine forest and wetlands in
an area that is growing rapidly. The College owns an 8-acre Marine and Environmental Field
Station along the Nacote Creek in nearby Port Republic City and over 100 acres of wooded
property in Hamilton Township, New Jersey and over 200 acres of wooded property in Galloway
Township, New Jersey. The College acquired the Carnegie Library, a 17,335 square foot
historical building. The Carnegie hosts undergraduate and graduate courses, continuing
professional education programming, and special events. The College owns the historic
Seaview Resort, which includes a hotel and two world renowned golf courses, located on nearly
300 acres in Galloway, NJ.

A significant percentage of the student body is from Atlantic, Cape May, and Ocean Counties.
The College continues to evidence significant enrollment demand, with 8,893 undergraduate
applications for Fall 2012 admission, compared with 8,103 for the prior fall. Fall 2012’s total
headcount enroliment was 8,400, compared with 8,108 for the prior fall, an increase of 4%.
The increase in full-time equivalent (“FTE") students was even greater at 5%, reflecting an FTE
of 7,722 for the Fall of 2012, compared with 7,369 for the previous fall. The College offers a
Bachelor of Arts and Bachelor of Science degrees, as well as eleven Master’s level programs
and a doctoral program in Physical Therapy.

Financial Statements

The College’s comparative financial statements include three basic financial statements:
Statement of Net Assets; Statement of Revenues, Expenses, and Changes in Net Assets; and
Statement of Cash Flows, which have been prepared following Governmental Accounting
Standards Board (“GASB”) principles. These statements present the College’s operations as a
whole, rather than individual funds, focusing on its assets, liabilities, revenues, expenses, and
cash flows on an entity-wide basis.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

Summary of Net Assets

The Statement of Net Assets presents the assets, liabilities, and net assets of the College as of
the end of the fiscal year. The Statement of Net Assets is a point-of-time financial statement.
The purpose of the Statement of Net Assets is to present to the readers of the financial
statements a fiscal snapshot of The Richard Stockton College of New Jersey. The Statement of
Net Assets presents end-of-the-year data concerning assets (current and noncurrent), liabilities
(current and noncurrent), and net assets (assets minus liabilities).

Net assets are one indicator of the current financial condition of the College, while the change in
net assets is an indicator of whether the overall financial condition has improved or worsened
during the year.

From the data presented, readers of the Statement of Net Assets are able to determine the
assets available to continue the operations of the College. They are also able to determine how
much the College owes vendors, investors, and lending institutions. Finally, the Statement of
Net Assets provides a picture of the net assets (assets minus liabilities) and their availability for
expenditure by the College.

Net assets are divided into three major categories. The first category, invested in capital assets,
net of related debt, provides the institution’s equity in property, plant, and equipment owned by
the College. The next asset category is restricted net assets. Expendable restricted net assets
are available for expenditure by the College but must be spent for purposes as determined by
donors and/or external entities that have placed time or purpose restrictions on the use of the
assets. Nonexpendable restricted net assets are required to be maintained in perpetuity by
donors and/or external entities. The final category is unrestricted net assets. Unrestricted assets
are available to the College for any lawful purpose of the College.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

A summary of the College’s assets, liabilities, and net assets as of June 30, 2012, 2011, and
2010 as follows (in thousands):

2012 2011 2010
Assets
Current assets $ 132,064 $ 105,792 $ 148,724
Capital assets 305,251 277,108 223,194
Other assets 12,143 65,880 77,284
Total assets $ 449,458 $ 448,780 $ 449,202
Liabilities
Current liabilities 3 38,257 3 31,187 3 32,044
Noncurrent liabilities 250,350 256,167 260,364
Total liabilities $ 288,607 $ 287,354 $ 292,408
Net Assets
Invested in capital assets, net of
related debt $ 66,979 $ 57,707 3 40,649
Restricted for:
Renewal and replacement 300 301 1,762
Debt service reserve 6,189 4,139 4,334
Unrestricted 87,383 99,279 110,049
Total net assets $ 160,851 $ 161,426 $ 156,794

The College’'s Statement of Net Assets indicates an improvement in financial position and
reflects prudent utilization of financial resources and management of investments, the utilization
of debt, and development of the capital plan.

Current assets consist primarily of cash and cash equivalents, assets held by trustees under
bond agreements for capital activities, investments and receivables. Noncurrent assets consist
primarily of investments and capital assets. Current liabilities consist primarily of accounts
payable and accrued expenses, accrued compensation absences and the current portion of
long-term debt. Noncurrent liabilities consist primarily of long-term debt.

Total assets increased by $678,329 in fiscal 2012 primarily due to the inclusion of Seaview
assets. Total assets decreased by $422,303 in fiscal 2011 which remained consistent with fiscal
2010.

Total liabilities increased by $1,253,446 in fiscal 2012. This net increase is primarily due to the
inclusion of Seaview liabilities and principal payments made by the College on outstanding debt.
Total liabilities decreased by $5,054,461 in fiscal 2011 primarily due to current year principal
reduction. Compensated absences increased as a result of the increase in the total number of
paid leave bank days.
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(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

Summary of Revenues, Expenses, and Changes in Net Assets

Changes in total net assets as presented on the Statement of Net Assets are based on the
activity presented in the Statement of Revenues, Expenses, and Changes in Net Assets. The
purpose of the statement is to present the revenues received by the institution, both operating
and nonoperating, and the expenses paid by the institution, operating and nonoperating, and
any other revenues, expenses, gains, and losses received or spent by the College.

Generally speaking, operating revenues are received for providing goods and services to the
various customers and constituents of the College. Operating expenses are those expenses
paid to acquire or produce the goods and services provided in return for the operating revenues,
and to carry out the mission of the College. Nonoperating revenues are revenues received for
which goods and services are not provided. For example, State of New Jersey appropriations
are nonoperating because they are provided by the Legislature to the College without the
Legislature directly receiving commensurate goods and services for those revenues.

The Statement of Revenues, Expenses, and Changes in Net Assets present the College’s
results of operations. A summary of the College’s revenues, expenses, and changes in net
assets for the year ended June 30, 2012, 2011, and 2010 follows (in thousands):

2012 2011 2010
Operating revenues:
Net student revenues $ 80,161 $ 81,413 $ 75,838
Governmental grants 31,022 26,352 23,734
Other 14,386 5,630 8,490
Total operating revenues 134,569 113,395 108,062
Operating expenses 162,317 141,448 135,467
Operating loss (27,748) (28,053) (27,405)
Nonoperating revenue (expenses):
State of New Jersey appropriations 39,369 39,726 38,649
Federal appropriation (ARRA) - - 1,175
Investment income 2,786 6,600 5211
Disposal of capital assets, net (1) (30) (175)
Interest on capital asset related
debt (11,813) (11,781) (12,207)
Other nonoperating expenses, net (3,168) (1,830) (2,243)
Net nonoperating revenues 27,173 32,685 30,410
(Decrease) increase in net
assets (575) 4,632 3,005
Net assets, beginning of year 161,426 156,794 153,789
Net assets, end of year $ 160,851 $ 161,426 $ 156,794
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Revenues

To fund its operation, the College receives revenues from a variety of sources including tuition
and fees, grants and contracts, auxiliary services, State of New Jersey appropriations, and
investment income. The College is continuing to seek additional funds from all possible sources
to adequately fund operating activities.

Operating

Operating revenues for the years ended June 30, 2012, 2011, and 2010 totaled $134,568,353
$113,394,649 and $108,061,485, respectively. The sources of these revenues were student
revenues, net of scholarships, of $89,160,888, governmental grants of $31,021,733 and other
revenue of $14,385,732 for the year ended June 30, 2012. Student revenues net of
scholarships were $81,412,969 and $75,838,094; governmental grants were $26,351,907 and
$23,733,612, with other revenue totaling $5,629,733 and $8,489,789 for years ending June 30,
2011 and 2010, respectively.

Student revenues which include tuition and fees are the primary source of operating revenue for
the College. These tuition and fee revenues have increased from fiscal year 2011 to fiscal year
2012 by approximately 10%. Auxiliary activities include housing and college center, which are
responsible for an approximate 7% increase in revenue from the prior year. Total operating
revenues increased by 17% in fiscal 2012.

The revenue reflects an annualized enrollment for fiscal 2012 of 6,773 undergraduate FTEs
(Full Time Equivalent) and 475 graduate FTEs, for an annual total of 7,248 FTEs. The total
annualized headcount of full-time and part-time students was 7,959. Operating revenues for
2012, 2011, and 2010 were as follows (in thousands):

2012 % of Total
Net student revenues $ 89,161 66 %
Governmental grants 31,022 23
Other 14,386 11
Total operating revenue $ 134,569 100 %
2011 % of Total
Student revenues, net $ 81,413 71 %
Governmental grants 26,352 21
Other 5,630 8
Total operating revenue $ 113,395 100 %
2010 % of Total
Student revenues, net $ 75,838 70 %
Governmental grants 23,734 22
Other 8,490 8
Total operating revenue $ 108,062 100 %




The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management’s Discussion and Analysis (Unaudited)

Non-Operating

Net non-operating revenue for the years ended June 30, 2012, 2011, and 2010 totaled
$27,173,411, $32,685,004, and $30,410,438 respectively. The primary source of non-operating
revenue was the State of New Jersey appropriation, including fringe benefits, of $39,369,435,
$39,726,445, and $38,649,253 respectively, for the years ended June 30, 2012, 2011, and
2010. The other components of net non-operating revenues were the investment income of
$2,786,227, $6,600,001, and $5,211,299 and interest expense on plant facilities related debt of
$(11,813,153), $(11,781,628) and $(12,207,402) for the years ended June 30 2012, 2011, and
2010, respectively.

Change in Net Assets

The College had a ($575,117) decrease in net assets for fiscal 2012. The College had positive
increases of $4,632,158 and $3,004,677 for the years ended June 30, 2011, and 2010,
respectively in its Statement of Revenues, Expenses, and Changes in Net Assets.

Operating Expenses

Operating expenses are defined as expenses paid by the College to acquire or produce goods
and services used to carry out its mission, in return for operating revenues. For the years ended
June 30, 2012, 2011, and 2010, the College incurred operating expenses totaling $162,316,881,
$141,447,495, and $135,467,246, respectively. Operating revenues for these periods totaled
$134,568,353, $113,394,649, and $108,061,485, causing a loss from operations of
$(27,748,528), $(28,052,846), and $(27,405,761), respectively. A summary of operating
expenses for the years ended June 30, 2012, 2011, and 2010 is as follows (in thousands):

2012 % of Total

Instruction $ 56,660 35 %
Research 921 1
Public service 8,488 5
Academic support 8,069 5
Student services 12,558 8
Institutional support 19,202 12
Operation and maintenance of plant 11,975 7
Student aid 5509 3
Auxiliary enterprises expenditures 18,795 12
Independent operations 8,827 5
Depreciation/amortization 11,313 7

Total operating revenue $ 162,317 100 %
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2011 % of Total

Instruction $ 52,553 37 %
Research 877 1
Public service 4,658 3
Academic support 7,740 5
Student services 12,352 9
Institutional support 18,604 13
Operation and maintenance of plant 11,011 8
Student aid 5,745 4
Auxiliary enterprises expenditures 17,752 13
Depreciation/amortization 10,156 7

Total operating revenue $ 141,448 100 %

2010 % of Total

Instruction $ 49022 3B %
Research 918 1
Public service 4,049 3
Academic support 7,217 5
Student services 11,808 9
Institutional support 18,398 14
Operation and maintenance of plant 10,179 7
Student aid 6,383 5
Auxiliary enterprises expenditures 17,237 13
Depreciation/amortization 10,256 7

Total operating revenue $ 135467 100 %

As the Full Time Equivalent and Student Headcount numbers increase, so do expenses college
wide. Based on the amounts reported above it is clear that expenses have remained fairly
consistent for each of the categories over the past three years.

Capital Assets and Debt Activities

The College continues to manage its financial resources so as to ensure adequate financial
flexibility to access the capital markets as needed. The College maintains a debt rating from
Moody’s Investor Services and Fitch Rating Ltd. of A2 and A+, respectively.

The College has been advancing a master plan consistent with its strategic and Middle States
reaccreditation plans, where the College intends to keep the existing campus in good repair and
to ensure that it is prepared to meet the needs of more than 8,000 FTE. Included in those plans
are numerous renovation and site improvement projects, including a new campus center and
science building.
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Economic Outlook

The populations of Atlantic, Cape May, and Ocean Counties are increasing dramatically. These
counties provide the majority of our student body. The College is rated highly among the public
liberal arts colleges in the country and continues to fall below the sector average with respect to
tuition and fees charged among the nine state colleges. For these and many more reasons, the
College is never at a loss to fill our class rooms; we can afford to be very selective.

Requests for Information
Questions concerning any of the information provided in this report or requests for additional
financial information should be addressed to the Controller's Office, The Richard Stockton
College of New Jersey, 101 Vera King Farris Drive - N126, Galloway, NJ 08205.

Complete financial statements for the individual component units can also be obtained from the
Controller’s Office.

10



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Statement of Net Assets
June 30, 2012 and 2011

Assets

Current Assets
Cash and cash equivalents
Receivables, net:

Students, less allowance of $1,243,887 in 2012

and $1,018,391 in 2011

Loans, less allowance of $86,180 in 2012
and $74,370 in 2011

Federal government

State of New Jersey

Due from College/component units

Other receivables

Total receivables

Investments at fair value
Deposits held by bond trustees
Note receivable

Other current assets

Total current assets

Noncurrent Assets
Investments at fair value
Loans, less allowance of $544,314 in 2012
and $497,095 in 2011

Deferred financing costs, net of accumulated amortization

of $467,258 in 2012 and $363,795 in 2011
Note receivable
Capital assets, net

Total noncurrent assets
Total assets
Liabilities and Net Assets

Current Liabilities
Accounts payable and accrued expenses
Due to College/component units
Deferred revenue
Compensated absences, current portion
Bonds payable, current portion
Other long-term debt, current portion

Total current liabilities

Noncurrent Liabilities
Compensated absences, noncurrent portion
U.S. Government grants refundable
Bonds payable, noncurrent portion
Other long-term debt, noncurrent portion

Total noncurrent liabilities
Total liabilities

Net Assets
Invested in capital assets, net of related debt
Restricted:
Nonexpendable, scholarships
Expendable:
Scholarships
Renewal and replacement
Debt service and debt service reserves
Unrestricted

Total net assets

Total fiabilities and net assets

2012 2011
Component Component
Unit Unit

Component Stockton Component Stockton

Unit Affiliated Unit Affiliated

Coliege Foundation Services, Inc. College Foundation Services, Inc.
$ 9,876,145 $ 72,523 $ 3,179,610 $ 18481463 $ 51,305 $ 2,764,595
792,805 - - 748,386 - -
316,237 - - 303,321 - -
871,719 - - 799,761 - -
578,118 - - 540,054 - -
2,569,172 1,853 218,731 55,708 757 549,532
2,891,909 1,601,858 239,810 2,406,466 1,498,194 524,971
8,019,960 1,603,711 453,541 4,853,696 1,498,951 1,074,503
85,916,616 - - 33,098,320 - -
27,495,912 - - 48,602,722 - -
R - - 694,189 - -
754,951 899 17,617 61,575 833 673,220
132,063,584 1,677,133 3,650,768 105,791,965 1,551,089 4,512,318
6,105,861 20,499,371 - 57,818,373 13,313,976 -
1,997,343 - - 2,027,415 - -
2,575,376 - - 2,678,839 - -
1,464,683 - - 3,354,424 - -
305,250,982 5,209 2,160,203 277,108,484 7,524 1,966,059
317,394,245 20,504,580 2,160,203 342,987,535 13,321,500 1,966,059
$ 449,457,829 $ 22,181,713 $ 5,810,971 $ 448,779,500 $ 14,872,589 3 6,478,377
$ 25,197,134 $ 34,225 $ 574,909 $ 21,290,992 $ 19,917 $ 4,137,704
215,584 25,244 2,543,928 550,289 53,575 2,133
4,118,101 - 2,500 2,213,433 16,394 -
2,446,893 - - 2,901,159 - -
5,773,672 - - 3,748,672 - -
505,661 - - 482,295 - -
38,257,045 59,469 3,121,337 31,186,840 89,886 4,139,837
1,043,244 - - 580,670 - -
1,980,872 - - 1,980,872 - -
241,016,986 - - 246,790,658 - -
6,308,816 - 1,464,683 6,814,477 - 3,354,425
250,349,918 - 1,464,683 256,166,677 - 3,354,425
288,606,963 59,469 4,586,020 287,353,517 89,886 7,494,262
66,979,103 - 695,520 57,707,159 - 501,376
- 15,800,546 - - 8,845,339 -
- 4,351,416 - - 4,034,823 -
300,072 - - 300,982 - -
6,188,684 - - 4,138,604 - -
87,383,007 1,970,282 529,431 99,279,238 1,902,541 (1,517,261)
160,850,866 22,122,244 1,224,951 161,425,983 14,782,703 (1,015,885)
$ 449,457,829 $ 22,181,713 $ 5810971 $ 448,779,500 $ 14,872,589 $ 6478377

See notes to financial statements

11



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Statement of Revenues, Expenses, and Changes in Net Assets

Years Ended June 30, 2012 and 2011

Operating Revenues
Student revenues:
Tuition and fees
Auxiliary enterprises
Less scholarship allowances

Net student revenues

Gifts and contributions

Federal grants and contracts

State and local grants and contracts
Nongovernmental grants and contracts
Other auxiliary enterprises revenues
Other operating revenues

Independent operations

In-kind contributions

Total operating revenues

Operating Expenses
Instruction
Research
Public service
Academic support
Student services
Institutional support
Operation and maintenance of plant
Student aid
Aucxiliary enterprises
Independent operations
Depreciation
In-kind expense

Total operating expenses
Operating (loss) gain

Nonoperating Revenues (Expenses)
State of New Jersey appropriations

State of New Jersey appropriations, fringe benefits

Investment income

Loss on disposal of capital assets, net
Interest on capital assets related debt
Other nonoperating expense, net

Net nonoperating revenues

(Decrease) increase in net assets

Net Assets, Beginning of Year

Net Assets, End of Year

2012 2011
Component Component
Unit Unit
Component Stockton Component Stockton
Unit Affitiated Unit Affiliated

College Foundation Services, Inc. College Foundation Services, Inc.
$ 82,893,395 $ - $ - $ 75526419 3 - 3 -
32,922,142 - - 30,704,922 - -
(26,654,649) - - (24,818,372) -
89,160,888 - - 81,412,969 - -
- 7,402,257 - - 2,016,163 -
17,627,399 - - 14,197,186 - -
13,494,334 - - 12,154,721 - -
520,140 - - 566,986 - -
1,381,737 - 9,637,749 1,393,114 - 8,198,983
4,161,870 389,016 2,272,042 3,669,673 417,087 1,119,236
8,321,985 - 10,218,248 - - 11,446,508

- 138,448 - - 136,379 -
134,568,353 7,929,721 22,028,039 113,394,649 2,569,629 20,764,727
56,661,088 - - 52,553,319 - -
920,656 - - 876,596 - -
8,488,067 - - 4,657,773 - -
8,068,853 - - 7,739,963 - -
12,557,591 - - 12,351,907 - -
19,201,863 692,319 2,187,777 18,604,487 370,076 2,214,166
11,974,970 - - 11,010,442 - -
5,509,091 393,690 - 5,744,637 246,447 -
18,794,848 - 7,657,749 17,761,465 - 6,161,194
8,826,778 9,738,075 - - 13,649,428
11,313,076 2,315 124,074 10,156,906 2,315 265,892
- 138,448 - - 136,379 -
162,316,881 1,226,772 19,707,675 141,447,495 755,217 22,290,680
{27,748,528) 6,702,949 2,320,364 (28,052,846) 1,814,412 (1,525,953)
19,839,000 - - 20,631,000 - -
19,630,435 - - 19,095,445 - -
2,786,227 636,592 2,362 6,600,001 2,040,131 4,706
(1,071) - - (30,184) . .
(11,813,153) - - (11,781,628) - -
(3,168,027) - (81,890) (1,829,650} - (129,848)
27,173,411 636,692 {79,528) 32,685,004 2,040,131 {125,142)
(675,117) 7,339,541 2,240,836 4,632,158 3,854,543 (1,651,095)
161,425,983 14,782,703 {1,015,885) 166,793,825 10,928,160 635,210
$ 160,850,866 $ 22,122,244 $ 1,224,951 $ 161,425,983 $ 14,782,703 $ (1,015,885)

See nofes to financial statements
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Statement of Cash Flows
Years Ended June 30, 2012 and 2011

Cash Flows from Operating Activities
Student revenue
Grants and contracts
Payments to suppliers
Payments for employee salaries and benefits
Student loan receipts
Student loan disbursements
Other receipts

Net cash flows used in operating activities

Cash Flows from Noncapital Financing Activities
State of New Jersey appropriations
Payments made for other nonoperating expenses

Net cash flows provided by noncapital financing activities

Cash Flows from Capital and Related Financing Activities
Principal paid on capital debt
Purchases of capital assets
Proceeds from the sale of capital assets
Interest paid on capital debt
Change in deposits held by bond trustees

Net cash flows used in capital and related financing activities

Cash Flows from Investing Activities
Proceeds from sales of investments
Purchases of investments
Interest on investments

Net cash flows provided by investing activities
Net decrease in cash and cash equivalents
Cash and Cash Equivalents, Beginning of Year

Cash and Cash Equivalents, End of Year

Reconciliation of Operating Loss to Net Cash Used in Operating Activities
Operating loss
Adjustments to reconcile operating loss to net cash used in
operating activities:
State-paid fringe benefit expense
Depreciation
Loss on dissolution of debt
Change in assets and liabilities:
Receivables
Note receivable
Other current assets
Accounts payable and accrued expenses
Deferred revenues
Compensated absences

Net cash used in operating activities

See notes to financial statements
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2012 2011
$ 92,420,030 $ 82,908,661
31,580,833 27,032,453

(43,452,092)
(108,444,885)

(27,965,064)
(103,830,348)

64,271,362 58,389,674
(64,271,362) (58,389,674)
20,156,062 7,449,179
(7,740,052) (14,405,119)
34,281,158 34,610,417
(3,168,027) (1,829,650)
31,113,131 32,780,767
(4,230,967) (4,113,728)
(39,202,086) (65,455,823)
13,003 -
(11,786,334) (11,768,810)
21,106,810 42,706,277
(34,099,574) (38,632,084)
194,175,904 83,573,150
(195,281,688) (75,140,093)
3,226,961 6,839,357
2,121,177 15,272 414
(8,605,318) (4,984,022)
18,481,463 23,465,485
$ 9876145 $ 18481463

$ (27,748,528)

(28,052,846)

5,088,277 5,116,028
11,313,076 10,156,906
1,250,759 .
(3,576,926) (23,238)
1,333,171 (2,266,946)
(693,376) 160,697
3,380,519 1,052,673
1,904,668 (155,127)
8,308 (393,266)

$ (7,740,052

(14,405,119)




The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2012 and 2011

1.

Organization and Summary of Significant Accounting Policies

(a) Organization

The Richard Stockton College of New Jersey (the “College”) is primarily an undergraduate
college of arts, sciences, and professional studies that provides undergraduate programs,
including traditional and alternative approaches to education. The operations of
management are vested in the College Board of Trustees. In 1986, State College Autonomy
legislation was enacted, which granted certain fiscal and financial responsibility to the
College Board of Trustees. In 1994, the Higher Education Restructuring Act further
expanded the role of the board of trustees. Under the law, the College is an instrumentality
of the State of New Jersey with a high degree of autonomy. However, under Governmental
Accounting Standards Board (“GASB”) Statement No. 39, Determining Whether Certain
Organizations Are Component Units, an amendment of GASB Statement 14, the College is
considered a component unit of the State of New Jersey for financial reporting purposes.
Accordingly, the College’s financial statements are included in the State of New Jersey’s
Comprehensive Annual Financial Report.

(b) Basis of Presentation

The accounting policies of the College conform to accounting principles generally accepted
in the United States of America as applicable to colleges and universities. In addition to
complying with all applicable GASB pronouncements, the College’s financial statements
comply with the guidance provided by the Financial Accounting Standards Board (‘FASB")
Statements and Interpretations, Accounting Principles Board Opinions, Emerging Issue
Task Force Opinions and the Committee on Accounting Procedure issued on or before
November 30, 1989. GASB pronouncements take precedence when there is a conflict or
contradiction between pronouncements. The College has elected not to adopt the
pronouncements issued by the FASB after November 30, 1989.

(c) Net Assets

The College classifies its resources into three net asset categories:
e Invested in capital assets, net of related debt - Capital assets, net of accumulated
depreciation, and outstanding principal balances of debt attributable to the
acquisition, construction, or improvement of those assets.

e Restricted:

Nonexpendable - Net assets subject to externally imposed stipulations that must be
maintained permanently by the College.

Expendable - Net assets whose use by the College is subject to externally imposed

stipulations that can be fulfilled by actions of the College pursuant to the stipulations
or that expire by the passage of time.
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e Unrestricted - Net assets that are not subject to externally imposed stipulations,
unrestricted net assets, may be designated by specific purposes by action of the
board of trustees or may otherwise be limited by contractual agreements with outside
parties. When an expense is incurred that can be paid using either restricted or
unrestricted resources, the College’s policy is to first apply the expense towards
restricted resources and then towards unrestricted resources.

(d) Measurement Focus and Basis of Accounting

The financial statements of the Coliege have been prepared on the accrual basis of
accounting using the economic resources measurement focus, in accordance with
governmental accounting standards. The College reports as a Business-Type Activity, as
defined by GASB Statement No. 34, activities that are financed in whole or in part by fees
charged to external parties for goods or services. Certain other transactions are reported as
non-operating activities in accordance with GASB statement No. 35. The effect of inter-fund
activity has been eliminated from these financial statements.

(e) Student Revenue Recognition

Student revenues are presented in the statement of revenues, expenses, and changes in
net assets, net of scholarships applied to student accounts, while other payments made
directly to students are presented as student aid expenses and are recognized in the period
earned. Student revenues collected in advance of the fiscal year are recorded as deferred
revenue in the accompanying financial statements.

(f) Grants and Contract Revenue Recognition

Federal, state, and local grant and contract revenue are comprised mainly of grant revenues
received from the federal government and the State of New Jersey, and are recognized as
the related expenses are incurred. Amounts received from grants, which have not yet been
earned under the terms of the agreement, are recorded as deferred revenue in the
accompanying statement of net assets.

(g) Cash and Cash Equivalents

Cash equivalents are short-term, highly liquid investments that are readily convertible to
known amounts of cash and mature in three months or less.

The College invests a certain portion of its cash in the State of New Jersey Cash
Management Fund, which permits the overnight sweep of available cash balances directly
into a common fund for short-term investments. This is an interest bearing account from
which funds are available upon demand.

(h) Investments
The College follows the provisions of GASB Statement No. 31, Accounting and Financial
Reporting for Certain Investments and for External Investment Pools. Therefore,

investments are recorded in the financial statements at fair value, based on quoted market
prices.
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(i) Capital Assets

Capital assets are recorded at historical cost if purchased or constructed. Although legal title
to certain academic buildings and equipment remains with the State of New Jersey, the
College has been given exclusive use of the buildings and equipment, through enabling
legislation and has included their cost in the accompanying statements of net assets. The
College currently does not pay any rental fees to the State of New Jersey in connection with
the aforementioned buildings and equipment and has not included any amount as revenue
or expense in the financial statements of the College.

The College reports gifts of capital assets as unrestricted support unless explicit donor
stipulations specify how the donated assets must be used. Gifts of capital assets with
explicit restrictions that specify how the assets are to be used and gifts of cash or other
assets that must be used to acquire capital assets are reported as restricted support. Absent
explicit donor stipulations about how long those capital assets must be maintained, the
College reports expirations of donor restrictions when the donated or acquired capital assets
are placed in service.

Capital assets of the College are depreciated using the straight-line method over the
following useful lives:

Asset Category Useful Life Capital Threshold
Buildings 40 to 60 years $100,000
Infrastructure 20 to 40 years 10,000
Land improvements 10 to 25 years 10,000
Equipment 3 to 15 years 5,000

The College discontinued capitalizing library books in accordance with the College’s
capitalization procedure adopted in fiscal 2007. Library books previously placed into service
prior to 2007 will continue to be depreciated over their remaining useful life.

(j) Deferred Financing Costs

Deferred financing costs, net of accumulated amortization are included in noncurrent assets
and are amortized over the life of the related bonds payable.

(k) Income Taxes
The College is exempt from federal income taxes, originally under Internal Revenue Code

Section 115. The College is also an organization described under Section 501(a)(3) and is
therefore exempt under Section 501(a)(3) of the Internal Revenue Code.
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(I) Scholarship Discounts and Allowances

Student tuition and fee revenues, and certain other revenues from students, are reported net
of scholarship discounts and allowances in the statement of revenues, expenses and
changes in net assets. Scholarship discounts and allowances are the difference between
the stated charge for goods and services provided by the College and the amount that is
paid by students and/or third parties making payments on students’ behalf to the extent
revenues from such programs are used to satisfy tuition and fees and other student
services.

(m) Classification of Revenue

The College’s policy for defining operating activities in the statement of revenues, expenses,
and changes in net assets are those that serve the College’s principal purpose and
generally result from exchange transactions such as payments received for services and
payments made for the purchase of goods and services. Examples include (1) student
tuition and fees, net of scholarship allowances, (2) sales and services of auxiliary
enterprises and Seaview resort operations and (3) most federal, state, and local grants and
contracts. Nonoperating revenues include activities that have the characteristics of
nonexchange transactions, such as operating and capital appropriations from the State of
New Jersey and investment income.

(n) Financial Dependency

One of the College’s largest sources of revenue is appropriations from the State of New
Jersey. The College is economically dependent on these appropriations to carry on its
operations.

(o) Use of Estimates

The preparation of financial statements in conformity with accounting principles generally
accepted in the United States of America requires management to make estimates and
assumptions that affect the reported amounts of assets and liabilities and disclosure of
contingent assets and liabilities at the date of the financial statements and the reported
amounts of revenues and expenses during the reporting period. Actual results could differ
from those estimates.
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(p) Change in Reporting Entity

During the fiscal year ending June 30, 2012, the College changed its reporting entity to
present Stockton Affiliated Services, Inc. (“SASI”) as a discretely presented component unit.
The change in the reporting entity was affected as the College and SASI restated their
Memorandum of Understanding (*MOU") in fiscal year 2012. The restated MOU contained
provisions leading management to conclude that the economic resources received by SASI
are almost entirely for the benefit of the College and that the College has the ability to
access a majority of the resources received or held by SASI. The change in reporting entity
was retrospectively applied to the financial statements of the College for all periods
presented. The addition of SASI as a discretely presented component unit resulted in an
addition/(reduction) to the increase in net assets of discretely presented component units of
$2,240,835 and $(1,651,095) as of June 30, 2012 and 2011, respectively. Total net assets
of the discretely presented component units was increased by $635,210 as of July 1, 2010
as a result of the change in reporting entity.

(q) Reclassification

Certain reclassifications have been made to the 2011 financial statements to conform to the
2012 reporting format.

(r) New Accounting Standards

In November 2010, GASB issued Statement No. 60, Accounting and Financial Reporting for
Service Concession Arrangements. Statement No. 60 establishes guidance for accounting
and financial reporting for service concession arrangements, which are a type of public-
private or public-public partnership. The College is required to adopt Statement No. 60 for
the fiscal year ending June 30, 2013.

In November 2010, GASB issued Statement No. 61, The Financial Reporting Entity:
Omnibus. Statement No. 61 modifies existing requirements for the assessment of potential
component units in determining what should be included in the financial reporting entity and
financial reporting entity display and disclosure requirements. The College is required to
adopt Statement No. 61 for the fiscal year ending June 30, 2013.

In June 2011, GASB issued Statement No. 63, Financial Reporting of Deferred Outflows of
Resources, Deferred Inflows of Resources, and Net Position, Statement No. 63 establishes
standards for reporting what GASB defines as deferred outflows and inflows of resources,
which they have distinguished from assets and liabilities, and net position, which currently is
referred to as net assets. The College is required to adopt Statement No. 63 for the fiscal
year ending June 30, 2013.

In March 2012, GASB issued Statement No. 65, ltems Previously Reported as Assets and
Liabilities. This Statement establishes accounting and financial reporting standards that
reclassify, as deferred outflows of resources or deferred inflows of resources, certain items
that were previously reported as assets and liabilities and recognizes, as outflows of
resources or inflows or resources, certain items that were previously reported as assets and
liabilities. The College is required to adopt Statement No. 65 for the fiscal year ending
June 30, 2014,
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In March 2012, GASB issued Statement No. 66, Technical Corrections - 2012 - an
amendment of GASB Statements No. 10 and No. 62. The objective of this Statement is to
improve accounting and financial reporting for a governmental financial reporting entity by
resolving conflicting guidance that resulted from the issuance of two pronouncements,
Statements No. 54, Fund Balance Reporting and Governmental Fund Type Definitions, and
No. 62, Codification of Accounting and Financial Reporting Guidance Contained in Pre-
November 30, 1989 FASB and AICPA Pronouncements. The College is required to adopt
Statement No. 66 for the fiscal year ending June 30, 2014.

In June 2012, GASB issued Statement No. 68, Accounting and Financial Reporting for
Pensions - an amendment of GASB Statement No. 27. Statement No. 68 requires that cost-
sharing employers to recognize a liability for its proportionate share of the net pension
liability of all employers for benefits provided through the pension plan. Statement No. 68
also requires additional footnote disclosures and required supplementary information. The
College is required to adopt Statement No. 68 for the fiscal year ending June 30, 2015. The
College has not yet determined the effect of Statements No. 60, 61, 63, 65, 66 and 68 on its
financial statements.

2. Cash and Cash Equivalents, Investments and Deposits Held by Bond Trustees
Effective July 1, 2004, the College adopted GASB Statement No. 40, Deposit and Investment
Risk Disclosures, an amendment of GASB Statement No. 3 and, accordingly, the College has
assessed the Custodial Credit Risk, Concentration of Credit Risk, Credit Risk and Interest Rate
Risk of its cash and cash equivalents and investments.

Cash and Cash Equivalents

Cash and cash equivalents consist of the following as of June 30, 2012 and 2011:

2012 2011
Cash and cash equivalents:
Cash (bank accounts) $ 4,228,701 $ 5,342614
New Jersey cash management fund 5,647 444 13,138,849

$ 9,876,145 $ 18,481,463

Bank balances of cash amounted to $5,020,183 and $6,244,167 as of June 30, 2012 and
2011, respectively of which $250,000 and $250,000, respectively, are FDIC (Federal
Deposit Insurance Corporation) insured. Bank balances in excess of insured amounts of
$4,770,183 and $5,994,167 as of June 30, 2012 and 2011, respectively, are collateralized in
accordance with Chapter 64 of Title 18A of New Jersey Statutes.
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Statutes of the State of New Jersey and Regulations of the State Investment Council
authorize the New Jersey Division of Investment to invest in obligations of the U.S.
Treasury, agencies and municipal or political subdivisions of the State, commercial paper,
bankers acceptances, revenue obligations of public authorities, debt instruments of banks,
collateralized notes and mortgages, certificates of deposit, repurchase agreements, equity,
and convertible equity securities, and other common types of investment securities. Investee
institutions and organizations are prescribed by the statutes and regulations based on such
criteria as minimum capital, dividend paying history, credit history, and other evaluation
factors.

The College participates in the State of New Jersey Cash Management Fund wherein
amounts also contributed by other State entities are combined into a large scale investment
program. The cash management fund is unrated.

Investments

Investments at fair value consist of the following as of June 30, 2012 and 2011:

2012 2011

Money market accounts $ 3,631,910 $ 1,664,589
U.S. Treasury and agency obligations 806,796 65,403,554
Corporate bonds 4,198,099 -
Foreign corporate bonds 541,915 -
U.S. Government bonds 919,826 -
Stocks 18,068,777 14,945,504
Mutual funds, equities 52,494,184 8,903,046
Term deposits 2,000,000 -
Other 9,360,970 -

Total 92,022,477 90,916,693
Less noncurrent portion (6,105,861) (57,818,373)

Total current portion $ 85,916,616 $ 33,098,320

The College’s investments are subject to custodial credit risk, credit risk, concentration of
credit risk and interest rate risk. Each one of these risks is discussed in more detail below.

The College’s investment securities are exposed to custodial credit risk if the securities are
uninsured, are not registered in the name of the College and are held by either the
counterparty or the counterparty’s trust department or agent but not in the College’s name.
The investment risk is that, in the event of the failure of the counterparty to a transaction, the
College will not be able to recover the sale of the investment or collateral securities that are
in the possession of the outside party. As of June 30, 2012 and 2011, the College’s
investments are either, insured, registered, or held by the College’s investment custodian in
the College’s name.
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Credit risk is the risk that an issuer or other counterparty to an investment will not fulfill its
obligations. GASB 40 requires that disclosure be made as to the credit rating of all fixed
income securities except obligations of the U.S. government or obligations explicitly
guaranteed by the U.S. government. The credit risk of a debt instrument is measured by
nationally recognized statistical rating agencies such as Moody’s and Fitch or Standard and
Poors (S&P).

Concentration of credit risk is the risk associated with the amount of investments the College
has with any one issuer that exceed five percent or more of its total investments.
Investments issued or explicitly guaranteed by the U.S. government and investments in
mutual funds, external investment pools, and other pooled investments are excluded from
this requirement. The College’s investment policy provides limitations pertaining to the
diversification of the investment portfolio. The College’s investment policy limits the
investment managers to 10% of the total investment portfolio to any single issuer, except
U.S. Treasury and U.S. agencies, where 50% of the portfolio is allowed.

Interest rate risk is the risk that changes in interest rates will adversely affect the fair value of
an investment. The College’s investment policy provides limitations in the maturities and
composition of the various types of investments as a means of managing its exposure to fair
value losses arising from interest rate fluctuations.

The following tables summarize S&P ratings and investment maturities as of June 30, 2012
and 2011;

June 30, 2012 Investment Maturities (in Years)

Investment Type S & P Ratings Fair Value Less than 1 1to0 2 Greater than 2

U.S. Treasury and agency

obligations AA+ $ 806,796 $ - % - $ 806,796
Money market accounts Not Rated 3,631,910 3,631,910 - -
Corporate bonds CCC+ - AA+ 4,198,099 360,775 529,739 3,307,585
Foreign bonds B-- A- 541,915 - 5,125 536,790
U.S. Government bonds AA+ 919,826 - 129,866 789,960
Stocks Not Rated 18,068,777 18,068,777 - -
Mutual funds Not Rated 52,494 184 52,494,184 - -
Alternative investments Not Rated 9,360,970 9,360,970 - -
Term deposits Not Rated 2,000,000 2,000,000 - -

Total $ 92022477 $ 85916616 § 664,730 $ 5441131

June 30, 2011 Investment Maturities (in Years)

U.S. Treasury and agency

obligations AAA $ 65,403,554 $ 7,685181 $ 15,296,630 $ 42,521,743
Money market accounts Not Rated 1,664,589 1,664,589 - -
Stocks Not Rated 14,945,504 14,945,504 - -
Mutual funds, equities Not Rated 8,903,046 8,903,046 - -

Total $ 90,916,693 $ 33,098,320 $ 15296630 $ 42,521,743
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Deposits Held by Bond Trustees

Deposits held by bond trustees include restricted funds held by board-approved trustees.
Deposits held by bond trustees are carried in the financial statements at fair value, as
determined by quoted market prices, and consist primarily of U.S. Treasury and agency
obligations. As of June 30, 2012 and 2011, deposits held by bond trustees include the

following:

2012 2011
Cash and cash equivalents, cash held by trustees $ 11,968,918 $ 14,271,253
Investments, government bonds and agency obligations 15,626,994 34,331,469

$ 27495912 $ 48,602,722

The College’s investment securities are exposed to custodial credit risk if the securities are
uninsured, are not registered in the name of the College and are held by either the
counterparty or the counterparty’s trust department or agent but not in the College’s name.

As of June 30, 2012 and 2011, the College’s deposits held with bond trustees are invested
in government bonds and obligations guaranteed by the U.S. government.

Interest rate risk is the risk that changes in interest rates will adversely affect the fair value of
an investment. The above investments are current in nature and interest rate risk is minimal.

As of June 30, 2012 and 2011, deposits held by bond trustees were composed of funds held
for the following purposes:

2012 2011
Construction $ 15,008,281 $ 38,091,349
Renewal and replacement 300,071 300,982
Debt service and debt service reserves 12,187,560 10,210,391

$ 27,495912 $ 48,602,722
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3. Capital Assets

Capital asset activity for the year ended June 30, 2012 consisted of the following:

Nondepreciable assets:
Land
Construction In progress

Total nondepreciable
assets

Depreciable assets:
Land improvements
Buildings and

improvements
Infrastructure
Library books
Equipment

Total depreciable
assets

Less accumulated
depreciation:
Land improvements
Buildings
Infrastructure
Library books
Equipment

Total accumulated
depreciation

Depreciable assets,
net

Capital assets, net

Retirements

and

July 1, 2011 Additions Adjustments June 30, 2012
$ 18,988,101 $ - $ - $ 18,988,101
11,737,684 38,772,407 (27,003,015) 23,507,076
30,725,785 38,772,407 (27,003,015) 42,495 177
9,913,408 - 1,937,675 11,851,083
282,646,236 - 21,942,753 304,588,989
24,819,698 21,495 1,161,816 26,003,009
2,453,226 - - 2,453,226
19,125,447 675,747 1,572,331 21,373,525
338,958,015 697,242 26,614,575 366,269,832
5,860,578 299,100 - 6,159,678
65,667,365 8,160,286 - 73,827,651
9,303,408 599,198 - 9,902,606
1,566,213 245,323 - 1,811,536
10,177,752 2,009,169 (374,365) 11,812,556
92,575,316 11,313,076 (374,365) 103,514,027
246,382,699 (10,615,834) 26,988,940 262,755,805
$ 277,108,484 $ 28,156,573 $ (14,075) $ 305,250,982
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Capital assets activity for the year ended June 30, 2011 consisted of the following:

Nondepreciable assets:
Land
Construction In progress

Total nondepreciable
assets

Depreciable assets:
Land improvements
Buildings and

improvements
Infrastructure
Library books
Equipment

Total depreciable
assets

Less accumulated
depreciation:
Land improvements
Buildings
Infrastructure
Library books
Equipment

Total accumulated
depreciation

Depreciable assets,
net

Capital assets, net

Retirements

and
July 1, 2010 Additions Adjustments June 30, 2011
$ 8,885,306 $ 10,102,795 $ - $ 18,988,101
53,454,701 43,085,527 (84,802,544) 11,737,684
62,340,007 53,188,322 (84,802,544) 30,725,785
9,395,858 - 517,550 9,913,408
195,969,933 8,606,084 78,070,219 282,646,236
21,145,496 - 3,674,202 24,819,698
12,214,074 - (9,760,848) 2,453,226
14,902,791 2,307,050 1,915,606 19,125,447
253,628,152 10,913,134 74,416,729 338,958,015
5,643,413 217,165 - 5,860,578
58,323,927 7,343,438 - 65,667,365
8,764,744 538,664 - 9,303,408
11,081,739 245,322 (9,760,848) 1,566,213
8,960,238 1,812,317 (594,803) 10,177,752
92,774,061 10,156,906 (10,355,651) 92,575,316
160,854,091 756,228 84,772,380 246,382,699
$ 223,194,098 $ 53,944,550 $ (30,164)  $ 277,108,484
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4. Accounts Payable and Accrued Expenses

As of June 30, 2012 and 2011, accounts payable and accrued expenses consisted of the
following:

2012 2011
Accounts payable, construction $ 8,437,251 $ 8,169,690
Accounts payable, other 7,949,916 4,460,619
Accrued salaries and fringe benefits 119,739 177,672
Accrued withholdings 2,562,957 2,279,097
Accrued interest on bonds payable and other long-term debt 6,127,271 6,203,914
Total $ 25197134 $ 21,290,992

5. State Paid Fringe Benefits

The State of New Jersey, through separate appropriations, pays certain fringe benefits
(principally health insurance and FICA taxes) on behalf of College employees. Such benefits
amounted to $19,530,435 and $19,095,445 for the years ended June 30, 2012 and 2011,
respectively, and are included in both the State of New Jersey appropriations revenue and
operating expenses in the accompanying financial statements.

The State of New Jersey is also required to fund postretirement medical benefits for those state
employees who retire with 25 years of credited service or retire on disability regardless of years
of service. These expenses are not included in the College’s financial statements.

The College is not required to record a reserve for Other Post Employment Benefits (“OPEB”)
because this is an obligation of the State of New Jersey. The State of New Jersey reports this
expense and related liability for OPEB in the consolidated financial statements of the State of
New Jersey.

6. Retirement Plans
Plan Descriptions

There are three major retirement plans in which employees of the College participate: Public
Employees’ Retirement System (‘PERS”); Police and Fireman's Retirement System
(“PFRS"); and The Alternate Benefit Program (“ABP") which presently makes contributions
to Teachers Insurance and Annuity Association - College Retirement Equities Fund
(“TIAA/CREF”), Aetna Life Insurance (“ING”), Hartford, Equitable (“Equi-Vest”), MetLife and
Annuity Company of Connecticut, and VALIC. PERS and PFRS are cost-sharing, multiple-
employer defined benefit pension plans administered by the State of New Jersey. Generally
all employees, except certain part-time employees, participate in one of these plans.
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PERS was established under the provisions of N.J.S.A. 43:15A to provide coverage,
including postretirement health care, to substantially all full-time employees of the state or
public agency provided the employee is not a member of another state-administered
retirement system. PFRS was established under the provisions of N.J.S.A. 43:16A to
provide coverage to substantially all full-time county and municipal police or firemen and
State of New Jersey firemen appointed after June 30, 1994.

The State of New Jersey issues publicly available financial reports that include financial
statements and required supplementary information for PERS and PFRS. These reports
may be obtained by writing to the State of New Jersey, Department of the Treasury, Division
of Pension and Benefits, P.O. Box 295, Trenton, New Jersey 08625-0295.

PERS Funding Policy

PERS members are required to contribute 5.5% of their annual covered salary. The State of
New Jersey, in accordance with state statutes, makes employer contributions on behalf of
the College. The State of New Jersey contribution is based upon annual actuarially
determined percentages of total compensation of all active members. The State of New
Jersey’s annual contribution approximates the actuarially determined pension cost for the
year. The current percentage is 6.31% of annual covered payroll. The contribution
requirements of the plan members and the College are established and may be amended by
the State of New Jersey. The employer contributions for the years ended June 30, 2012,
2011, and 2010 were $449,746, $446,566, and $429,903, respectively.

PFRS Funding Policy

PFRS members are required to contribute 8.5% of their annual covered salary. The State of
New Jersey, in accordance with state statutes, makes employer contributions on behalf of
the College. The State of New Jersey contribution is based upon annual actuarially
determined percentages of total compensation of all active members. The State of New
Jersey’s annual contribution approximates the actuarially determined pension cost for the
year. The current percentage is 15.8% of annual covered payroll. The contribution
requirements of the plan members and the College are established and may be amended by
the State of New Jersey. The employer contributions for the years ended June 30, 2012,
2011, and 2010 were $40,523, $51,084, and $49,969, respectively.

Alternate Benefit Program Information

ABP provides the choice of six investment carriers, all of which are privately operated
defined contribution retirement plans. The College assumes no liability for ABP members
other than payment of contributions. ABP provides retirement and death benefits for or on
behalf of these full-time professional employees and faculty members participating in this
retirement program. Participation eligibility as well as contributory and noncontributory
requirements are established by the State of New Jersey Retirement and Social Security
Law. Benefits are determined by the amount of individual accumulations and the retirement
income option selected. All benefits vest after the completion of one year of service.
Individually owned annuity contracts that provide for full ownership of retirement and
survivor benefits are purchased at the time of vesting.
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Participating College employees are required to contribute 5% and may contribute a
voluntary additional contribution of salary up to the maximum federal statutory limit, on a
pretax basis. Employer contributions are 8% of salary. During the year ended June 30,
2012, ABP received employer and employee contributions of approximately $3,466,234 and
$2,166,396, respectively, which was based on participating employee salaries of
approximately $43,327,928. During the year ended June 30, 2011, ABP received employer
and employee contributions of approximately $3,311,456 and $2,069,660, respectively,
which was based on participating employee salaries of approximately $41,393,204.
Employer contributions to ABP paid by the State of New Jersey are reflected in the
accompanying financial statements as State of New Jersey appropriations revenue and as

expenses.

7. Bonds Payable and Other Long-Term Debt

Bonds payable and other long-term debt as of June 30, 2012 and 2011 consisted of the

following:
Interest Rate 2012 2011
Bond payable:
New Jersey Educational Facilities Authority
Bonds:
Housing | and Il Renovations Series
1988A 3.00 % $ 689,000 3 829,000
Housing and College Center, Series
2005F (Refunded 1996B, 1996F,
and 1998C) 4.00-5.00 % 22,800,000 23,715,000
Housing V and Academic, Series
2006F 3.65-5.00 % 48,320,000 49,360,000
Housing and College, Series 2007G 4.00-4.50 % 38,300,000 39,115,000
Housing, College, and College Center
Series 2008A (Refunded 2005C) 4.00-5.00 % 136,100,000 136,910,000
Total 246,209,000 249,929,000
Unamortized discount (277,451) (288,054)
Unamortized premium 1,479,259 1,542,234
Deferred loss (620,150) (643,850)
Total 246,790,658 250,539,330
Less current portion (5,773,672) (3,748,672)

Long-term debt, noncurrent portion
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Interest Rate 2012 2011
Other long-term debt:
Higher Education Dormitory Safety Trust
Fund 4.50-5.25 % 884,837 $ 1,082,756
Higher Education Capital Improvement Fund 3.00-5.25 % 5,604,667 5,870,635
Dam Restoration Loan 2.00 % 324,973 343,381
Total 6,814,477 7,296,772

Less current portion (505,661) (482,295)
Other long-term debt, noncurrent portion 6,308,816 $ 6,814,477

Bonds Payable

Series 1988A Housing | and Il Renovations bonds are a 3.00% federal loan for housing
improvements and are due serially each July 1 through July 1, 2016. These bonds are
collateralized by a pledge of and first lien on the net revenues derived from Housing | and II.
The College is required to maintain a debt service reserve fund, a renewal and replacement
reserve fund, and a sinking fund reserve.

On October 21, 2005, the New Jersey Educational Facilities Authority, on behalf of the
College, issued its Series F Bonds, in the par amount of $28,180,000. The purpose of the
Series 2005 F bonds was to fund the following: (i) advance refund the Colleges’ Series 1996
F Bonds (the Multipurpose Recreation Center) for the principal amount of $17,750,000, and
the Colleges’ Series 1998 C Bonds (Housing 1V) for the principal amount of $11,875,000; (ii)
the payment of costs and expenses in connection with the issuance of the Series 2005 F
Bonds.

Series 2005F bonds consist of $23,810,000 Serial Bonds and $4,370,000 5% Term Bonds.
The Serial Bonds bear interest rates between 4-5% with the average being 4.45%. They are
due serially each July 1 through July 1, 2025. The term bond is due July 1, 2028.

Series 2006F bonds consist of $26,560,000 Serial Bonds, $9,395,000 5% Term Bond, and
$14,410,000 4.250% Term Bond. The Serial Bonds bear interest rates between 3.65-5%
with the average being 4.40%. They are due serially each July 1 through July 1, 2027. The
$9,395,000 term bond is due July 1, 2031 and the $14,410,000 term bond is due July 1,
2036.

Series 2007G bonds consist of $27,300,000 Serial Bonds, $6,005,000 5% Term Bond, and
$6,945,000 5% Term Bond. The Serial Bond bears interest rates between 4-4.5% with the
average being 4.11%. They are due serially each July 1 through July 1, 2031. The
$6,005,000 term bond is due July 1, 2034 and the $6,945,000 term bond is due July 1,
2037.
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Series 2008A bonds consist of $22,360,000 Serial Bonds, $20,010,000 5.5% Term Bond,
$25,695,000 5.125% Term Bond and $68,845,000 5.375% Term Bond. The Serial Bond
bears interest rates between 4-5% with the average being 4.25%. They are due serially
each July 1 through July 1, 2018. The $20,010,000 term bond is due July 1, 2023, the
$25,695,000 term bond is due July 1, 2028 and the $68,845,000 term bond is due July 1,
2038.

The Bond Series 2008A refunded Bond Series 2005C. $31,290,097 was placed in an
irrevocable trust with an escrow agent to provide for future debt service payments. As a
result, the 2005C Series Bond is considered to be defeased, and the related liability has
been removed from the statement of net assets. This transaction resulted in a loss on
advance refunding of approximately $711,000. This amount is deferred and amortized as a
component of interest expense over the life of the defeased 2005C Series Bond.

Other Long-Term Debt

On August 14, 2001, the New Jersey Educational Facilities Authority issued bonds to
finance the College’s loan amount request pursuant to the Dormitory Safety Trust Fund Act
(P.L. 2000, C56). The College’s loan under this Act was $3,453,000 and will be repaid in
annual installments from January 15, 2002 through January 15, 2016. This is a non-interest
bearing note and interest expense is inputted at a rate of 4.5%.

During 2003, the College entered into a lease agreement with the Authority, along with other
colleges and universities. Under the terms of the agreement, the Authority issued Series
2002 A Revenue Bonds to provide funding for the Higher Education Capital Improvement
Fund. The University was allocated $17,204,000 of the total proceeds of the bond issue to
be used for academic campus exterior repairs, HVAC improvements, gallery safety rails,
Housing Il roof replacement, and F-Wing extension and renovation design. The terms of the
agreement require one-third of the total allocation, or $5,734,667, to be repaid in annual
rental payments equal to the College’s allocable share of the Series 2002 A Bonds and
related program expenses through 2022.

During 2004, the College entered into a lease agreement with the Authority, along with other
colleges and universities. Under the terms of the agreement, the Authority issued Series
2004 A Revenue Bonds to provide funding for the Higher Education Capital Improvement
Fund. The University was allocated $3,848,250 of the total proceeds of the bond issue to be
used for Housing | exterior and Housing | HVAC. The terms of the agreement require one-
third of the total allocation, or $1,282,750, to be repaid in annual rental payments equal to
the College’s allocable share of the Series 2004 A Bonds and related program expenses
through 2024.
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Payments due on bonds payable and other long-term debt excluding net unamortized
premiums/discounts/and deferred losses totaling $581,658, subsequent to June 30, 2012
are as follows:

Principal Interest Total
Years ending June 30:
2013 $ 6,250,661 $ 12,085,038 $ 18,335,699
2014 6,478,359 11,792,618 18,270,977
2015 6,783,297 11,467,714 18,251,011
2016 7,129,565 11,159,532 18,289,097
2017 7,080,128 10,853,256 17,933,384
2018-2022 40,565,647 48,977,434 89,543,081
2023-2027 49,095,820 37,865,723 86,961,543
2028-2032 52,240,000 25,119,294 77,359,294
2033-2037 61,270,000 10,548,863 71,818,863
2038-2039 16,130,000 377,863 16,507,863

8. Noncurrent Liabilities

$ 253,023,477

$ 180,247,335

$ 433,270,812

Activity in noncurrent liabilities for the years ended June 30, 2012 and 2011 was as follows:

Compensated absences
U.S. government grants
refundable

Bonds payable
Other long-term debt

Compensated absences

U.S. government grants
refundable

Bonds payable

Other long-term debt

July 1, June 30, Current
2011 Additions Reductions 2012 Portion
$ 3481829 $ 2549467 $ 2,541,159 $ 3,490,137 2,446,893
1,980,872 - - 1,980,872 -
250,539,330 - 3,748,672 246,790,658 5773672
7,296,772 - 482,295 6,814,477 505,661
$263,298803 $ 2549467 $ 6,772,126 $ 259,076,144 8,726,226
July 1, June 30, Current
2010 Additions Reductions 2011 Portion
$ 3875095 $ 2934414 $ 3327680 $ 3,481,829 2,901,159
1,980,872 - - 1,980,872 -
254,193,002 - 3,653,672 250,539,330 3,748,672
7,756,828 - 460,056 7,296,772 482,295
$267,805797 $ 2934414 $ 7,441,408 $ 263,298,803 7,132,126
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9. Component Units

In accordance with Government Accounting Standards Board ("GASB”) Statement No. 39,
Determining Whether Certain Organizations Are Component Units, an Amendment of GASB 14,
the College has determined that The Richard Stockton College of New Jersey Foundation (the
“Foundation”) and SASI should be included in the College’s financial statements as discretely
presented component units. A component unit is a legally separate organization for which the
primary institution is financially accountable or to which the primary institution is closely related.

The Foundation and SASI are private not for-profit organizations that report under the FASB
Accounting Standards Codification (“ASC”), including FASB Topic ASC 958-205, Presentation
of Financial Statements. As such, certain revenue recognition criteria and presentation features
are different from GASB revenue recognition criteria and presentation features. No
modifications have been made to the Foundation’s or to SASI’s financial information in the
College’s financial reporting for these differences.

The Richard Stockton College of New Jersey Foundation

The Foundation is a legally separate, tax-exempt component unit of the College with a fiscal
year end of June 30. The Foundation has received a determination letter from the Internal
Revenue Service concluding that is exempt from Federal income taxes under Section
501(c)(3) of the Internal Revenue Code. The Foundation acts primarily as a fundraising
entity to supplement the resources that are available to the College in support of its
programs. The board of directors of the Foundation, which consists of at least five and no
more than forty persons, is self-perpetuating and consists of qualified persons elected by
majority vote of the board of directors of the Foundation. Although the College does not
control the timing or amount of receipts from the Foundation, the resources, or income
thereon, the Foundation holds investments that are used exclusively for the benefit, support,
and promotion of the College for its educational activities. Because these resources held by
the Foundation can only be used by, or for the benefit of the College, the Foundation is
considered a component unit of the College and is discretely presented in the College’s
financial statements.

Investments include money market funds, mutual funds, fixed income and equity securities
donated to, or purchased by, the Foundation, which are recorded at fair value using dealer
or exchange quoted market prices.

The Foundation has adopted a total return investment policy. The primary investment
objective is to maximize long-term return through a combination of income and capital
appreciation achieved in a prudent manner.

Therefore, the financial objective is to earn, over the long term, a total return (net of all fees
and expenses) equal to or exceeding the spending rate plus the inflation rate as measured
by the Consumer Price Index. The investment policy of the Foundation will be carried out by
means of investment strategies that reflect continuous evaluation of changing investment
environments, manager judgment regarding the allocation of assets among different kinds of
asset classes, identification of appropriate investment vehicles and the making of specific
investment decisions.
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Investments as of June 30, 2012 and 2011 consisted of the following:

2012 2011
Cost Fair Value Cost Fair Value
Money market fund $ 894,399 $ 894,399 $ 652,040 $ 652,040
Equity mutual funds:
International 1,849,599 1,704,921 1,627,663 1,689,711
Large cap 8,781,195 9,336,840 5,734,856 5777526
Mid cap 1,061,308 1,053,600 1,011,808 1,038,730
Small cap 472,265 477,360 450,672 455,400
Other 424,067 435,680 382,494 395,280
Fixed income mutual funds:
Intermediate 3,650,549 3,737,469 2,000,050 2,001,426
High yield 745,467 749,723 406,000 400,239
Short term 1,400,150 1,403,218 900,100 903,624
International 725,250 706,161 - -
Total $ 20,004,249 $ 20,499,371 $ 13,165,683 $ 13,313,976

The Foundation is located on the campus of the College. College personnel and facilities
are used at varying times during the years for which the College is normally reimbursed.
During fiscal years 2012 and 2011, the Foundation made contributions to the College for
scholarships in the amount of $393,690 and $246,447, respectively, and for Academic
Support in the amount of $380,107 and $251,715, respectively. In the area of Facilities
Support, the Foundation made a contribution to the College of $50,000 each year for the
Holocaust Resource Center and a contribution of $150,000 in fiscal year 2012 to SASI for
the Sam Azeez Museum. During fiscal years 2012 and 2011, the Foundation received from
the College, $138,448 and $136,379, respectively, in-kind finance and administration
services.

Stockton Affiliated Services, Inc

SAS| was established in accordance with New Jersey’s Public College Auxiliary
Organization Act (N.J.S.A. 18A:64-26, et seq.) in July, 2008. SASI is a legally separate, tax-
exempt 501(c)(3) organization with a fiscal year end of June 30.

SASI’s purpose is to support the mission of the College by expanding, and improving the
level of services provided by the College. The College has contracted with SASI to manage
programs and services, which support the College’s mission of teaching, research,
scholarship, and public services. Because of its relationship with the College, SASI is
considered a component unit of the College and is discretely presented in the College’s
financial statements. SAS| contributed $1,200,000 in fiscal 2012 and fiscal 2011 to the
College as auxiliary services revenues.
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The College has issued a line of credit to SASI in the amount of $2,000,000. As of June 30,
2012 and 2011, a note receivable in the amount of $1,464,683, is reflected in the financial
statements of the College relating to this line of credit. The College charges interest on the
outstanding principal balance from the date advanced until the full amount of principal has
been paid at a fixed rate equal to 4.21% percent. The Rate will be reviewed and changed by
the College, in sole discretion, to a rate equal to 100 basis points plus the thirty year US
Treasury Note rate at the time of the interest review. Interest only payments will be made on
the outstanding principal balance at the stated interest rate. Accrued interest on the line of
credit totals $81,890 and $86,456 as of June 30, 2012 and 2011, respectively. SASI
reimburses the College for use of space and personnel through payment of an overhead
charge. As of June 30, 2012 and 2011 a receivable in the amount of $391,644 and
$607,732, respectively, is reflected on the financial statements of the College for the
repayment of the overhead charge.

The College had issued a revolving line of credit of $4,000,000 in fiscal 2011 for the purpose
of working capital for operations of Seaview. SASI and the College entered into an
agreement effective January 1, 2012 to discharge SASI of its obligation to repay the line of
credit under the note and loan agreement, in consideration for SASI giving up its right, title
and interest to future profits and losses. This agreement will transfer all profit and losses for
Seaview operations from SASI’s books and records to the books and records of the College.
The outstanding balance on the line of credit as of January 1, 2012 was $1,250,759, which
is recognized in other nonoperating costs in the current fiscal year.

The following amounts are recorded on the statement of financial position as Due to/from the
College as of June 30:

2012 2011
Due from the College:
Food service $ 170,633 $ 32,774
Miscellaneous 43,098 85,542
Seaview capital improvements - 431,216
Total due from the College $ 213,731 $ 549 532
Due to the College:
Institutional support $ 1,200,000 $ -
Seaview operations 950,163 -
Overhead charge 391,644 -
Miscellaneous 2,121 2,133
Total due to the College $ 2,543,928 $ 2,133
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10. Commitments and Contingencies
Compensated Absences

The College recorded a liability for compensated absences in the amount of $3,490,137 and
$3,481,829 as of June 30, 2012 and 2011, respectively, which is included in compensated
absences in the accompanying statements of net assets. The liability is calculated based
upon employees’ accrued vacation leave as of year-end, as well as an estimated vested
amount for accrued sick leave.

Payments for accumulated sick leave balances are made to retiring employees upon regular
retirement. The payment is based on 50% of the employee’s sick leave accumulation, at the
pay rate in effect at the time of retirement up to a maximum of $15,000. Employees
separating from College service prior to retirement are not enttled to payments for
accumulated sick leave balances.

Litigation

The College is a party to various legal actions arising in the ordinary course of business.
While it is not possible, at this time, to predict the ultimate outcome of these actions, it is the
opinion of management that the resolution of these maters will not have a material adverse
effect on the College’s financial position.

Grants

The College receives support from Federal and State of New Jersey grant programs,
primarily student financial assistance. Entitlement to the resources requires compliance with
terms of the grant agreements and applicable regulations, including the expenditure of the
resources for eligible purposes. Substantially all grants are subject to financial and
compliance audits by the grantors. As June 30, 2012 and 2011, the College estimates that
adjustments, if any, as a result of such audits would not have a material adverse effect on
the College’s financial statements.

Construction Contracts
The College has outstanding construction commitments in the amount of $13,328,814 as of
June 30, 2012. These contracts include the redesign and retrofits of the existing main

academic campus buildings as well as the Science Center.

It is expected that all of the funding for these projects will be allocated from College bond
issues and unrestricted funds.
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11.

12.

Lease Commitments

The College leases office spaces under a number of operating leases with expiration dates
through 2032.

Future minimum lease payments required under operating leases are as follows:

Years ending June 30:

2013 $ 132,000
2014 210,500
2015 226,417
2016 230,517
2017 234,617
2018-2032 925,998

$ 1,960,049

Total rental expense for these leases for the years ended June 30, 2012 and 2011 was
$140,500 and $181,000, respectively.

Bond Obligation Offset Fund

Unrestricted net assets include the College’s Bond Obligation Offset Fund. The College intends
to utilize these funds to offset its’ bond obligations and debt-service costs. The intent of the
College is to use $63,255,869 or one quarter of the total outstanding bond obligations of
$253,023,477 for its bond obligation and debt service requirements liability.

Related Parties

The College has entered into a Collaborative Project Agreement with the Noyes Museum of Art
(the “Museum”) on February 4, 2011. Pursuant to the terms of Agreement, the Museum has
agreed to sublease to the College the property located at 733 Lily Lake Road, Galloway
Township, New Jersey for a period of ten years. The College and the Museum have agreed to
have two individuals affiliated with the College to serve as members on the Museum’s Board of
Directors and one individual affiliated with the College to serve as a member for the Noyes
Foundation Board of Directors for the duration of the Agreement. Under the Agreement, the
College is required to pay an annual rental to the Museum over the life of the agreement. It is
acknowledged by the parties that the term of the Agreement may be less than ten years.
Notwithstanding the foregoing, there shall be no readjustments between the parties as of the
date of termination. The Museum shall be entitled to retain the entire lease payment for the year
of termination.
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Independent Auditors’ Report on Internal Control
Over Financial Reporting and on Compliance
and Other Matters Based on an Audit of
Financial Statements Performed in Accordance
with Government Auditing Standards

Board of Directors
The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

We have audited the financial statements of The Richard Stockton College of New Jersey (the
“College”) and its discretely presented component unit, a component unit of The State of New
Jersey, as of and for the year ended June 30, 2012, and have issued our report thereon dated

. We conducted our audit in accordance with auditing standards generally accepted in the
United States of America and the standards applicable to financial audits contained in Government
Auditing Standards, issued by the Comptroller General of the United States.

Internal Control Over Financial Reporting

Management of the College is responsible for establishing and maintaining effective internal control
over financial reporting. In planning and performing our audit, we considered the College’s internal
control over financial reporting as a basis for designing our auditing procedures for the purpose of
expressing our opinion on the financial statements, but not for the purpose of expressing an opinion
on the effectiveness of the College’s internal control over financial reporting. Accordingly, we do not
express an opinion on the effectiveness of the College’s internal control over financial reporting.

A deficiency in internal control exists when the design or operation of a control does not allow
management or employees, in the normal course of performing their assigned functions, to prevent,
or detect and correct misstatements on a timely basis. A material weakness is a deficiency, or
combination of deficiencies, in internal control, such that there is a reasonable possibility that a
material misstatement of the entity’s financial statements would not be prevented, or detected and
corrected on a timely basis.

Our consideration of internal control over financial reporting was for the limited purpose described in
the first paragraph of this section and was not designed to identify all deficiencies in internal control
over financial reporting that might be deficiencies, significant deficiencies or material weaknesses.
We did not identify any deficiencies in internal control over financial reporting that we consider to be
material weaknesses, as defined above.
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Compliance and Other Matters

As part of obtaining reasonable assurance about whether the College’s financial statements are
free of material misstatement, we performed tests of its compliance with certain provisions of laws,
regulations, contracts, and grant agreements, noncompliance with which could have a direct and
material effect on the determination of financial statement amounts. However, providing an opinion
on compliance with those provisions was not an objective of our audit, and accordingly, we do not
express such an opinion. The results of our tests disclosed no instances of noncompliance or other
matters that are required to be reported under Government Auditing Standards.

This report is intended solely for the information and use of the board of trustees, management, and

federal and state awarding agencies and pass-through entities, and is not intended to be and
should not be used by anyone other than these specified parties.

Philadelphia, Pennsylvania
Date of Report
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Independent Auditors’ Report

Board of Trustees
The Richard Stockton College of New Jersey

Report on the Financial Statements

We have audited the accompanying financial statements of The Richard Stockton College of New
Jersey (the “College”) and its discretely presented component units, a component unit of the State
of New Jersey, as of and for the years ended June 30, 2013 and 2012 and the related notes to the
financial statements, which collectively comprise the College’s basic financial statements as listed
in the table of contents.

Management’s Responsibility for the Financial Statements

Management is responsible for the preparation and fair presentation of these financial statements in
accordance with accounting principles generally accepted in the United States of America; this
includes the design, implementation, and maintenance of internal control relevant to the preparation
and fair presentation of financial statements that are free from material misstatement, whether due
to fraud or error.

Auditor’s Responsibility

Our responsibility is to express opinions on these financial statements based on our audits. We
conducted our audit in accordance with auditing standards generally accepted in the United States
of America and the standards applicable to financial audits contained in Government Auditing
Standards, issued by the Comptroller General of the United States. Those standards require that
we plan and perform the audit to obtain reasonable assurance about whether the financial
statements are free from material misstatement. The financial statements of the Richard Stockton
College of New Jersey Foundation and Stockton Affiliated Services, Inc. were not audited in
accordance with Government Auditing Standards.

An audit involves performing procedures to obtain audit evidence about the amounts and
disclosures in the financial statements. The procedures selected depend on the auditor’'s judgment,
including the assessment of the risks of material misstatement of the financial statements, whether
due to fraud or error. In making those risk assessments, the auditor considers internal control
relevant to the entity’'s preparation and fair presentation of the financial statements in order to
design audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the entity’s internal control. Accordingly, we express
no such opinion. An audit also includes evaluating the appropriateness of accounting policies used
and the reasonableness of significant accounting estimates made by management, as well as
evaluating the overall presentation of the financial statements.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis
for our audit opinions.



Opinions

In our opinion, the financial statements referred to above present fairly, in all material respects, the
respective financial position of the Richard Stockton College of New Jersey and its discretely
presented component units as of June 30, 2013 and 2012, and the respective changes in financial
position and, where applicable, cash flows thereof for the years then ended in accordance with
accounting principles generally accepted in the United States of America.

Other Matters
Required Supplementary Information

Accounting principles generally accepted in the United States of America require that the
Management's Discussion and Analysis (“MD&A"”) on pages 4 through 13 be presented to
supplement the basic financial statements. Such information, although not a part of the basic
financial statements, is required by the Governmental Accounting Standards Board who considers it
to be an essential part of financial reporting for placing the basic financial statements in an
appropriate operational, economic, or historical context. We have applied certain limited procedures
to the required supplementary information in accordance with auditing standards generally
accepted in the United States of America, which consisted of inquiries of management about the
methods of preparing the information and comparing the information for consistency with
management's responses to our inquiries, the basic financial statements, and other knowledge we
obtained during our audit of the basic financial statements. We do not express an opinion or provide
any assurance on the information because the limited procedures do not provide us with sufficient
evidence to express an opinion or provide any assurance.

Supplementary Information

Our audit was conducted for the purpose of forming opinions on the financial statements that
collectively comprise the College’s basic financial statements. The accompanying schedules of
expenditures of federal and State of New Jersey awards, as required by Office of Management and
Budget Circular A-133, Audits of States, Local Governments, and Non-Profit Organizations and the
State of New Jersey Department of Treasury Circular 04-04, Single Audit Policy for Recipients of
Federal Grants, State Grants and State Aid, respectively, are presented for purposes of additional
analysis and are not a required part of the basic financial statements.

The schedules of expenditures of federal and State of New Jersey awards are the responsibility of
management and were derived from and relate directly to the underlying accounting and other
records used to prepare the basic financial statements. Such information has been subjected to the
auditing procedures applied in the audit of the basic financial statements and certain additional
procedures, including comparing and reconciling such information directly to the underlying
accounting and other records used to prepare the basic financial statements or to the basic financial
statements themselves, and other additional procedures in accordance with auditing standards
generally accepted in the United States of America. In our opinion, the schedules of expenditures of
federal and State of New Jersey awards are fairly stated, in all material respects, in relation to the
basic financial statements as a whole.



Other Reporting Required by Government Auditing Standards

In accordance with Government Auditing Standards, we have also issued our report dated
November 1, 2013 on our consideration of the College’s internal control over financial reporting and
on our tests of its compliance with certain provisions of laws, regulations, contracts, and grant
agreements and other matters. The purpose of that report is to describe the scope of our testing of
internal control over financial reporting and compliance and the results of that testing, and not to
provide an opinion on internal control over financial reporting or on compliance. That report is an
integral part of an audit performed in accordance with Government Auditing Standards in
considering the College’s internal control over financial reporting and compliance.

?WMWOLALC,

Philadelphia, Pennsylvania
November 1, 2013, except for our report on the supplementary information for which the date is
March 20, 2014



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

Introduction

The Richard Stockton College of New Jersey (the “College” or “Stockton”) is proud to
present its comparative financial statements for fiscal years 2013 and 2012. This section of
the College’s financial statements presents our discussion and analysis of the College’s
financial performance. Since this discussion and analysis is designed to focus on current
activities, it should be read in conjunction with the College’s basic financial statements,
which follow this section.

At Stockton we seek to help our students develop the capacity for continuous learning and
the ability to adapt to changing circumstances in a multicultural and interdependent world by
insisting on breadth, as well as depth, in our curriculum. We believe that the breadth
inherent in an interdisciplinary approach to liberal education both prepares students for
inevitable career changes, and enriches their lives. Stockton is committed to the positive
development of southern New Jersey. Through research and community service, we actively
seek to take advantage of and to improve the unique physical and human environment in
which the College is located.

College Overview

The College is located in Galloway, New Jersey on 1,600 acres of pristine forest and
wetlands in an area that is growing rapidly. The College owns an 8-acre Marine and
Environmental Field Station along the Nacote Creek in nearby Port Republic City along with
over 100 acres of wooded property in Hamilton Township and an additional 200 acres in
Galloway. The College also has a location in Atlantic City, the Carnegie Library is a 17,335
square foot historical building, which hosts undergraduate and graduate courses, continuing
professional education programming, and special events. The College owns the historic
Stockton Seaview Hotel and Golf Club (“Stockton Seaview”), which is located on nearly 300
acres in Galloway, NJ.

Three instructional sites have opened during fiscal 2013 which have been added to provide
academic offerings that range from continuing education and professional opportunities to
undergraduate and graduate courses. In September of 2012, Stockton extended its reach
into southern Ocean County with the Manahawkin instructional site, a 3,200 square foot
facility. January 2013, Stockton formally opened Kramer Hall in downtown Hammonton
which provides students with state-of-the-art classrooms, computer labs, and seminar rooms
as well as providing the local community use of the facility. In April of 2013, Anne Azeez Hall
in Woodbine opened, allowing Stockton to establish a stronger presence in Cape May
County.

A significant percentage of the student body is from Atlantic, Cape May, and Ocean
Counties. The College continues to evidence significant enrollment demand, with 8,893
undergraduate applications for Fall 2012 admission, compared with 8,103 for the prior fall.
Fall 2012’s total headcount enrollment was 8,400, compared with 8,108 for the prior fall, an
increase of 4%. The increase in full-time equivalent (“FTE”") students was even greater at
5%, reflecting an FTE of 7,723 for the Fall of 2012, compared with 7,369 for the previous
fall. The College offers undergraduate degrees in Bachelor of Arts, Bachelor of Science and
Bachelor of Science in Nursing, as well as twelve Master’'s level programs and a doctoral
program in Physical Therapy.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

Financial Statements

The College’s comparative financial statements include three basic financial statements:
Statement of Net Position; Statement of Revenues, Expenses, and Changes in Net Position;
and Statement of Cash Flows, which have been prepared following Governmental
Accounting Standards Board (“GASB”) principles. These statements present the College’s
operations as a whole, rather than individual funds, focusing on its assets, liabilities,
revenues, expenses, and cash flows on an entity-wide basis.

Summary of Net Position

The Statement of Net Position presents the assets, liabilities, and net position of the College
as of the end of the fiscal year. The Statement of Net Position is a point-of-time financial
statement. The purpose of the Statement of Net Position is to present to the readers of the
financial statements a fiscal snapshot of The Richard Stockton College of New Jersey. The
Statement of Net Position presents end-of-the-year data concerning assets (current and
noncurrent), deferred outflows of resources, liabilities (current and noncurrent), deferred
inflows of resources and net position (assets plus deferred outflows of resources minus
liabilities minus deferred inflows of resources).

Net position is one indicator of the current financial condition of the College, while the
change in net position is an indicator of whether the overall financial condition has improved
or worsened during the year.

From the data presented, readers of the Statement of Net Position are able to determine the
assets available to continue the operations of the College. They are also able to determine
how much the College owes vendors, investors, and lending institutions. Finally, the
Statement of Net Position provides a picture of the net position (assets plus deferred
outflows of resources minus liabilities minus deferred inflows of resources) and their
availability for expenditure by the College.

Net position is divided into three major categories. The first category, net investment in
capital assets, provides the institution’s equity in property, plant, and equipment owned by
the College, net of accumulated depreciation, reduced by the outstanding balances of debt
and deferred inflows of resources related to the acquisition, construction, or improvement of
those assets. The next net position category is restricted. Expendable restricted is available
for expenditure by the College but must be spent for purposes as determined by donors
and/or external entities that have placed time or purpose restrictions on the use of the
assets. Nonexpendable restricted net position is required to be maintained in perpetuity by
donors and/or external entities. The final category is unrestricted. Unrestricted assets are
available to the College for any lawful purpose of the College.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

A summary of the College’s assets, liabilities, and net position as of June 30, 2013 and
2012, is as follows (in thousands):

2013 2012
Assets
Current assets $ 123,600 $ 132,064
Capital assets 318,204 305,251
Other assets 11,296 12,143
Total assets $ 453,100 $ 449,458
Liabilities
Current liabilities $ 40,269 $ 38,257
Noncurrent liabilities 243,745 250,350
Total liabilities $ 284,014 $ 288,607
Net Position
Net invested in capital assets $ 72,936 $ 66,979
Restricted for:
Renewal and replacement 301 300
Debt service reserve 6,393 6,189
Unrestricted 89,456 87,383
Total net position $ 169,086 $ 160,851

The College’s Statement of Net Position indicates an improvement in financial position and
reflects prudent utilization of financial resources and management of investments, the
utilization of debt, and development of the capital plan.

Current assets consist primarily of cash and cash equivalents, assets held by trustees under
bond agreements for capital activities, investments and receivables. Noncurrent assets
consist primarily of investments and capital assets. Current liabilities consist primarily of
accounts payable and accrued expenses, accrued compensated absences and the current
portion of long-term debt. Noncurrent liabilities consist primarily of long-term debt.

Total assets increased by $3,642,207 in fiscal 2013. This net increase is primarily due to the
increase in the fair value of investments with a decrease in amounts due to the College from
component units. Total assets increased by $678,329 in fiscal 2012 primarily due to the
inclusion of Stockton Seaview assets.

Total liabilities decreased by $4,592,887 in fiscal 2013. This net decrease is primarily due to
principal payments made by the College on outstanding debt, decreased construction
payables, offset by an addition of a line of credit with Credit Suisse. Total liabilities increased
by $1,253,446 in fiscal 2012 primarily due to the inclusion of Stockton Seaview liabilities and
principal payments made by the College on outstanding debt.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

Summary of Revenues, Expenses, and Changes in Position

Changes in total net position as presented on the Statement of Net Position are based on
the activity presented in the Statement of Revenues, Expenses, and Changes in Net
Position. The purpose of the statement is to present the revenues received by the institution,
both operating and nonoperating, and the expenses paid by the institution, operating and
nonoperating, and any other revenues, expenses, gains, and losses received or spent by
the College.

Generally speaking, operating revenues are received for providing goods and services to
the various customers and constituents of the College. Operating expenses are those
expenses paid to acquire or produce the goods and services provided in return for the
operating revenues, and to carry out the mission of the College. Nonoperating revenues are
revenues received for which goods and services are not provided. For example, State of
New Jersey appropriations are nonoperating because they are provided by the Legislature
to the College without the Legislature directly receiving commensurate goods and services
for those revenues.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

The Statement of Revenues, Expenses, and Changes in Net Position present the College’s
results of operations. A summary of the College’s revenues, expenses, and changes in net
position for the year ended June 30, 2013 and 2012 is as follows (in thousands):

2013 2012
Operating revenues:
Net student revenues $ 93,042 $ 89,161
Governmental grants 28,926 31,022
Independent operations 19,242 8,322
Other 7,036 6,064
Total operating revenues 148,246 134,569
Operating expenses 176,631 164,042
Operating loss (28,385) (29,473)
Nonoperating revenue (expenses):
State of New Jersey appropriations 39,819 39,369
Investment income 8,782 2,786
Disposal of capital assets, net 15 1)
Interest on capital asset related debt (11,807) (11,813)
Other nonoperating expenses, net (189) (1,443)
Net nonoperating revenues 36,620 28,898
Increase (decrease) in net position 8,235 (575)
Net position, beginning of year 160,851 161,426
Net position, end of year $ 169,086  $ 160,851

Revenues

To fund its operation, the College receives revenues from a variety of sources including
tuition and fees, grants and contracts, auxiliary services, independent operations, State of
New Jersey appropriations, and investment income. The College is continuing to seek
additional funds from all possible sources to adequately fund operating activities.

Operating

Operating revenues for the years ended June 30, 2013 and 2012 totaled $148,246,378 and
$134,568,353, respectively. The sources of these revenues were student revenues, net of
scholarships, of $93,042,251, governmental grants of $28,925,616 independent operations
of $19,242,070, and other revenue of $7,036,441 for the year ended June 30, 2013. Student
revenues net of scholarships were $89,160,888, governmental grants were $31,021,733,
independent operations of $8,321,985 and other revenue totaling $6,063,747 for the year
ending June 30, 2012.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Management's Discussion and Analysis (Unaudited)

Student revenues which include tuition and fees are the primary source of operating
revenue for the College. These tuition and fee revenues have increased from fiscal year
2012 to fiscal year 2013 by approximately 5%. Auxiliary activities include housing and
college center, which are responsible for an approximate 4% increase in revenue from the
prior year. Revenues for independent operations more than doubled due to the operations of
the Stockton Seaview beginning in January 2012. Fiscal 2012 only reflects six months of
hotel and golf activity. Total operating revenues increased by 10% in fiscal 2013.

Operating revenues for 2013 and 2012 were as follows (in thousands):

2013 % of Total
Student revenues, net *** $ 93,042 63 %
Governmental grants 28,926 20
Independent operations 19,242 12
Other 7,036 5
Total operating revenue $ 148,246 100 %
2012 % of Total
Student revenues, net $ 89,161 66 %
Governmental grants 31,022 23
Independent operations 8,322 6
Other 6,064 5
Total operating revenue $ 134,569 100 %

*** Note that Student revenues increased from the prior year, but its percentage of the whole
decreased due to the full year of Stockton Seaview operating activity in fiscal year 2013.

Non-Operating

Net non-operating revenue for the years ended June 30, 2013 and 2012 totaled
$36,620,300 and $28,897,619, respectively. The primary source of non-operating revenue
was the State of New Jersey appropriation, including fringe benefits, of $39,819,440 and
$39,369,435 respectively, for the years ended June 30, 2013 and 2012. The other
components of net non-operating revenues were the investment income of $8,781,402 and
$2,786,227 and interest expense on plant facilities related debt of $(11,806,636) and
$(11,813,153) for the years ended June 30 2013 and 2012, respectively.



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

Categories of both operating and nonoperating revenues that support Stockton’s core
activities in 2013 are as follows (in thousands of dollars):

Investment income
$8,782

B Student Revenues, Net
$93,042

H State of New Jersey
Appropriations
$39,819
B Other Revenues /

$7,036

¥ |ndependent Operations
$19,242

® Governmental gra nts/
$28,926

Operating Expenses

Operating expenses are defined as expenses paid by the College to acquire or produce
goods and services used to carry out its mission, in return for operating revenues. For the
years ended June 30, 2013 and 2012 the College incurred operating expenses totaling
$176,631,584 and $164,041,089, respectively. Operating revenues for these years totaled
$148,246,378 and $134,568,353, respectively. The net operating loss for these years was
$(28,385,206) and $(29,472,736), respectively.
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

A summary of operating expenses for the years ended June 30, 2013 and 2012 is as follows
(in thousands):

2013 % of Total

Instruction $ 58,225 33 %
Research 931 1
Public service 5,167 3
Academic support 8,409 5
Student services 12,759 7
Institutional support 22,025 12
Operation and maintenance of plant 14,530 8
Student aid 5,368 3
Auxiliary enterprises expenditures 19,062 11
Independent operations 18,449 10
Depreciation/amortization 11,707 7

Total operating expense $ 176,632 100 %

2012 % of Total

Instruction $ 56,660 35 %
Research 921 1
Public service 8,430 5
Academic support 8,069 5
Student services 12,294 7
Institutional support 19,202 12
Operation and maintenance of plant 13,699 8
Student aid 5,509 3
Auxiliary enterprises expenditures 19,117 12
Independent operations 8,827 5
Depreciation/amortization 11,313 7

Total operating expense $ 164,041 100 %

As the Full Time Equivalent and Student Headcount numbers increase, so do expenses
college wide. Based on the amounts reported above, expenses have remained fairly
consistent for each of the categories over the past two years. Independent operations
increased due to a full year of Stockton Seaview operations in fiscal year 2013 in contrast to
a half year of operations in fiscal year 2012. Instructional expenses increased from the prior
year, however their percentage of the whole decreased due to the full year inclusion of
Stockton Seaview in fiscal year 2013.
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

Categories of both operating and nonoperating expenses related to Stockton’s core
activities in 2013 are as follows (in thousands of dollars):

Interest on capital assets .
Other Nonoperating

B Depreciation/Amortization relsaltleig;bt Expense
Expense ’ $189
$11,707 ‘

B |ndependent Operations /_ u Insstruction

58,225

$18,449 \

B Research
Auxiliary Enterprises $931
Expenditures
$19,062
B Student aid/ \ L Pubélg:iZ;V|ce
$5,368 ,

B Academic support

u Operationand $8,409

Maintenance of Plant H Institutional support B Student services
$14,530 $22,025 $12,759

Change in Net Position

The College had a $8,235,094 increase in net position for fiscal year 2013 primarily due to
the appreciation of the College’s investment portfolio. Similarly the depreciation of the fiscal
2012 portfolio mainly resulted in a decrease in net position of ($575,117).

Capital Assets and Debt Activities

The College continues to manage its financial resources so as to ensure adequate financial
flexibility to access the capital markets as needed. The College maintains a debt rating from
Moody’s Investor Services and Fitch Rating Ltd. of A2 and A+, respectively.

The College has been advancing a master plan consistent with its strategic and Middle
States reaccreditation plans, where the College intends to keep the existing campus in good
repair and to ensure that it is prepared to meet the needs of future students. Included in
those plans are numerous renovation and site improvement projects, as well as the newly
completed science building.

12



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)
Management's Discussion and Analysis (Unaudited)

Economic Outlook

The populations of Atlantic and Ocean Counties are increasing dramatically. These counties
provided the majority of our student body. The College is rated highly among the public
liberal arts colleges in the country and is above the sector average with respect to tuition
and fees charged among the nine state colleges. The College receives approximately 6,200
applications for the roughly 1,000 seats available for the incoming freshman class. For these
and many more reasons, the College is never at a loss to fill our classrooms; we can afford
to be very selective.

Requests for Information
Questions concerning any of the information provided in this report or requests for additional
financial information should be addressed to the Controller's Office, The Richard Stockton
College of New Jersey, 101 Vera King Farris Drive - N119, Galloway, NJ 08205.

Complete financial statements for the individual component unit can also be obtained from
the Controller’s Office.
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

1t of Net Position
June 30, 2013 and 2012

Assets

Current Assets
Cash and cash equivalents
Receivables, net:
Students, less allowance of $1,369,912 in 2013
and $1,243,887 in 2012
Loans, less allowance of $74,193 in 2013
and $86,180 in 2012
Federal government
State of New Jersey
Due from College/component units
Other receivables

Total receivables

Investments at fair value
Deposits held by bond trustees
Other current assets

Total current assets

Noncurrent Assets

Investments at fair value

Loans, less allowance of $570,125 in 2013
and $544,314 in 2012

Deferred financing costs, net of accumulated amortization
of $570,121 in 2013 and $467,258 in 2012

Note receivable

Capital assets, net

Total noncurrent assets
Total assets
Liabilities and Net Position

Current Liabilities
Accounts payable and accrued expenses
Due to College/component units
Deferred revenue
Compensated absences
Demand note payable
Bonds payable — current portion
Other long-term debt — current portion

Total current liabilities

Noncurrent Liabilities
Compensated absences, noncurrent portion
U.S. Government grants refundable
Bonds payable, noncurrent portion
Other long-term debt, noncurrent portion

Total noncurrent liabilities
Total liabilities

Net Position
Net invested in capital assets
Restricted:
Nonexpendable, scholarships
Expendable:
Scholarships
Renewal and replacement
Debt service and debt service reserves
Unrestricted

Total net position

Total liabilities and net position

2013 2012
COMPOTTETT COMPOTTENT
Unit Unit
Component Stockton Component Stockton
Unit Affiliated Unit Affiliated
College Foundation Services, Inc. College Foundation Services, Inc.
9,475,219 $ 148,805 $ 2,274,151 $ 9,876,145 $ 72,523 $ 3,179,610
744,301 - - 792,805 - -
261,879 - - 316,237 - -
617,641 - - 871,719 - -
477,556 - - 578,118 - -
717,844 2,993 150,719 2,569,172 1,853 213,731
2,464,537 1,224,989 193,353 2,891,909 1,601,858 239,810
5,283,758 1,227,982 344,072 8,019,960 1,603,711 453,541
93,386,524 - - 85,916,616 - -
14,631,664 - - 27,495,912 - -
822,978 2,068 26,227 754,951 899 17,617
123,600,143 1,378,855 2,644,450 132,063,584 1,677,133 3,650,768
5,346,699 23,109,188 - 6,105,861 20,499,371 -
2,012,374 - - 1,997,343 - -
2,471,913 - - 2,575,376 - -
1,464,683 - - 1,464,683 - -
318,204,224 2,894 2,047,741 305,250,982 5,209 2,160,203
329,499,893 23,112,082 2,047,741 317,394,245 20,504,580 2,160,203
453,100,036 $ 24,490,937 $ 4,692,191 $ 449,457,829 $ 22,181,713 $ 5,810,971
21,759,597 $ 13,408 $ 593,481 $ 25,197,134 $ 34,225 $ 574,909
153,712 18,791 699,053 215,584 25,244 2,543,928
4,140,838 - 40,575 4,118,101 - 2,500
2,707,660 - - 2,446,893 - -
5,000,000 - - - - -
5,978,672 - - 5,773,672 - -
528,359 - - 505,661 - -
40,268,838 32,199 1,333,109 38,257,045 59,469 3,121,337
945,595 - - 1,043,244 - -
1,980,872 - - 1,980,872 - -
235,038,314 - - 241,016,986 - -
5,780,457 - 1,464,683 6,308,816 - 1,464,683
243,745,238 - 1,464,683 250,349,918 - 1,464,683
284,014,076 32,199 2,797,792 288,606,963 59,469 4,586,020
72,935,432 $ - $ 583,058 $ 66,979,103 $ - $ 695,520
- 16,417,626 - - 15,800,546 -
- 5,978,943 - - 4,351,416 -
300,824 - - 300,072 - -
6,393,310 - - 6,188,684 - -
89,456,394 2,062,169 1,311,341 87,383,007 1,970,282 529,431
169,085,960 24,458,738 1,894,399 160,850,866 22,122,244 1,224,951
453,100,036 $ 24,490,937 $ 4,692,191 $ 449,457,829 $ 22,181,713 $ 5,810,971

See notes to financial statements
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Statement of Revenues, Expenses, and Changes in Net Position

Years Ended June 30, 2013 and 2012

Operating Revenues
Student revenues:
Tuition and fees
Auxiliary enterprises
Less scholarship allowances

Net student revenues

Gifts and contributions

Federal grants and contracts

State and local grants and contracts
Nongovernmental grants and contracts
Other auxiliary enterprises revenues
Other operating revenues

Independent operations

In-kind contributions

Total operating revenues

Operating Expenses
Instruction
Research
Public service
Academic support
Student services
Institutional support
Operation and maintenance of plant
Student aid
Auxiliary enterprises
Independent operations
Depreciation
In-kind expense

Total operating expenses
Operating (loss) gain

Nonoperating Revenues (Expenses)
State of New Jersey appropriations

State of New Jersey appropriations, fringe benefits

Investment income

Gain (loss) on disposal of capital assets, net

Interest on capital assets related debt
Other nonoperating expense, net

Net nonoperating revenues

Increase (decrease) in net position

Net Position, Beginning of Year

Net Position, End of Year

2013 2012
Component Component
Unit Unit

Component Stockton Component Stockton

Unit Affiliated Unit Affiliated

College Foundation Services, Inc. College Foundation Services, Inc.
$ 87,146,634 $ - $ - $ 82,893,395 $ - $ -
34,131,398 - - 32,922,142 - -
(28,235,781) - - (26,654,649) - -
93,042,251 - - 89,160,888 - -
- 1,207,762 - - 7,472,903 -
14,982,503 - - 17,527,399 - -
13,943,113 - - 13,494,334 - -
547,219 - - 520,140 - -
1,729,118 - 9,652,812 1,720,652 - 9,537,749
4,760,104 690,975 1,276,936 3,822,955 640,542 2,272,042
19,242,070 - - 8,321,985 - 10,218,248
- 199,014 - - 138,448 -
148,246,378 2,097,751 10,929,748 134,568,353 8,251,893 22,028,039
58,224,719 - - 56,661,088 - -
930,831 - - 920,656 - -
5,167,239 - - 8,429,717 - -
8,408,960 - - 8,068,853 - -
12,759,078 - - 12,294,128 - -
22,025,481 1,321,884 2,259,530 19,201,863 960,804 2,187,777
14,529,694 - - 13,699,178 - -
5,367,612 396,265 - 5,509,091 393,690 -
19,062,218 - 7,805,740 19,116,661 - 7,657,749
18,448,857 - - 8,826,778 - 9,738,075
11,706,895 2,315 132,672 11,313,076 2,315 124,074
- 338,209 - - 192,135 -
176,631,584 2,058,673 10,197,942 164,041,089 1,548,944 19,707,675
(28,385,206) 39,078 731,806 (29,472,736) 6,702,949 2,320,364
19,839,000 - - 19,839,000 - -
19,980,440 - - 19,530,435 - -
8,781,402 2,297,416 1,346 2,786,227 636,592 2,362
15,098 - - (1,071) - -
(11,806,636) - - (11,813,153) - -
(189,004) - (63,704) (1,443,819) - (81,890)
36,620,300 2,297,416 (62,358) 28,897,619 636,592 (79,528)
8,235,094 2,336,494 669,448 (575,117) 7,339,541 2,240,836
160,850,866 22,122,244 1,224,951 161,425,983 14,782,703 (1,015,885)
$ 169,085960 $ 24,458,738 $ 1894399 $ 160,850,866 $ 22,122,244 $ 1,224,951

See notes to financial statements
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Statement of Cash Flows
Years Ended June 30, 2013 and 2012

Cash Flows from Operating Activities
Student revenue
Grants and contracts
Payments to suppliers
Payments for employee salaries and benefits
Student loan receipts
Student loan disbursements
Other receipts

Net cash flows used in operating activities

Cash Flows from Noncapital Financing Activities
State of New Jersey appropriations
Proceeds from demand note payable
Payments made for other nonoperating expenses

Net cash flows provided by noncapital financing activities

Cash Flows from Capital and Related Financing Activities

Principal paid on capital debt

Purchases of capital assets

Proceeds from the sale of capital assets
Interest paid on capital debt

Change in deposits held by bond trustees

Net cash flows used in capital and related financing activities

Cash Flows from Investing Activities
Proceeds from sales of investments
Purchases of investments
Interest on investments
Net cash flows provided by investing activities
Net decrease in cash and cash equivalents

Cash and Cash Equivalents, Beginning of Year

Cash and Cash Equivalents, End of Year

Reconciliation of Operating Loss to Net Cash Used in Operating Activities

Operating loss

Adjustments to reconcile operating loss to net cash used in

operating activities:
State-paid fringe benefit expense
Depreciation
Loss on dissolution of debt
Change in assets and liabilities:
Receivables
Note receivable
Other current assets
Accounts payable and accrued expenses
Deferred revenues
Compensated absences

Net cash used in operating activities

Supplemental Disclosure of Noncash Capital Financing Activity

Capital assets received via donation

Capital asset additions in accounts payable

See notes to financial statements

2013 2012
$ 94,881,937 $ 92,420,030
29,887,660 31,580,833
(50,027,702) (45,176,300)
(112,975,434) (108,444,885)
65,311,935 64,271,362
(65,311,935) (64,271,362)
29,354,848 20,156,062
(8,878,690) (9,464,260)
34,466,766 34,281,158
5,000,000 -
(189,004) (1,443,819)
39,277,762 32,837,339
(6,279,333) (4,230,967)
(27,603,211) (39,202,086)
16,144 13,003
(11,830,126) (11,786,334)
12,864,248 21,106,810
(32,832,278) (34,099,574)
36,922,461 194,175,904
(38,348,055) (195,281,688)
3,457,874 3,226,961
2,032,280 2,121,177
(400,926) (8,605,318)
9,876,145 18,481,463
$ 9475219 $ 9,876,145

(28,385,206)

5,352,674
11,706,895

2,759,546

(68,027)

(430,427)
22,737
163,118

(29,472,736)

5,088,277
11,313,076
1,250,759

(3,576,926)
1,333,171

(693,376)
3,380,519
1,904,668
8,308

$ (8,878,690)

$  (9,464,260)

$ 914,568

$ 5,495,223

$ 8,437,251




The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2013 and 2012

1. Organization and Summary of Significant Accounting Policies
(a) Organization

The Richard Stockton College of New Jersey (the “College”) is primarily an undergraduate
college of arts, sciences, and professional studies that provides undergraduate programs,
including traditional and alternative approaches to education. The operations of
management are vested in the College Board of Trustees. In 1986, State College Autonomy
legislation was enacted, which granted certain fiscal and financial responsibility to the
College Board of Trustees. In 1994, the Higher Education Restructuring Act further
expanded the role of the board of trustees. Under the law, the College is an instrumentality
of the State of New Jersey with a high degree of autonomy. However, under Governmental
Accounting Standards Board (“GASB”) Statement No. 61, The Financial Reporting Entity:
Omnibus, an amendment of GASB Statement No. 39, Determining Whether Certain
Organizations Are Component Units, an amendment of GASB Statement 14 and GASB
Statement 14, The Financial Reporting Entity, the College is considered a component unit of
the State of New Jersey for financial reporting purposes. Accordingly, the College’s financial
statements are included in the State of New Jersey’'s Comprehensive Annual Financial
Report.

(b) Net Position
The College classifies its resources into three net position categories:

¢ Netinvested in capital assets - Capital assets, net of accumulated depreciation, and
outstanding principal balances of debt attributable to the acquisition, construction, or
improvement of those assets.

e Restricted:

Nonexpendable - Restricted assets subject to externally imposed stipulations that
must be maintained permanently by the College.

Expendable - Restricted assets whose use by the College is subject to externally
imposed stipulations that can be fulfilled by actions of the College pursuant to the
stipulations or that expire by the passage of time.

e Unrestricted - Amounts that are not subject to externally imposed stipulations,
unrestricted net position, may be designated by specific purposes by action of the
board of trustees or may otherwise be limited by contractual agreements with
outside parties. When an expense is incurred that can be paid using either
restricted or unrestricted resources, the College’s policy is to first apply the expense
towards restricted resources and then towards unrestricted resources.
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The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2013 and 2012

(c) Measurement Focus and Basis of Accounting

The accounting policies of the College conform to accounting principles generally accepted
in the United States of America as applicable to colleges and universities. The financial
statements of the College have been prepared on the accrual basis of accounting using the
economic resources measurement focus, in accordance with governmental accounting
standards. The College reports as a Business-Type Activity, as defined by GASB Statement
No. 34, activities that are financed in whole or in part by fees charged to external parties for
goods or services. Certain other transactions are reported as non-operating activities in
accordance with GASB statement No. 35. The effect of inter-fund activity has been
eliminated from these financial statements.

(d) Student Revenue Recognition

Student revenues are presented in the statement of revenues, expenses, and changes in
net position, net of scholarships applied to student accounts, while other payments made
directly to students are presented as student aid expenses and are recognized in the period
earned. Student revenues collected in advance of the fiscal year are recorded as deferred
revenue in the accompanying financial statements.

(e) Grants and Contract Revenue Recognition

Federal, state, and local grant and contract revenue is comprised mainly of grant revenues
received from the federal government and the State of New Jersey, and are recognized as
the related expenses are incurred. Amounts received from grants, which have not yet been
earned under the terms of the agreement, are recorded as deferred revenue in the
accompanying statement of net position.

(f) Cash and Cash Equivalents

Cash equivalents are short-term, highly liquid investments that are readily convertible to
known amounts of cash and mature in three months or less.

The College invests a certain portion of its cash in the State of New Jersey Cash
Management Fund, which permits the overnight sweep of available cash balances directly
into a common fund for short-term investments. This is an interest bearing account from
which funds are available upon demand.

(9) Investments
The College follows the provisions of GASB Statement No. 31, Accounting and Financial
Reporting for Certain Investments and for External Investment Pools. Therefore,

investments are recorded in the financial statements at fair value, based on quoted market
prices.
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(h) Capital Assets

Capital assets are recorded at historical cost if purchased or constructed. Although legal title
to certain academic buildings and equipment remains with the State of New Jersey, the
College has been given exclusive use of the buildings and equipment, through enabling
legislation and has included their cost in the accompanying statements of net position. The
College currently does not pay any rental fees to the State of New Jersey in connection with
the aforementioned buildings and equipment and has not included any amount as revenue
or expense in the financial statements of the College.

The College reports gifts of capital assets as unrestricted support unless explicit donor
stipulations specify how the donated assets must be used. Gifts of capital assets with
explicit restrictions that specify how the assets are to be used and gifts of cash or other
assets that must be used to acquire capital assets are reported as restricted support. Absent
explicit donor stipulations about how long those capital assets must be maintained, the
College reports expirations of donor restrictions when the donated or acquired capital assets
are placed in service.

Capital assets of the College are depreciated using the straight-line method over the
following useful lives:

Asset Category Useful Life Capital Threshold
Buildings 40 to 60 years $100,000
Infrastructure 20 to 40 years 10,000
Land improvements 10 to 25 years 10,000
Equipment 3to 15 years 5,000

The College discontinued capitalizing library books in accordance with its capitalization
procedure adopted in fiscal 2007. Library books previously placed into service prior to 2007
will continue to be depreciated over their remaining useful life.

(i) Deferred Financing Costs

Deferred financing costs, net of accumulated amortization are included in noncurrent assets
and are amortized over the life of the related bonds payable.

() Income Taxes

The College is exempt from federal income taxes under Internal Revenue Code Section
501(a) as an organization described under Section 501(c)(3).
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(k) Scholarship Discounts and Allowances

Student tuition and fee revenues, and certain other revenues from students, are reported net
of scholarship discounts and allowances in the statement of revenues, expenses and
changes in net position. Scholarship discounts and allowances are the difference between
the stated charge for goods and services provided by the College and the amount that is
paid by students and/or third parties making payments on students’ behalf to the extent
revenues from such programs are used to satisfy tuition and fees and other student
services.

() Classification of Revenue

The College’s policy for defining operating activities in the statement of revenues, expenses,
and changes in net position are those that serve the College’s principal purpose and
generally result from exchange transactions such as payments received for services and
payments made for the purchase of goods and services. Examples include (1) student
tuition and fees, net of scholarship allowances, (2) sales and services of auxiliary
enterprises and the Stockton Seaview Hotel and Golf Club (“Seaview”) resort operations (3)
most federal, state, and local grants and contracts. Nonoperating revenues include activities
that have the characteristics of nonexchange transactions, such as operating and capital
appropriations from the State of New Jersey and investment income.

(m) Financial Dependency

One of the College’s largest sources of revenue is appropriations from the State of New
Jersey. The College is economically dependent on these appropriations to carry on its
operations.

(n) Use of Estimates

The preparation of financial statements in conformity with accounting principles generally
accepted in the United States of America requires management to make estimates and
assumptions that affect the reported amounts of assets and liabilities and disclosure of
contingent assets and liabilities at the date of the financial statements and the reported
amounts of revenues and expenses during the reporting period. Actual results could differ
from those estimates.

(o) Reclassification

Certain reclassifications have been made to the 2012 financial statements to conform to the
2013 reporting format.

(p) New Accounting Standards

The College adopted GASB Statement No. 61, The Financial Reporting Entity: Omnibus.
Statement No. 61 modifies existing requirements for the assessment of potential component
units in determining what should be included in the financial reporting entity and financial
reporting entity display and disclosure requirements. The College implemented Statement
No. 61 as of July 1, 2012. This implementation did not change the determination of the
College’s component units or the related display and disclosure of the component units.

20



The Richard Stockton College of New Jersey
(A Component Unit of the State of New Jersey)

Notes to Financial Statements
June 30, 2013 and 2012

The College adopted GASB Statement No. 62, Codification of Accounting and Financial
Reporting Guidance Contained in Pre-November 30, 1989 FASB and AICPA
Pronouncements. GASB No. 62 directly incorporates the applicable guidance from those
FASB and AICPA pronouncements, issued prior to November 30, 1989, into the state and
local government accounting and financial reporting standards. The College implemented
the accounting and reporting requirement of GASB 62 as of July 1, 2012. This
implementation did not materially change the College’s accounting and reporting policies.

The College adopted GASB Statement No. 63, Financial Reporting of Deferred Outflows of
Resources, Deferred Inflows of Resources, and Net Position. This Statement provides
financial reporting guidance for deferred outflows of resources and deferred inflows of
resources and incorporates deferred outflows of resources and deferred inflows of
resources into the definitions of the required components of the residual measure and by
renaming that measure as net position, rather than net assets. The application of this
guidance affects presentation only and therefore does not have an impact on the College’s
financial statements. The College implemented Statement No. 63 as of July 1, 2012.

(q) New Accounting Pronouncements

In March 2012, GASB issued Statement No. 65, Items Previously Reported as Assets and
Liabilities. This Statement establishes accounting and financial reporting standards that
reclassify, as deferred outflows of resources or deferred inflows of resources, certain items
that were previously reported as assets and liabilities and recognizes, as outflows of
resources or inflows or resources, certain items that were previously reported as assets and
liabilities. The College is required to adopt Statement No. 65 for the fiscal year ending
June 30, 2014.

In March 2012, GASB issued Statement No. 66, Technical Corrections - 2012 - an
amendment of GASB Statements No. 10 and No. 62. The objective of this Statement is to
improve accounting and financial reporting for a government financial reporting entity by
resolving conflicting guidance that resulted from the issuance of two pronouncements,
Statements No. 54, Fund Balance Reporting and Governmental Fund Type Definitions, and
No. 62, Codification of Accounting and Financial Reporting Guidance Contained in Pre-
November 30, 1989 FASB and AICPA Pronouncements. The College is required to adopt
Statement No. 66 for the fiscal year ending June 30, 2014.

In June 2012, GASB issued Statement No. 68, Accounting and Financial Reporting for
Pensions - an amendment of GASB Statement No. 27. Statement No. 68 requires that cost-
sharing employers to recognize a liability for its proportionate share of the net pension
liability of all employers for benefits provided through the pension plan. Statement No. 68
also requires additional footnote disclosure and required supplementary information. The
College is required to adopt Statement No. 68 for the fiscal year ending June 30, 2015.

In January 2013, GASB issued Statement No. 69, Government Combinations and Disposals
of Government Operations. The objective of this Statement is to establish accounting and
financial reporting standards related to government combinations and disposals of
government operations. It also improves the decision usefulness of financial reporting by
requiring that disclosures be made by governments about combination arrangements in
which they engage and for disposals of government operations. To the extent applicable,
the College is required to adopt Statement No. 69 for the fiscal year ending June 30, 2015.
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In April 2013, GASB issued Statement No. 70, Accounting and Financial Reporting for
Nonexchange Financial Guarantees. The objectives of this Statement is to establish
accounting and financial reporting standards related to governments that extend or receive
financial guarantees for the obligations of another organization without directly receiving
equal or approximately equal value in exchange. To the extent applicable, the College is
required to adopt Statement No. 70 for the fiscal year ending June 30, 2014.

The College has not yet determined the effect of Statement Nos. 65, 66, 68, 69 and 70 on
its financial statements.
2. Cash and Cash Equivalents, Investments and Deposits Held by Bond Trustees
In accordance with GASB Statement No. 40, Deposit and Investment Risk Disclosures, an
amendment of GASB Statement No. 3, the College has assessed the custodial credit risk,
concentration of credit risk, credit risk and interest rate risk of its cash and cash equivalents and
investments.

Cash and Cash Equivalents

Cash and cash equivalents consist of the following as of June 30, 2013 and 2012:

2013 2012
Cash and cash equivalents:
Cash (bank accounts) $ 5,617,334 $ 4,228,701
New Jersey cash management fund 3,857,885 5,647,444

$ 9,475,219 $ 9,876,145

Bank balances of cash amounted to $6,496,635 and $5,020,183 as of June 30, 2013 and
2012, respectively of which $250,000 and $250,000, respectively, are FDIC (Federal
Deposit Insurance Corporation) insured. Bank balances in excess of insured amounts of
$6,246,635 and $4,770,183 as of June 30, 2013 and 2012, respectively, are collateralized in
accordance with Chapter 64 of Title 18A of New Jersey Statutes.

Statutes of the State of New Jersey and Regulations of the State Investment Council
authorize the New Jersey Division of Investment to invest in obligations of the U.S.
Treasury, agencies and municipal or political subdivisions of the State, commercial paper,
bankers acceptances, revenue obligations of public authorities, debt instruments of banks,
collateralized notes and mortgages, certificates of deposit, repurchase agreements, equity,
and convertible equity securities, and other common types of investment securities. Investee
institutions and organizations are prescribed by the statutes and regulations based on such
criteria as minimum capital, dividend paying history, credit history, and other evaluation
factors.

The College patrticipates in the State of New Jersey Cash Management Fund wherein

amounts also contributed by other State entities are combined into a large scale investment
program. The cash management fund is unrated.
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Investments

Investments at fair value consist of the following as of June 30, 2013 and 2012:

2013 2012

Money market accounts $ 4,620,572 $ 3,631,910
U.S. Treasury and agency obligations 811,028 806,796
Corporate bonds 3,212,160 4,198,099
Foreign corporate bonds 519,276 541,915
U.S. government bonds 804,235 919,826
Stocks 17,592,375 18,068,777
Mutual funds, equities 58,980,972 52,494,184
Term deposits - 2,000,000
Alternative investments 12,192,605 9,360,970

Total 98,733,223 92,022,477
Less noncurrent portion (5,346,699) (6,105,861)

Total current portion $ 93,386,524 $ 85,916,616

The College’s investments are subject to custodial credit risk, credit risk, concentration of
credit risk and interest rate risk. Each one of these risks is discussed in more detail below.

The College’s investment securities are exposed to custodial credit risk if the securities are
uninsured, are not registered in the name of the College and are held by either the
counterparty or the counterparty’s trust department or agent but not in the College’s name.
The investment risk is that, in the event of the failure of the counterparty to a transaction, the
College will not be able to recover the sale of the investment or collateral securities that are
in the possession of the outside party. As of June 30, 2013 and 2012, the College’s
investments are either, insured, registered, or held by the College’s investment custodian in
the College’s name.

Credit risk is the risk that an investment issuer or counterparty to an agreement will not fulfill
its obligations. GASB 40 requires that disclosure be made as to the credit rating of all fixed
income securities except obligations of the U.S. government or obligations explicitly
guaranteed by the U.S. government. The credit risk of a debt instrument is measured by
nationally recognized statistical rating agencies such as Moody’s and Fitch or Standard and
Poors (S&P).

Concentration of credit risk is the risk associated with the amount of investments the College
has with any one issuer or agreement counterparty that exceed five percent or more of its
total investments. The College’s investment policy provides guidance pertaining to the
diversification of the investment portfolio. The College’s investment policy requires each
investment manager to develop and propose a diversification strategy to the Investment
Committee. The Investment Committee’s agreement to the proposed strategy will not alter
the investment manager's responsibility for the results of pursuing that diversification
strategy.
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Interest rate risk is the risk that changes in interest rates will adversely affect the fair value of
an investment. The College’s investment policy provides limitations in the maturities and
composition of the various types of investments as a means of managing its exposure to fair

value losses arising from interest rate fluctuations.

The following tables summarize S&P ratings and investment maturities as of June 30, 2013

and 2012:

June 30, 2013 Investment Maturities (in Years)

Investment Type S & P Ratings Fair Value Less than 1 1to2 Greater than 2
U.S. Treasury and agency
obligations AA+ $ 811,028 $ - % 134,762  $ 676,266
Money market accounts Not Rated 4,620,572 4,620,572 - -
Corporate bonds CCC+ - AA+ 3,212,160 - 473,811 2,738,349
Foreign bonds BBB- - A- 519,276 - - 519,276
U.S. government bonds AA+ 804,235 - 140,889 663,346
Stocks Not Rated 17,592,375 17,592,375 - -
Mutual funds, equities Not Rated 58,980,972 58,980,972 - -
Alternative investments Not Rated 12,192,605 12,192,605 - -
Total $ 98,733,223 $ 93,386,524 % 749,462 $ 4,597,237
June 30, 2012 Investment Maturities (in Years)
U.S. Treasury and agency

obligations AA+ $ 806,796 $ - % - % 806,796
Money market accounts Not Rated 3,631,910 3,631,910 - -
Corporate bonds CCC+ - AA+ 4,198,099 360,775 529,739 3,307,585
Foreign bonds B- - A- 541,915 - 5,125 536,790
U.S. government bonds AA+ 919,826 - 129,866 789,960
Stocks Not Rated 18,068,777 18,068,777 - -
Mutual funds, equities Not Rated 52,494,184 52,494,184 - -
Alternative investments Not Rated 9,360,970 9,360,970 - -
Term deposits Not Rated 2,000,000 2,000,000 - -
Total $ 92,022,477 $ 85,916,616 $ 664,730 $ 5,441,131
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Deposits Held by Bond Trustees

Deposits held by bond trustees include restricted funds held by board-approved trustees.
Deposits held by bond trustees are carried in the financial statements at fair value, as
determined by quoted market prices, and consist primarily of U.S. Treasury and agency
obligations. As of June 30, 2013 and 2012, deposits held by bond trustees include the

following:

2013 2012
Cash and cash equivalents, cash held by trustees $ 12,308,060 $ 11,968,918
Investments, government bonds and agency obligations 2,323,604 15,526,994

$ 14,631,664 $ 27,495,912

The College’s investment securities are exposed to custodial credit risk if the securities are
uninsured, are not registered in the name of the College and are held by either the
counterparty or the counterparty’s trust department or agent but not in the College’s name.

As of June 30, 2013 and 2012, the College’s deposits held with bond trustees are invested
in government bonds and obligations guaranteed by the U.S. government.

Interest rate risk is the risk that changes in interest rates will adversely affect the fair value of
an investment. The above investments are current in nature and interest rate risk is minimal.

As of June 30, 2013 and 2012, deposits held by bond trustees were composed of funds held
for the following purposes:

2013 2012
Construction $ 2,057,010 $ 15,008,281
Renewal and replacement 300,501 300,071
Debt service and debt service reserves 12,274,153 12,187,560

$ 14,631,664 $ 27,495,912
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3. Capital Assets

Capital assets activity for the year ended June 30, 2013 consisted of the following:

Nondepreciable assets:
Land

Construction In progress

Total nondepreciable

assets

Depreciable assets:
Land improvements
Buildings and

improvements
Infrastructure
Library books
Equipment

Total depreciable
assets

Less accumulated

depreciation:

Land improvements
Buildings and

improvements

Infrastructure
Library books
Equipment

Total accumulated

depreciation

Depreciable assets,

net

Capital assets, net

Retirements
and

July 1, 2012 Additions Adjustments June 30, 2013
$ 18,988,101 $ 136,346 $ - $ 19,124,447
23,507,076 23,228,230 (46,103,364) 631,942
42,495,177 23,364,576 (46,103,364) 19,756,389
11,851,083 - - 11,851,083
304,588,989 299,354 42,647,550 347,535,893
26,003,009 - 62,342 26,065,351
2,453,226 - (328,133) 2,125,093
21,373,525 1,002,729 3,196,502 25,572,756
366,269,832 1,302,083 45,578,261 413,150,176
6,159,678 308,053 - 6,467,731
73,827,651 7,960,945 - 81,788,596
9,902,606 893,915 - 10,796,521
1,811,536 212,509 (328,133) 1,695,912
11,812,556 2,331,473 (190,448) 13,953,581
103,514,027 11,706,895 (518,581) 114,702,341
262,755,805 (10,404,812) 46,096,842 298,447,835

$ 305,250,982 $ 12,959,764 $ (6,522) $ 318,204,224
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Capital assets activity for the year ended June 30, 2012 consisted of the following:

Nondepreciable assets:
Land
Construction In progress

Total nondepreciable
assets

Depreciable assets:
Land improvements
Buildings and

improvements
Infrastructure
Library books
Equipment

Total depreciable
assets

Less accumulated

depreciation:

Land improvements
Buildings and

improvements

Infrastructure
Library books
Equipment

Total accumulated
depreciation

Depreciable assets,
net

Capital assets, net

Retirements
and

July 1, 2011 Additions Adjustments June 30, 2012
$ 18,988,101 $ - $ - $ 18,988,101
11,737,684 38,772,407 (27,003,015) 23,507,076
30,725,785 38,772,407 (27,003,015) 42,495,177
9,913,408 - 1,937,675 11,851,083
282,646,236 - 21,942,753 304,588,989
24,819,698 21,495 1,161,816 26,003,009
2,453,226 - - 2,453,226
19,125,447 675,747 1,572,331 21,373,525
338,958,015 697,242 26,614,575 366,269,832
5,860,578 299,100 - 6,159,678
65,667,365 8,160,286 - 73,827,651
9,303,408 599,198 - 9,902,606
1,566,213 245,323 - 1,811,536
10,177,752 2,009,169 (374,365) 11,812,556
92,575,316 11,313,076 (374,365) 103,514,027
246,382,699 (10,615,834) 26,988,940 262,755,805

$ 277,108,484 $ 28,156,573 $ (14,075)  $ 305,250,982
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4. Accounts Payable and Accrued Expenses

As of June 30, 2013 and 2012, accounts payable and accrued expenses consisted of the
following:

2013 2012
Accounts payable, construction $ 5,495,223 $ 8,437,251
Accounts payable, other 7,262,661 7,949,916
Accrued salaries and fringe benefits 150,879 119,739
Accrued withholdings 2,850,517 2,562,957
Accrued interest on bonds payable and other long-term debt 6,000,317 6,127,271
Total $ 21,759,597 $ 25,197,134

5. State Paid Fringe Benefits

The State of New Jersey, through separate appropriations, pays certain fringe benefits
(principally health insurance and FICA taxes) on behalf of College employees. Such benefits
amounted to $19,980,440 and $19,530,435 for the years ended June 30, 2013 and 2012,
respectively, and are included in both the State of New Jersey appropriations revenue and
operating expenses in the accompanying financial statements.

The State of New Jersey is also required to fund postretirement medical benefits for those state
employees who retire with 25 years of credited service or retire on disability regardless of years
of service. These expenses are not included in the College’s financial statements.

The College is not required to record a reserve for Other Post Employment Benefits (“OPEB”)
because this is an obligation of the State of New Jersey. The State of New Jersey reports this
expense and related liability for OPEB in the consolidated financial statements of the State of
New Jersey.

6. Retirement Plans
Plan Descriptions

There are three major retirement plans in which employees of the College participate: Public
Employees’ Retirement System (“PERS”); Police and Fireman’s Retirement System
(“PFRS"); and The Alternate Benefit Program (“ABP”) which presently makes contributions
to Teachers Insurance and Annuity Association - College Retirement Equities Fund
(“TIAA/CREF”), Aetna Life Insurance (“ING”), Hartford, Equitable (“Equi-Vest”), MetLife and
Annuity Company of Connecticut, and VALIC. PERS and PFRS are cost-sharing, multiple-
employer defined benefit pension plans administered by the State of New Jersey. Generally
all employees, except certain part-time employees, participate in one of these plans.
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PERS was established under the provisions of N.J.S.A. 43:15A to provide coverage,
including postretirement health care, to substantially all full-time employees of the state or
public agency provided the employee is not a member of another state-administered
retirement system. PFRS was established under the provisions of N.J.S.A. 43:16A to
provide coverage to substantially all full-time county and municipal police or firemen and
State of New Jersey firemen appointed after June 30, 1994.

The State of New Jersey issues publicly available financial reports that include financial
statements and required supplementary information for PERS and PFRS. These reports
may be obtained by writing to the State of New Jersey, Department of the Treasury, Division
of Pension and Benefits, P.O. Box 295, Trenton, New Jersey 08625-0295.

PERS Funding Policy

PERS members are required to contribute 6.64% of their annual covered salary. The State
of New Jersey, in accordance with State statutes, makes employer contributions on behalf
of the College. The State of New Jersey contribution is based upon annual actuarially
determined percentages of total compensation of all active members. The State of New
Jersey’s annual contribution approximates the actuarially determined pension cost for the
year. The percentage for the year ended June 30, 2013 is 7.71% of annual covered payroll.
The contribution requirements of the plan members and the College are established and
may be amended by the State of New Jersey. The employer contributions for the years
ended June 30, 2013, 2012, and 2011 were $561,342, $449,746, and $446,566,
respectively.

PFRS Funding Policy

PFRS members are required to contribute 10% of their annual covered salary. The State of
New Jersey, in accordance with State statutes, makes employer contributions on behalf of
the College. The State of New Jersey contribution is based upon annual actuarially
determined percentages of total compensation of all active members. The State of New
Jersey’s annual contribution approximates the actuarially determined pension cost for the
year. The percentage for the year ended June 30, 2013 is 14.94% of annual covered
payroll. The contribution requirements of the plan members and the College are established
and may be amended by the State of New Jersey. The employer contributions for the years
ended June 30, 2013, 2012, and 2011 were $34,194, $40,523, and $51,084, respectively.

Alternate Benefit Program Information

ABP provides the choice of six investment carriers, all of which are privately operated
defined contribution retirement plans. The College assumes no liability for ABP members
other than payment of contributions. ABP provides retirement and death benefits for or on
behalf of these full-time professional employees and faculty members participating in this
retirement program. Participation eligibility as well as contributory and noncontributory
requirements are established by the State of New Jersey Retirement and Social Security
Law. Benefits are determined by the amount of individual accumulations and the retirement
income option selected. All benefits vest after the completion of one year of service.
Individually owned annuity contracts that provide for full ownership of retirement and
survivor benefits are purchased at the time of vesting.
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Participating College employees are required to contribute 5% and may contribute a
voluntary additional contribution of salary up to the maximum federal statutory limit, on a
pretax basis. Employer contributions are 8% of salary. During the year ended June 30,
2013, ABP received employer and employee contributions of approximately $3,650,163 and
$2,281,352, respectively, which were based on participating employee salaries of
$45,627,033. During the year ended June 30, 2012, ABP received employer and employee
contributions of $3,466,234 and $2,166,396, respectively, which were based on participating
employee salaries of $43,327,928. Employer contributions to ABP paid by the State of New
Jersey are reflected in the accompanying financial statements as State of New Jersey
appropriations revenue and as expenses.

7. Bonds Payable and Other Long-Term Debt

Bonds payable and other long-term debt as of June 30, 2013 and 2012 consisted of the
following:

Interest Rate 2013 2012
Bond payable:
New Jersey Educational Facilities Authority
Bonds:
Housing | and Il Renovations Series
1988A 3.00 % $ 544,000 $ 689,000
Housing and College Center, Series
2005F (Refunded 1996B, 1996F,
and 1998C) 4.00-5.00 % 21,845,000 22,800,000
Housing V and Academic, Series
2006F 3.65-5.00 % 47,235,000 48,320,000
Housing and College, Series 2007G 4.00-4.50 % 37,450,000 38,300,000
Housing, College, and College Center
Series 2008A (Refunded 2005C) 4.00-5.00 % 133,390,000 136,100,000
Total 240,464,000 246,209,000
Unamortized discount (266,848) (277,451)
Unamortized premium 1,416,284 1,479,259
Deferred loss (596,450) (620,150)
Total 241,016,986 246,790,658
Less current portion (5,978,672) (5,773,672)
Long-term debt, noncurrent portion $ 235,038,314 $ 241,016,986
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Interest Rate 2013 2012
Other long-term debt:

Higher Education Dormitory Safety Trust
Fund 4.50-5.25 % 678,012 884,837
Higher Education Capital Improvement Fund 3.00-5.25 % 5,324,609 5,604,667
Dam Restoration Loan 2.00 % 306,195 324,973
Total 6,308,816 6,814,477
Less current portion (528,359) (505,661)
Other long-term debt, noncurrent portion 5,780,457 6,308,816

Bonds Payable

Series 1988A Housing | and Il Renovations bonds are a 3.00% federal loan for housing
improvements and are due serially each July 1 through 2016. These bonds are
collateralized by a pledge of and first lien on the net revenues derived from Housing | and II.
The College is required to maintain a debt service reserve fund, a renewal and replacement
reserve fund, and a sinking fund reserve.

On October 21, 2005, the New Jersey Educational Facilities Authority, on behalf of the
College, issued its Series F Bonds in the par amount of $28,180,000. The purpose of the
Series 2005 F Bonds was to fund the following: (i) advance refund the Colleges’ Series 1996
F Bonds (the Multipurpose Recreation Center) for the principal amount of $17,750,000, and
the Colleges’ Series 1998 C Bonds (Housing V) for the principal amount of $11,875,000; (ii)
the payment of costs and expenses in connection with the issuance of the Series 2005 F
Bonds.

Series 2005F Bonds consist of $23,810,000 Serial Bonds and $4,370,000 5% Term Bonds.
The Serial Bonds bear interest rates between 4-5% with the average being 4.45%. They are
due serially each July 1 through 2025. The Term Bonds are due July 1, 2028.

Series 2006F bonds consist of $26,560,000 Serial Bonds, $9,395,000 5% Term Bonds, and
$14,410,000 4.250% Term Bonds. The Serial Bonds bear interest rates between 3.65-5%
with the average being 4.40%. They are due serially each July 1 through 2027. The
$9,395,000 Term Bonds are due July 1, 2031 and the $14,410,000 Term Bonds are due
July 1, 2036.

Series 2007G bonds consist of $27,300,000 Serial Bonds, $6,005,000 5% Term Bonds, and
$6,945,000 5% Term Bonds. The Serial Bonds bear interest rates between 4-4.5% with the
average being 4.11%. They are due serially each July 1 through 2031. The $6,005,000
Term Bonds are due July 1, 2034 and the $6,945,000 Term Bonds are due July 1, 2037.
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Series 2008A Bonds consist of $22,360,000 Serial Bonds, $20,010,000 5.5% Term Bonds,
$25,695,000 5.125% Term Bonds and $68,845,000 5.375% Term Bonds. The Serial Bonds
bear interest rates between 4-5% with the average being 4.25%. They are due serially each
July 1 through 2018. The $20,010,000 Term Bonds are due July 1, 2023, the $25,695,000
Term Bonds are due July 1, 2028 and the $68,845,000 Term Bonds are due July 1, 2038.

The Bond Series 2008A refunded Bond Series 2005C. $31,290,097 was placed in an
irrevocable trust with an escrow agent to provide for future debt service payments. As a
result, the 2005C Series Bonds are considered to be defeased, and the related liability has
been removed from the statement of net position. This transaction resulted in a loss on
advance refunding of approximately $711,000. This amount is deferred and amortized as a
component of interest expense over the life of the defeased 2005C Series Bonds.

Other Long-Term Debt

On August 14, 2001, the New Jersey Educational Facilities Authority issued bonds to
finance the College’s loan amount request pursuant to the Dormitory Safety Trust Fund Act
(P.L. 2000, C56). The College’s loan under this Act was $3,453,000 and will be repaid in
annual installments from January 1